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ABSTRACT 

	
Background: Social inclusivity in nursing education is essential for promoting student belonging, well-being, and competence, yet gaps in its implementation often lead to stress, marginalization, and reduced mental health outcomes among student nurses.
Aims: This study aimed to determine the correlation between the level of social inclusivity and well-being among student nurses in a private college institution during the Academic Year 2025-2026, second semester. Specifically, it sought to assess the extent of social inclusivity in terms of social isolation, social relations, and social acceptance, evaluate the level of well-being in terms of academic satisfaction, academic efficacy, school connectedness, and college gratitude, and determine if a significant relationship exists between social inclusivity and well-being.
Study design: This study utilized a descriptive-correlational research design.
Place and Duration of Study: The study was conducted in a private college institution in Iloilo City, Philippines, among student nurses. Data collection was carried out from January 15 to February 3, 2026, during the second semester of Academic Year 2025-2026.
Methodology: The study included 326 Bachelor of Science in Nursing students from first to fourth year, selected using stratified random sampling based on inclusion and exclusion criteria. Data were gathered using two adopted instruments: The Social Inclusion Scale Questionnaire 9 SIS Secker et al., 2019) and The College Subjective Well-being Questionnaire (CSSWQ: Renshaw et al., 2016). The Social Inclusion Questionnaire assessed social isolation, social relations, and social acceptance using a 4-point Likert scale. The Well-Being assessed academic satisfaction, academic efficacy, school connectedness, and college gratitude using a 7-point Likert scale.
Data collection was conducted through a face-to-face survey after obtaining ethical clearance and institutional approval. Descriptive statistics such as frequency, percentage, mean, and standard deviation were used, while Spearman’s rho was applied to determine the relationship between social inclusivity and well-being variables in non-normal data distribution.
Results: The study involved 326 respondents. The overall mean score for social inclusivity was 3.28, indicating that student nurses generally possess a level of social inclusion. Social inclusivity was highest in the domain of social acceptance (M = 3.50), followed by social isolation (M = 3.30) and social relations ( M = 3.04). For well-being, the results showed that students generally possess a positive level of well-being (M = 5.37), with college gratitude (M = 5.92) being the most prominent domain, followed by academic satisfaction (M =5.56), school connectedness (M= 5,09), and academic efficacy (M= 4.90). This indicates that while students are highly thankful for their actual educational opportunities, their confidence in their academic skills is the area with the most room for growth. Inferential analysis using Spearman’s rho revealed a positive and significant relationship between overall social inclusivity and well-being (rs = 0.448, p <0.001). All dimensions of social inclusivity and well-being showed statistically in terms of social isolation, relations, and acceptance is associated with higher levels of academic satisfaction, efficacy, and connectedness. Specifically, a strong correlation was found between overall social inclusivity and school connectedness (rs= 0.892, p <0.001), indicating that a sense of belonging within the academic community is a foundational requirement for the psychological and emotional health of student nurses.
Conclusion: The study concludes that social inclusivity is significantly positively associated with well-being among student nurses. Their prominent social inclusivity reflects a supportive environment where family and peer acceptance provide a strong foundation for their social identity, although their engagement in broader cultural relations and feelings of safety in their neighbourhoods remain limited. Their well-being also shows a high degree of academic gratitude and appreciation for learning opportunities, which are essential to handle the academic rigours of the nursing curriculum. However, a distinction exists between this sense of gratitude and their actual feelings of academic efficacy and school connectedness, where there is more room for development in terms of personal organisation and peer-level belonging. The inferential analysis shows that as student nurses experience higher levels of social inclusivity and acceptance, they also reflect moderate positive well-being, confirming that an inclusive social environment is a vital component of their overall academic and emotional success.
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1. INTRODUCTION 

Social inclusivity is a critical global imperative, fundamentally defined as the process of improving the terms on which individuals and groups participate in society by enhancing their capability, opportunity, and dignity (World Bank, 2024). Within nursing education, this principle is non-negotiable; it mandates the preparation of professionals capable of delivering culturally competent care (Chicca & Shellenbarger, 2023). Recent literature emphasises that inclusivity requires intentional practices that foster a robust sense of belonging, ensuring all students are valued regardless of their background (Kim & Chang, 2023). When student nurses feel recognised as valued members of the care team, their confidence boosts and academic performance enhances, directly contributing to Sustainable Development Goals (SDGs) for quality education and health.
​Despite this mandate, a significant conflict exists between the ideal of inclusion and the actual experiences of student nurses. In environments where inclusivity is poorly implemented, students often report feeling marginalised and explicitly "left out" (Johnson & Smith, 2023). These experiences of exclusion exacerbate the inherent pressures of the program, manifesting in severe well-being challenges. Statistics indicate that a substantial majority of nursing students experience considerable stress and report feelings of loneliness (approx. 62%) when inclusivity is absent (Mi et al., 2024). Clinical training, for example, consistently triggers high levels of anxiety when students feel unsupported in demanding settings (Onieva-Zafra et al., 2023). Ultimately, this conflict confirms that superficial efforts toward inclusion fail to address underlying systemic issues, such as heavy workloads and a lack of equitable mentorship (Martinez-Acosta & Favero, 2023).
​The literature firmly establishes the negative consequences of exclusion. Nevertheless, a critical research gap remains. Much existing research focuses on inclusivity in general education rather than nursing-specific stressors. There is limited exploration into how social inclusivity holistically impacts the well-being of nursing students regarding academic rigor and mental health struggles (Schwab, 2024). To address this gap, this study examines the relationship between social inclusivity and the well-being of student nurses. This research is essential for providing evidence-based insights, as intentional efforts like structured mentorship have recently been shown to significantly improve student resilience and belonging (Choi, Park, & Noh, 2024).
2. MATERIAL AND METHODS 

2.1 Study Design 
This study employed a descriptive-correlational design to describe variables and measure the relationship between social inclusivity and well-being among student nurses at a specific point in time.
2.2 study setting
This study was conducted at a private college institution in Iloilo city, a tertiary intuition offering a nursing program with students across all year levels
2.3 study population
The study population consisted of 326 Bachelor of Science in Nursing (BSN) students from first to fourth year who were enrolled officially during the Academic Year 2025-2026 second semester. After excluding 30 pilot study participants, stratified random sampling by year level was used.
2.3.1 Inclusion Criteria
Inclusion Criteria required participants to be Bachelor of Science in Nursing (BSN) students from first to fourth year officially enrolled in a selected private college institution Iloilo City during the Academic Year 2025-2026 second semester.
2.3.2 Exclusion Criteria
Student nurses who participated in the pilot study and those who were not willing to participate were excluded from the study.
2.4 Sampling Size Determination
The sample size for this study was determined using the Raosoft sample size calculator (Memon et al., 2020) with a 95% confidence level and a 5% margin of error. From a total population of 2,084 student nurses, a calculated sample size of 326 respondents was obtained, representing students across levels 1, 2, 3, and 4. This sampling approach ensures that the data gathered is statistically representative of the student nurse population at Iloilo Doctors’ College, providing a robust foundation for analysing the relationship between social inclusivity and well-being. 
2.5 Sampling Techniques
A stratified random sampling method was used to ensure fair representation of naturally occurring subgroups. The official list of enrolled student nurses from first to fourth year, it was divided into four strata with respondents randomly selected from each through a fishbowl method.
2.6 Instrumentation
Data were collected using two established, adopted questionnaires: The Social Inclusion Scale (SIS) by Secker et al. (2009) and The College Subjective Well-being Questionnaire (CSSWQ) by Renshaw et al. (2016). These instruments were used to measure the level of social inclusivity and well-being among student nurses to determine the relationship between social inclusivity and well-being. The questionnaires were distributed through Google Forms and printed survey forms via face-to-face surveys.
2.6.1 Social Inclusion Scale (SIS) (Secker et al., 2009)
The Social Inclusion scale was used to assess the level of social inclusivity among student nurses. This 18-item instrument utilizes a four-point Likert scale to evaluate three primary domains: Social Isolation, Social Relations, and Social Acceptance. Social Isolation measures the degree to which respondents feel excluded or disconnected from social groups, while Social Relations assesses the quality of interpersonal connections. Social Acceptance evaluates how nursing students perceive acknowledgement and respect from classmates and mentors. Higher calculated mean scores across the scale indicate a greater degree of social inclusion.
2.6.2 College Student Subjective Well-Being Questionnaire (Renshaw et al., 2016)

The College Student Subjective Well-Being Questionnaire (CSSWQ) measures four related subdomains: Academic Satisfaction, Academic Efficacy, School Connectedness, and College Gratitude. This 16-item instrument is answered on a 7-point Likert scale to evaluate how students perceive their happiness and academic experiences in college. The subscales assess contentment with learning, Academic Satisfaction, confidence in academic abilities, Academic Efficacy, the sense of being valued by the school community, School Connectedness, and appreciation for educational opportunities, College Gratitude, with higher scores indicating positive levels of well-being.

2.7 Statistical Analysis

The data were analysed using various statistical tools to summarise and interpret the results. Descriptive statistics, including frequency, percentage, mean, and standard deviation, were used to summarise the demographic profile, levels of social inclusivity, and well-being variables. To evaluate the normality of the data, the Kolmogorov-Smirnov test was performed. Based on the distribution results, Spearman’s Rank-Order Correlation (Spearman’s Rho) was employed to determine the significant relationship between the subdomains of social inclusivity and well-being. This non-parametric test is appropriate for determining correlations between ordinal data and when normality assumptions are not met. Statistical significance was established at the p < 0.05 level.


3. RESULTS AND DISCUSSION
This section presents the findings of the study on the relationship between social inclusivity and well-being among student nurses. It includes the extent of social inclusivity in terms of social isolation, social relations, and social acceptance, the level of well-being across the domains of academic satisfaction, academic efficacy, school connectedness, and college gratitude; and the relationship between these variables.
​Table 1. Responses from each indicator of the Social Inclusion Scale were used to assess the level of social inclusivity among student nurses. Each indicator has a numerical equivalent, wherein a positive level of social inclusivity is observed. Findings reveal that, in general, respondents showed a positive level of social inclusivity, with an overall mean of 3.28. Under the social isolation subdomains, the overall mean (M = 3.30) indicates a general positive sense of isolation. The top-rated indicator (M = 3.60) shows that respondents feel most prominently accepted by their friends. Another positive indicator (M = 3.59) shows that respondents feel a strong connection with friends they communicate with weekly. While another indicator (M = 1.92) shows that they do not particularly experience feelings of loneliness and isolation.
​In terms of social relations sub-domains, the overall mean (M = 3.04) is a positive index of relations. The top indicator (M = 3.31) suggests most respondents have been to new places and learned something about other cultures (M = 3.20), followed by another prominent indicator (M = 2.75) regarding social activity. Meanwhile, another indicator (M = 2.42) shows that respondents did not particularly feel they were being looked down upon or felt unsafe to walk alone in their neighborhood (M = 1.93). In the social acceptance sub-domains, the overall mean (M = 3.50) indicates a positive level of acceptance. Respondents most significantly felt accepted by their family (M = 3.63) and had friends to see or talk to every week (M = 3.59). However, another indicator (M = 3.25) shows they feel accepted by their neighbors, though not as strongly as in other statements.
​The data showing a generally positive level of social inclusivity is congruent with Chicca & Shellenbarger (2023) and Kim & Chang (2023), who define inclusivity in nursing education as fostering a robust sense of belonging. Ensuring that all students are valued, supported, and included regardless of their background enhances their confidence and academic performance. When students feel recognised and treated as valued members of the academic and clinical environment, their sense of belonging strengthens, which in turn boosts their confidence and enhances their academic performance. Social acceptance and relation assert that a robust sense of belonging is essential for preparing resilient professionals capable of delivering compassionate care.
​Table 2. The mean responses from each indicator of Well-being were used to assess the level of well-being among student nurses. Each indicator has a numerical equivalent, wherein a positive level of well-being is indicated. Findings reveal that, in general, respondents showed a positive level of well-being, with an overall mean of 5.61. Under the academic satisfaction subdomains, the overall mean (M = 5.43) indicates a general positive level of satisfaction. The top indicator (M = 5.77) shows respondents are pleased with their college education. Another prominent indicator (M = 5.44) shows that they are happy with what they have done in classes, and respondents indicated they were satisfied with their academic achievements since coming to college (M = 5.27).
​In the area of academic efficacy subdomains, the overall mean (M = 5.35) indicates a general positive sense of academic efficacy. The topmost indicator (M = 5.55) suggests respondents study well for their classes. Another positive indicator (M = 5.40) shows how diligent they are as students and that they are organized and effective (M = 5.20). In the school connectedness subdomains, the overall mean (M = 5.35) indicates a positive level of connectedness. The top-rated indicator (M = 5.47) shows that people at their school were friendly to them, and they agreed they were part of the school (M = 5.32). Another prominent indicator (M = 5.36) shows they can really be themselves and that other students liked the way they are (M = 5.18).
​In terms of college gratitude subdomains, the overall mean (M = 6.31) indicates a positive level of gratitude. The top indicator (M = 6.48) shows that most respondents are thankful for how their college education is going so far. Another prominent indicator (M = 6.38) shows that respondents are grateful for the people who have helped them succeed in college and are thankful for the opportunity to have learned many new things (M = 6.20). These results are congruent with the findings of Mi et al. (2024), where the influence of belongingness is linked to involvement with other people at different interpersonal levels, which affects the behavioral, emotional, and cognitive response of student nurses.
Table 3. The findings reveal a variation in the relationship between social inclusivity and well-being, leading to varied decisions regarding the research hypothesis. Using Spearman rho, a positive and significant relationship (rs = 0.403, p < 0.001) was found between social acceptance and well-being, followed by social relations (rs = 0.385, p < 0.001). While a strong correlation exists between social inclusivity and school connectedness (rs = 0.892, p < 0.001), furthermore, a positive correlation was found between social acceptance and academic satisfaction (rs = 0.343, p < 0.001). When students feel validated by their peers and instructors, they perceive a heavy workload as more manageable and rewarding. This suggests that belongingness is not just a social preference but a foundational requirement for academic persistence, where they are capable of learning and self-efficacy.
​This finding is consistent with Pourteimour & Hosseini (2025), which implies that a supportive social environment fosters the confidence necessary to perform both academic and clinical skills. Specifically, a positive and significant correlation exists between social inclusivity and well-being (rs = 0.448, p < 0.001). This finding is consistent with Arun et al. (2024), which suggests a positive sense of belonging correlates with positive academic achievement and better emotional well-being. Consequently, the null hypothesis is rejected for all dimensions of social inclusivity and well-being, as the data prove that increased social inclusivity significantly enhances a student’s academic satisfaction, efficacy, and general sense of belonging. All of which contribute positively to their overall well-being. Underscores that raising levels of social inclusion has been found to increase mental health and well-being. (Secker el at., 2009) This supports the framework of  Social Determinants of Health (Marmot, 2008), which states that a positive social environment promotes well-being. This is congruent with the finding that social inclusivity equips student nurses to better handle academic and clinical pressure and develop emotional health.
Table. 1 Distribution of mean responses on level of Social Inclusivity (n=326)
	Social Inclusivity 
	Mean

	Social Isolations
	

	I have felt accepted by my friends.
	3.60

	I have friends I see or talk to every week.
	3.59

	I have been out socially with friends.
	3.24

	I have felt I am playing a useful part in society.
	3.02

	I have felt terribly alone and isolated.
	1.92

	Social Isolations Overall
	3.30

	Social Relations
	

	I have been to new places.
	3.33

	I have learnt something about other cultures.
	3.29

	I have felt what I do is valued by others.
	3.15

	I have felt I am playing a useful part in society.
	3.10

	I have been involved in a group not just for my university studies.
	3.03

	I have done some cultural activity.
	2.79

	I have felt some people look down on me because of how I am.
	2.42

	I have felt unsafe to walk alone in my neighborhood in daylight.
	1.93

	Social Relations Overall 
	3.04

	Social Acceptance
	

	I have felt accepted by my family.
	3.63

	I have friends I see or talk to every week.
	3.59

	I have felt clear about my rights.
	3.57

	I have felt free to express my belief.
	3.49

	I have felt accepted by my neighbors.
	3.25

	Social Acceptance Overall
	3.50

	Social Inclusivity Overall 
	3.28



Table 1. The table illustrates the overall level of social inclusivity among student nurses, with a mean of 3.28, showing that students generally possess a positive level of social inclusivity, with social acceptance from family and friends being the most prominent factor. Results indicate that while students feel strongly accepted by their peers and families, their participation in broader cultural activities and feelings of environmental safety remain relatively lower. 

Table 2. Distribution of mean responses on level of Well-Being (n=326)
	Well-Being
	Mean

	Academic Satisfaction
	

	I am pleased with how my college education is going so far.
	5.77

	I am happy I’ve done in my classes.
	5.46

	I am satisfied with my academic achievements since coming to this college. 
	5.27

	I have had a great academic experience at this college.
	5.24

	Academic Satisfaction Overall
	5.43

	Academic Efficacy
	

	I study well for my classes.
	5.55

	I am a diligent student.
	5.40

	I am a hard worker in my class.
	5.26

	I am an organized and effective student.
	5.20

	Academic Efficacy Overall
	5.35

	School Connectedness
	

	People at this school are friendly to me.
	5.47

	I feel like a real part of this school.
	5.37

	I can really be myself at this school.
	5.36

	Other students here like the way I am.
	5.18

	School Connectedness Overall
	5.35

	College Gratitude
	

	I am so thankful that I’m getting a college education.
	6.48

	I am grateful for the people who have helped me succeed in college.
	6.38

	I feel thankful for the opportunity to learn so many new things.
	6.20

	I am grateful to the professors and other students who have helped me in class.
	6.19

	College Gratitude Overall
	6.31

	Well- Being Overall 
	5.61



Table 2. The table illustrates the overall level of well-being among student nurses, showing that students generally possess a high level of well-being, with college gratitude being the most prominent factor as they feel most thankful for their education and learning opportunities. While students expressed high levels of satisfaction with their academic choices, their sense of school connectedness and academic efficacy were relatively more modest, suggesting that while they appreciate their education, their sense of belonging to the school community and confidence in their academic skills are areas that can be further strengthened. 

Table 3. Relationship between the social inclusivity and well-being (n=326)
	
	
	
Well-Being

	
	Academic Satisfaction
	Academic Efficacy
	School Connectedness
	College Gratitude
	Well-Being
Overall

	Social Inclusivity
	
	
	
	
	

	Social Isolation
	rs= 0.286
p<0.001
	rs= 0.255
p<0.001
	rs= 0.349
p<0.001
	rs= 0.339
p<0.001
	rs= 0.359
p<0.001

	Social Relations
	rs= 0.326
p<0.001
	rs= 0.303
p<0.001
	rs= 0.370
p<0.001
	rs= 0.302
p<0.001
	rs= 0.385
p<0.001

	Social Acceptance
	rs= 0.343
p<0.001
	rs= 0.278
p<0.001
	rs= 0.378
p<0.001
	rs= 0.378
p<0.001
	rs= 0.403
p<0.001

	Overall
	rs= 0.887
p<0.001
	rs= 0.860
p<0.001
	rs= 0.892
p<0.001
	rs= 0.697
p<0.001
	rs= 0.448
p<0.001


* Correlation is significant at the 0.01 level (2-tailed).
Table 3. The table illustrates the relationship between social inclusivity and well-being, showing a positive and significant correlation (rs= 0.448, p<0.001) between the two variables. This indicates that as student nurses experience higher levels of social isolation, social relations, and social acceptance, their overall academic satisfaction, efficacy, and connectedness also significantly improve. The strongest correlation was found between overall social inclusivity and school connectedness (rs= 0.892, p<0.001), underscoring that a supportive and inclusive environment is a foundational requirement for students to feel valued and emotionally healthy within their academic and clinical settings. 

4. CONCLUSION

Respondents’ profiles show nursing as a female-dominated profession, with the highest concentration of participants in the early stages of their program. Their prominent social inclusivity reflects a supportive environment where family and peer acceptance provide a strong foundation for their social identity, although their engagement in broader cultural relations and feelings of safety in their neighbourhoods remain limited. Their well-being also shows a high degree of academic gratitude and appreciation for learning opportunities, which are essential to handle the academic rigours of the nursing curriculum. However, a distinction exists between this sense of gratitude and their actual feelings of academic efficacy and school connectedness, where there is more room for development in terms of personal organisation and peer-level belonging. The inferential analysis shows that as student nurses experience higher levels of social inclusivity and acceptance, they also reflect moderate positive well-being, confirming that an inclusive social environment is a vital component of their overall academic and emotional success.
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DEFINITIONS, ACRONYMS, ABBREVIATIONS

Social Inclusivity - refers to all individuals, regardless of background or status, ensuring equal opportunities to engage in social, educational, and community activities. In this study, it referred to the students’ feelings of social acceptance, social relations, and connectedness. 
Social Isolation - refers to the state of being separated from keeping unwanted thoughts and feelings from associative links with other thoughts and feelings, leading to undesirable thought is rarely activated. 
Social Relations - refer to the interactions and relationships individuals have with others, which are crucial for shaping one’s identity and sense of belonging. 
Social Acceptance - social acceptance refers to the individuals or groups embraced by their communities, that supports their identities, beliefs, and values. 
Well-Being - refers to a positive state of individuals and societies, reflecting overall happiness, life satisfaction, and the ability to engage meaningfully and purposefully in daily activities. In this study, well-being referred to student nurses’ perceived happiness, satisfaction, and academic experience in college. 
Academic Satisfaction - refers to an individual’s personal perception of their learning experience and the educational value gained, serving as a key indicator of their expectations, experiences, perceptions, and evaluation of higher education. 
Academic Efficacy - is defined as beliefs regarding one’s ability to successfully carry out academic tasks, stemming from perceived competencies and shaping goal setting as well as the interpretation of performance in educational settings.
School Connectedness - refers to how strongly a student feels they have meaningful relationships with teachers and classmates in a welcoming, inclusive, and respectful school setting that promotes their well-being, regardless of any health challenges they may face. 
College Gratitude - refers to the sense of thankfulness felt by college students, a broad feeling of appreciation for the blessings and advantages in their lives. This attitude of gratitude can enhance their well-being, support academic achievement, and contribute to greater overall happiness. 
Acronyms
IDIREC (Iloilo DoctorsInstitutional Research Ethics Committee) – refers to the institutional body responsible for reviewing and approving research studies to ensure ethical standards are followed.
5. RECOMMENDATIONS
Guided by the study findings, social acceptance emerged as a strong foundation for social identity, while gaps were identified in cultural participation, environmental safety, and school connectedness. Based on these results, the following recommendations are proposed to enhance the holistic well-being of nursing students by fostering more inclusive and supportive environments. These outcomes highlight the impact of social integration on the psychological health of student nurses and emphasize the responsibility of the academic community to provide structured interventions. In light of these findings, the following recommendations are outlined to address the observed concerns and guide future actions.
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