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Educational Management Practices as a Mediator between Psychological Well-Being and Resilience among Early Childhood Education Teachers


ABSTRACT  
Low resilience among teachers negatively affects psychological well-being, job performance, and professional sustainability. This predictive research design examined the mediating role of educational management practices on the relationship between psychological well-being and resilience among 150 early childhood education teachers in Davao City. Results revealed that psychological well-being significantly correlated with resilience (r = .519, p < .001), while educational management practices showed an even stronger correlation (r = .683, p < .001). Mediation analysis confirmed partial mediation, with psychological well-being positively influencing management practices (β = 1.111, p < .001), which in turn predicted resilience (β = .548, p < .001). The indirect effect was significant (β = .609, p = .030), accounting for 61% of the total effect, while the direct effect remained significant (β = .390, p = .030). Practically, the findings show that strengthening school heads’ management practices can raise teacher resilience by over half a standard deviation, significantly reducing burnout and emotional exhaustion. Targeted leadership training in teamwork, ethics, and people development could boost resilience by about 0.6 points on a 4-point scale, improving retention and sustaining quality early childhood education. The study thus provides empirical support for Social Cognitive Theory and highlights the measurable impact of leadership-driven interventions on teacher well-being and resilience.
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INTRODUCTION 
  
The Problem and Its Scope   
 Poor resilience among Early Childhood Education (ECE) teachers has emerged as a significant global concern, reflecting challenges in sustaining emotional stability and professional well-being in early learning environments (Martínez & Gómez, 2024; Ukamaka, 2024). Across diverse educational systems, ECE teachers are increasingly experiencing diminished capacity to adapt to workplace demands, maintain motivation, and cope with professional pressures (Johnson & Lee, 2023). This problematic situation is widely recognized in contemporary research as a critical issue affecting the quality and stability of early childhood education sectors worldwide (Brown et al., 2023; Harini et al., 2023). The persistence of this issue suggests that poor resilience is not an isolated concern but a widespread phenomenon affecting teacher well-being globally (Kim & Asbury, 2023; OECD, 2023). 
Across various countries, the problem of poor resilience among ECE teachers and its connection to psychological well-being continues to be evident. In the United States, studies report that early childhood educators exhibit low levels of resilience compared to other teaching levels (Jeon et al., 2024; Li et al., 2024). Similarly, in Australia, research findings revealed that ECE teachers face notable challenges in poor resilience, coping capacity (McFadden & Campbell, 2023). In China, recent investigations also showed that early childhood educators demonstrate reduced resilience, which aligns with declining psychological well-being measures within the profession (Li & Zhang,2024). These cross-country observations indicate that poor resilience among ECE teachers is a persistent issue across diverse educational environments. 
In the Philippine context, poor resilience among ECE teachers remains a pressing concern, particularly in relation to their psychological well-being. Local studies revealed that many ECE teachers experience difficulties in sustaining emotional strength and mental wellness within their professional roles. The Department of Education and related educational institutions have documented concerns regarding the psychological state of teachers, with resilience emerging as a critical yet insufficiently developed attribute among early childhood educators. Recent Philippine-based research underscores that the psychological well-being of ECE teachers is closely linked to their resilience levels, with many educators demonstrating moderate to low resilience in current assessments (Santos & Reyes, 2023; Dela Cruz, 2024). 
As a consequence, poor resilience among Early Childhood Education teachers significantly affects their psychological well-being, resulting in increased levels of emotional exhaustion, reduced job satisfaction, and diminished overall mental health. These outcomes manifest in teachers decreased engagement, lower motivation, and weakened capacity to maintain effective teaching practices (Kim & Asbury, 2023). Furthermore, prolonged exposure to low resilience conditions contributes to heightened stress levels and vulnerability to burnout, ultimately impacting both personal well-being and professional functioning. 
Moreover, a key theoretical gap lies in the limited integration of leadership practices into models of teacher resilience and psychological well-being. Much of the literature treats these constructs as separate, focusing on individual coping strategies rather than organizational influences (Salavera et al., 2024; Yang et al., 2025). While Social Cognitive Theory provides a foundation, many studies overlook the environmental and institutional dimensions that shape teacher outcomes (Bandura, 1986). This leaves space for research that explicitly connects educational management practices with psychological constructs, thereby enriching theoretical explanations of resilience.
Moving from theory to method, there are notable methodological gaps in prior studies. Many investigations rely on small, localized samples, which restrict generalizability, for instance, Corthorn et al. (2024) examined only 42 preschool teachers. Others use purely correlational designs without testing mediation effects, limiting causal inference. Self-report surveys dominate the field, introducing bias and limiting depth (Creswell & Creswell, 2018). By employing mediation analysis with a larger sample, this study advances methodological rigor, yet future work could strengthen causal inference through structural equation modeling or mixed-method approaches that combine quantitative data with interviews and classroom observations (Hayes, 2023).
In addition, contextual gaps remain evident. Much of the resilience literature is concentrated in Western contexts such as the United States, Australia, and China (Jeon et al., 2024; McFadden & Campbell, 2023; Li & Zhang, 2024), with limited attention to Southeast Asia. The Philippine setting, with its unique policy environment and resource constraints, is rarely examined in resilience frameworks (Santos & Reyes, 2023; Dela Cruz, 2024). This study addresses that gap by situating the problem in Davao City, but broader exploration across rural and under-resourced schools is still needed to capture the diversity of teacher experiences nationwide.
Also, the field is marked by empirical inconsistencies. Some studies affirm strong positive links between psychological well-being and resilience (Salavera et al., 2024; Yang et al., 2025), while others report low well-being due to stress and burnout (Corthorn et al., 2024). Similarly, leadership practices are sometimes treated as direct predictors and other times as moderators, leading to mixed conclusions (Bagdžiūnienė et al., 2023; Zhang et al., 2025). Previous studies on teacher resilience and psychological well-being have often failed to explain the mechanisms through which these two constructs are linked. Much of the literature has focused on individual coping strategies or direct correlations, overlooking the role of organizational and leadership practices in shaping outcomes (Salavera et al., 2024; Yang et al., 2025). As a result, the question of how school heads’ management practices influence the strength of this relationship has remained underexplored, leaving a theoretical gap in understanding the interplay between personal and institutional factors.
	This gap underscores why mediation analysis is necessary. Simple correlation studies can establish associations but cannot clarify whether leadership practices act as pathways that transmit or amplify the effects of psychological well-being on resilience. By applying mediation analysis, researchers can quantify both direct and indirect effects, as demonstrated in this study where 61% of the total effect was mediated through management practices. This statistical approach provides stronger evidence of causality and helps identify actionable leverage points for interventions, such as leadership training in teamwork, ethics, and people development (Hayes, 2023).
	Finally, the Philippine context requires investigation because resilience challenges among teachers are shaped by unique systemic and cultural factors. Local studies have documented moderate to low resilience among early childhood educators, linked to policy pressures, resource constraints, and cultural expectations of teaching as a vocation (Santos & Reyes, 2023; Dela Cruz, 2024). Unlike Western contexts where resilience research is more established, the Philippine setting has been underrepresented, despite the Department of Education’s recognition of teacher well-being as a pressing concern. Examining this context not only fills a regional gap but also provides insights that are directly relevant to sustaining quality early childhood education in the Philippines.

Significance of the Study 
By examining how school heads educational management practices mediate the relationship between teachers psychological well-being and resilience among early childhood education teachers, this study may provide insights to improve support systems, foster positive work environments, reduce burnout, and enhance coping abilities, leading to better outcomes for teachers and learners while sustaining high-quality early childhood education and contributing to the development of a more sustainable and supportive educational system.  
Statement of the Problem 
 This study aimed to predict the effect of the educational management practices of school heads to the relationship between the psychological wellbeing and resilience among early childhood education teachers. Specifically, it pursued the following objectives: 
1. To investigate the significance of psychological wellbeing on the resilience among early childhood teachers
2. To determine the significant relationship of educational management practices of school heads as indicated by self-management, professionalism and ethics, results in focus, teamwork, service orientation, innovation, leading people, people performance management, and people development, On the resilience among early childhood teachers. 
3. To determine the direct effect of psychological well-being on resilience among early childhood teachers, controlling for educational management practices.  
4. To determine the indirect effect of psychological well-being on resilience among early childhood teachers through educational management practices.
To examine the total effect of psychological well-being on resilience among early childhood teachers, accounting for both direct and mediated pathways through educational management practices.  
Hypotheses 
The following hypotheses were tested at 0.05 level of significance: 
H₀1: Psychological well-being does not significantly correlate with resilience among       early childhood teachers.
H₀2: Educational management practices do not significantly correlate with resilience among early childhood teachers.
H₀3: The direct effect of psychological well-being on resilience, controlling for educational management practices, is not statistically significant.
H₀4: The indirect effect of psychological well-being on resilience, transmitted through educational management practices, is not statistically significant.
Ho5: The total effect of psychological well-being on teacher resilience is not statistically significant.
Theoretical Framework and Conceptual Framework 
 
	This study is anchored on Albert Bandura’s Social Cognitive Theory (SCT) (1986), which posits that human functioning is shaped by the dynamic interplay of personal factors, behavior, and the environment. This principle of reciprocal determinism emphasizes that individuals both influence and are influenced by their surroundings, teachers’ psychological well-being affects their classroom performance, while school environments and leadership practices, in turn, shape their resilience.

	Within SCT, observational learning highlights that individuals acquire behaviors and coping strategies by observing role models. For teachers, school heads serve as critical models of professionalism, teamwork, and ethical leadership. When leaders demonstrate effective management practices, teachers are more likely to adopt adaptive behaviors that strengthen resilience.

	Another central mechanism is self-efficacy, or the belief in one’s capacity to manage challenges. School heads who provide constructive feedback, professional development, and supportive management practices enhance teachers’ confidence in their ability to cope with stress. This heightened self-efficacy directly contributes to stronger resilience and sustained psychological well-being.

	Finally, environmental influences play a crucial role in SCT. Supportive school climates, clear policies, and collaborative cultures act as external conditions that reinforce teachers’ adaptive capacities. Conversely, poorly managed environments can erode resilience and well-being. 
 	Figure 1 presents the conceptual framework of the study, illustrating the relationships among the key variables. In this framework, psychological well-being functions as the independent variable (predictor), while resilience among early childhood education teachers serves as the dependent variable (outcome). The model further specifies that this relationship is mediated by school heads’ educational management practices, which act as the mediator variable. This mediation highlights the critical role of school leadership in shaping how teachers’ psychological well-being translates into resilience.

	Anchored on Bandura’s Social Cognitive Theory (1986), the framework reflects several mechanisms. First, reciprocal determinism explains that teachers’ well-being, their adaptive behaviors, and the school environment mutually influence one another. Second, observational learning underscores that teachers model resilience and coping strategies from the leadership practices demonstrated by school heads. Third, self-efficacy mechanisms clarify that supportive management practices enhance teachers’ confidence in handling stress, thereby strengthening resilience. Finally, environmental influences emphasize that organizational climate and leadership structures provide external conditions that either reinforce or undermine teachers’ adaptive capacities.

	While the environmental component of SCT is not fully incorporated in this study, the framework remains partly anchored on the theory by focusing on the interplay between personal factors (psychological well-being), behavioral outcomes (resilience), and mediated organizational practices (educational management). This design justifies the investigation: school leadership practices shape resilience by modeling adaptive behaviors and reinforcing self-efficacy, while psychological well-being interacts with environmental supports to sustain teacher resilience in challenging contexts.











 
 
 
 
 
 
 
 
 
 
 
 
 
 
 











Figure 1. Conceptual Framework of the Study

         METHODOLOGY 
The research design, locale of the study, the sample and sampling, data gathering technique, data analysis, and the ethical considerations are included in this chapter.    
  
Research Design 
		This study employed a correlational, mediation-based, cross-sectional quantitative design to examine the relationships among the variables. Specifically, psychological well-being was treated as the independent variable (predictor), teacher resilience as the dependent variable (outcome), and school heads’ educational management practices as the mediating variable.
		A correlational design was appropriate because the study sought to determine the strength and direction of associations among these constructs. Mediation analysis was necessary to test whether educational management practices transmit part of the effect of psychological well-being onto resilience, thereby clarifying the mechanism underlying the relationship. As a cross-sectional quantitative study, data were collected at a single point in time and analyzed using statistical tools such as regression and mediation analysis, which are commonly applied to test predictive pathways and indirect effects (Creswell & Creswell, 2018; Hayes, 2023).This design allowed the researchers to measure how strongly psychological well-being influences resilience both directly and indirectly, while also providing evidence of the role of school leadership practices in shaping teacher outcomes.
Locale of the Study  
The study was conducted in Davao City, a significant setting for exploring the mediating role of educational management practices in early childhood education. Its diverse public and private schools, along with ongoing initiatives to improve educational leadership, provided a rich context for understanding how school heads’ practices influence teachers’ psychological well-being and resilience among early childhood education teachers. 
 
Sample and Sampling Technique  
	The study involved 150 respondents drawn from both private and public early childhood education teachers within District 1 of Davao City during the school year 2025–2026. A probability-based approach was used to ensure that every teacher had an equal chance of selection, thereby reducing bias and improving representativeness (Rahman et al., 2022).
The sample size of 150 is methodologically justified for mediation analysis. Detecting indirect effects typically requires larger samples than simple correlations, since mediated pathways often produce smaller effect sizes. Simulation studies indicate that sample sizes of at least 100–150 are sufficient to achieve reliable estimates and adequate statistical power in mediation models (Fritz & MacKinnon, 2007; Hayes, 2023). Thus, the chosen sample size balances feasibility with rigor, ensuring that the study can meaningfully test both direct and indirect effects of psychological well-being on resilience through educational management practices.
	The study drew from a sampling frame of 240 early childhood education teachers in both public and private schools within District 1 of Davao City for the school year 2025–2026. Using a simple random sampling lottery method, each teacher was assigned a number and selected randomly, ensuring equal chance of inclusion and reducing bias (Rahman et al., 2022). Along with this, the inclusion criteria required at least one year of teaching experience to ensure sufficient exposure to school heads’ management practices. On the other hand, the exclusion criteria removed teachers on extended leave, those primarily in administrative roles, and those with less than one year of experience, as their limited classroom involvement could affect data reliability. From the 240 eligible teachers, 150 respondents participated, yielding a response rate of 62.5%. This sample size is consistent with recommendations for mediation analysis, which typically require 100–150 participants to detect indirect effects with adequate statistical power (Fritz & MacKinnon, 2007; Hayes, 2023).


Data Gathering Technique 
 The study used a set of survey research technique which was a combination of adapted and modified survey questionnaires. The first part of the questionnaire was intended to gather information about the psychological well-being of early childhood education teachers using the 4-point Likert Ryff’s Scales of Psychological Well-Being (Springer & Hauser, 2006). The second part of the questionnaire was intended to gather information about the resilience of early childhood education teachers using the 4-point Likert Resilience Quotient Scale developed by Russel and Russel (2009). The third part of the questionnaire was intended to gather information about the educational management practices of school heads using the 4-point Likert survey tool used in the study of Gerola and Meimban (2023).  This survey questionnaire was subjected to face validation by experts of the field and was pilot tested to 30 ECE teachers. The reliability index was at the Cronbach’s Alpha value of .978.

Data Analysis Technique 
In this study, the following data analysis methods were employed: descriptive correlation and mediation analysis.  
Descriptive, correlation, and mediation analyses are statistical techniques widely used in quantitative research to examine data, where descriptive analysis presents the basic characteristics of the data using measures such as frequency, mean, and standard deviation (Creswell & Creswell, 2018), Pearson’s r was used to test the significance and strength of the relationship between variables, and path analysis was applied to determine the mediating effect of educational management practices on the relationship between psychological wellbeing and resilience among early childhood education teachers. 
Correlation analysis is a statistical technique used to determine the degree and direction of association between two variables. It is commonly applied when a researcher seeks to examine relationships without manipulating variables, particularly in observational and survey research designs. One key advantage of correlation analysis is its ability to quantify the strength of relationships, providing a basis for prediction and further analysis while requiring relatively simple computation (Cohen et al., 2023). 
Mediation analysis, on the other hand, is used to evaluate the direct, indirect, and total effects of independent variables on a dependent variable and to determine how a mediating variable explains the relationship between predictors and outcomes (Hayes, 2023). 
The matrix of statistical tools applied in the study is shown below.
Chart 1.  Statistical tools used in the study 
	Statement of the Problem  
	Statistical Tool  
	Purpose/Use  

	Levels of the three respective variables   
	Descriptive Statistics (Mean, SD)  
	Determine levels of psychological wellbeing, educational management practices, and resilience  

	Significance of the correlation between the predictive and criterion variables    
	Pearson Product–Moment  
Correlation  
	Test significance and strength of relationships among variables  

	Significance of the effect of the predictive variables   
	Mediation Analysis (Path Analysis)  
	Test direct, indirect, and total predictive effects on resilience 


 
Subsequently, the matrix containing the scale, descriptive level, and the equivalent interpretation assigned to each variable in this study is presented.   This measure is used in respectively describing the level of psychological wellbeing, educational management practices, and resilience of ECE teachers. 
Chart 2. Description of the level of psychological well-being, educational management practices, and resilience of ECE teachers
 
	Scale 	Level 	Psychological Wellbeing 	Resilience 	Educational Management Practices 
	1.00 	– Very 	 Very Poor 	Very Weak 	Very Poor 
	1.74 	Low 
	1.75 	– Low 	Poor 	Weak 	 Poor 
2.49 
	2.50 	– High 	Good 	Strong 	Good 
3.74 
	3.75 	– Very 	Very Good 	Very Strong 	Very Good 
	4.00 	High 
 
The following is the Standard Deviation Value Interpretation: 
Chart 3. Interpretation of Standard Deviation Value 
	Range 	Description 	Interpretation 
SD ≤ 0.50 	Highly Consistent Responses 	Strong and Uniform Perception 
SD = 0.51 – 1.00 	Moderately Consistent Responses 	Acceptable Consistency 
SD = 1.01 – 1.50 	Low Consistency Responses 	Differing Views or Experiences 
SD > 1.50 	Very Low Consistency Responses 	High Variability and Lack of 
Consensus 
 
In this study, the significance of correlations and mediation effects was tested at the 0.05 level of significance. Analyses were conducted using IBM SPSS Statistics version 29, which provided tools for correlation, regression, and mediation testing. Prior to analysis, key assumptions of parametric statistics were examined. Normality checks were performed using the Shapiro–Wilk test and inspection of skewness and kurtosis values, ensuring that the distribution of variables met acceptable thresholds (Creswell & Creswell, 2018). Linearity and homoscedasticity were verified through scatterplots, while multicollinearity diagnostics were assessed using Variance Inflation Factor (VIF) and tolerance values, confirming that predictor variables were not excessively correlated (Hayes, 2023).

The following is the standard measure for the interpretation scale of r-value: 

Chart 4. Estimated r-value
 
	 Computed r 	     Descriptive Interpretation 
		+/- 1.00  	 	 
	Perfect correlation 

	Between +/- 0.75 –  +/- 0.99 
	High correlation 

	Between +/- 0.51 –  +/- 0.74 
	Moderately high correlation 

	Between +/- 0.31 –  +/- 0.50 
	Moderately low correlation 

	Between +/- 0.01 –  +/- 0.30 
	Low correlation 

		0.00  	 	 	 
	No correlation 


  
The standard measure for the interpretation of the strength of the mediation is as follows: 

Chart 5. Interpretation of the strength of the mediation 
	Proportion Mediated 	Strength of the Mediation 
	< 0.20 	Weak Mediation 
	0.20 – 0.50 	Moderate Mediation 
	> 0.50 	Strong Mediation 
  

Ethical Considerations 
In conducting the study, the researcher addressed ethical considerations. First, informed consent was obtained, the respondents were fully informed about the study’s purpose, procedures, potential risks, and benefits, and they voluntarily agreed to participate without any coercion. Additionally, confidentiality was maintained throughout the study to protect the respondents' personal and professional information. The data were anonymized, and any identifying information was securely stored. The study also ensured that no harm came to respondents, sensitive topics such as psychological well-being were approached with care to avoid any distress or discomfort. Respondents were given the right to withdraw at any stage without consequence, ensuring their autonomy in the research process. Lastly, ethical compliance was ensured by securing approval form the appropriate committee through the Society for Moral Integrity and Legal Ethics (SMILE). 
 
RESULTS 
This section presents the results of the study, focusing on the descriptive results, correlation results, mediation analysis results, and summary of findings. 
 
Descriptive Results   
Shown in Table 1 are the descriptive results of the study, which include the three major domains: psychological well-being, educational management practices, and resilience among early childhood education teachers. The analysis is based on a total of 150 respondents of early childhood teachers. 
Table 1. Descriptive Table (N = 150) 
 Variables  
 
SD 
Mean 
Description 

	Psychological Well-Being 
	.20 
	2.95 
	High 

	Autonomy 
	.29 
	2.92 
	High 

	Environmental Mastery 
	.32 
	2.90 
	High 

	Personal Growth 
	.26 
	2.89 
	High 

	Positive Relations 
	.29 
	2.78 
	High 

	Purpose in Life 
	.32 
	3.02 
	High 

	Self-Acceptance 
	.32 
	3.18 
	High 



	Educational Management Practices 
	.40 
	3.18 
	High 

	Self-Management 
	.52 
	3.29 
	Very High 

	Professionalism and Ethics 
	.48 
	3.27 
	Very High 

	Results in Focus 
	.44 
	3.17 
	High 

	Teamwork 
	.48 
	3.34 
	Very High 

	Service Orientation 
	.50 
	3.12 
	High 

	Innovation 
	.51 
	3.10 
	High 

	Leading People 
	.48 
	3.07 
	High 

	People Performance Management 
	.47 
	3.15 
	High 

	People Development 
	.46 
	3.15 
	High 



	Resilience among early childhood teachers 
	.39 
	3.20 
	High 

	Self-Assurance 
	.50 
	3.32 
	Very High 

	Personal Vision 
	.45 
	3.26 
	Very High 

	Flexibility and Adaptability 
	.49 
	3.16 
	High 

	Organization 
	.45 
	3.17 
	High 

	Problem Solving Capability 
	.44 
	3.22 
	High 

	Interpersonal Competence 
	.50 
	3.11 
	High 



	Social Connectivity 
	.43 
	3.21 
	High 

	Proactivity 
	.46 
	3.18 
	High 

	 
	 
	 
	 



 	 
The table shows that psychological well-being variable obtained a mean score of 2.95, described as high, indicating that teachers’ psychological well-being generally demonstrates a very good level. All indicators were also rated high, reflecting consistently positive results across the different dimensions. In addition, the standard deviation of 0.20 suggests that the responses of the respondents are highly consistent, showing minimal variation in their perceptions. Overall, the findings imply a strong and equal level of psychological well-being among the teachers. 
Moreover, educational management practices variable obtained an overall mean of 3.18, described as high, indicating strong implementation of leadership practices among school heads. The standard deviation of 0.40 also indicates consistent responses among respondents. This suggests that the practices are generally and uniformly observed across indicators, reflecting a strong but slightly varied implementation of educational management practices. 
Both psychological well-being and educational management practices are interpreted as high, indicating that teachers generally experience strong well-being; while school heads effectively implement leadership practices, although psychological well-being appears more consistently uniform compared to the slightly more varied implementation of management practices. 
Correlation Results    
Table 2 presents the correlation results. The data shows the decision on the null hypotheses and interpretation of the significance of relationship of the variables. 
Table 2. Correlation Table (N=150) 
 	Resilience Among Early Childhood Education Teachers  R 	P 	Decision on Ho 	Interpretation 
	Psychological Well-Being 
	.519** 
	.000 
	Reject Ho 
	Moderately High, Significant Correlation 

	Educational Management Practices 
	.683** 
	.000 
	Reject Ho 
	Moderately High, Significant Correlation 


**. Correlation is significant at the 0.01 level (2-tailed). 

The table shows that the correlation between psychological well-being and resilience among ECE teachers obtained a p-value of 0.000, which is lower than the 0.05 level of significance; hence, the null hypothesis was rejected, indicating that the correlation is statistically significant. The r-value of .519 reflects a moderately high correlation between psychological well-being and resilience among early childhood education teachers; while educational management practices and resilience among early childhood education teachers 
obtain a p-value of 0.000, also with an r-value of .683. It correlates statistically significantly at the 0.01 level, leading to the rejection of the null hypothesis. 
These results imply that educational management practices have a stronger influence on teacher resilience than psychological well-being, although both factors are positively and significantly associated with resilience among early childhood education teachers. 
Mediation Analysis Results 
Table 3 presents the mediation analysis table, showing the direct, indirect, and total effect pathways. It also includes the estimated beta coefficients, standard errors, Z-values, p-values, decisions regarding the null hypothesis, and their corresponding interpretations. Table 3. Mediating Analysis Table(N=150) 
	Label  
		Path / Effect 	Estimate 	SE  
(B)  
	Zvalue  
	p-value  Decision  
	Interpretation on H₀ 

	A  
	Psychological Wellbeing → Educational 1.111 .183 Management Practices  
	6.604 
	.000 
	Reject H₀  
	Significant  

	B  
	Educational 	.548 	.090 
Management Practices → Resilience among early childhood education teachers 
	6.098 
	.000 
	Reject H₀  
	Significant  

	c’  
	Psychological Wellbeing → 	0.390             0.180  
 Resilience among early childhood 	 education teachers (Direct Effect)   
	2.051  
	0.000  
	Reject H₀  
	Significant  

	a × b  
	Indirect Effect (Mediation) 	0.609  	0.016  
	2.164  
	0.030  
	Reject H₀  
	Significant  

	c + axb (Total Effect) 	 
 	Psychological Wellbeing → Resilience (Total) 0.999 	0.181  
	 
5.533  
	 
0.000  
	 
Reject H₀  
	 
Significant  


 
Level of Significance: 0.05  
Decision Rule: Reject H₀ if p < 0.05  
Proportion Mediated: indirect effect/total effect = 0.61 
Table 3 reveals that educational management practices of school heads significantly mediate the relationship between psychological well-being and resilience among early childhood education teachers. Psychological well-being positively influences both educational management practices (β = 1.111, p < .001) and resilience directly (β = .390, p = .030), while educational management practices also positively affect resilience (β = .548, p < .001).  
The significant indirect effect (β = .609, p < .001) alongside the significant direct effect indicates partial mediation. This suggests that while psychological well-being directly enhances resilience among ECE teachers, a substantial portion of its impact is transmitted through effective educational management practices, with approximately 61% (0.61) of the relationship between psychological well-being and resilience mediated by the educational management of school heads. 
These findings highlight the crucial role of school leadership in fostering resilience among early childhood education teachers by creating a supportive and well-managed educational environment. 



 
Summary of Findings   
Based on statistical results, it was specifically found that:
1. Psychological wellbeing significantly correlates with resilience among early childhood teachers.  
2. Educational management practices significantly correlate with resilience among early childhood teachers.  
3. the direct effect of psychological well-being on teacher resilience controlling for education management practices, is significant 
4. the indirect effect of psychological well-being on teacher resilience through education management practices, is significant 
5. the total effect of psychological well-being is on teacher resilience, is significant 
 
 



DISCUSSIONS 
 
 In this chapter, the findings are discussed, the conclusion and recommendations are included.  
 
Psychological wellbeing significantly correlates with resilience among early childhood education teachers. 
	The findings indicate that psychological well-being is significantly correlated with teacher resilience among early childhood education (ECE) teachers. This underscores the importance of autonomy, life purpose, and positive self-concept in sustaining engagement, motivation, and mental health in demanding educational settings. The result supports Salavera et al. (2024), who emphasized that psychological well-being enhances resilience by enabling teachers to cope with stress and maintain positive functioning. It also affirms Yang et al. (2025), who found that resilience predicts occupational well-being, linking adaptive capacities to stronger professional performance.
	However, the current findings contrast with Corthorn et al. (2024), who reported high stress, anxiety, and emotional exhaustion among preschool teachers, suggesting lower psychological well-being. This discrepancy may be explained by Corthorn’s limited sample size of 42 participants, which restricts generalizability.
	Beyond individual well-being, the study highlights the role of management practices in strengthening resilience. Supportive leadership—through teamwork, innovation, and ethical professionalismcreates environments that reinforce teachers’ confidence and adaptive skills. Such practices enhance self-efficacy, reduce burnout, and foster collective resilience.
	The contextual implications are significant. In the Philippine setting, where resource constraints and policy demands challenge educators, resilience is not only an individual trait but also shaped by organizational culture. Teachers in under-resourced schools benefit most when leadership practices provide stability, recognition, and opportunities for growth.
	Finally, the leadership culture in Philippine schools often emphasizes hierarchical authority but is evolving toward participatory and service-oriented models. School heads who adopt inclusive and supportive management styles can transform stressful environments into spaces that nurture psychological well-being and resilience. This aligns with Social Cognitive Theory, where environmental supports and modeled behaviors interact with personal factors to sustain adaptive functioning. 
Educational management practices mediate the correlation between psychological wellbeing on resilience among early childhood teachers. 
 
	The study revealed that educational management practices mediate the relationship between psychological well-being and resilience among ECE teachers, underscoring the importance of organizational and institutional factors in shaping teacher outcomes. This supports Bagdžiūnienė et al. (2023), who found that administrative support, autonomy, and constructive feedback strengthen teacher well-being both directly and indirectly through resilience. It also aligns with Zhang et al. (2025), who emphasized that professional factors such as pedagogical competence and self-efficacy often nurtured by effective leadership which serve as mediating mechanisms between resilience and occupational well-being.
	In contrast, Ahmad (2023) reported that leadership practices were perceived as less effective, particularly in participative decision-making, resulting in lower satisfaction and organizational effectiveness. This inconsistency highlights that the impact of management practices depends on leadership style, school context, and available resources.
	Supportive leadership provides teachers with resources, recognition, and collaborative structures that enhance self-efficacy and adaptive capacity. By modeling professionalism and fostering teamwork, school heads create environments where resilience can thrive.
	In the Philippine setting, where schools often face resource constraints and policy pressures, resilience is not solely an individual trait but is shaped by organizational culture. Effective management practices help mitigate stressors, sustain teacher motivation, and ensure continuity of quality education even in challenging conditions.
	Traditionally hierarchical, leadership in Philippine schools is gradually shifting toward participatory and service-oriented models. School heads who adopt inclusive practices such as shared decision-making, mentoring, and innovation—play a pivotal role in reinforcing psychological well-being and resilience among teachers. This reflects the SCT principle that environmental supports interact with personal factors to sustain adaptive functioning.
   
     

Conclusion 
Based on the findings, it was concluded that educational management practices partially mediate the correlation between psychological well-being and resilience among ECE teachers. Hence, this result partly affirms Social Cognitive theory, positing that human functioning is shaped by reciprocal interaction among personal factors, behavior, and the environment. 
 
Recommendations  
Based on the conclusions, educational leaders should strengthen management practices to enhance the impact of psychological well-being on resilience among early childhood teachers. One important step is to invest in leadership training that emphasizes participative decision-making, ethical professionalism, effective communication, and people management. These dimensions equip school heads with the skills to create supportive environments that foster teacher confidence and adaptability.
Equally important are psychological support interventions. Schools should provide access to counseling services, stress management workshops, and peer support groups. These interventions help sustain teachers’ mental health, reduce burnout, and promote positive functioning in demanding educational contexts.
In addition, resilience-building programs should be integrated into professional development. Activities such as mentoring, collaborative problem-solving, and innovation-focused projects can strengthen teachers’ flexibility, interpersonal competence, and coping strategies. These programs ensure that resilience is cultivated not only as an individual trait but also as a collective capacity within schools.
Finally, there are significant policy implications. Education authorities should incorporate resilience and well-being indicators into teacher evaluation frameworks, allocate resources for leadership development, and institutionalize support mechanisms for educators in under-resourced schools. Such policies would embed resilience and well-being into the broader educational system, ensuring sustainability and equity across diverse contexts.
Future studies may explore additional mediating or moderating variables to account for the remaining unexplained variance. Qualitative approaches, such as interviews and focus groups, could provide deeper insights into how leadership culture interacts with teacher well-being and resilience.
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