


Exploring the Experiences of Multigrade Teachers in the Context of Island Schools

[bookmark: PointTmp]Abstract— Multigrade teaching in geographically isolated island schools remains a pragmatic solution to low enrolment and limited resources in the Philippines. In Sto. Niño District, Schools Division of Samar, teachers navigate complex instructional and contextual realities that demand resilience and innovation. This study aimed to explore the lived experiences of multigrade teachers in Sto. Niño District during School Year 2025–2026, focusing on their instructional practices, challenges, coping mechanisms, and implications for multigrade education. Using Interpretative Phenomenological Analysis (IPA), qualitative data were gathered through Focus Group Discussions (FGDs) with 14 multigrade teachers from four island schools. Thematic analysis was employed to surface emergent themes from teacher narratives. Findings revealed that multigrade teaching is both challenging and fulfilling. Teachers reported heavy workloads, resource scarcity, inadequate infrastructure, and professional isolation as major constraints. Despite these, they employed adaptive strategies such as differentiated instruction, peer tutoring, contextualized learning, and time management routines. Coping mechanisms included resource improvisation, collaboration with school heads and communities, and experiential innovations like using local materials and real-life island contexts. Peer-assisted learning emerged as a central strategy that enhanced classroom engagement and reduced instructional strain. Multigrade teaching in Sto. Niño District is sustained by teachers’ resilience, creativity, and community support, yet systemic gaps in resources and professional development persist. The study underscores the need for localized policy interventions, targeted training, and improved infrastructure to strengthen multigrade education in island schools.
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INTRODUCTION
Multigrade teaching, where one teacher concurrently instructs learners from two or more grade levels in the same classroom, remains a widespread instructional arrangement across the globe. It is practiced in diverse contexts such as rural schools in Latin America, sub-Saharan Africa, South Asia, and parts of Europe, often as a pragmatic response to resource limitations and demographic constraints. International studies highlight both challenges and opportunities: while teachers face heavy workloads and limited training, multigrade classrooms also foster peer tutoring, differentiated pacing, and community-based learning when properly supported (Little, 2006; Berry & Little, 2017; Fargas-Malet & Bagley, 2022; Şahin et al., 2022). 
Evidence from countries like Nepal, Colombia, and Finland shows that multigrade teaching can promote equity and access in sparsely populated areas while encouraging innovative pedagogical practices (Kobayashi, 2022; Bennell, 2022). Thus, globally, multigrade education is recognized as both a necessity and an opportunity for inclusive schooling.   
In the Philippines, multigrade schooling is particularly prevalent in remote island and mountainous communities where small learner populations and dispersed settlements make single-grade classes impractical (Naparan et al., 2021; Tayoni & Abocejo, 2023). The Department of Education institutionalized this approach through the Multigrade Program in Philippine Education (MPPE) in 1993, later reinforced by Department Order 81, s.  2009. This program has contributed to democratizing access to education in approximately 19% of public elementary schools located in isolated and underserved communities (SEAMEO-INNOTECH, 2020). Multigrade teaching has helped address shortages of teachers and schools while ensuring that children can complete their elementary education within their own villages (Demirel & Kurt, 2021; Shareefa, 2021). 
Despite these policy efforts, the realities of multigrade classrooms in the Philippines remain complex and uneven.   Despite these pedagogical opportunities, empirical studies from the Philippines highlight persistent challenges facing multigrade teachers. These include heavy and complex workloads, limited access to multigrade-specific training and teaching resources, difficulties in classroom and time management, language barriers, and heightened risks of stress and burnout (Bisaya & Ngilangil, 2025; Naparan et al., 2021). Research in island and remote divisions such as Siargao and Eastern Samar documents that teachers often develop adaptive strategies like differentiated instruction, peer learning, and modular approaches. However, these strategies remain constrained by systemic gaps in policy implementation and local support (Literal & Sabud, 2025; Bisaya & Ngilangil, 2025). Teacher experiences are therefore shaped by the interaction of contextual, institutional, and personal factors that warrant localized investigation.   
In Eastern Visayas, regional and division offices have recognized the need for targeted support for multigrade contexts through memos and capacity-building initiatives such as regional trainings for multigrade school heads and teachers (DepEd Region VIII, 2024). Yet, implementation and reach differ across districts and island schools, with Sto. Niño District in Samar facing logistical, transport, and infrastructural challenges (DepEd Schools Division of Samar, 2025). Official division documents confirm the continued presence of small and clustered schools in Sto.  Niño, sustaining multigrade classes despite resource constraints. These locally situated realities underline the importance of studying the lived experiences of multigrade teachers specifically within Sto. Niño District rather than relying solely on national or cross-regional generalizations. Such a focus ensures that policy actions are meaningfully connected to classroom realities.   
A significant gap exists in the literature regarding the specific intersection of maritime isolation and the daily professional lives of multigrade educators. While general challenges are well-documented, there is a lack of localized evidence explaining how the unique logistical constraints of island life influence instructional delivery. Current research often groups all rural teachers together, failing to distinguish the specific socio-cultural and environmental pressures faced by those in archipelagic contexts. This study addresses this by exploring the experiences of multigrade teachers in the context of island schools to highlight how they navigate the scarcity of physical resources and professional isolation. Addressing this gap will provide the necessary insights to develop more targeted administrative interventions and policy support for island multigrade schools.   
METHODOLOGY
Research Design. The study utilized an interpretative phenomenological research design to explore the lived experiences of multigrade teachers in the island schools of Sto. Niño District, Schools Division of Samar. It employed Interpretative Phenomenological Analysis (IPA) to highlight both the descriptive and interpretative dimensions of the teachers' narratives. This approach was chosen to document, analyze, and interpret how teachers make sense of their daily practices, challenges, and coping strategies under unique geographic and resource constraints. 
Respondents and Sampling Procedure. The respondents of the study were the multigrade teachers from four island schools in Sto. Niño District. Table 1 presents the respondents’ distribution in terms of population and percentage. As shown, the participants were drawn from Lobe-Lobe Elementary School, Malobago Elementary School, Pinanangnan Elementary School, and Balat Guti Elementary School. The distribution indicated that Lobe-Lobe Elementary School and Balat Guti Elementary School each had four multigrade teachers, representing 28.57% of the total population, while Malobago Elementary School and Pinanangnan Elementary School each had three teachers, accounting for 21.43% of the population. It was observed that the number of teachers across the schools was relatively balanced, ensuring that no single school dominated the sample and allowing for equitable representation of experiences across the district. In total, there were 14 multigrade teachers, all of whom were included in the study through total population sampling, as the population was small and manageable. This approach ensured that the study captured the complete range of experiences and challenges in island multigrade settings, thereby strengthening the credibility and comprehensiveness of the findings. The selection of participants was guided by the criterion that respondents must be currently handling multigrade classes in island schools of Sto. Niño District during School Year 2025–2026, while teachers from mainland schools or those not assigned to multigrade classes were excluded to maintain the focus of the study and ensure that the data reflected the actual experiences of teachers in geographically isolated contexts.

Table 1 
Distribution of the respondents of the study
	Schools
	Population (p)
	Percentage (%)

	Lobe-Lobe Elementary School
	4
	28.57

	Malobago Elementary School
	3
	21.43

	Pinanangnan Elementary School
	3
	21.43

	Balat Guti Elementary School
	4
	28.57

	Total
	14
	100



Research Instrument. This study used a researcher-made Focus Group Discussion (FGD) guide to gain a deeper understanding of the experiences of multigrade teachers in island schools. The guide was designed using the principles of Interpretative Phenomenological Analysis (IPA), which emphasized drawing out detailed, reflective, and personal narratives from participants. It consisted of semi-structured questions that combined open- and close-ended formats, allowing flexibility while ensuring that key topics were covered. The FGD protocol began with an introduction phase, where participants were welcomed, the purpose of the discussion was explained, and ground rules were established to create a respectful and open environment. This was followed by the discussion phase, where the main questions were asked, supported by probing questions that encouraged deeper reflection. The topics included professional identity, confidence in teaching multiple grade levels, emotional resilience, classroom management challenges, and the support received from schools and communities. The facilitator ensured that all participants had the opportunity to share their perspectives, while also guiding the conversation to remain focused on the study objectives. Finally, the protocol included a closing phase, where participants were invited to give final thoughts or recommendations, and the facilitator summarized the key points raised during the discussion. This structured yet flexible approach ensured that the FGD captured rich, meaningful data about the unique realities of teaching in multigrade island school settings, while also allowing participants to express their experiences in their own words.
Data Analysis. This study used Interpretative Phenomenological Analysis (IPA) as outlined by Smith, Flowers, and Larkin (2009) to examine the lived experiences of multigrade teachers in island schools. IPA was particularly appropriate because it emphasized both the descriptive and interpretative dimensions of participants’ accounts, allowing the researcher to explore how teachers made sense of their professional realities. The analytic process began with reading and re-reading the transcripts of the FGDs to ensure familiarity with each participant’s narrative and to preserve the integrity of their voices. During this stage, the researcher immersed herself in the data and noted significant statements, language use, and emotional expressions. These annotations captured descriptive comments about what was said, linguistic comments about how it was said, and conceptual comments that reflected emerging interpretations. From these notes, emergent themes were identified and clustered to reflect the essence of participants’ experiences, such as challenges in classroom management, emotional resilience, and reliance on community support. The researcher then searched for connections across themes by grouping similar ideas, subsuming related insights under broader categories, and contextualizing them within the realities of island schools. Each transcript was analyzed individually before cross-case comparisons were made, ensuring that the uniqueness of each teacher’s experience was respected while broader patterns were also recognized.

RESULTS

On the Experiences of Multigrade Teachers in the Island Schools
	Based on the qualitative data gathered from multigrade teachers in island schools of Sto. Niño District, table 2 presents the thematic analysis of the corpora gathered in this study focusing on the experiences of multigrade teachers in the island schools.

Table 2
[bookmark: _Hlk226583166]Thematic analysis of the corpora on the experiences of multigrade teachers in the island schools
	Excerpt from Transcript
	Initial Noting (Descriptive, Linguistic, Conceptual)
	Emergent Themes
	Superordinate Themes

	“Teaching in Multigrade is both challenging and fulfilling… found my sense of purpose…” (P1, P9, P12, P14)
	Descriptive: Dual nature of experience (difficulty + fulfillment); Linguistic: “challenging yet fulfilling”; Conceptual: Meaning-making, vocation
	Challenging yet fulfilling teaching experience; Teacher identity
	Teaching as a Challenging yet Fulfilling Professional Journey

	“Travel every weekend… passing huge waves… Habagat…” (P2, P9, P11)
	Descriptive: Physical hardship, travel risks; Linguistic: “very hard”; Conceptual: Geographical isolation, sacrifice
	Physical and environmental challenges; Teacher sacrifice
	Contextual Constraints in Island Teaching

	“Teaching MG classes is a labor of love… rewarding journey… personal growth” (P2, P13)
	Descriptive: Emotional investment; Linguistic: “labor of love”; Conceptual: Intrinsic motivation
	Passion and commitment; Fulfillment
	Teaching as a Challenging yet Fulfilling Professional Journey

	“Burnout, insufficient training, heavy workloads… resilience” (P3, P7, P11, P14)
	Descriptive: Workload strain; Linguistic: Stress terms; Conceptual: Adaptability, resilience
	Workload and resilience development; Teacher preparedness
	Professional Growth and Adaptation

	“Balancing instructional time… different grade levels…” (P4, P5, P6, P7, P8, P12, P13)
	Descriptive: Instructional difficulty; Linguistic: Repetition of “different”; Conceptual: Differentiation complexity
	Complexity of multigrade instruction; Lesson planning burden
	Instructional Challenges in Multigrade Teaching

	“Limited resources… lack of facilities and digital access” (P3, P4, P6, P7, P8, P9, P13)
	Descriptive: Resource scarcity; Conceptual: Inequality in access
	Resource limitations; Digital divide
	Contextual Constraints in Island Teaching

	“Careful time management… rotation throughout the day” (P5, P7, P8, P12)
	Descriptive: Daily routine; Conceptual: Strategic teaching practices
	Time management strategies; Rotational teaching
	Instructional Adaptation Strategies

	“Peer learning… older pupils assist younger learners” (P6, P7)
	Descriptive: Classroom interaction; Conceptual: Collaborative learning
	Peer-assisted learning; Classroom management
	Instructional Adaptation Strategies

	“Teaching outside… reef, elders’ history… tangible education” (P10, P14)
	Descriptive: Contextual teaching; Conceptual: Experiential learning
	Contextualized learning; Experiential teaching
	Professional Growth and Innovation

	“Strong connections with pupils and families” (P11, P14)
	Descriptive: Relationships; Conceptual: Community integration
	Teacher-student relationships; Community bonds
	Teaching as a Challenging yet Fulfilling Professional Journey

	“Professional isolation… stress and burnout” (P3, P11, P14)
	Descriptive: Emotional strain; Conceptual: Occupational risk
	Isolation and burnout; Emotional toll
	Professional Challenges and Well-being



	The experiences of multigrade teachers in Sto. Niño District reflect a dual reality: persistent challenges alongside meaningful fulfillment. Teachers described their work as “challenging yet fulfilling” (P1, P9, P12, P14), noting that despite heavy workloads and stress, multigrade teaching gave them purpose and strengthened their professional identity. This balance of hardship and reward underscores the theme of Teaching as a Challenging yet Fulfilling Professional Journey. Teachers also face significant Contextual Constraints in Island Teaching, including risky boat travel, resource shortages, inadequate facilities, and limited access to electricity or internet (P2, P3, P4, P6, P7, P8, P9, P11, P13). These conditions force them to improvise materials, adapt lessons, and often use personal resources to sustain instruction. Instructionally, the Complexity of Multigrade Teaching is evident in the need to prepare multiple lesson plans, manage diverse grade levels, and balance instructional time (P4, P5, P6, P7, P8, P12, P13). To cope, teachers employ Instructional Adaptation Strategies such as rotational teaching, peer-assisted learning, and structured routines (P5, P6, P7, P12), which foster collaboration and independence among students. Despite these strains, multigrade teaching promotes Professional Growth and Innovation. Teachers develop resilience and creativity, contextualizing lessons to island life using reefs for science or elders’ stories for social studies (P10, P14). However, the journey also brings Professional Challenges and Well-being concerns, with many reporting isolation, stress, and burnout (P3, P11, P14). While dedication sustains them, the emotional toll remains a pressing issue. In synthesis, the experiences of multigrade teachers in Sto. Niño District reflect a dual narrative: systemic challenges of isolation, resource scarcity, and instructional complexity, alongside resilience, creativity, and fulfillment. Their accounts highlight that multigrade teaching is not only a professional challenge but also a transformative journey of dedication, sacrifice, and growth, deeply rooted in community bonds and intrinsic motivation.

On the Challenges Encountered by the Multigrade Teachers in the Island Schools
	Based on the qualitative data gathered from multigrade teachers in island schools of Sto. Niño District, table 3 presents the thematic analysis of the corpora gathered in this study focusing on the challenges encountered by multigrade teachers in the island schools.

Table 3
[bookmark: _Hlk226583380]Thematic analysis of the corpora on the challenges encountered by the multigrade teachers in the island schools
	Excerpt from Transcript
	Initial Noting (Descriptive, Linguistic, Conceptual)
	Emergent Themes
	Superordinate Themes

	“Teaching MG is very challenging… heavy workload… fatigue, limited time preparation and burnout.” (P1)
	Descriptive: Teacher expresses physical and mental strain; Linguistic: Stress terms “fatigue, burnout”; Conceptual: Overload, exhaustion
	Heavy workload; Teacher stress; Time management challenges
	Teacher Workload and Well-being

	“Limited teaching materials… hard to get materials on time.” (P2)
	Descriptive: Resource scarcity; Conceptual: Logistical barriers
	Resource scarcity; Logistical challenges
	Resource and Access Limitations

	“Lack of access to technology due to power sources.” (P2)
	Descriptive: Absence of ICT; Conceptual: Infrastructure limitations
	Technology limitations; Infrastructure constraints
	Resource and Access Limitations

	“Attending training/seminars on the mainland is costly.” (P2)
	Descriptive: Limited professional development; Conceptual: Isolation
	Training access constraints
	Professional Growth Constraints

	“Intense workload… lack of tailored resources… poor student motivation.” (P3)
	Descriptive: Instructional difficulty; Conceptual: Teacher preparedness
	Heavy workload; Resource inadequacy; Student motivation
	Teacher Workload and Well-being / Resource and Access Limitations

	“Lack textbooks, manipulatives, technology… inadequate classrooms.” (P4)
	Descriptive: Poor facilities; Conceptual: Infrastructure challenge
	Resource scarcity; Inadequate facilities
	Resource and Access Limitations

	“Difficulty preparing lesson plans… classroom discipline… poor internet/electricity.” (P5)
	Descriptive: Instructional difficulty; Conceptual: Cognitive overload
	Heavy workload; Classroom management; Resource scarcity
	Teacher Workload and Well-being / Resource and Access Limitations

	“Modifying content… assessing learners at varying paces.” (P6)
	Descriptive: Instructional adaptation; Conceptual: Assessment complexity
	Instructional material preparation; Assessment challenges
	Instructional Challenges in Multigrade Teaching

	“Limited instructional materials… difficulty assessing… logistical problems… administrative burdens… classroom management.” (P7)
	Descriptive: Multiple constraints; Conceptual: Multi-role strain
	Resource scarcity; Assessment difficulty; Administrative workload; Classroom management
	Resource and Access Limitations / Teacher Workload and Well-being

	“Time-consuming preparation of tarpapel… lack of electricity… transportation issues.” (P8)
	Descriptive: Resource improvisation; Conceptual: Infrastructure limitation
	Resource scarcity; Time-consuming prep; Logistical barriers
	Resource and Access Limitations

	“Limited resources… assessment and monitoring difficulties… personal expense for materials.” (P9)
	Descriptive: Resource scarcity; Conceptual: Teacher sacrifice
	Resource scarcity; Assessment difficulty; Administrative workload
	Resource and Access Limitations / Teacher Workload and Well-being

	“Mentally taxing to switch grade-level objectives… split-attention effect… resource scarcity.” (P10)
	Descriptive: Cognitive strain; Conceptual: Instructional complexity
	Heavy workload; Split-attention challenge; Classroom management
	Instructional Challenges in Multigrade Teaching

	“Geographical and digital isolation… risky boat commutes… hardship pay… administrative responsibilities.” (P11)
	Descriptive: Emotional stress; Conceptual: Teacher sacrifice
	Transportation hardship; Resource improvisation; Administrative workload
	Contextual Constraints in Island Teaching / Teacher Workload and Well-being

	“Heavy workload… lack of training… limited resources… classroom management.” (P12)
	Descriptive: Instructional strain; Conceptual: Teacher resilience
	Heavy workload; Limited training; Resource inadequacy; Classroom management
	Teacher Workload and Well-being / Resource and Access Limitations

	“Integrating approaches… dividing attention fairly… administrative challenges.” (P13)
	Descriptive: Instructional difficulty; Conceptual: Multi-role strain
	Time management; Learner diversity; Administrative workload
	Instructional Challenges in Multigrade Teaching / Teacher Workload and Well-being

	“Delayed supplies… limited professional development… balancing younger and older learners.” (P14)
	Descriptive: Logistical barriers; Conceptual: Classroom complexity
	Supply delays; Training limitations; Classroom management
	Resource and Access Limitations / Professional Growth Constraints / Instructional Challenges in Multigrade Teaching


        
            The challenges faced by multigrade teachers in Sto. Niño District highlight the demanding nature of teaching in geographically isolated island schools. A recurring theme is Teacher Workload and Well-being, as teachers manage multiple lesson plans, assessments, and reports simultaneously, often resulting in fatigue, limited preparation time, and burnout (P1, P3, P5, P12, P13). This heavy workload is compounded by administrative responsibilities and the need to divide attention fairly among diverse learners. Equally pressing are Resource and Access Limitations. Teachers reported shortages of textbooks, manipulatives, and technology, alongside inadequate classrooms and poor access to electricity and internet (P2, P4, P5, P7, P8, P9, P12, P14). These constraints force them to improvise materials, spend personal funds, and adapt lessons with limited resources, underscoring systemic inequities in island schools. Instructional demands add another layer of complexity. The Instructional Challenges in Multigrade Teaching include preparing differentiated lesson plans, managing classroom discipline, and coping with the “split-attention effect” of teaching multiple grade levels simultaneously (P6, P10, P13, P14). Teachers must constantly adjust strategies to ensure no learner is overlooked, which is mentally taxing and time-consuming. Beyond instructional and resource issues, teachers face Contextual Constraints in Island Teaching. Risky boat commutes, geographical isolation, and digital disconnection exacerbate stress and limit access to training and professional development (P2, P11, P14). These conditions not only affect teaching effectiveness but also contribute to emotional strain and professional isolation. Finally, Professional Growth Constraints emerge as teachers struggle with limited opportunities for specialized training in multigrade pedagogy (P2, P12, P14). Without adequate preparation, many rely on trial-and-error strategies, increasing stress while limiting instructional innovation. In synthesis, multigrade teachers in Sto. Niño District confront overlapping challenges: heavy workloads, resource scarcity, instructional complexity, geographical isolation, and limited professional development. These difficulties strain teacher well-being and instructional quality, yet they also reveal the resilience and dedication of educators working in island schools under demanding conditions.

On the Coping Mechanisms of the Multigrade Teachers in the Island Schools to Address the Challenges they Encounter
	Based on the qualitative data gathered from multigrade teachers in island schools of Sto. Niño District, table 4  presents the thematic analysis of the corpora gathered in this study focusing on the coping mechanisms they use to combat the challenges encountered by multigrade teachers in the island schools.

Table 4
[bookmark: _Hlk226583513]Thematic analysis of the corpora on the coping mechanisms they use to combat challenges encountered by the multigrade teachers in the island schools
	Excerpt from Transcript
	Initial Noting (Descriptive, Linguistic, Conceptual)
	Emergent Themes
	Superordinate Themes

	“Equipping ourselves in trainings… time management, peer tutoring, improvision of materials.” (P1)
	Descriptive: Professional development, coping strategies; Conceptual: Skill-building, adaptation
	Training participation; Peer tutoring; Improvised materials
	Professional Growth and Adaptation / Instructional Adaptation Strategies

	“DIY teaching materials… adapt single-grade textbooks… create worksheets.” (P2)
	Descriptive: Resource improvisation; Conceptual: Creativity, contextualization
	Improvised materials; Lesson adaptation
	Instructional Adaptation Strategies

	“Flexible, student-centered strategies… peer tutoring, differentiated instruction, thematic teaching, independent stations.” (P3)
	Descriptive: Instructional techniques; Conceptual: Student-centered learning
	Differentiated instruction; Peer tutoring; Independent learning
	Instructional Adaptation Strategies

	“Combination of instructional strategies, classroom management, coping mechanisms, community-based practices.” (P4)
	Descriptive: Multi-pronged approach; Conceptual: Holistic coping
	Classroom management; Community support
	Instructional Adaptation Strategies / Community Involvement

	“Sharing materials… peer tutoring… routines and rules.” (P5)
	Descriptive: Collaboration, peer support; Conceptual: Order, cooperation
	Peer tutoring; Teacher collaboration; Classroom routines
	Instructional Adaptation Strategies / Community Involvement

	“Peer tutoring… localized materials… customized worksheets… coordination with school heads.” (P6)
	Descriptive: Peer support, resource creation; Conceptual: Collaboration
	Peer tutoring; Improvised materials; Administrative support
	Instructional Adaptation Strategies / Community Involvement

	“Peer tutoring… learning stations… contextualized materials… community involvement… support from school heads… innovations.” (P7)
	Descriptive: Multiple strategies; Conceptual: Creativity, collaboration
	Peer tutoring; Independent learning centers; Community support; Teacher innovation
	Instructional Adaptation Strategies / Community Involvement / Professional Growth

	“Differentiated instruction… peer tutoring… support from school heads… advice to new teachers.” (P8)
	Descriptive: Instructional flexibility; Conceptual: Mentorship
	Differentiated instruction; Peer tutoring; Administrative support
	Instructional Adaptation Strategies / Professional Growth

	“Grade 2 learners tutor Grade 1… technical assistance… advice to new teachers.” (P9)
	Descriptive: Peer learning; Conceptual: Mentorship
	Peer tutoring; Teacher mentoring
	Instructional Adaptation Strategies / Professional Growth

	“Peer tutoring… contextualized materials… island resources… experiential learning.” (P10)
	Descriptive: Instructional creativity; Conceptual: Contextualization
	Peer tutoring; Contextualized learning; Experiential teaching
	Instructional Adaptation Strategies / Professional Growth and Innovation

	“Differentiated instruction… peer teaching… parents and community assist.” (P11)
	Descriptive: Instructional flexibility; Conceptual: Community-centered approach
	Differentiated instruction; Peer tutoring; Community support
	Instructional Adaptation Strategies / Community Involvement

	“Strategic time management… differentiated instruction… rotating schedules… improvised materials… community support.” (P12)
	Descriptive: Instructional management; Conceptual: Collaboration, resilience
	Time management; Differentiated instruction; Community support
	Instructional Adaptation Strategies / Community Involvement

	“Peer tutoring… flexible scheduling… provision of materials… advice to new teachers.” (P13)
	Descriptive: Peer support; Conceptual: Mentorship
	Peer tutoring; Flexible scheduling; Teacher mentoring
	Instructional Adaptation Strategies / Professional Growth

	“Differentiated instruction… peer tutoring… activity centers/stations.” (P14)
	Descriptive: Instructional organization; Conceptual: Independent learning
	Differentiated instruction; Peer tutoring; Learning stations
	Instructional Adaptation Strategies


	
           To address the challenges of multigrade teaching in island schools, teachers adopt a range of instructional adaptation strategies and community-centered practices. Peer tutoring emerged as the most common approach, where older pupils assist younger ones, easing the teacher’s workload and fostering collaboration (P1, P6, P7, P9, P10, P13, P14). Differentiated instruction and flexible scheduling were also widely used, allowing teachers to manage diverse grade levels simultaneously (P3, P8, P11, P12, P14). Resource scarcity was mitigated through improvisation teachers created DIY materials, contextualized lessons using local resources, and adapted single-grade textbooks for multiple levels (P2, P6, P7, P10, P12). Classroom management was strengthened through routines, activity centers, and independent learning stations (P5, P7, P12, P14). Beyond instructional strategies, teachers relied on community involvement and administrative support. Parents, barangay volunteers, and school heads provided assistance through materials, monitoring, and coaching (P5, P7, P11, P12). Professional growth was pursued through trainings, seminars, and mentoring new teachers, emphasizing patience, flexibility, and creativity (P1, P8, P9, P13). Overall, teachers addressed challenges with creativity, resilience, and collaboration, transforming constraints into opportunities for innovation and community partnership.

On the Implications to Teaching in the Multigrade Education in the Island Schools 
	Based on the qualitative data gathered from multigrade teachers in island schools of Sto. Niño District, table 5 presents the thematic analysis of the corpora gathered in this study focusing on the implications to teaching multigrade in the island schools. 

Table 5
[bookmark: _Hlk226583626]Thematic analysis of the corpora on the implications to teaching multigrade in the island schools.
	Excerpt from Transcript
	Initial Noting (Descriptive, Linguistic, Conceptual)
	Emergent Themes
	Superordinate Themes

	“Teachers need structured teaching models… DEPED must provide MG-focused INSET… workloads and welfare must review teacher-pupil ratio.” (P1)
	Descriptive: Need for structured support; Conceptual: Policy refinement
	Teacher training; Workload review; Structured models
	Professional Development and Teacher Welfare

	“Special transportation subsidies or supply delivery system for island schools.” (P2)
	Descriptive: Logistical support; Conceptual: Equity in access
	Transportation support; Supply delivery
	Logistical and Policy Support

	“Consider diverse learners… complex lesson planning… strong classroom management… independent learning… burnout risk.” (P3)
	Descriptive: Instructional complexity; Conceptual: Student-centered education
	Differentiated instruction; Classroom management; Burnout risk
	Instructional Practice Implications

	“Multigrade teachers should attend specialized training.” (P4)
	Descriptive: Training need; Conceptual: Skill development
	Specialized training
	Professional Development

	“MG teaching effective with proper training, ICT integration, administrative support… reduced workload.” (P5)
	Descriptive: Training and resources; Conceptual: Institutional support
	ICT integration; Administrative support; Workload reduction
	Professional Development and Institutional Support

	“Training must be specialized… materials redesigned… policy refinement… community involvement institutionalized… systemic support essential.” (P6)
	Descriptive: Systemic needs; Conceptual: Holistic reform
	Specialized training; Policy refinement; Community involvement
	Systemic and Policy Implications

	“Need for grade-clustered modules… stronger district support… community-based strategies institutionalized… flexible guidelines.” (P7)
	Descriptive: Resource adaptation; Conceptual: Policy flexibility
	Clustered modules; District support; Community strategies
	Instructional Materials and Policy Support

	“Requires stronger institutional support… specialized materials… MG-focused PD… logistical assistance.” (P8)
	Descriptive: Institutional support; Conceptual: Resource provision
	Specialized materials; PD programs; Logistics
	Institutional and Resource Support

	“Simplified localized lesson exemplar.” (P9)
	Descriptive: Localized resources; Conceptual: Contextualization
	Localized lesson exemplars
	Instructional Materials Development

	“Provision of durable low-tech kits… peer mentorship networks… cluster support system.” (P10)
	Descriptive: Resource innovation; Conceptual: Collaboration
	Low-tech kits; Peer mentorship; Cluster support
	Resource Innovation and Peer Collaboration

	“DEPED must prioritize tailored PD… specialized allowance/hardship pay.” (P11)
	Descriptive: Training and welfare; Conceptual: Policy reform
	Tailored PD; Teacher allowance
	Professional Development and Teacher Welfare

	“Sustained specialized training… peer collaboration… contextualized lesson planning… low-cost materials.” (P12)
	Descriptive: Training and collaboration; Conceptual: Teacher resilience
	Specialized training; Peer collaboration; Contextualized materials
	Professional Development and Collaboration

	“Innovative instructional approaches… stronger institutional support… learner independence and collaboration.” (P13)
	Descriptive: Instructional innovation; Conceptual: Community involvement
	Flexible grouping; Institutional support; Learner independence
	Instructional Innovation and Institutional Support

	“Strengthened training… flexible learner-centered materials… adequate resources and admin support.” (P14)
	Descriptive: Training and resources; Conceptual: Institutional support
	Differentiated training; Learner-centered materials; Admin support
	Professional Development and Institutional Support



	The findings imply that multigrade teaching in island schools requires systemic, institutional, and instructional reforms. Teachers emphasized the need for specialized professional development tailored to multigrade pedagogy, moving beyond generic training to equip them with skills in differentiated instruction, flexible scheduling, and contextualized lesson planning (P1, P4, P5, P6, P12, P14). Teacher welfare and workload management emerged as critical, with calls to review teacher-pupil ratios, provide additional assistance, and offer hardship allowances that reflect the unique demands of island schools (P1, P5, P11). Logistical and resource implications were highlighted, including the need for transportation subsidies, supply delivery systems, and durable low-tech instructional kits to address resource scarcity and connectivity issues (P2, P7, P8, P10). Teachers also stressed the importance of developing localized and grade-clustered instructional materials to reduce the burden of constant improvisation (P7, P9, P12). Community involvement was seen as a strength that should be institutionalized, with parents, barangay volunteers, and peer mentorship networks playing a formal role in sustaining multigrade education (P6, P7, P10, P13). Finally, the study underscores that policy refinement is essential. Current guidelines often overlook the realities of island multigrade schools, necessitating more flexible policies in assessment, lesson scheduling, and material distribution (P6, P7, P13).

DISCUSSIONS

On the Experiences of Multigrade Teachers in the Island Schools
	The findings from the transcripts reveal that multigrade teaching is characterized by a unique duality of challenges and fulfillment. Teachers describe their experiences as both demanding and intrinsically rewarding, with repeated emphasis on emotional investment, passion, and a sense of purpose. Many highlighted that strong bonds with students and communities, coupled with the satisfaction of facilitating learning across diverse grade levels, contribute to a profound sense of professional identity and personal growth. These narratives underscore that, despite workload pressures and environmental hardships, multigrade teaching fosters resilience, dedication, and a commitment to student-centered education, positioning it as a vocation that combines challenge with deep fulfillment.
	At the same time, the data illustrate significant contextual and instructional constraints that island-based multigrade teachers face. Physical isolation, transportation difficulties, and infrastructure limitations, including unreliable electricity and lack of ICT access, intensify the complexity of daily teaching. Resource scarcity, delayed supplies, and the necessity to improvise learning materials further compound these challenges, while managing multiple grade levels simultaneously demands complex lesson planning, differentiated instruction, and strategic time management. Collectively, these factors highlight the environmental, logistical, and pedagogical pressures that shape the multigrade teaching experience, demonstrating that effectiveness in this setting requires adaptability, creativity, and sustained institutional support.
	Finally, the transcripts indicate that professional growth and adaptation emerge as essential mechanisms for coping with these demands. Teachers develop innovative instructional strategies, such as flexible grouping, rotational teaching, peer-assisted learning, and experiential, context-based lessons, to meet the needs of diverse learners. These practices, often learned through experience rather than formal training, reflect a high degree of instructional flexibility, collaborative problem-solving, and resilience. Moreover, the data suggest that structured support systems including specialized training, peer mentoring, and adequate material provision can mitigate stress and burnout while enhancing teacher efficacy. Altogether, the findings emphasize that multigrade teaching is not only a test of professional skill and endurance but also a space for creativity, relationship-building, and meaningful pedagogical impact.
	The experiences of multigrade teachers in island schools, as revealed in the transcripts, align closely with both international and Philippine literature on multigrade education. Teachers describe a dual reality of professional challenge and intrinsic fulfillment, emphasizing emotional investment, dedication, and a sense of purpose in managing multiple grade levels experiences echoed in studies that highlight the resilience and commitment of educators working under resource constraints (Dela Cruz, 2021; Rodelas, 2021; Davis & Dryden-Peterson, 2020). The transcripts’ focus on relationship-building with students and communities as central to teacher satisfaction reflects the documented importance of strong community-school partnerships in sustaining multigrade instruction, where local support compensates for infrastructural gaps (Sevilla, 2023; Dela Cruz, 2021; Dizon, 2020).
	The environmental and instructional challenges noted in the transcripts geographic isolation, unreliable infrastructure, scarce resources, and complex lesson planning mirror findings from the Philippine context, particularly in island and geographically isolated communities (Flores, 2018; Garcia, 2020; Bandalaria, 2015). The necessity for teachers to improvise materials, differentiate instruction, and manage multiple roles is consistent with prior research emphasizing adaptive, context-sensitive pedagogies, including peer-assisted learning, thematic integration, and culturally relevant content (Bacatan, 2015; Torres, 2016; Macaisa, 2022). Similarly, the transcripts’ identification of workload pressures and psychosocial stress corresponds with evidence on high teacher stress levels and professional isolation in multigrade island schools (Cuison, 2019; Oracion, 2017; Rodelas, 2021).
	Finally, the adaptive strategies and professional growth observed in the transcripts are supported by both local and global studies. Teachers’ innovative approaches, including flexible grouping, contextualized lesson planning, and experiential learning, reflect the documented capacity for creativity and resilience under resource constraints (Abulencia, 2018; Tayao, 2019; Smith, 2021). The importance of structured support systems targeted training, mentoring, leadership guidance, and resource provision highlighted in the transcripts also corroborates calls in the literature for systemic, context-specific interventions to enhance teacher efficacy and student outcomes (Ayuste & Arinto, 2017; Luna, 2015; Dizon, 2020; Hardwick-Franco, 2018). Overall, the study’s localized findings in Sto. Niño District confirm broader trends in multigrade education: while teachers face substantial environmental, instructional, and psychosocial challenges, they demonstrate remarkable adaptability, professional growth, and commitment, underscoring the critical role of supportive policies, professional development, and community engagement.


On the Challenges Encountered by the Multigrade Teachers in the Island Schools
	The experiences of multigrade teachers in island schools reveal a profound interplay between heavy workload and teacher well-being. Teachers consistently reported managing multiple responsibilities simultaneously preparing lesson plans for several grade levels, creating or modifying instructional materials, conducting assessments for students with diverse learning paces, and handling administrative tasks such as reports and community engagements. These multifaceted duties often result in fatigue, stress, and burnout, highlighting the immense pressure placed on teachers in multigrade settings. Classroom management further compounds these challenges, as educators must balance the needs of younger and older learners within a single space, ensuring engagement, discipline, and equitable attention. This indicates that multigrade teaching not only demands instructional skill but also resilience and sophisticated time management to sustain both teacher effectiveness and personal well-being.
	Resource scarcity and access limitations emerged as equally critical challenges shaping multigrade education. Teachers frequently lack appropriate instructional materials, textbooks, manipulatives, and digital tools, often needing to improvise using community resources or personal funds. Geographic isolation exacerbates these limitations, making transportation of supplies slow and unreliable, restricting access to professional development opportunities, and limiting technological resources due to inconsistent electricity and internet connectivity. These infrastructural and logistical constraints force teachers to spend excessive time adapting materials, improvising lessons, and troubleshooting classroom technologies, which further stretches their workload. In addition, poor school facilities, including inadequate classrooms and limited equipment, directly affect both teaching quality and student learning experiences, highlighting the structural inequities faced by island-based multigrade schools.
	Finally, the dataset underscores how these combined pressures workload, resource scarcity, and isolation interact with professional growth constraints and student learning outcomes. Limited access to professional development restricts teachers’ preparedness for addressing diverse learner needs, implementing differentiated instruction, and employing innovative strategies suitable for multigrade classrooms. These limitations also affect student motivation and achievement, as teachers struggle to maintain engagement with minimal materials and challenging classroom conditions. Collectively, the findings illustrate a systemic pattern where teacher workload, resource accessibility, infrastructure inadequacy, and professional development gaps converge, emphasizing the urgent need for comprehensive institutional support, targeted capacity building, and logistical solutions to improve the sustainability, effectiveness, and well-being of multigrade teachers in isolated island contexts.
	The challenges faced by multigrade teachers in island schools, as revealed in the Sto. Niño District study, closely align with broader research on multigrade education in geographically isolated and resource-limited contexts. Consistent with international evidence (Davis & Dryden-Peterson, 2020; Hardwick-Franco, 2018), teachers navigate complex workloads that require simultaneous lesson planning, material development, assessment across multiple grade levels, and administrative duties, all while addressing diverse learner needs. The Philippine literature further confirms these pressures, highlighting that limited infrastructure, scarce instructional resources, and geographic isolation intensify the difficulty of multigrade teaching (Flores, 2018; Garcia, 2020; Bandalaria, 2015). These structural and logistical constraints mirror the study’s findings that teachers expend considerable time and effort improvising materials, troubleshooting technologies, and adapting lessons to overcome resource gaps, underscoring the systemic nature of multigrade teaching challenges.
	Moreover, the Sto. Niño study’s emphasis on teacher well-being, stress, and burnout resonates with documented research on the psychosocial impact of multigrade teaching. Scholars have consistently observed that the multiplicity of teacher roles from curriculum developers to counselors and the isolation of island schools contribute to emotional exhaustion and professional strain (Cuison, 2019; Carreon, 2023; Oracion, 2017; Rodelas, 2021). This complements the study’s findings regarding the need for resilience, adaptive time management, and coping strategies, which are further supported by evidence of teacher creativity, improvisation, and community engagement as essential mechanisms for sustaining instructional effectiveness (Bacatan, 2015; Corpuz, 2016; Dela Cruz, 2021; Sevilla, 2023).
	Finally, both the local and international literature corroborate the study’s identification of systemic factors affecting multigrade education: insufficient professional development, limited leadership support, and inequities in student learning outcomes. Philippine studies emphasize the necessity of context-sensitive pre-service and in-service training, supportive school leadership, and community involvement to enhance multigrade pedagogy (Ayuste & Arinto, 2017; Luna, 2015; Dizon, 2020). Similarly, global research underscores that multigrade classrooms can achieve educational quality when teachers are adequately prepared and supported, highlighting the universal applicability of the study’s conclusions (Hardwick-Franco, 2018; Davis & Dryden-Peterson, 2020). Collectively, the findings from Sto. Niño District both reflect and extend the broader literature, reinforcing that multigrade teaching in island schools is a complex interplay of heavy workloads, resource constraints, isolation, and the critical need for targeted institutional support, professional development, and community collaboration.

On the Coping Mechanisms of the Multigrade Teachers in the Island Schools to Address the Challenges they Encounter
	The data reveals that multigrade teachers primarily respond to classroom challenges through continuous self-improvement and capacity building, emphasizing the importance of professional preparedness. Teachers actively engage in trainings, seminars, and mentoring processes to enhance their competencies in multigrade pedagogy, time management, and classroom organization. Linguistically, the consistent use of proactive expressions such as “equipping ourselves” and “participating” reflects a strong sense of professional responsibility and agency. Conceptually, this highlights that effective multigrade teaching is not innate but developed through deliberate effort and sustained learning. Thus, the superordinate theme of Teacher Preparedness and Capacity Building underscores that equipping teachers with the necessary knowledge, skills, and mindset is foundational to managing the complexities of multigrade classrooms.
	At the instructional level, the findings demonstrate a high degree of innovation and flexibility among teachers, particularly in addressing the limitations of resources and the diversity of learners. Teachers creatively improvise instructional materials using locally available or recycled resources and adapt monograde textbooks into differentiated, multilevel learning tools. Strategies such as peer tutoring, differentiated instruction, thematic teaching, and the use of learning stations illustrate a shift toward student-centered and adaptive pedagogies. The language used by participants reflects resourcefulness and adaptability, indicating that teachers are not merely implementing prescribed curricula but actively transforming them to suit their contexts. This supports the superordinate theme of Instructional Innovation and Flexibility, where teaching becomes a dynamic, context-responsive process that maximizes limited resources while promoting independent and collaborative learning among students.
	Moreover, the data highlights that multigrade teaching extends beyond instructional strategies into a holistic system of classroom management and support involving multiple stakeholders. Teachers employ structured routines, time management techniques, and classroom organization strategies to maintain order while simultaneously addressing multiple grade levels. Equally significant is the integration of peer tutoring, teacher collaboration, administrative support, and community involvement, which collectively create a supportive learning ecosystem. The recurring emphasis on cooperation, mentoring, and community engagement reflects a shared responsibility in the teaching-learning process. Conceptually, this points to a multi-layered coping mechanism where teachers, students, school leaders, and the community work collaboratively to overcome contextual challenges. Hence, the superordinate theme of Holistic Classroom Management and Support illustrates that successful multigrade teaching is sustained not only by individual teacher efforts but by a network of structured, social, and institutional support systems.
	The coping mechanisms employed by multigrade teachers in island schools, as revealed in the study, align closely with both international and local research on multigrade education. The study highlights teacher preparedness and capacity building as a primary response to classroom challenges, emphasizing continuous professional development, training, and mentoring. This resonates with findings from Bandalaria (2015) and Soriano (2016), who note that many multigrade teachers in the Philippines are deployed without adequate preparation, creating gaps in differentiated instruction and classroom management. By actively participating in capacity-building activities, teachers exercise professional agency and mitigate these systemic gaps, reflecting global insights where multigrade teaching is understood as a deliberate, skill-dependent pedagogical practice rather than an innate ability (Davis & Dryden-Peterson, 2020; Hardwick-Franco, 2018).
	At the instructional level, the study observes innovation and flexibility as key coping mechanisms, including improvising materials, adapting monograde resources, employing peer tutoring, and applying thematic and student-centered approaches. These findings are strongly supported by Philippine research, such as Abulencia (2018), Torres (2016), Bacatan (2015), and Corpuz (2016), who document similar strategies for addressing resource scarcity and learner diversity. Furthermore, the use of locally relevant materials and contextualized pedagogy reflects Macaisa (2022) and Ibarra (2021), emphasizing culturally responsive teaching as both an adaptive strategy and a driver of learner engagement. International literature also supports this, highlighting how creative instructional strategies are essential in resource-limited multigrade settings, whether in remote Australian schools (Hardwick-Franco, 2018) or Ugandan refugee schools (Davis & Dryden-Peterson, 2020).
	The study also identifies holistic classroom management and support as a key coping mechanism, encompassing structured routines, collaborative teaching, administrative support, and community engagement. This multi-layered support system aligns with extensive local research, including Sevilla (2023), Dela Cruz (2021), and Dizon (2020), who document the critical role of school heads, parents, and local communities in sustaining multigrade education. Likewise, teacher resilience, despite heavy workloads and stress, is corroborated by Cuison (2019), Carreon (2023), Oracion (2017), and Rodelas (2021), highlighting intrinsic motivation, professional vocation, and adaptive strategies such as time management, improvisation, and peer collaboration. These mechanisms collectively reinforce the necessity of systemic and social supports, consistent with international findings that multigrade effectiveness relies on both teacher agency and institutional scaffolding (Davis & Dryden-Peterson, 2020).

On the Implications to Teaching in the Multigrade Education in the Island Schools 
	The findings from the transcripts highlight that multigrade teaching requires a strong foundation of institutional and systemic support to be effective, particularly in island and resource-constrained schools. Teachers consistently emphasized the necessity of structured teaching models, specialized professional development, adequate learning resources, and logistical support such as transportation or supply delivery systems. The linguistic patterns, with frequent use of prescriptive terms like “must,” “should,” and “requires,” reflect the urgency and critical nature of these supports. Conceptually, this points to a recognition that multigrade teaching is not only pedagogically complex but also heavily dependent on systemic interventions to reduce teacher workload, ensure welfare, and maintain instructional quality. Without these supports, even highly committed teachers face burnout and diminished capacity to deliver effective instruction.
	Another prominent interpretation is the emphasis on pedagogical implications for differentiated and student-centered instruction. Teachers repeatedly highlighted the challenges of managing multiple grade levels, diverse learner needs, and simultaneous curricula, which demand complex lesson planning, strong classroom management, and promotion of independent learning. Suggestions such as simplified, localized lesson exemplars, flexible scheduling, and low-cost or contextualized instructional materials indicate that multigrade pedagogy requires creativity, innovation, and adaptation of existing resources. These insights underscore that effective multigrade teaching is not simply a scaled-up version of monograde teaching; it necessitates deliberate planning, tailored instructional strategies, and approaches that foster learner autonomy, collaboration, and engagement.
	Finally, the transcripts reveal that community engagement and peer support are essential complements to institutional efforts. Teachers suggested cluster support systems, peer mentorship networks, and involvement of parents or older students to reduce professional isolation and enhance learning outcomes. In addition, considerations such as hardship allowances or incentives recognize the personal costs of teaching in remote or challenging contexts. Conceptually, these findings indicate that multigrade teaching functions best within a holistic ecosystem, combining strong institutional frameworks, pedagogical innovation, and community-oriented strategies. Together, these elements form a comprehensive support system that ensures teacher sustainability, learner success, and the overall effectiveness of multigrade education in geographically isolated and resource-limited settings.
	The findings from the transcripts of multigrade teachers in island schools strongly corroborate the extensive body of literature emphasizing the critical role of systemic, institutional, and community support in sustaining effective multigrade education. Teachers’ emphasis on the necessity of structured teaching models, professional development, and logistical support mirrors the observations of Flores (2018) and Dumaran (2017), who highlighted the infrastructural and resource challenges faced by island schools in the Philippines. Similarly, international studies, such as those by Davis and Dryden-Peterson (2020) and Hardwick-Franco (2018), reinforce that multigrade teaching requires deliberate systemic interventions, especially in geographically isolated or resource-constrained contexts, to ensure access to quality education. The linguistic patterns noted in the transcripts, with frequent use of prescriptive terms like “must” and “requires,” reflect the urgency identified in the literature for targeted policy support, adequate training, and logistical frameworks to sustain teacher effectiveness and reduce burnout.
	The pedagogical implications identified in the transcripts namely, the emphasis on differentiated, student-centered instruction, flexible scheduling, contextualized materials, and creative lesson planning align closely with prior research on adaptive teaching strategies in multigrade classrooms. Abulencia (2018) and Torres (2016) similarly emphasize that multigrade teaching necessitates flexible planning, multi-level instructional strategies, and differentiated learning to accommodate learner diversity. The improvisation and innovation highlighted by the teachers, including peer tutoring and culturally relevant lesson exemplars, echo findings by Bacatan (2015), Corpuz (2016), and Macaisa (2022), underscoring that effective multigrade instruction is more than simply scaling up monograde practices; it requires contextual adaptation and pedagogical creativity to meet diverse learner needs.
	Finally, the transcripts’ focus on community engagement, peer networks, and incentive systems resonates with the literature emphasizing holistic support for multigrade education. Sevilla (2023), Dela Cruz (2021), and Dizon (2020) demonstrate that parent involvement, peer mentorship, and proactive leadership play pivotal roles in sustaining teacher morale, reducing professional isolation, and enhancing learning outcomes. The stress and burnout experienced by teachers in these contexts, as noted in Cuison (2019), Oracion (2017), and Rodelas (2021), further validate the transcripts’ findings on the importance of psychosocial support, workload management, and institutional recognition. Collectively, the localized findings from Sto. Niño District not only reinforce existing national and international research but also provide contemporary, context-specific insights into how multigrade education can be effectively supported through the combined interplay of systemic policy, pedagogical innovation, and community engagement.

 CONCLUSIONS
	The experiences of multigrade teachers in island schools revealed a dynamic interplay between challenge and fulfillment, highlighted teaching as both demanding and deeply rewarding. Despite significant workload, emotional investment, and environmental hardships, teachers derived a strong sense of professional identity and personal growth from facilitating learning across multiple grade levels. Their narratives emphasized resilience, dedication, and a commitment to student-centered education, demonstrated that multigrade teaching in island contexts was not only a professional responsibility but also a vocational pursuit marked by meaningful impact and relational engagement with learners and communities. Concurrently, the study underscored the structural and pedagogical challenges inherent in multigrade teaching. Teachers navigated geographic isolation, scarce resources, infrastructure limitations, and simultaneous curricula, which required complex lesson planning, differentiated instruction, and adaptive classroom management. These constraints, when left unaddressed, exacerbated stress and burnout, underscored the need for targeted institutional, logistical, and professional support. The findings reinforced the idea that multigrade teaching was not simply a scaled-up version of monograde instruction but a highly specialized practice that demanded creativity, flexibility, and context-sensitive strategies to maintain teaching quality and learner engagement.
           Finally, coping mechanisms and adaptive strategies emerged as central to sustaining teacher efficacy and well-being. Teachers employed innovative pedagogical approaches, collaborative classroom management, and community engagement to navigate challenges, which highlighted the value of professional preparedness, instructional flexibility, and holistic support systems. Collectively, the study affirmed that successful multigrade education relied on an integrated ecosystem that encompassed strong institutional frameworks, adaptive teaching practices, peer and community networks, and resource accessibility. These elements collectively ensured teacher sustainability, enhanced learner outcomes, and the overall effectiveness of multigrade education in island and resource-constrained contexts.

RECOMMENDATIONS
            Based on the salient findings of the study, the researcher suggests the following recommendations: (1) Strengthen Institutional and Systemic Support. Implement policies and frameworks that provide multigrade teachers with adequate learning materials, transportation logistics, timely supply delivery, and infrastructural improvements, particularly in geographically isolated schools; (2) Enhance Professional Development. Design and offer continuous, context-specific training programs focused on multigrade pedagogy, differentiated instruction, classroom management, and adaptive lesson planning to equip teachers with the skills to manage multiple grade levels effectively; (3) Promote Instructional Innovation and Resourcefulness. Encourage the development of localized, low-cost, and flexible teaching materials, alongside creative classroom strategies such as peer tutoring, learning stations, and thematic instruction, to maximize learning in resource-limited settings; (4) Foster Community and Peer Engagement. Establish cluster support systems, mentorship networks, and parent/community involvement initiatives to reduce teacher isolation, enhance collaboration, and provide additional resources for sustaining multigrade classrooms; and (5) Implement Teacher Welfare and Incentive Programs. Recognize the personal and professional challenges of multigrade teaching by providing hardship allowances, wellness programs, and psychosocial support systems to maintain teacher motivation, reduce burnout, and ensure long-term retention.
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