


From Theory to Classroom: Exploring School Internship Practices in the Integrated Teacher Education Programme (ITEP)

Abstract
The internship is the heart of the Teacher Education Programme. Teacher preparation is a reflective and experiential process, and internship is essential for establishing connections among student-teachers, the school, other educators, students, and other stakeholders in a variety of ways. An internship is a formal program designed to give student-teachers practical experience in a teaching profession. During the internship programme, student-teachers gain hands-on experience to improve their teaching skills in a real-classroom environment. Student-teachers have a great opportunity to improve their teaching skills and obtain real-world experience through internships, which can help them become more effective educators in the future. The present article explores the concept, need and significance of school internship, along with the school internship practices under the Integrated Teacher Education Programme (ITEP). It also highlights the various problems student-teachers encounter during this crucial phase of their internship. Additionally, the article suggests effective strategies to overcome these problems and enhance the overall quality of internship experiences. The school internship programme plays a vital role in bridging the gap between theory and practice by providing student-teachers with real classroom experience. It enables them to understand the roles, responsibilities, and professional ethics of educators while developing essential teaching competencies, classroom management skills, and reflective practices necessary for their future teaching profession.
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Introduction
According to the National Education Policy 2020, “Teacher preparation is an activity that requires multidisciplinary perspectives and knowledge, formation of dispositions and values, and development of practice under the best mentors.” Teachers must be knowledgeable about the most recent developments in education and pedagogy while also having a strong foundation in Indian values, languages, knowledge, ethos, and traditions, particularly the customs of tribal communities. A teacher’s responsibilities extend beyond simply imparting textbook knowledge; they also include planning curriculum, advising and counselling students, taking part in community service projects, identifying solutions to students’ issues, and conducting activities that are essential to teaching and learning. Since teacher education develops “the teacher,” the essential component of education, it plays a major role in the entire system of education. Teacher education is important because it either directly or indirectly improves the nation's economy and well-being. A key element of education is the preparation of teachers. The primary architect of our nation and society is the teacher. The nation's efforts to prepare its future citizens depend primarily on its teachers. Therefore, a teacher must be knowledgeable enough to do their job effectively (Parida & Panda, 2024; Sapkal, 2025). Thus, the quality of teachers determines the quality of education. The quality of teachers is essential to the success of education because they promote excellence in every aspect of life. In India, in-service and pre-service teacher training at the secondary level is particularly essential (Parida & Panda, 2024). The bachelor of education (B.Ed.) programme produces qualified teachers who improve the standard of teaching in schools and enhance students’ learning levels. 
Since after Independence, India has revolutionized teacher education significantly and formulated policies and initiatives to achieve its national goals. In 1966-64, the Education Commission focused on the creation of integrated programs and advocated for the professionalization of Teacher Education and Extensive Colleges of Internship. The establishment of District Institutes of Education and Training (DIETs), Institute of Advanced Studies in Education (IASEs), and Colleges of Teacher Education (CTEs) was facilitated by the centrally sponsored teacher education program that had been suggested by the National Policy on Education (NPE, 1986).  The Justice Verma Committee report (2012) gave many proposals for reforming teacher education. In accordance with the National Curriculum Framework (NCF, 2005) and the National Curriculum Framework for Teacher Education (NCFTE, 2009), the Justice Verma Committee required two years of intensive pre-service education for the professionalisation of teacher education. In the Gazette of India in 2014, NCTE announced a few significant changes to the duration of the B.Ed. program. In line with the NCTE standards of 2014, the two-year B.Ed. program includes a 20-week school internship. This includes teaching in the classroom, managing the classroom, and planning extracurricular activities for the school and community (Rai, 2018; Yudhister, 2024; Sapkal, 2025). The success of the teacher education system is largely dependent on practicing and cooperating schools, the ability of the school to take on the internship and provide the necessary resources, such as the variety of lessons, extracurricular activities, and guidance, will significantly contribute to the successful and efficient functioning of the B.Ed. program.
Objectives of the Study
· To explore the concept, need and significance of School Internship.
· To examine the school internship practices in the Integrated Teacher Education Programme (ITEP).
· To identify the problems encountered by student-teachers during their School Internship. 
· To provide effective strategies to overcome these problems and enhance the overall quality of internship experiences.
Methodology of the Study
In order to accomplish the stated objectives about the concept, necessity and importance, challenges, and solutions for improvement of school internships in the Integrated Teacher Education Programme (ITEP), the present study used entirely on secondary sources of data. Since it allowed for a thorough comprehension and interpretation of the body of existing literature and documented evidence, a qualitative descriptive research design was chosen. The  secondary sources from which the data were collected included books, research articles, journals, government reports (Curriculum framework for Integrated Teacher Education Programme (ITEP)), policy documents (NEP-2020), official ITEP guidelines, dissertations, conference papers, and reliable online resources. These sources provided an in-depth explanation of the conceptual framework, significance, and ongoing practices of school internships as well as the challenges faced by student-teachers during internships.
Additionally, the findings' reliability and credibility are increased by including a number of reliable sources such government reports, scholarly publications, and policy frameworks. The information gathered was systematically organised to align with the study's objectives. Based on the synthesised findings, practical and evidence-based measures were suggested to improve both the quality and effectiveness of school internship experiences in ITEP.
School Internship 
The word "internship" has been directly taken from medical education, where it refers to hospital-based experiences in which doctors must obtain field experience under the supervision of experienced doctors prior to beginning their own practice (Ariffa & Mohammed, 2024). As part of their professional preparation, it is essential. School internship includes a variety of field activities and practice teaching under expert supervision. College supervisors, students, teachers, schools, and colleges all work together on this process. It is believed that the intern (student-teacher) will actively participate in significant experiences within the educational setting during this time, developing valuable skills and attitudes toward their career (Jogan, 2019; Bellur, 2023; Yudhister, 2024). The internship is one of the most significant and essential components of every professional course of study. An internship is a short-term experience that enables students to learn more and enhance their skills in a specific field. Any teacher education program must include field engagement, which NCTE defines as "school internship" and entails working with teachers and children in schools for a period of time (Chary & Perumal, 2022; Yudhister, 2024; Sapkal, 2025).
Need and Significance of School Internship
An internship is an actual chance for student teachers to improve their teaching skills in a real classroom where supervisors and mentors play a crucial role. Student-teachers are able to improve their teaching methods and develop their action research skills with continuous supervision, constructive feedback, and professional support from their supervisors and mentors. They enhance reflective practice by helping student-teachers to critically assess their lessons, link theory with practice and identify areas for improvement. Such comprehensive mentorship greatly strengthens their pedagogical competence and professional readiness, as reflected in the positive opinions of student-teachers who view the school internship program is beneficial for their professional career growth (Parveen & Mirza, 2012; Otara 2014). School internships help student instructors integrate theory, lesson planning, practical teaching experience, and effective class delivery, according to Kumar (2016a). The training benefited them by providing them with insightful feedback from the supervisors and allowed them to critically analyse their own and their peers’ learning styles. According to Bhattacharya and Neelam (2018), the effectiveness of the internship program is dependent on the student-teachers' presentation in class, their meaningful engagement with various assignments, constructive criticism of their teaching methods, and the positive interactions between the guide and the student-teachers. Faikhamta and Clarke (2018) indicated that throughout the school internship, the teachers' motivation and cooperation significantly enhanced.  The study recommended that the mentoring and professional development, empowering cooperating educators, and purposefully defining practicum duration.
According to Patel (2018) and Gupta (2019), the internship program provided a real opportunity for student-teachers to enhance their teaching skills. More extensive field experience and more practical hands-on training made it easier to fully understand teaching skills. The student teachers in the study by Filiz and Durnali (2019) said that the training they received during their school internship was helpful for their future careers as educators. Additionally, the study found that the internship required more than just theoretical instruction. According to Jogan (2019) study, the student teachers were highly satisfied with the internship program and had acquired appropriate teaching techniques with sufficient assistance from supervisors and relevant school subject teachers. Through the school internship program, student teachers can gain professional skills for teaching (Sojkin & Michalak, 2018; Hussien & La Lopa, 2018; Ylagan, 2013). Internship programs at schools offer useful insights into teaching. 
According to Tindowen et al. (2019), school internship develops the hard and soft skills required for the teaching profession. Engaging in meaningful interactions with a mentor during an internship would improve teaching skills and assist building the desirable qualities of a professional teaching (Khalil, 2020). The activities related to school internships are a crucial component that most affects the student-teacher's practical teaching experience, as suggested by Duran et al. (2020) and Putman and Polly (2021). Practical teaching is facilitated by giving equal opportunities for student-teachers to engage in school internships, where they can actively participate in co-teaching during their training phase. Proper teaching skills and competencies are facilitated by the extended practice sessions (Chukwurah & Chukwurah 2021a; Begam & Tholappan, 2022). Incorporating teaching skills into school internships will enhance class preparation and delivery and provide prospective teachers with a comprehensive teaching experience (Kundu & Bej, 2022). According to the survey, trainee teachers viewed the teaching practice as their best opportunity to further develop and enhance their instruction in a real classroom environment. According to the study, students were better able to understand the classroom teaching process when they had more hands-on experience and longer fieldwork duration (Begam & Tholappan, 2022). According to Luthra (2022), student teachers believed that practice teaching had improved their classroom management and teaching abilities, which in turn had given them more confidence in their ability to instruct. Through internship programs, they can prepare and present lessons effectively, integrate theory and practice, critically evaluate their own and their peers' instructional methods, and enhance their classroom performance (Bellur, 2023; Ariffa & Mohammed, 2024; Yudhister, 2024; Sapkal, 2025).
School Internship in Integrated Teacher Education Programme (ITEP)
In order to make teaching more meaningful, the ITEP views school experience which includes School internship as an essential component of the education and training. The ITEP's school experience seeks to develop teaching capacities in a graded manner and includes the following component:
a) Pre-Internship Practice
b) School Observation (Field Practice)
c) School-Based Research Projects
d) Internship in Teaching
e) Post Internship (Review and Analysis)
f) Creating Teaching-Learning Material 
a) Pre-Internship Practice (Semester-5, 2 Credits)
Peer teaching and professional demonstration lessons by experts’ help student-teachers get ready for the classroom. They observe instructional methods and classroom management strategies. Through a variety of teaching resources and techniques, students develop and practice lesson plans. Sessions of video analysis and workshops enhance reflective teaching competencies. Along with creating instructional materials, they also receive orientation on inclusive education.
b) School Observation (Field Practice) (Semester-6, 2 Credits)
To gain an understanding of various learning contexts, student-teachers visit many different kinds of schools, both urban and rural. They observe teaching in the classroom, engage with school stakeholders, and investigate resources and infrastructure. The emphasis is on understanding instructional approaches, community involvement, and school administration. Students also create thorough school profiles and record their findings. They explore ICT tools, educational evaluation methods, and teaching-learning resources.
c) School-Based Research Projects (Semester-7, 2 Credits) 
While completing their internships, student-teachers address real classroom or school-level issues through action research or case studies. This fosters critical thinking, cooperative problem-solving, and research abilities. Projects can be completed individually or in groups and involve creating interventions and evaluating outcomes. The emphasis is on evidence-based, contextualised teaching-learning enhancements. After preparing a report, students present their findings to mentors and peers.
d) Internship in Teaching (Semester-7, 10 Credits)
This offers full-time school teaching experience, which is a significant component. After, first helping, classroom teachers and student-teachers eventually shift to teaching on their own. They organize lessons, provide materials, conduct the classroom, and participate in school functions like events and assemblies. Additionally, interns engage with administrative and documentation duties at the institution. The aim of this program is to get them ready to take all responsibilities as competent educators.
e) Post-Internship (Review and Analysis) (Semester-8, 2 Credits) Following their teaching internship, student-teachers use presentations and discussions to reflect on their experiences. They make improvements to their lessons and instructional resources. A comprehensive document describing the lessons has been developed. Increasing understanding is facilitated by professor comments and peer interaction. The procedure promotes professional development and self-evaluation.
f) Creating Teaching-Learning Material (Semester-8, 2 Credits)
Student-teachers create creative, context-specific teaching-learning materials based on their academic knowledge and school experiences. They use theoretical ideas in practical teaching situations. Their eight-semester learning is summarised in this practical assignment. Students use pedagogical concepts and children’s needs as explanations for their material selections. It improves curriculum planning skills and creativity.
Problems encountered by student-teachers during School Internship
School internships are an essential component of teacher education because they provide student-teachers with valuable hands-on experience. This internship provides an extensive amount of learning opportunities, but they are also affected by problems that can seriously affect their future. During the school internship, student-teachers encounter the following major problems:
1. When there are many students and a variety of student behaviours in the classroom, it can be difficult for student-teachers to keep things under control. They might struggle to engage each student constantly, employ effective discipline methods, and maintain a positive learning environment, which could make them feel inadequate in handling the dynamics of the classroom. 
2. The pedagogical theories that student-teachers learn in the universities and how they are actually implemented in actual classrooms differ greatly. It is challenging for student-teachers to convert abstract ideas like constructivism or differentiated instruction into lesson plans and instructional activities that are relevant to real students.
3. Many of student-teachers complain that their mentor teachers and university supervisors don't provide them enough, consistent, or helpful feedback. Their capacity to identify problem areas, improve their teaching skills, and properly gain from the professional guidance is hindered by the absence of timely and thorough supervision.
4. Schools frequently lack efficient technology infrastructure, fully equipped libraries, scientific labs, and basic teaching aids, especially in public or rural areas. It is common for student-teachers to be compelled to provide instruction without sufficient resources or to make use of their own restricted resources to create teaching tools.
5. Students who teach have to manage the responsibilities of creating complete lesson plans for a variety of subjects and classes, teaching, taking part in school functions, and finishing coursework for their college degrees. This typically results in longer hours at work and major difficulties in efficiently managing their time.
6. Students in classrooms come from a wide range of socioeconomic background, academic levels, styles of learning, as well as unique needs. It is frequently difficult for student-teachers to accommodate this vast variety of students’ characteristics in a single classroom environment.
7. Every school has its own administrative processes, hidden regulations, and ethos. It can be difficult for student-teachers to quickly adjust to these unfamiliar cultural norms, schedules, and standards, which can have an impact on their confidence and sense of connection.
8. Unusual circumstances, like a sudden shortage of equipment, student absences, or a change in the schedule, happen frequently in real classrooms. Student-teachers may find it difficult to modify their lesson plans, develop on the spot, or effectively respond quickly to unexpected circumstances.
9. Student-teachers often work under close observation of their mentor teachers while acquiring experience, which can restrict their freedom to choose how to teach, what to teach, and how to run the classroom. This can occasionally limit their ability to be creative and feel in control of their teaching.
10. Depending on where their internship is located, student-teachers may have to make payments for daily expenditures, transport, and housing, especially if they are assigned far from home. Additional stress might be caused by issues with organization like scheduling conflicts with host schools or difficulties with transportation.
Strategies to overcome the problems faced by student-teachers during their School Internship
Effective strategies from the student-teachers themselves, strong support from teacher education institutes (TEIs), and active cooperation with host schools is needed to overcome the difficulties encountered by student-teachers during their school internships. The following are strategies to deal with the common problems:
1. TEIs must to provide intensive workshops on practical classroom management methods, such as customized instruction for large classrooms. Before and during the internship, student teachers should be encouraged to talk with their mentors about successful classroom management techniques and observe the methods used by different teachers.
2. TEI curricula need to incorporate more case studies, simulations, and micro-teaching sessions that directly connect theoretical concepts with real-world classroom situations. Students should be encouraged to think critically about how theoretical frameworks relate to their real-world teaching experiences and share their thoughts with their supervisors.
3. TEIs and internship schools should work together to offer mentor teachers’ comprehensive and required training that emphasizes active listening, constructive feedback, and fostering supportive relationships. A more integrated support system for student-teachers can be fostered and expectations can be aligned through regular joint meetings between mentor teachers and university supervisors.
4. At the beginning of the internship, TEIs should help student-teachers make formal introductions to the entire school staff, not just their mentor teachers. In order to integrate into the school community and establish rapport, student-teachers should be encouraged to actively participate in school events and extracurricular activities.
5. TEIs should provide thorough orientation sessions, preferably with staff from internship schools, to acquaint student-teachers with administrative procedure and regular school routines. This planned approach can ease initial stress and promote better adoption.
6. As student-teachers gain experience, mentor teachers should progressively give them more freedom so they can take charge of lesson planning and classroom activities. Another way to promote a sense of shared responsibility and learning is to encourage mentors and student-teachers to work together during planning sessions.
7. TEIs should look at collaborating with schools to provide transportation or lodging options, particularly for placements in rural areas. One way to reduce the financial burden of internships is to advocate for student-teacher stipends or provide information on scholarships and other alternatives.
Conclusion
The school internship under the Integrated Teacher Education Programme plays a crucial role in bridging theoretical knowledge with practical classroom experience. It provides student-teachers with real teaching experience, helping them develop professional skills, teaching skills, and reflective practices. However, several challenges such as lack of proper guidance, limited resources, and inadequate coordination between schools and teacher education institutions often hinder its effectiveness. To overcome these issues and challenges, effective mentorship, continuous feedback, collaboration between institutions and schools, and regular evaluation of internship practices are essential. By strengthening these aspects of internship will enhance the quality of teacher education and ensure that future teachers are well-equipped to meet the demands of contemporary education.
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