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 ABSTRACT
School principals play a vital role in shaping academic performance by ensuring effective resource use and creating a positive learning environment. Effective leadership influences academic success through high expectations, instructional support, and resource allocation. The objectives of this study are to establish the influence of principals’ communication competencies on learners' academic performance, and the influence of principals’ interpersonal skills competencies on learners' academic performance in public secondary schools in Buuri-East, Meru County. The study used an exploratory research design because it promoted an in-depth examination of the problem under study. The target population included principals, deputy principals, and teachers. The study employed a mixed methods approach and adopted a survey research design. The target population comprised 506 respondents that included 23 principals, 23 deputy principals, and 460 teachers. From the population, a sample of 30% of the total population was used, which included 7 principals, 7 deputy principals and 138 teachers, was drawn. A questionnaire was used to gather quantitative data from the deputy principals and the teachers, students and parents. An interview guide/schedule was used to gather information from the principals. To validate the test items, the questionnaires and interview schedules were submitted to the supervisor for verification, and university experts. Reliability was achieved, whereby a 10% of the sample size of the respondents was required to participate in the research. The study established that principals influenced learners’ academic performance by encouraging their achievement of vision and mission, addressing their concerns effectively, demonstrating empathy and understanding when dealing with their diverse backgrounds and perspectives. This study recommends principals ought to require demonstrating effective interpersonal skills when interacting with teachers, interacting with students and show genuine interest in their well-being and development, adapt and steer adaptation by teachers and students to changes arising in the learning environment and encourage open and constructive dialogue during conflict resolution processes.
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1. INTRODUCTION
[bookmark: _Toc14702604]The role of school principals is crucial in shaping the academic performance of learners in public secondary schools. Allinson, et.al, (2017) noted principals are responsible for ensuring that the school's resources are used effectively and efficiently to support student learning. Brown et.al, (2019) shared similar sentiments arguing several factors contribute to the academic success of students in secondary schools. One of these factors is the quality of leadership in the school. The principal's role in leading the school and creating a positive or negative learning environment is vital.  Consequently, Greguric et al. (2019) posited that effective school leadership can positively influence academic performance by creating a culture of high expectations, providing instructional support to teachers, and ensuring that the school's resources are used effectively. The principal's administrative tasks are numerous and diverse. Teachers have a significant impact on students' education from the ground up, and their performance in the classroom has a direct correlation to the overall success of the school. For teachers to perform their job at an optimum level, they must be kept motivated to keep them satisfied at their job (Tshewang & Yanki, 2023; Arifin et al., 2024). Baker et al. (2018) asserted that principals’ tasks include budget management, curriculum development, staff supervision, student discipline, community outreach, and overall school management. All these administrative tasks require proper management to ensure that they are carried out effectively which may contribute positively to the academic performance of the learners. The budget management role of the principal involves allocating resources to different departments and programs within the school (Bush, 2013). School principals play an important role in improving education quality and the accountability of education implementation in the educational unit. The problem commonly encountered from the principal is the weakness in managerial competence, while from the school supervisor is the lack of competence in supervisory skill (Pardosi & Utari, 2022; Dutta & Sahney, 2022).
France started the first public inspection services in Napoleon's time in the 18th century. Later in the 19th century, other European countries did the same. According to Maw, these services were also brought to colonies to help control the local people in 2018. Clegg and Billington noted in 2019 that one of the main jobs of inspection in Britain is to gather proof. This proof is compared to certain standards to make decisions. This is what a 2021 study by Gregory found: Way back in colonial New England, people used to check up on teaching. But they only looked at what was happening on the outside. They examined what teachers taught and what students learned. They didn't check if teaching got better or if students learned more. This is how supervision of instruction began. That way of checking teaching and learning? It started in colonial New England, and it was all about what could be seen from the outside. What teachers did and what students learned was the focus, not if teaching or learning improved. (Gregory, 2020).
In a regional perspective, Ampofo, Onyango, and Ogola (2019) used an embedded mixed methods design to choose a sample of 617 respondents in Ghana and discovered that the lesson preparation and lesson delivery supervision provided by school heads had a significant impact on the performance of teachers in their responsibilities. The study recommends that the Ghana Education Service allocate a larger portion of the promotion requirement of school heads to evidence of direct supervision of teachers in order to lessen the teaching load of Heads of Department and enable them to play more significant roles in the instructional supervision process.
In Kenya, the effectiveness of the school greatly depends on the head teacher's competency in leadership. As noted in UNESCO Institute for Statistics (2020b) and Achacha (2012), poor management of teaching and teacher support by the principals significantly affects how well pupils perform on assessment tests and KCPE. The context and factors that were addressed in earlier studies were different from the current study's focus on leadership competence's impact on public primary schools' performance, particularly in national examinations, which this study sought to analyse. In order to accomplish the school's objectives, the head teacher's main obligation is to control and influence people and other resources (Leithwood, 2003). This demonstrates the significance of the school principal's role in raising students' achievement and performance levels.
[bookmark: _Toc14702605]Statement of the Problem
A study focusing on the leadership competencies that are most relevant to the diverse and dynamic educational environments within Kenya and beyond should never be underrated or less exaggerated. While there is a growing body of literature on educational leadership in global contexts, little has been done on principals’ administrative tasks, which remains comparatively limited. For instance, school principals bear the greatest responsibility of guiding their institutions to meet their educational objectives. The government has worked diligently to improve school administration since 2003 in an effort to reduce the deterioration in academic standards brought on by free primary education (FPE). 
According to Kilonzo (2020), the government increased its monitoring responsibilities and reorganised Quality Assurance and Standards into a directorate. Principals and QASO both used seminars and workshops to advance their professional development. In order to address the issue of teacher capacity, the Kenya Education Management Institute (KEMI) funded all school administrators to obtain a Diploma in Education Management from the MOE. Despite these initiatives, the public still wants professional school oversight. Low student learning outcomes have been complained about, as the Cabinet Secretary of Education noted when announcing the 2015 K.C.S.E results. Sifuna (2015) emphasised the importance of competent school supervision, saying that teacher absenteeism in certain regions reached 70%. 
According to Barrow and Mogaka (2017), education quality is deteriorating, particularly in public schools, due to the poor K.C.S.E outcomes as well as teacher lateness and absenteeism. Nearly half of the schools have received fewer than the average grades over the past three years (Table 1). An effective principal’s leadership is essential for encouraging teachers to work hard. The study was conducted in this context to determine the influence of principals' administrative tasks on learners' academic performance in public secondary schools in Buuri-East, Meru County, Kenya.
[bookmark: _Toc14702614]Objectives of the study 
I. To establish the influence of principals’ communication competencies on learners' academic performance in public secondary schools in Buuri-East, Meru County.
2. To establish the influence of principals’ interpersonal skills competencies on learners' academic performance in public secondary schools in Buuri-East, Meru County.
1. LITERATURE REVIEW
[bookmark: _Toc14702616]Theoretical Framework
Theory of Skills 
Skills theory was founded by Katz (1974). The theory of skills defines effective leadership with a set of skills rather than personal traits. It focuses on the belief that certain abilities, knowledge and skills which are important to leadership can be learned or developed. It projects that for leaders to accomplish tasks effectively, they need to prepare themselves with abilities, skills, competencies, and knowledge. The notion contends that information acquisition, style development, and acquired abilities are what really improve leadership performance. Wolinski (2020), a proponent of skills theory, put forward that developing leaders and their training requires tremendous work and funding. 
The theory further suggests that operative leadership encompass conceptual human skills. In a learning institution, various entities are needed for their expertise. Human skills can be applied to a head teacher's soft talents to drive school growth and effort. Interpersonal or learning skills, for instance allows the school head to view the large picture of a learning institution and be able to make plans and optimise the process of execution to the benefit of learners and other education stakeholders.
When selecting what to do to assure the accomplishment of particular organisational goals, leaders who possess human skills tend to be largely empathic and sensitive towards what inspires followers or what promotes the development of a trusting environment (Kotok, Ikoma, & Bodovski, 2016). An organisation's vision for the future and the knowledge and expression of the economic concepts that underpin effectiveness depend on the effective communication of the leader, who can turn ideas into written and spoken communication (Northhouse, 2010). Interpersonal skills and the ability to develop people are essential, according to studies that have made use of the skills hypothesis, which includes strategic, interpersonal, and cognitive abilities (Mumford, Campion & Morgeson, 2017). The skills theory is criticised for having poor predictive power and that the theory fails to provide a clarification on how a person’s competence can result in credible leadership. 
People development competencies are hence vital for accomplishment in institutions though management is largely useful to higher position leaders. Current study seeks to determine how leadership competencies influence academic performance of public secondary schools in the Kenyan context. The skills theory projected by Katz (1974) recounts leadership competencies in effective running of a learning institution and therefore becomes appropriate to guide this study. The theories also help the study to conceptualize the connectedness of leadership competence and how they sway academic performance.
Empirical literature review
Principals’ Communication Competencies and Learners' Academic Performance  
[bookmark: _Toc14702624][bookmark: _Toc532226027]According to a study by Hau and others in 2017, the principal of a school carries a lot of weight. They are a big determinant of a school's effectiveness and overall quality. Watching over schools is common around the globe. Every country has guidelines on how to do it. People see it as a good and fair action. Its goal is not only to make things better in classrooms, but also to make everyone get along better. The students, teachers, school leaders, parents, and the school board all grow from it, (Goldhammer, 2020). A study shows that school principals take charge of how things are done in schools in the West. In the U.S.A., principals take their duty of overseeing teaching and running the school seriously. Principals use class checks to talk about different things that impact how teaching and learning happen in that class. As a way to judge how well things are being done, teachers look at these things during times when their teaching is being reviewed.
This longitudinal study by Martinez and Nguyen (2019) offered insights into the evolution of school leaders' communication competencies over time and their subsequent impact on academic achievement. Following a cohort of principals over five years, the research tracked the development of skills such as conflict resolution, negotiation, and crisis communication. The findings demonstrated a positive trajectory, showing that principals who actively honed their communication competencies experienced consistent improvements in academic performance across their schools. This study underscores the importance of ongoing professional development for school leaders to maximise their influence on academic achievement.
According to Leithwood & Riehl (2005), transformational leadership positively affects administrative practices by fostering collaboration, shared vision, and innovation among administrative staff. A principal in a public school has a diverse array of administrative tasks to ensure the effective functioning and success of the educational institution. An effective principal is responsible for the overall functioning of the learning institution by per taking the following roles of setting budgets, managing the school facilities, coordinating staff and supervising implementation of curriculum, as well as overseeing professional growth of staff. The nature of administrative tasks is influenced by the principal’s leadership style and approach. This aspect shapes the school’s administrative culture, efficiency, and the degree to which these tasks contribute to the school’s success and overall educational goals. Effective principals demonstrate transformative and collaborative leadership, encouraging teamwork, empowering staff, and promoting a shared vision in the execution of administrative duties.
Communication competence is manifested by learning activities during an interactive process with the emphasis on its communicative nature that creates the necessity for developing the system of one’s individual perception and reflection that regulates personal stance and action, and the interests, needs, points of view, and stances of others (Canale & Merri, 2017; Bakić-Tomić & Ana-Globočnik, 2011). Thus, realising the communication competence as the basis of enhancing performance has been emphasised by Keyton (2009) and Hugenberg & Yoder (2019) who posit that to achieve communication competence, interactants must possess knowledge about communication, have the motivation to communicate, skill in communicating, an understanding of how context affects communication and an awareness of communication outcomes. People understand and appreciate principals who are good at these things. It's their skills and efforts that lead to a successful and growing school. Most of the studies were carried out in different region and countries but the current study was carried out in public secondary schools in Buuri-East, Meru County, Kenya to bridge the research gaps. 
Principal’s interpersonal skills competencies on learners' academic performance.
Interpersonal skills encompass the capacity to positively influence one and others, encourage people morally to participate to the cause, which in turn increases the group's success and efficiency (Petty, 2014). The possession of this skill equips one with the ability to persuade others to perform the required actions within stipulated time frame. This will steer their character, vision, and direction as well as the procedures they use to attain those actions, (Anwan et al., 2015). In terms of on-time delivery in Australia (Suni, 2015), interpersonal influence has been proven to have favorable and notable relationship with project success. Additionally, it was demonstrated that interpersonal abilities and capacity to handle budgets affect the cost-effectiveness of initiatives. More so, possession of emotional intelligence gives a leader ability to be open to constructive criticism and view institutional challenges in a broader perspective since the leader can view strengths and weaknesses in an objective perspective. 
Similar to this, Suni (2015) stated that in transformational leadership, interpersonal skills, visioning capacity, and quality management all affect the quality of performance. Data for the study were assembled from 107 project managers through a questionnaire. Other than the narrow focus of the study on technical skills, the current study broadens the scope and incorporates other aspects of leadership competencies in the primary school context of a developing country.
Brown and Lee (2019) provided valuable insights into the evolution of principals' interpersonal skill competencies over time and their subsequent impact on academic achievement. The research followed a cohort of principals over a span of five years, tracking the development of skills such as emotional intelligence, team-building, and motivational leadership. The findings demonstrated that principals should always try to guide the pupils earnestly. Principals and other teachers should observe students with low marks, social glitches or issues with classmates or educators. They should talk to the pupils and then maybe with the school counsellor to find out more about what is instigating any apprehension. This might reduce the tendency of children dropping out of school and consequently doing well in their exams. This research examined the type of interpersonal skills offered by principals as well as their influence on achievement in public secondary schools in Buuri-East, Meru County.
Principal’s Administrative tasks may have both direct and indirect impact on learner performance. Some of the direct impacts include: inclusive decision making, professional development, instructional leadership, among others, while indirect impacts include: school culture and climate, resource allocation and support, parental and community involvement, teacher retention and satisfaction, among others. Additionally, in this research, the researcher will also explore the impact of the principal’s leadership, skills, and tenure on learner performance.
Branch, Hanushek, & Rivkin (2013) found that the impact of highly effective principals is equivalent to raising the achievement of a typical student by two or more months of extra learning in a single school year, whereas ineffective principals’ lower achievement by the same amount. According to the study, ineffective capacity utilisation caused initiatives to stagnate. Thus, it was concluded that since human skills are crucial for carrying out a project's execution tasks, inclusivity and motivation of team members have an impact on how the project is implemented. Most of the studies were carried out in different countries, while the current study was carried out in public secondary schools in Buuri-East, Meru County, Kenya, to bridge the research gaps, where it incorporated other aspects of leadership competencies to examine the influence they have on the performance of public primary learners in Kenya’s learning institutions.

MATERIALS AND METHODS

[bookmark: _Toc14702637][bookmark: _Toc532226041][bookmark: _Toc532830086][bookmark: _Toc14702646]The research methodology that this study adopted is a qualitative research approach. Cooper & Schindler (2011) said mixing research methods is pretty useful. This approach provides a comprehensive viewpoint by allowing researchers to leverage the advantages of both research paradigms. Primary data was used in this study. Surveys were employed due to their effectiveness in reaching large populations and their ability to gather data without requiring the physical presence of the researcher. Surveys also provide a standardised way of gathering responses from multiple participants, making data collection more efficient. You can collect and inspect data that's either quantitative (numbers) or qualitative (expressions) all in one go. This way, we take the best from both research styles -number crunching and interpretation. This helps us understand a problem much better. This study adopted a qualitative research approach, focusing on the evaluation of secondary qualitative data. Qualitative research method, as explained by Gerring (2017), involves gathering non-numerical facts, making them suitable for thematic analysis. The research design used in the study prepared a blueprint that was used to obtain data for the study. The study used an exploratory research design for it to promote an in-depth examination of the relationship between principals’ administrative tasks and academic performance. According to a report obtained from the Buuri-East Sub- County Director of Education (2023), Buuri-East Sub- County has a total of 23 public secondary schools. The report also indicates that there is a population of 460 teachers, 23 principals and 23 deputy principals. The target population was 506 principals, deputy principals, and teachers. Principals and deputy principals are important in the study since they are more enlightened regarding the administration and management of schools. The target population was therefore 506 respondents. In this study, 7 principals from all schools were selected, 7 deputy principals of institutions were also selected, and 138 teachers were randomly picked from 23 schools in Buuri East sub-county. Sampling refers to the process of selecting the actual participants to the study through a well-structured sampling design approach from the total target population as explained by Fraenkel and Wallen (2019). The researcher collected data by using questionnaires. As noted by Kothari (2017), these are an efficient tool for collecting large volumes of data within a limited timeframe. This included open and closed questions to ensure a thorough and balanced data set. The latter enabled participants to elaborate on their responses, offering deeper insights, while the former will standardise responses, allowing for easier quantification and analysis. The supervisor’s expert input contributed to refining the research tools, ensuring that the chosen financial indicators and survey items were not only relevant but also tailored to the retail industry context. To ensure reliability of the research tools, A coefficient of 0.7 or higher was regarded as acceptable, as it indicates that the instrument consistently measures the intended variables. Employing this method of reliability testing ensured that the data collected accurately represented the data. The quantitative data were then cleaned, coded, and descriptive statistics were analysed. The analysed data was then presented using frequencies and percentages on tables. 
RESULTS AND DISCUSSIONS
Influence of principals’ communication competencies on learners' academic performance in public secondary schools. 
Concerning the first statement, most of the respondents, 37% of teachers agreed, 28% were Non-committal while 35% disagreed that the principal communicates clearly and effectively with all stakeholders (e.g., parents, teachers, students). This agrees with the findings of Keyton (2009) and Hugenberg & Yoder (2019), who posit that to achieve communication competence, interactants must possess knowledge about communication, have the motivation to communicate, skill in communicating, an understanding of how context affects communication and an awareness of communication outcomes. From the interview responses, the principals and deputy principals generally observed that communication to teachers and other stakeholders is enhanced in their respective schools to enhance discipline in their schools. On the second statement on principle, effectively communicating the school's mission and vision to the entire school community; 57% agreed, 14% were Non-committal while 29% disagreed with the statement. This agrees with the findings of Steyn (2015), who indicated that an effective leader can convey information, motivate, settle disputes, instil discipline, and communicate with stakeholders without difficulty. From the interview responses, the principals and deputy principals largely observed that communication with teachers is enhanced in their respective schools to enhance discipline in their schools.
On the principals being transparent and accountable in their communication about school policies and decisions, 49% agreed with the declaration, 14% were Non-committal while 37% disagreed with the declaration. This agrees with the findings of McCroskey (2018), who revealed that competence of communication occurs at the level of relation and the level of context, such that at relation level successful communication is achieved under the assumption that there is trust and cooperation among all parties. From the interview responses, the principals and deputy principals largely observed that they communicate with learners in such a way that learners can understand the reason they are in school and also to enhance discipline, which makes them improve their performance. On the statement that the principal encourages collaboration among teachers and stakeholders through effective communication, 47% of the respondents agreed with this statement, 20% were Non-committal while 33% disagreed with the statement. These agreed with the findings of Zulqar (2015), who indicated that listening and providing timely feedback are essential characteristics for successful leadership in learning institutions.  
About the statement that the principal provides constructive feedback to teachers and parents, 30% of the respondents agreed, 25% were Non-committal while 45% disagreed with the declaration. This agrees with the findings of Fageha & Aibinu (2016), who indicated that to effectively steer performance, a leader must be able to actively communicate with others, listen, comprehend, persuade, and inspire their teammates and, more importantly, provide honest feedback. From the interview responses, the principals and deputy principals generally observed that communication is vital in ensuring there is a conducive learning environment in schools. Communication competencies on academic performance in public secondary schools. Results and outcomes serve as the benchmarks for measuring performance. Performance records are the output of a certain job function or activity over the course of a specific time period. The findings concur with the findings of Kim and Patel (2020), who explored how school leaders' communication competencies functioned in diverse educational contexts, including schools with high proportions of English language learners and culturally diverse student populations. In their study, the researchers revealed that leaders who displayed cultural sensitivity, multilingual proficiency, and effective cross-cultural communication skills were associated with higher academic achievement among diverse student populations. 












Table 1: Influence of principals’ communication competencies on learners' academic performance in public secondary schools
	Statement on communication competencies
	SD
	D
	N
	A
	SA

	The principal communicates clearly and effectively with all stakeholders (e.g., parents, teachers, students).
	(14)12%
	(27)23%
	(34)28%
	(35)29%
	(10)8%

	The principal effectively communicates the school's mission and vision to the entire school community.
	(12)10%
	(23)19%
	(17)14%
	(42)35%
	(26)22%

	The principal is transparent and accountable in their communication about school policies and decisions. 

The principal encourages collaboration among teachers and stakeholders through effective communication. 

The principal provides constructive feedback to teachers and parents. 

In our school, the school authority pays attention to issues raised by students or teachers
	(18)15%



(22)18%



(18)15%


(15)13%
	(26)22%



(18)15%



(36)30%


(22)18%
	(17)14%



(24)20%



(30)25%


(18)15%
	(40)33%



(46)38%



(24)20%


(36)30%
	(19)16%



(10)9%



(12)10%


(29)24%



Influence of principals’ interpersonal skills competencies on learners' academic performance in public secondary schools

Majority 62% respondents, agreed, 10% were non-committal, while 28% disagreed that the school administration encourages achievement of vision and mission in our school. This agrees with the findings of Brown and Lee (2019), who demonstrated a clear positive trajectory, showing that principals who actively engaged in professional development and sought to enhance their interpersonal competencies were more likely to witness consistent improvements in academic performance across their schools. From the interview responses, the principals and deputy principals generally observed that principals’ interpersonal skill competences ensure that there is a conducive environment for learning.
On principals demonstrating empathy and understanding when dealing with diverse backgrounds and perspectives, 40% of the teachers agreed, 29% were non-committal, while 31% of the respondents disagreed. These findings concur with the findings of Smith et al. (2017) who posited out that principals' ability to foster a positive and inclusive school culture positively influences both teacher morale and student engagement, hence enhancing the overall academic performance. From the interview responses, the principals and deputy principals generally observed that principals mainly focus on development support plans in their schools to motivate their employees.
About the principals resolving interpersonal conflicts within the school community in a fair and equitable manner, 45% agreed, 24% were Non-committal while 31% of the respondents disagreed with the statement. These findings concur with the findings of Johnson and Williams (2018), who revealed that a nuanced relationship, where specific competences such as adaptability and community engagement played a pivotal role in fostering academic success. From the interview responses, the principals and deputy principals generally observed that interpersonal skill competences identify professional gaps and learners’ assessment, which makes their work easier and enjoyable since it enhances the performance of their students.
On principals demonstrating active listening skills when addressing the concerns of stakeholders, 58% of the respondents agreed, 12% were Non-committal while 30% of the respondents disagreed with the statement. These findings agreed with those of Suni (2015), who indicated that transformational leadership, interpersonal skills, visioning capacity, and quality management all affect the quality of performance. From the interview responses, the principals and deputy principals generally observed that principals’ conflict management competences in schools are imperative to all stakeholders. 
About the principal demonstrating effective interpersonal skills when interacting with teachers, 21% agreed with the statement, 10% were Non-committal while 69% of the respondents disagreed with the statement. These findings disagreed with those of Odoyo (2013), who indicated that ineffective capacity utilisation caused initiatives to stagnate. Thus, it was concluded that since human skills are crucial for carrying out a project's execution tasks, inclusivity and motivation of team members have an impact on how the project is implemented. From the interview responses, the principals and deputy principals generally posited that teachers appreciate the motivation they get, which helps them in overcoming the challenges they face when participating in the professional learning.  
Lastly, about the principals effectively interacting with students and showing genuine interest in their well-being and development, 40%, 10% were Non-committal while 50% of the respondents disagreed with the statement. These findings disagreed with those of Smith et al. (2017), who identified key competencies such as effective communication, conflict resolution, and empathetic leadership as pivotal factors contributing to improved student outcomes. From the interview responses, the principals and deputy principals generally posited that communicating with learners in a way that learners can understand the reason they are in school and also to enhance discipline, which makes them improve their performance. 
The study identified key competencies such as effective communication, conflict resolution, and empathetic leadership as pivotal factors contributing to improved student outcomes. Furthermore, the research highlighted the principals' ability to foster a positive and inclusive school culture, which positively influenced both teacher morale and student engagement, hence the overall academic performance. The research findings also agree with those of Hadi (2006), who observed that instructors' ability to perform their duties was greatly influenced by their professional expertise, such as their command of the subject matter. It clearly means principals professional expertise helps him/her to motivate other employees under their jurisdiction. 








Table 2: Principals’ Interpersonal Skill Competences and learners' academic performance
	Statements on interpersonal skill competencies
	SD
	D
	N
	A
	SA

	The school administration encourages the achievement of the vision and mission in our school.
	(12)10%
	(22)18%
	(12)10%
	(48)40%
	(26)22%

	The principal demonstrates empathy and understanding when dealing with diverse backgrounds and perspectives.
	(10)8%
	(27)23%
	(35)29%
	(34)28%
	(14)12%

	The principal resolves interpersonal conflicts within the school community in a fair and equitable manner. 
The principal demonstrates active listening skills when addressing the concerns of stakeholders. 
The principal demonstrates effective interpersonal skills when interacting with teachers and students.
The principal effectively interacts with students and shows genuine interest in their well-being and development. 
	(14)12%


(17)14%


(35)29%



(36)30%
	(23)19%


(19)16%


(48)40%



(24)20%
	(29)24%


(14)12%


(12)10%



(12)10%
	(42)35%


(48)40%


(18)15%



(30)25%  
	(12)10%


(22)18%


(7)6%



(18)15%




Regression Analysis
[bookmark: _Toc118194036][bookmark: _Toc24012710]The coefficient of determination (R squared) was 0.646 which infers that 64.6% of the vicissitudes in academic performance of learners in public secondary schools in Buuri-East, Meru County is explained by communication competencies, interpersonal skill competencies, professional development and conflict management competencies. The adjusted R-squared value of 0.616 shows that, 61.6% of the vicissitudes in the academic performance of learners in public secondary schools. A smaller standard error indicates that a sample is close to the population mean (Weiss et al., 2016).    
[bookmark: _Toc530408964][bookmark: _Toc24012711][bookmark: _Toc326411227][bookmark: _Toc460593925][bookmark: _Toc303755410][bookmark: _Toc431445257][bookmark: _Toc430382414][bookmark: _Toc361831239][bookmark: _Toc118194037][bookmark: _Toc446670297][bookmark: _Toc426935628][bookmark: _Toc426523895][bookmark: _Toc446670306][bookmark: _Toc529443587]Table 3: Model Summary
	Model
	R
	R Square
	Adjusted R-Square
	Std. Error of the Estimate

	1
	0.804053
	0.646501
	0.616543
	1.035581


Dependent Variable: Academic performance of learners
Predictors: (Constant), communication competencies, interpersonal skill competencies, professional development and conflict management competencies



CONCLUSION 
The study concludes that to a greater extent, principals’ interpersonal skill competencies influence learners academic performance in public secondary schools by encouraging achievement of their vision and mission, demonstrating empathy and understanding when dealing their diverse backgrounds and perspectives, resolving interpersonal conflicts within the school community in a fair and equitable manner and demonstrating active listening skills when addressing the concerns of school stakeholders. However, principals least demonstrate effective interpersonal skills when interacting with teachers, effectively interact with students and show genuine interest in their well-being and development.
The investigator looked into the influence of principal’s interpersonal skills competencies on the academic performance in public secondary schools, and the investigator found out that the school administration encourages achievement of vision and mission in the school, which was supported by 22% of the participants who strongly agreed with the declaration, while 40% of the total participants agreed with the declaration. The investigator found out that the principal’s interpersonal skills is imperative in shaping the academic landscape of the public primary schools. The investigator found a significant positive correlation between the principal’s proficiency in interpersonal skills and academic performance levels.

RECOMMENDATION

This study recommends that principals ought to require demonstrating effective interpersonal skills when interacting with teachers, interacting with students and showing genuine interest in their well-being and development, adapting and steering adaptation by teachers and students to changes arising in the learning environment and encouraging open and constructive dialogue during conflict resolution processes. The study also recommends that principals must ensure that there is open communication and openness in the school, which will enhance the working environment and also create a conducive environment with the parents, and as a result will minimise conflicts in the schools.
Inclusion of the workers shall similarly instil the trust that forms among the diverse levels of workers in establishments and therefore make favourable performance in their schools. This is because participants indicated that the teacher integrates the evaluation procedure into the regular/daily teaching and learning process. A good and proper learning environment will ensure that the teacher exploits his full potential to provide the best feedback to the students. Such a scheme needs to strongly observe the varied expanses work independently. This was clearly elaborated by the participants who indicated that teachers ensure that the class is conducive for learners with different abilities (Special needs). Since the current study adopted a cross-sectional approach, it is advisable that subsequent investigations employ a longitudinal design to capture the long-term implications of these strategies on organisational performance.  
[bookmark: _GoBack]1.  A similar study should be carried out in other -Counties among public and private secondary schools in Meru County. 
2. A similar study be carried out in different regions with an emphasis on the use of a larger population 

Consent 
As per international standards or university standards, respondents’ written consent has been collected and preserved by the author(s).
Disclaimer (Artificial intelligence)
Author(s) hereby declare that NO generative AI technologies such as Large Language Models (ChatGPT, COPILOT, etc.) and text-to-image generators have been used during the writing or editing of this manuscript. 
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