



Work Task Motivation among Early Childhood Educators in Public Schools as 
Predicted by Resilience and Psychological Well-Being 

ABSTRACT
Work-task motivation among early childhood educators is a growing concern in public school settings. This study examined the predictive influence of resilience and psychological well-being on work-task motivation among kindergarten teachers. A quantitative predictive research design was employed, using universal sampling, survey questionnaires, and multiple linear regression analysis. Data were gathered from 200 public kindergarten teachers.

The study tested the following hypotheses: (1) there is no significant relationship between resilience and work-task motivation; (2) there is no significant relationship between psychological well-being and work-task motivation; and (3) the predictive model of work-task motivation using resilience and psychological well-being is not significant. Findings revealed that the predictive model was significant and explained 40.5% of the variance in work-task motivation, partially supporting the Self-Determination Theory.

Based on the results, it is recommended that future research include additional variables to further explain the remaining variance in work-task motivation. Educational leaders are also encouraged to implement programs that strengthen teachers’ resilience and psychological well-being to enhance their work-task motivation.
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INTRODUCTION
Work-task motivation among early childhood educators in public schools is a significant area of interest in educational research, as it plays a vital role in teachers’ effectiveness, engagement, and overall performance in the classroom. Motivation in teaching is influenced by both intrinsic and extrinsic factors, which together shape how educators carry out their responsibilities and respond to the demands of their profession. Early childhood educators, in particular, work in environments that require strong emotional involvement, patience, and commitment, making motivation a critical factor in ensuring quality education at the foundational level.

In early childhood education settings, teachers often experience high emotional demands, heavy workloads, and limited institutional support. These conditions have been associated with increased stress, burnout, and reduced motivation, particularly in early childhood teaching contexts (Maslach & Leiter, 2016). Moreover, insufficient motivation among teachers may hinder their ability to perform at their full potential, thereby affecting the overall effectiveness of teaching and learning outcomes (Kasim et al., 2018).

International studies further highlight the importance of teacher motivation. In Ghana, both intrinsic factors, such as personal commitment, and extrinsic factors, such as salary, incentives, and working conditions, significantly influence teachers’ performance in early childhood education, showing how inadequate motivation can negatively affect learning outcomes (Odoom et al., 2016). Similarly, Ryan and Deci (2020) emphasized that work motivation is composed of both intrinsic and extrinsic dimensions. In Punjab, Pakistan, challenges such as a shortage of trained teachers, limited resources, low salaries, and inadequate institutional support continue to hinder teachers’ professional motivation and the overall quality of early childhood education (Rafiq et al., 2023).

In the Philippines, particularly in both rural and urban areas such as Davao City, persistent challenges—including inadequate government support, funding disparities, shortages of trained teachers, and insufficient educational facilities—have also been shown to negatively affect teacher work-task motivation (Delos Reyes & Gallardo, 2021). Consequently, low levels of work-task motivation have been linked to reduced instructional quality and poorer learner outcomes (Odoom et al., 2016; Rafiq et al., 2023).

Despite the established importance of work-task motivation in early childhood education, there remains limited local evidence on how resilience and psychological well-being influence teachers’ motivation, particularly in the Philippine context. Hence, this study was conducted to address this research gap.



Significance of the Study
This study is significant as it examines the influence of resilience and psychological well-being on work-task motivation among early childhood educators as a key factor in achieving United Nations Sustainable Development Goals (SDG), particularly SDG 3 and SDG 4, by promoting teacher well-being and sustaining effective teaching practices. In the Philippine context, the findings may support the goals of the Department of Education in enhancing teacher development, strengthening motivation, and improving instructional quality. At the institutional level, the results may be valuable to Holy Cross of Davao College in promoting faculty well-being, strengthening professional support systems, and sustaining a mission-driven academic community. Ultimately, this study may provide insights for educators, school leaders, and policymakers in developing targeted interventions that enhance resilience, psychological well-being, and motivation, contributing to improved learning outcomes and long-term educational sustainability.
[bookmark: _Hlk196213386]Statement of the Problem
This study investigated the strength of work-task motivation predicted by resilience and psychological well-being. Specifically, it aimed to pursue the following objectives: 
1. To describe the levels of resilience among early childhood educators in public schools in terms of self-reliance, positive outlook, determination, and equanimity; psychological well-being in terms of autonomy, environmental mastery, personal growth, positive relations, purpose in life and self-acceptance; work- task motivation in terms of intrinsic motivation, identified regulation, introjected regulation, external regulation and amotivation.
2. To determine the significance of the correlation between resilience, psychological well-being and work-task motivation.
3. To determine the significance of the model for work-task motivation using resilience and psychological well-being as predictors.
Null Hypothesis
H₀1: Resilience do not significantly correlate with work-task motivation.
H₀2: Psychological Well-Being do not significantly correlate with work-task motivation.
H₀3: The model to forecast work-task motivation, using resilience an psychological well-being as predictors, is not significant.
Theoretical Framework 
This study was anchored on Self-Determination Theory (SDT) by Deci and Ryan (2020), which explained motivation as a function of the fulfillment of three basic psychological needs: autonomy, competence, and relatedness. In early childhood education, teachers’ resilience and psychological well-being supported these needs by enabling educators to cope with stress, sustain engagement, and maintain positive work relationships. When these needs were met, teachers were more likely to exhibit greater work-task motivation, particularly intrinsic motivation. Thus, SDT provided a theoretical basis for examining how resilience and psychological well-being predicted work task motivation among early childhood educators in public schools. 
In this study, the resilience variable, indicated by self-reliance, positive outlook, determination, and equanimity, as identified by Abubakr and Ariffin (2022), represents the competence element of the theory. Likewise, psychological well-being, indicated by autonomy, environmental mastery, personal growth, positive relations, purpose in life, and self-acceptance, as described by Springer and Hauser (2006), is associated with the autonomy component of the theory. Moreover, the work task motivation variable, indicated by intrinsic motivation, identified regulation, introjected regulation, external regulation, and amotivation, is based on the work of Fernet et al. (2008).
It is noted that relatedness is excluded from the study as it only focused on autonomy and competence as factors to influence work task motivation. Hence, this study was not fully anchored on the theory.
Conceptual Framework	
Resilience
· Self-Reliance
· Positive Outlook
· Determination
· Equanimity


Work Task Motivation
· Intrinsic motivation
· Identified regulation
· Introjected regulation
· External regulation
·  Amotivation




Psychological Well-Being

· Autonomy
· Environmental Mastery
· Personal Growth
· Positive Relation
· Purpose in Life 
· Self-Acceptance











Fig. 1 Conceptual Framework of the Study






METHODOLOGY

Included in this chapter are the research design, locale of the study, sample and sampling technique, data gathering technique, data analysis technique, and ethical considerations.

Research Design
This study employed the predictive research design. It is a quantitative, non-experimental approach in which variables are measured as they naturally occur, and statistical analysis is used to determine predictive relationships (Creswell, 2014; Delice, 2010). According to Creswell (2014), this design is used to test theories by examining how independent variables influence a dependent variable. 

Locale of the Study

The study was conducted in Tagum City, Davao del Norte, Philippines, focusing on public early childhood education programs. Tagum City was selected due to its diverse population of early childhood educators employed in various public schools, which allowed for a representative sample of teachers in the region. The respondents were drawn from different public elementary schools offering early childhood education programs, ensuring that the findings reflected the local educational context and realities of teaching in this area. The study aimed to provide insights that were relevant and applicable to educators and policymakers in Tagum City and similar urban communities in the Philippines.

Sample and Sampling Technique

This study involved a total of 200 kindergarten teachers currently teaching in public schools during the School Year 2025–2026. All respondents had at least one year of teaching experience and were classified as Teacher I.

A total enumeration sampling technique was employed, wherein all members of the identified population were included in the study. Total enumeration sampling refers to a method in which the entire population is studied rather than selecting a subset, making it suitable when the population size is small and accessible. This approach is appropriate when the population is manageable and allows the researcher to obtain comprehensive data while minimizing sampling bias (Siedlecki, 2023; Etikan & Bala, 2023).

Limitations of the Study
	
	This study is limited to 200 kindergarten teachers in selected public schools during the School Year 2025–2026. Therefore, the findings may not be generalized to teachers in other grade levels, private schools, or different regions.

In addition, the study focused only on resilience, psychological well-being, and work-task motivation, and did not include other influencing factors such as workload, teaching environment, and administrative support. Furthermore, the use of self-reported questionnaires may introduce response bias, as participants may not fully reflect their actual behaviors or experiences.

Data Gathering Technique

The survey technique was used to gather data in this study. This method involves systematically collecting information from participants through structured questionnaires to describe trends, attitudes, or characteristics of a population (Story & Tait, 2023).

In this study, three adapted and modified survey questionnaires were used. The first instrument, the Teacher Resilience Scale, was adapted from the study of Abubakr and Ariffin (2022). It consists of 22 items. The adapted instrument was pilot-tested for reliability and achieved a satisfactory Cronbach’s alpha coefficient of 0.829. The second instrument measured psychological well-being and was adapted from the work of Springer and Hauser (2006), based on Ryff’s Psychological Well-Being Scales. It is composed of 61 items. The adapted instruments were pilot-tested for reliability, achieving Cronbach’s alpha of 0.865. The third instrument, the work-task motivation, was adapted from Fernet et al. (2008). It includes 14 items. The adapted instruments were pilot-tested for reliability, achieving Cronbach’s alpha of 0.889.

Data Analysis Technique

In this study, descriptive, correlation, and regression analyses were employed. Descriptive analysis is a statistical method used to organize, summarize, and present data to identify patterns and describe its general characteristics. It is commonly applied at the initial stage of research to provide a clear overview of results (Siedlecki, 2023). In this study, the mean and standard deviation were used to describe the levels of resilience, psychological well-being, and work-task motivation. 

Moreover, correlation analysis, through the Pearson Product-Moment Correlation Coefficient, was employed to examine the strength and direction of the relationship between predictive and criterion variables (Schober, Boer, & Schwarte, 2023). Lastly, regression analysis was utilized to determine the predictive influence of resilience and psychological well-being on work-task motivation. This technique estimates how independent variables explain variations in the dependent variable and identifies significant predictors (James et al., 2023). In terms of the scale of Beta coefficient strength, standardized beta values indicate the magnitude and direction of the relationship between variables, with higher absolute values reflecting stronger predictive influence (Hayes, 2023).






Chart 1: The following is the basis for the interpretation of the descriptive level of variables:

	Scale 
	Level 
	Resilience
	Psychological Well-Being
	Work Task Motivation

	1.00 – 1.74
	Very Low
	Very Poor
	Very Weak
	Very Weak

	1.75 – 2.49
	Low
	Poor
	Weak
	Weak

	2.50 – 3.24
	High
	Good
	Strong
	Strong

	3.25 – 4.00
	Very High
	Very Good
	Very Strong
	Very Strong


Chart 2: The standard deviation value is based on the following standard interpretation:
	Range
	Description
	Interpretation

	SD ≤ 0.50
	High Consistent Responses
	Strong and uniform perception

	SD = 0.51 – 1.00
	Moderate Consistent Responses
	Acceptable consistency

	SD = 1.01 – 1.50
	Low Consistent Responses
	Differing views or experiences

	SD > 1.50
	Very Low Consistent Responses
	High variability and lack of consensus



In this study, the significance of the correlation is tested at a 0.05 confidence level. The following standard measure for the interpretation scale of r-value was used:

Chart 3: standard measure for the interpretation scale of r-value

	Computed r
	Descriptive Interpretation

	+ / -1.00
	Perfect correlation

	Between + / - 0.75 - + / - 0.99
	High correlation

	Between + / - 0.51 - + / - 0.74
	Moderately high correlation

	Between + / - 0.31 - + / - 0.50
	Moderately low correlation

	Between + / - 0.01 - + / - 0.30
	Low correlation

	0.00
	No correlation










Below is the interpretation of standardized coefficients as indicators of relative strength and contribution among predictors as grounded in classical econometrics and regression analysis (Gujarati & Porter, 2009).


Chart 4:                B Value of Strength of Prediction

               B Value Range				Strength of Prediction

            	±0.00 - ±0.09						Very Weak
         	±0.10 - ±0.29						Weak
±0.30 - ±0.49						Moderate
±0.50 - ±0.69						Strong
±0.70 and above					Very Strong

Ethical Consideration

The study ensured the protection of respondents’ ethical rights and welfare. Participation was voluntary, with informed consent obtained, and respondents could withdraw at any time without penalty. All data were kept confidential, used only for academic purposes, and identities remained anonymous. Data were securely stored and accessed only by the researcher. Ethical clearance was secured from the Society of Moral Integrity and Legal Ethics (SMILE) of Holy Cross of Davao College, and approval was obtained from the Department of Education (DepEd) Division Office.

RESULTS

Presented in this section are the analyses and interpretations of the descriptive, correlation, and regression. It culminates with the summary of findings.

Descriptive Results

Table 1 is a descriptive table. It includes the variables, namely: resilience, psychological well-being, and work-task motivation, with their respective indicators, and the number of samples. Moreover, it contains standard deviation, mean, and descriptive level, specifically corresponding to each of the variables.















Table 1. Descriptive Statistics (N=200)
	Variables
	N
	Standard Deviation
	Mean
	Descriptive Level

	Resilience
	
	.34
	3.26
	Very High

	Self-Reliance
	
	.36
	3.15
	High

	Positive Outlook
	
	.41
	3.22
	High 

	Determination
	
	.41
	3.43
	Very High

	Equanimity
	
	.41
	3.25
	Very High

	Psychological Wellbeing
	
	.27
	2.86
	High

	Autonomy
	
	.30
	2.98
	High

	Environmental Mastery
	
	.29
	2.94
	High

	Personal Growth
	
	.35
	2.77
	High

	Positive Relations
	
	.43
	2.85
	High

	Purpose in Life
	
	.41
	2.69
	High

	Self-Acceptance
	
	.32
	2.93
	High

	Task Motivation
	
	.32
	2.95
	High

	Intrinsic Motivation
	
	.47
	3.23
	High

	Identified Regulation
	
	.42
	3.36
	Very High

	Introjected Regulation
	
	.55
	3.10
	High

	External Regulation
	
	.47
	3.22
	High

	Amotivation
	
	.66
	2.27
	Low



Specifically, the table shows that resilience variable obtained a mean of 3.26, described as very high. This indicates that the resilience is very good. Two indicators were rated high, and the rest of the indicators were rated very high. The standard deviation of 0.34 indicates that the responses are highly consistent. Similarly, the psychological well-being variable obtained a mean of 2.86, described as high, indicating that the psychological well-being is strong. All indicators were rated high. The standard deviation of 0.27 indicates that the responses are highly consistent. Lastly, the work-task motivation variable obtained a mean score of 2.95, described as high, indicating that work-task motivation is very strong. Most indicators were rated high, with one rated very high and another rated low. The standard deviation of 0.32 indicates a highly consistent response. 
Resilience, psychological well-being, and work-task motivation are generally high and reflect strong levels among the respondents. Among them, resilience is the most consistently rated in terms of strength, followed by work-task motivation and psychological well-being, all showing uniform positive perceptions across indicators.


Correlation Results
Shown in Table 2 are the correlational results between the predictive variables and the criterion variable. Also, it shows the r-value, p-value, decision on the null hypothesis, and its interpretation.
Table 2: Correlation Table 
	Variables
	Work-task Motivation

	
	r-value
	p-value
	Decision on Ho
	Interpretation

	Resilience
	.277
	.020
	Reject Ho
	Low positive significant correlation

	Psychological Wellbeing
	.622
	.000
	Reject Ho
	High positive significant correlation

	Correlation is significant at the 0.05 level (2-tailed).


Specifically, the table shows that the correlation between resilience and work-task motivation has a p-value of 0.020, which is less than the 0.05 significance level; hence, the null hypothesis was rejected. This indicates that the correlation is statistically significant. The r-value of 0.277 indicates a low positive correlation. It implies that when resilience increases, the level of work-task motivation also increases. On the other hand, the correlation between psychological well-being and work-task motivation have a p-value of 0.000, which is less than the 0.05 significance level; therefore, the null hypothesis was rejected, indicating that the correlation is statistically significant. The r-value of 0.622 reflects a high positive correlation. This implies that when psychological well-being increases, the level of work-task motivation increases.
The result shows show that both resilience and psychological well-being have significant positive relationships with work-task motivation. However, psychological well-being demonstrates a stronger and more influential relationship compared to resilience, indicating a greater impact on work-task motivation.





Regression Results
As shown in Table 3, the regression analysis. Furthermore, it shows the unstandardized beta coefficient, standard error, t value, p value, decision on the null hypothesis, and its interpretation. 
Table 3: Regression Table (N=200)
						Work-Task Motivation
	Variables
	Unstandardized Coefficients
	Standardized Coefficients
	T
	p-value
	Decision on Ho
	Interpretation

	
	B
	Std. Error
	Beta
	
	
	
	

	
	(Constant)
	.502
	.395
	__
	1.270
	.208
	___
	___

	
	Resilience

	.136
	.093
	.141
	1.461
	.149
	Accept Ho

	

	
	Psychological Wellbeing
	.703
	.115
	.589
	6.088
	.000
	Reject Ho
	

	Model Summary: R = .637, R-square = .405, F(2,67) = 22.840, p = .000
Level of significance: 0.05, 
Decision Rule: Reject ho if p<0.05

WTM=0.502 + 0.136 (R) + 0.703 (PW)
	
	


The table specifically shows that the model for work-task motivation using the predictive variables, resilience, and psychological is WTM=0.502 + 0.136 (R) + 0.703 (PW). The corresponding p-value obtained is 0.000, which is less than the 0.05 level of significance; hence, the null hypothesis was rejected. It indicates that the model to predict work-task motivation is statistically significant. The corresponding R-squared value of 0.405 indicates that the strength to predict work-task motivation is moderate. This implies that for every unit change in the predictors, there is a corresponding 0.405 unit change in work-task motivation.
The model demonstrates that resilience and psychological well-being jointly provide a significant and meaningful explanation of work-task motivation.
Summary of Findings
	Based on the statistical results, the study found that:
1. Resilience significantly correlated with work task motivation.
2. Psychological well-being significantly correlated with work task motivation.
3. The model to forecast work task motivation, using resilience and psychological wellbeing as predictors, is significant.

DISCUSSIONS
Discussed in this chapter are the findings of the study. Also, the conclusion and recommendations are presented.

Resilience and Work-Task Motivation Correlation

The finding of this study revealed that resilience is significantly correlated with the work task motivation. This finding supports the study of Chacaltana et al. (2025), explaining that the resilience functions as a protective psychological resource, enabling educators to cope with stress and sustain engagement in demanding teaching environments. Likewise, the current finding of the study corroborates with the report of Shen and Guo (2025), asserting that resilience enhances teachers’ internal capacities such as self-efficacy and emotional regulation, which indirectly support motivation and reduce burnout. Furthermore, this current study affirms Kuncoro and Putranta, (2025), who elaborated that resilience strengthens teachers’ ability to maintain consistent effort and adaptability, particularly when facing professional challenges, reinforcing its role in sustaining work-related engagement rather than directly driving motivation. Conversely, this current finding contradicts the study of Collie et al. (2025), which reported that resilience is not a strong direct predictor of work motivation and is more closely associated with job satisfaction and well-being outcomes rather than task-specific motivation.
Psychological Well-Being and Work Task Motivation Correlation
The study revealed that psychological well-being is significantly correlated with work task motivation. This affirms the study of  Zaimoğlu and Dağtaş (2025), elaborating that psychological well-being enhances teachers’ motivation and performance. This study corroborates with the report of Kurrle and Warwas (2025), asserting that psychological well-being strengthens motivation by fostering positive emotions, job satisfaction, and commitment. The current finding affirms the study of González-García et al. (2025), supporting that psychological well-being serves as a direct driver of motivation, ultimately leading to improved work performance and sustained task engagement among educators. Conversely, this current finding contradicts the study of Skaalvik & Skaalvik (2023), arguing that psychological well-being does not always directly influence work motivation, as external factors such as workload, administrative demands, and school climate may weaken its effect.
Work-Task Motivation as Predicted by Resilience and Psychological Well Being 
This finding reveals that the regression of psychological well-being and resilience significantly predicts work task motivation among early childhood educators in public schools. The finding agrees with the claim of Sayed, Malan, and Fourie (2024), reporting that resilience and psychological well-being strongly predict work-task motivation.  Similarly, affirms the study of Jeon et al. (2024), explaining that early childhood teachers with higher psychological well-being demonstrated greater engagement, enthusiasm, and persistence in teaching tasks, indicating strong work-task motivation. Conversely, the current finding contradicts Paller and Quirap (2024), with 148 respondents reported that resilience does not directly translate into improved work outcomes but instead primarily associated with self-efficacy rather than motivation. The difference of the present study which involved 200 respondents demonstrates that resilience and psychological well-being significantly predict work-task motivation even without relying solely on mediating variables, suggesting that these psychological resources have a more direct and influential role in enhancing work-task motivation among early childhood educators.

Conclusion

Based on the findings, it is concluded that the model to forecast work-task motivation, using resilience and psychological well-being as predictors, is strong (40.5%) and significant. This result partly affirms Self-Determination Theory, explaining motivation as a function of the fulfillment of three basic psychological needs: autonomy, competence, and relatedness.

Recommendations

Future research may include additional variables in this study to account for the remaining 59.5% of the variance in the strength of the model to predict work-task motivation. In addition, exploratory studies may generate themes that could serve as potential variables, with emerging subthemes acting as corresponding indicators. Moreover, educational leaders may provide opportunities for resilience-building programs and initiate trainings to strengthen teacher psychological well-being towards greater work-task motivation outcome.

Consent 
As per international standards or university standards, Participants’ written consent has been collected and preserved by the author(s).


Ethical approval
Ethical clearance was secured from the Society of Moral Integrity and Legal Ethics (SMILE) of Holy Cross of Davao College, and approval was obtained from the Department of Education (DepEd) Division Office.
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ATTACHMENTS 
SURVEY QUESTIONNAIRE

Part I. Resilience
Directions: Please rate your level of agreement with the statements related to resilience using the scale provided below. Indicate your rating for each statement by placing a check mark (✓) beside the option that best reflects your opinion.		
			
			4 – Strongly Agree
			3 – Agree
			2 – Disagree 
			1 – Strongly Disagree

	Self-reliance
As a teacher…
	4

	3

	2

	1


	1. I can do many tasks on my own.
	
	
	
	

	2. I can cope with job difficulties by myself.
	 
	 
	 
	 

	3. I do not have to rely much on my colleagues at work.
	 
	 
	 
	 

	4. I can handle many job tasks at one time.
	 
	 
	 
	 

	5. I can get through hard times in doing certain tasks by myself.
	 
	 
	 
	 

	6. I can usually find something to laugh about at work.
	
	
	
	

	7. my self-efficacy gets me through hard times in dealing with problems in school.
	
	
	
	

	8. Although I may not like some of the tasks given to me at work, I would make sure that I do it.
	
	
	
	

	Positive outlook
As a teacher…
	4
	3
	2
	1

	9. I try not to overthink about my workload.
	
	
	
	

	10. I take things one day at a time.
	 
	 
	 
	 

	11. I keep being interested in my profession.
	 
	 
	 
	 

	12. I try to be creative in solving problems.
	
	
	
	

	13. I have enough energy to do my work efficiently.
	
	
	
	

	Determination
As a teacher…
	4
	3
	2
	1

	14. When I make plans, I follow through with them.
	 
	 
	 
	 

	15. I usually manage to do my tasks one way or the other.
	 
	 
	 
	 

	16. I make sure I complete important job tasks.
	
	
	
	

	17. I feel satisfied when I do my work well.
	
	
	
	

	18. I am a determined teacher.
	
	
	
	

	19. In an emergency at school, I am someone my colleagues can rely on.
	
	
	
	

	Equanimity
As a teacher…
	
	
	
	

	20. My work life has meaning. 
	
	
	
	

	21. I do not dwell on things that I can’t do anything about.
	
	
	
	

	22. When I’m in a difficult situation at work, I can still focus on my job
	
	
	
	


Source: Abubakr, A &  Ariffin, T. (2022). Teacher Resilience Instrument: Development and Validation of a Four-Factor Model. 10.11591/ijere.v11i2.20880
		
Part II. Psychological Wellbeing
Direction: Please rate your level of psychological well-being using the scale provided below. Indicate your level of agreement with each statement describing an aspect of psychological well-being by placing a check mark (✓) beside each statement.
			
			4 – Strongly Agree
			3 – Agree
			2 – Disagree 
			1 – Strongly Disagree

	Autonomy
As a teacher…
	4

	3

	2

	1


	1. my decisions are not usually influenced by what everyone else is doing.
	
	
	
	

	2. I have confidence in my opinions even if they are contrary to the consensus.
	 
	 
	 
	 

	3. I have confidence in my own opinions, even if they are different from the way most other people think.
	 
	 
	 
	 

	4. I tend to worry about what other people think of me.
	 
	 
	 
	 

	5. I often change my mind about decisions if my friends or family disagree.
	
	
	
	

	6. I am not afraid to voice my opinions, even when they are in opposition to the opinions of most people.
	
	
	
	

	7. being happy with myself is more important to me than having others approve of me.
	
	
	
	

	8. It's difficult for me to voice my opinions on controversial matters.
	
	
	
	

	9. I tend to be influenced by people with strong opinions.
	
	
	
	

	10. I judge myself by what I think is important, not by what others think is important.
	
	
	
	

	11. I judge myself by what I think is important, not by the values of what others think is important.
	
	
	
	

	Environmental Mastery
As a teacher…
	4
	3
	2
	1

	12. I am good at juggling my time so that I can fit everything in that needs to get done.
	
	
	
	

	13. I often feel overwhelmed by my responsibilities.
	 
	 
	 
	 

	14. I am quite good at managing the many responsibilities of my daily life.
	 
	 
	 
	 

	15. I am good at managing the responsibilities of daily life.
	 
	 
	 
	 

	16. I do not fit very well with the people and community around me.
	 
	 
	 
	 

	17. I have difficulty arranging my life in a way that is satisfying to me.
	
	
	
	

	18. I have been able to create a lifestyle for myself that is much to my liking.
	
	
	
	

	19. I generally do a good job of taking care of my personal finances and affairs.
	
	
	
	

	20. In general, I feel I am in charge of the situation in which I live.
	
	
	
	

	21. the demands of everyday life often get me down.
	
	
	
	

	Personal Growth
As a teacher…
	4
	3
	2
	1

	21. I am not interested in activities that will expand my horizons.
	 
	 
	 
	 

	22. I have the sense that I have developed a lot as a person over time.
	 
	 
	 
	 

	23. when I think about it, I haven't really improved much as a person over the years.
	 
	 
	 
	 

	24. I think it is important to have new experiences that challenge how I think about myself and the world.
	 
	 
	 
	 

	25. I think it is important to have new experiences that challenge how you think about yourself and the world.
	
	
	
	

	26. I don't want to try new ways of doing things -- my life is fine the way it is.
	
	
	
	

	27. I do not enjoy being in new situations that require me to change my old familiar ways of doing things.
	
	
	
	

	28. there is truth to the saying you can't teach an old dog new tricks.
	
	
	
	

	29. life has been a continuous process of learning, changing, and growing.
	
	
	
	

	30. life has been a continuous process of learning, changing, and growth.
	
	
	
	

	31. I gave up trying to make big improvements or changes in my life a long time ago.
	
	
	
	

	Positive Relations
As a teacher…
	
	
	
	

	31. I don't have many people who want to listen when I need to talk.
	
	
	
	

	32. I enjoy personal and mutual conversations with family members and friends
	
	
	
	

	33. I often feel lonely because I have few close friends with whom to share my concerns.
	
	
	
	

	34. It seems to me that most other people have more friends than I do.
	
	
	
	

	35. People would describe me as a giving person, willing to share my time with others.
	
	
	
	

	36. most people see me as loving and affectionate.
	
	
	
	

	37. I know I can trust my friends, and they know they can trust me.
	
	
	
	

	38. maintaining close relationships has been difficult and frustrating for me.
	
	
	
	

	39. I have not experienced many warm and trusting relationships with others.
	
	
	
	

	Purpose in Life
As a teacher…
	
	
	
	

	40. I enjoy making plans for the future and working to make them a reality.
	
	
	
	

	41. my daily activities often seem trivial and unimportant to me.
	
	
	
	

	42. I am an active person in carrying out the plans I set for myself.
	
	
	
	

	43. I tend to focus on the present, because the future nearly always brings me problems.
	
	
	
	

	44. I don't have a good sense of what it is I'm trying to accomplish in life.
	
	
	
	

	45. I sometimes feel as if I have done all there is to do in life.
	
	
	
	

	46. I sometimes feel as if I've done all there is to do in life.
	
	
	
	

	47. I used to set goals for myself, but that now seems like a waste of time.
	
	
	
	

	48. some people wander aimlessly through life but I am not one of them.
	
	
	
	

	49. I live life one day at a time and don’t really think about the future.
	
	
	
	

	Self-Acceptance
As a teacher…
	
	
	
	

	50. I feel like many of the people I know have gotten more out of life than I have.
	
	
	
	

	51. In general, I feel confident and positive about myself.
	
	
	
	

	52. When I compare myself to friends and acquaintances, it makes me feel good about who I am.
	
	
	
	

	53. my attitude about myself is probably not as positive as most people feel about themselves.
	
	
	
	

	54. I made some mistakes in the past, but I feel that all in all everything has worked out for the best.
	
	
	
	

	55. the past had its ups and downs, but in general, I wouldn't want to change it.
	
	
	
	

	56. In many ways, I feel disappointed about my achievements in life.
	
	
	
	

	57. When I look at the story of my life, I am pleased with how things have turned out.
	
	
	
	

	58. when I look at the story of my life, I am pleased about how things have turned out.
	
	
	
	

	59. when I look at the story of my life, I am pleased with how things have turned out so far.
	
	
	
	

	60. I like most parts of my personality.
	
	
	
	

	61. I like most aspects of my personality.
	
	
	
	


Source: Springer, K. &  Hauser, R. (2006). AN ASSESSMENT OF THE CONSTRUCT VALIDITY OF RYFF’S SCALES OF PSYCHOLOGICAL WELL-BEING: METHOD, MODE AND MEASUREMENT EFFECTS. 10.1016/j.ssresearch.2005.07.004







Part III. Work Task Motivation
Directions: Please rate your level of work task motivation using the scale provided below. Indicate your level of agreement with each statement describing an aspect of resilience by placing a check mark (✓) beside each statement.
			
			4 – Strongly Agree
			3 – Agree
			2 – Disagree 
			1 – Strongly Disagree

	Intrinsic Motivation
As a teacher, I am motivated……
	4
	3
	2
	1

	1. because it is pleasant to carry out this task
	
	
	
	

	2. because I find this task interesting to do.
	
	
	
	

	3. because I like doing this task.
	
	
	
	

	Identified Regulation
As a teacher, I am motivated……
	
	
	
	

	3. because it is important for me to carry out this task.
	
	
	
	

	4. because this task allows me to attain work objectives that I consider important.
	
	
	
	

	5. because I find this task important for the academic success of my students.
	
	
	
	

	Introjected Regulation
As a teacher, I am motivated……
	4
	3
	2
	1

	6. because if I don’t carry out this task, I will feel bad
	
	
	
	

	7. because I would feel guilty not doing it.
	
	
	
	

	8. to not feel bad if I don’t do it.
	
	
	
	

	External Regulation
As a teacher, I am motivated………
	4
	3
	2
	1

	9. because my work demands it.
	
	
	
	

	10. because the school obliges me to do it.
	
	
	
	

	11. because I’m paid to do it.
	
	
	
	

	Amotivation
As a teacher…
	4
	3
	2
	1

	12. I don’t always see the relevance of carrying out this task
	
	
	
	

	13. I used to know why I was doing this task, but I don’t see the reason anymore
	
	
	
	

	14. sometimes I don’t see its purpose.
	
	
	
	


Source: Fernet, C., Senécal, C., Guay, F., Marsh, H., & Dowson, M. (2008). The Work Tasks Motivation Scale for Teachers (WTMST). Journal of Career Assessment, 16(2), 256–279.
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