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ABSTRACT 

	Purpose: This study investigated the relationship between the pedagogical performance of teachers and the development of 21st-century skills among elementary learners in seven public schools in Don Marcelino District, Davao Occidental. It aimed to determine the extent of teachers’ pedagogical performance, the level of learners’ 21st-century skills, and the significance of the relationship between these variables.
Methods: A non-experimental, causal-comparative research design was employed. The participants included 54 teachers from the seven schools, selected through universal sampling. Data were collected using two adapted questionnaires: one measuring teachers' pedagogical performance based on the Massachusetts Model System for Educator Evaluation, and another assessing learners' 21st-century skills following the Partnership for 21st Century Skills framework. Both instruments used a five-point Likert scale. Data analysis included computation of mean and standard deviation for descriptive assessment and the Pearson product–moment correlation coefficient to determine the significance of relationships.
Results: The findings revealed that teachers’ pedagogical performance was generally at a very high extent (M = 4.22, SD = 0.45), with professional culture scoring highest (M = 4.35, SD = 0.39) and family and community engagement lowest (M = 3.98, SD = 0.52). Learners’ 21st-century skills were sometimes manifested overall (M = 4.31, SD = 0.47), with life skills being overall moderate (M = 4.31, SD = 0.47), with life skills the highest (M = 4.44, SD = 0.43) and information, media, and technology skills the lowest (M = 4.12, SD = 0.51). Pearson r analysis indicated a statistically significant moderate positive correlation between teachers’ pedagogical performance and learners’ 21st-century skills (r = 0.68, p < 0.05), suggesting that higher teacher competence is associated with enhanced learner outcomes.
Conclusions: The study concludes that strong pedagogical practices, particularly in curriculum planning, inclusive teaching, and professional culture, positively influence the development of learners’ 21st-century skills. Enhancing teacher competence alongside family and community engagement is essential for fostering students’ readiness to meet the demands of the 21st century.
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1. INTRODUCTION 

Twenty-first-century skills are the special abilities children need to develop so that they can be preparedto prepare them for the challenges of work and life in the 21st century. These days, standards for academic performance have changed with the rapid development of information and communication technology (ICT) and the prominent growth of the global economy. There have been increasing efforts to identify these information literacy skills and competencies for the 21st century and prepare today's students for the future (Kim & Yoon, 2008; Partnership for 21st Century Skills, 2008; Regeluth, 2010).
Since 21st-century skills include those skills and abilities for life-longlifelong learning, elementary students must acquire them. Elementary education is the foundation of all schooling, and educators have a responsibility to diagnose students' traits and raise their competencies for the 21st century (Partnership for 21st Century Skills, 2008; Shin, 2008; Slavin, 2010; Dede, 2010). 
Knowledge of best teaching practices was essential to student learning, as teaching is hard work, and so is being a successful student. In order for quality learning to take place in a classroom, both teacher and For quality learning to take place in a classroom, both the teacher and the student need to understand how to be successful (Mundry, 2008; Newman, 2009; McDiarmid, 2010).
Reforms in education have become a constant concern not only by educators but also by policymakers from around the worldfor educators but also for policymakers from around the World. Upgrading the instructional skills of teachersteachers, especially those in the basic education program, will help students become independent learners. To effectively carry out the demands of any education reform, immersion of teachers in the subject they teach must be given enough consideration, aside from the fact that they should have theeducational reform, teachers' immersion in the subject they teach must receive sufficient consideration, along with their ability to communicate basic knowledge and to develop advanced thinking and problem-solving skills among their students. (Little, 2008; McCabe and Day, 2009; Corcoran, 2009; Lockwood, 2010).
Among the biggest problems faced by teachers in the United States is the inability of most students to think analytically. Oftentimes, teachers complain about their students who have poor learning and innovation skills and are unable to practice critical thinking proficiencystudents who have poor learning and innovation skills and are unable to demonstrate proficiency in critical thinking. However, what remains as an always pressing problem over the years is the students' incapability to go beyond the basic mastery skills of the lessons their teachers taughtan always pressing problem over the years is students' inability to go beyond the basic mastery skills taught in their lessons (Mundry, 2008).
In the Philippines, teachers noted that students fail to engage in reflective and independent thinking, and they struggle with word problems because they. They cannot comprehend the problem and struggle with word problems because they cannot comprehend them well enough. As a result, schools produced graduates whose skills are not adequate to achieve theoretical proficiency and technical know-how, besides beingwere inadequate to achieve theoretical proficiency and technical know-how, and who were unable to evaluate information critically and competently (Arinto & Garcia, 2009). 
In the local setting, at the district staff meeting, the supervisor, Angelito D. Carreon, reveals the low performance of students as exposed in the National Achievement Test. Hence, teachers are encouraged to explore other teaching strategies to improve students' performance. 
The above statements prompt the researcher to conceive this study so as toto inquire whether or not students in the elementary grade have acquired the essential skills that will prepare them for the future, making this study a document with social relevance and making this research contributeconduct this study to inquire whether students in the elementary grades have acquired the essential skills that will prepare them for the future, thereby making this study a document of social relevance and contributing new knowledge in the field of education. 

1.1. Statement of the Problem

This study aimed to find out the significant influence of pedagogical performance of teachers on the 21st-century skills of learnerslearners, and determine the significant influence of teachers' pedagogical performance on learners' 21st-century skills. Specifically, it sought to find the answers to the following questions:

1. What is the extent of the pedagogical performance of teachers manifested in terms of:
1.1. curriculum, planning, and assessment;
1.2. teaching all the students;
1.3. family and community engagement; and 
1.4. professional culture?
2. What is the level of 21st-century skills of learners in terms of:
2.1. learning and innovation skills;
2.2. information, media, and technology skills; and
2.3. life skills? 
3. Is there a significant relationship between the pedagogical performance of teachers and the 21st-century skills of learners?

1.2. Hypotheses

1. The following null hypotheses were tested at the 0.05 level of significance. 
2. Is there no significant relationship between the pedagogical performance of teachers and the 21st-century skills of learners?

3. methodology 

Research Design										This study employed qualitative non-experimental design, utilizinga qualitative non-experimental design, utilising a causal method. a A substantial proportion of quantitative educational research is non-experimental because many important variables of interest are not manipulated. Because non-experimental research was an important methodology employed by many researchers, it is important to use a classification system of non-experimental methods that is highly descriptive of what we do and also allows us to communicate effectively in an interdisciplinary research environment. Causal method research design determines which variable might be causing a certain behavior whether there was a cause and effect relationship between variables, causal research must be undertaken. in order to determine causality, it was important to hold the variable that was assumed to cause the change in the other variable constant and then measure the changesTo determine causality, it was important to hold the variable assumed to cause the change in the other variable constant and then measure the change in the other variable (Boruch, 1975).
Research Subjects										The subjects of this research were all the teachers of seven public elementary schools in Don Marcelino District, Don Marcelino, Davao Occidental. The research was conducted with 54 teachers from seven public elementary schools. the researcher employed universal sampling by getting the total number of teachers ofThe researcher employed universal sampling by obtaining the total number of teachers in the participating schools. The survey was conducted during the second semester of the school year 2024 – 2025–2025. The researcher personally administered the research instrument to the respondents to ensure 100 percent retrieval% completion of the questionnaire.
	Shown in Table 1 is the distribution of respondents by participating schools. It further shows the percentage of the respondents from the total population. It revealed that there were 6 respondents or 11 percent from Kibatang Elementary School, Fred Johnson Elementary School, Thomas Johnson Elementary School, and Kimote Elementary School, respectively; 9 respondents or 17 percent from Linadasan Elementary School and Palamid Elementary School, respectively; 12 respondents or 22 percent from Tador and Masaglang Elementary School. The total number of respondents of the study was 54 respondents in the study was 54 from the three public elementary schools of the Don Marcelino District, Schools Division of Davao Occidental. 
list List 1. Distribution of Respondents
	Name Of School
	Number Of
Respondents
	Percentage

	Kibatang Elementary School
	6
	11%

	Palamid Elementary School
	9
	17%

	Linadasan Elementary School
	9
	17%

	Tador And Masaglang Elementary School
	12
	22%

	Kimote Elementary School
	6
	11%

	Thomas Johnson Elementary School
	6
	11%

	Fred Johnson Elementary School
	6
	11%

	Total
	54
	100%



Research Instruments	
	This study on pedagogical practices of teachers and 21st century skills of learners utilizedteachers' pedagogical practices and learners' 21st-century skills used two adopted questionnaires. The researcher simplified and contextualized the questionnaires without losing the original content of the source text and translated the contextualized texts into the local dialect so the students can have a full grasp of understanding every item found contextualised the questionnaires without losing the original content of the source text, and translated the contextualised texts into the local dialect so that students can have a full grasp of every item in the questionnaire.
The first draft of the contextualized and translated version of the instruments was submitted to the research adviser for comments and recommendations to improve its presentation. The final copies were submitted to the panel of experts for approval. Final revision of The final revision of the questionnaire was made by incorporating the corrections, comments, and suggestions. 
  	The questionnaire for pedagogical performance of teachers was taken from the Massachusetts Model System for educator evaluation, while the questionnaire for the 21st century skills of the students was taken from partnership for 21st century skills of students. In contrast, the questionnaire for the 21st century skills of the students was taken from the Partnership for 21st Century Skills, and the teachers' pedagogical performance was adapted from the Massachusetts Model System for Educator Evaluation. In contrast, the questionnaire on students' 21st-century skills was adapted from the Partnership for 21st Century Skills.
	The five-point Likert scale was used in determining the pedagogical performance of teachers to assess teachers' pedagogical performance in this study.

List 2- Ranging of the pedagogical performance of teachers 
	
Range Of Means
	
Descriptive Equivalent
	
Interpretation

	

4.50 – 5.00
	

Very extensive
	
It indicates that the provisions relating to the pedagogical performance of teachers embodied in the item are very well evident and very teachers' pedagogical performance, as embodied in the item, are clearly evident and extensively manifested.


	
3.50 – 4.49
	
Extensive
	It indicates that the provisions relating to the pedagogical performance of teachers embodied in the item are well evident and extensively manifested, as embodied in the item, are clearly evident and widely manifest.


	
2.50 – 3.49
	
Fairly extensive
	It indicates that the provisions relating to the pedagogical performance of teachers embodied in the item are moderately evident and extensively manifested fairlyteachers' pedagogical performance, as embodied in the item, are moderately evident and fairly widely manifested.


	
1.50 – 2.49
	
Poorly extensive
	It indicates that the provisions relating to the pedagogical performance of teachers embodied in the item are seldom evident and extensively manifested poorly, embodied in the item, are seldom evident and are poorly manifested. 

	
1.00 – 1.49
	
Very poor extensive
	It indicates that the provisions relating to the pedagogical performance of teachers embodied in the item and, as embodied in the item, and teachers' pedagogical performance, as embodied in the item, were manifested very poorly.



On the other hand, this five-point Likert Scale was used in the assessment of the 21st Century Skills of Learners to assess Learners' 21st Century Skills in this study.
List 3-  Ranging of the assessment of the 21st Century Skills of Learners
	
Range Of Means
	
Descriptive Equivalent
	
Interpretation

	

4.50 – 5.00
	

Always manifested
	

This indicates that the provisions relating to the 21st century skills of learners embodied in the item are very well and always21st-century skills of learners embodied in the item are well and consistently manifested.


	
3.50 – 4.49
	
Sometimes manifested
	This indicates that the provisions relating to the 21st century skills of learners learners' 21st-century skills embodied in the item are sometimes manifested.


	
2.50 – 3.49
	
Seldom manifested
	This indicates that the provisions relating to the 21st century skills of learners learners' 21st-century skills embodied in the item are seldom manifested.


	
1.50 – 2.49
	
Rarely manifested
	This indicates that the provisions relating to the 21st century skills of learners learners' 21st-century skills embodied in the item are rarely manifested.


	
1.00 – 1.49
	
Never manifested
	This indicates that the provisions relating to the 21st century skills of learners embodied in the item are not manifested21st-century skills of learners embodied in the item are not evident.



Data Gathering Procedure						
The necessary data were gathered by the researcherThe researcher gathered the necessary data through the following procedures:
Asking permission to conduct the study. The researcher asked permission from the office of the schools school division superintendent to conduct a survey. A letter was sent to the elementary school heads asking permission to conduct the study in their respective schools. This was done to avoid disruption of classes during the conduct of disrupting classes during the survey. 
Administration and Retrieval of Questionnaire. Upon the approval, the researcher personally distributed and administered the research instrument on pedagogical performance of teachers and 21st century skills of learners to the respondents to insureensure 100 percentapproval, the researcher personally distributed and administered the research instrument on teachers' pedagogical performance and learners' 21st-century skills to the respondents to ensure 100% retrieval of the questionnaire. A certificate of Appearance was secured from the Heads of Schools to vouch that the researcher honestly collected the data from the respondents offor the researcher's honest collection of data from the respondents in the study.
Collection of the data and processing. The data gathered were tallied, tabulated, analyzed, and interpreted confidentially and accordingly. 
Statistical Treatment of Data
	The following statistical tools were used in treating the problems in this study.
Mean. This was used to determine the extent of pedagogical performance of teachers and the level 21st century skills of the learnersteachers' pedagogical performance and the level of learners' 21st-century skills.
Pearson-r. This was used to determine the significance of the relationship between the pedagogical performance of teachers and the level 21st century skills of the learnersof 21st-century skills of the learners' 21st-century skills.

results 

Extent of the Pedagogical Performance of Teachers
Table 1

Extent of the Pedagogical Performance of Teachers 
	Domain
	Mean
	SD
	Descriptive Remark

	Curriculum, Planning, and Assessment
	4.32
	0.41
	Very High Extent

	Teaching All Students
	4.21
	0.47
	Very High Extent

	Family and Community Engagement
	3.98
	0.52
	High Extent

	Professional Culture
	4.35
	0.39
	Very High Extent

	Overall Mean
	4.22
	0.45
	Very High Extent



The findings reveal that the overall pedagogical performance of teachers is, to a great extent (M = 4.22, SD = 0.45), indicating that teachers consistently demonstrate strong competence across all measured domains.
In terms of curriculum, planning, and assessment, the results show a very high extent (M = 4.32, SD = 0.41). This suggests that teachers are highly proficient in designing instructional plans, aligning learning objectives with curriculum standards, and implementing appropriate assessment strategies. The relatively low standard deviation indicates consistency among respondents, implying that most teachers share similar high levels of competence in this domain.
For teaching all students, the domain also registered a very high extent (M = 4.21, SD = 0.47). This implies that teachers effectively employ inclusive teaching practices, differentiate instruction, and address diverse learners' needs. However, the slightly higher standard deviation compared to other domains suggests minor variability in how teachers implement inclusive strategies, which differences may influence classroom contexts or available resources.
The domain of family and community engagement obtained a high extent (M = 3.98, SD = 0.52), which is comparatively lower than the other domains. This indicates that while teachers are generally engaged with families and communities, there is still room for improvement. The higher standard deviation suggests varied practices among teachers, possibly due to differences in parental involvement, community support, or communication mechanisms within schools.
Meanwhile, professional culture yielded the highest mean score and was interpreted as a very high extent (M = 4.35, SD = 0.39). This demonstrates that teachers actively participate in professional collaboration, uphold ethical standards, and contribute to a positive school environment. The low variability indicates a strong shared commitment among teachers toward maintaining a professional and collaborative culture.
Level of 21st Century Skills of Learners
Table 2
Level of 21st Century Skills of Learners 
	Domain
	Mean
	SD
	Descriptive Equivalent

	Learning and Innovation Skills
	4.38
	0.46
	Sometimes Manifested

	Information, Media, and Technology Skills
	4.12
	0.51
	Sometimes Manifested

	Life Skills
	4.44
	0.43
	Sometimes Manifested

	Overall Mean
	4.31
	0.47
	Sometimes Manifested



The findings indicate that the overall level of 21st-century skills among learners is sometimes manifested (M = 4.31, SD = 0.47). This suggests that while learners demonstrate these essential skills in various situations, their application is not yet fully consistent across all contexts.
In terms of learning and innovation skills, the results yielded a mean of 4.38 (SD = 0.46), interpreted asas indicating that these skills sometimes manifested. This implies that learners are able toto demonstrate critical thinking, creativity, collaboration, and problem-solving skills in many instances. However, the score falling just below the “always manifested” threshold suggests that these competencies are still developing and may require more structured opportunities and reinforcement within the classroom setting. The relatively low standard deviation indicates that learners’ responses are fairly consistent.
For information, media, and technology skills, the computed mean is 4.12 (SD = 0.51), also described as sometimes manifested. This indicates that learners possess functional abilities in accessing, evaluating, and utilizingto access, evaluate, and use information and digital tools. However, the slightly lower mean compared to other domains suggests that learners may still face challenges in higher-order digital literacy skills, such as critical evaluation of online sources and responsible media usewith higher-order digital literacy skills, such as critically evaluating online sources and using media responsibly. The higher standard deviation reflects some variability in learners’ competencies, possibly due to differences in access to technology and exposure to digital learning environments.
Meanwhile, life skills obtained the highest mean score of 4.44 (SD = 0.43), interpreted asas indicating that they sometimes manifested. This finding indicates that learners frequently demonstrate adaptability, initiative, social skills, and responsibility in their daily activities. Although this domain ranks highest, it still falls short of being “always manifested,” suggesting the need for continuous development of learners’ personal and interpersonal competencies to prepare them for real-world challenges.
Relationship Between Pedagogical Performance of Teachers and 21st Century Skills of Learners
Table 3
Correlation Between Pedagogical Performance of Teachers and 21st Century Skills of Learners 

	Variables Compared
	r-value
	p-value
	Interpretation
	Decision on Ho

	Pedagogical performance and 21st Century Skills
	0.68
	0.000
	Moderate Positive Correlation
	Reject Ho


Significance Level: α = 0.05
The results of the Pearson r correlation analysis revealed a moderate positive relationship between teachers’ pedagogical performance and learners’ 21st-century skills (r = 0.68, p < 0.05). This indicates that as the pedagogical performance of teachers increases, the level of learners’ 21st-century skills also tendsteachers' pedagogical performance increases, learners’ 21st-century skills also tend to improve. Since the computed p-value (0.000) is less than the 0.05 level of significance, the null hypothesis is rejected, confirming that the relationship is statistically significant.
The findings suggest that the consistently very great extent of teachers' pedagogical performance (M = 4.22, SD = 0.45), particularly in domains such as curriculum planning, inclusive teaching practices, and professional culture, contributes meaningfully to the development of learners' 21st-century skills, which were found to be sometimes manifested (M = 4.31, SD = 0.47). This relationship underscores the critical role of effective teaching practices in fostering essential competencies such as, including critical thinking, collaboration, digital literacy, and life skills.
Specifically, strong performance in curriculum, planning, and assessment, and professional cultureas well as in professional culture, may enhance structured learning experiences and collaborative environments that support skill acquisition. Similarly, effective practices in teaching all students promote inclusivity, allowing diverse learners to develop essential competencies. However, the relatively lower rating in family and community engagement may partially explain why learners' 21st-century skills are not yet "always manifested," suggesting that external support systems also play a role in skill development.
The moderate strength of the correlation implies that while pedagogical performance is a significant contributing factor, other variables such as learners' motivation, access to technology, socio-economic background, and school resources, while pedagogical performance is a significant contributing factor, other variables, such as learners' motivation, access to technology, socio-economic background, and school resources, may also influence the development of 21st-century skills.
Discussion
Extent of the Pedagogical Performance of Teachers
The findings presented in Table 1 indicate that the overall pedagogical performance of teachers is, to a great extent (M = 4.22, SD = 0.45), suggesting that teachers consistently demonstrate strong competence across the key domains of teaching practice. This result aligns with the framework of effective teaching, which emphasizes mastery of content, instructional planning, and professional engagement as essential components of quality education (Danielson, 2013).
Specifically, the domain of curriculum, planning, and assessment obtained a mean score of 4.32 (SD = 0.41), interpreted asreceived a mean score of 4.32 (SD = 0.41), indicating a very great extent. This indicates that teachers are highly capable of aligning instructional objectives with curriculum standards, designing coherent lesson plans, and utilizing appropriate assessment strategies. Such competence is critical in ensuring that instruction is purposeful and responsive to learners' needs. According to Biggs and Tang (2011), constructive alignment between curriculum, teaching strategies, and assessment enhances student learning outcomes and promotes deeper understanding.
In the domain of teaching all students, the mean score of 4.21 (SD = 0.47) also reflects a very great extent. This suggests that teachers effectively implement inclusive teaching practices and differentiate instruction to accommodate diverse learners. This finding supports the principles of inclusive education, which emphasize the need for teachers to adapt instruction to meet varying learneremphasise the need for teachers to adapt instruction to meet diverse learners' needs and promote equitable access to learning opportunities (Tomlinson, 2014). The slightly higher standard deviation, however, indicates some variability in the implementation of inclusive practices, which may be influenced by contextual factors such as class size and resource availability.
Meanwhile, family and community engagement yielded a mean score of 3.98 (SD = 0.52), interpreted as a great extent. Although still positive, this domain recorded the lowest mean among the four areas, indicating that teachers' engagement with families and communities is less consistent compared to other pedagogical practices. Epstein (2011) emphasizes that strong school-family-community partnerships are essential in supporting student achievement and holistic development. The higher variability in responses suggests differences in teachers' capacity or opportunities to engage stakeholders, which may be affected by socio-cultural and institutional factors.
The domain of professional culture obtained the highest mean score of 4.35 (SD = 0.39), interpreted as a very great extent. This demonstrates that teachers actively participate in professional collaboration, uphold ethical standards, and contribute to a positive school environment. This finding supports the notion that collaborative professional cultures enhance teacher effectiveness and student learning outcomes (Hargreaves & Fullan, 2012). The low standard deviation further indicates a shared commitment among teachers toward maintaining professionalism and collegiality.
Level of 21st Century Skills of Learners
Table 2 presents the level of 21st-century skills among learners, which is interpreted as sometimes manifested (M = 4.31, SD = 0.47). This suggests that while learners demonstrate these essential competencies, their application is not yet fully consistent across different contexts. This finding reflects the ongoing challenge of integrating 21st-century skills into classroom practice, as emphasized by Trilling and Fadel (2009).
The domain of learning and innovation skills obtained a mean of 4.38 (SD = 0.46), interpreted as sometimes manifested. This indicates that learners are able to demonstrate critical thinking, creativity, collaboration, and problem-solving skills in many situations. However, the result also implies that these competencies require further reinforcement to achieve consistent application. According to Partnership for 21st Century Skills (P21, 2019), these skills are fundamental in preparing learners for complex, real-world challenges.
For information, media, and technology skills, the mean score of 4.12 (SD = 0.51) indicates that these skills are also sometimes manifested. This suggests that learners possess basic digital literacy skills but may still struggle with higher-order competencies such as evaluating information critically and using technology responsibly. Voogt and Roblin (2012) highlight that digital competence is a crucial component of 21st-century learning, requiring not only technical skills but also critical and ethical understanding of media.
Meanwhile, life skills recorded the highest mean score of 4.44 (SD = 0.43), also interpreted as sometimes manifested. This indicates that learners frequently demonstrate adaptability, initiative, and social responsibility. These findings are consistent with the framework of 21st-century competencies, which emphasizes the importance of personal and interpersonal skills in achieving success in both academic and real-world settings (OECD, 2018). However, the results also suggest that these skills are not yet consistently practiced at the highest level.
Relationship Between Pedagogical Performance of Teachers and 21st Century Skills of Learners
Table 3 presents the results of the Pearson r correlation analysis, which revealedPearson r correlation results, which indicate a moderate positive relationship between teachers’ pedagogical performance and learners’ 21st-century skills (r = 0.68, p < 0.05). This indicates that improvements in teachers’ pedagogical practices are associated with corresponding increases in learners’ 21st-century skills. Since the computed p-value is less than the 0.05 level of significance, the null hypothesis is rejected, confirming that the relationship is statistically significant.
This finding supports the assertion that effective teaching practices play a crucial role in developing learners’ competencies. Darling-Hammond et al. (2020) emphasized that high-quality teaching significantly influences student outcomes, particularly in fostering critical thinking, collaboration, and problem-solving skills.
The very great extent of teachers' pedagogical performance, particularly in curriculum planning and professional culture, likely contributes to the development of structured and supportive learning environments that promote skill acquisition. Similarly, effective practices in teaching all students ensure inclusivity, allowing diverse learners to develop essential competencies. However, the relatively lower rating in family and community engagement may partly explain why learners' 21st-century skills are not yet "always manifested," highlighting the importance of external support systems in education (Epstein, 2011).
The moderate strength of the correlation further suggests that while pedagogical performance is a significant factor, other variables such as learners’ motivation, access to technology, socio-economic background, and school resources, while pedagogical performance is a significant factor, other variables such as learners’ motivation, access to technology, socio-economic background, and school resources also play a role. In contrast, pedagogical performance is a significant factor, other variables, such as learners’ motivation, access to technology, socio-economic background, and school resources, also influence the development of 21st-century skills. It aligns with ecological persp. In contrast,ectives on learning, which recognize that multiple factors interact to shape educational outcomes (Bronfenbrenner, 1979).
[bookmark: _GoBack]The findings underscore the critical role of teachers in shaping learners’ competencies for the 21st century. Enhancing pedagogical practices, along with strengthening support systems within and beyond the school, is and strengthening support systems within and beyond the school are essential for fostering the consistent development of these skills.

4. Conclusion

The study concludes that strong pedagogical practices, particularly in curriculum planning, inclusive teaching, and professional culture, positively influence the development of learners’ 21st-century skills. Enhancing teacher competence alongside family and community engagement is essential for fostering students’ readiness to meet the demands of the 21st century.
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