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PEDAGOGICAL EXPERTISE OF ENGLISH TEACHERS AND ITS RELATION TO STUDENTS’ LINGUISTIC COMPETENCE 



 


ABSTRACT


Teachers play a central role in shaping students’ language development, particularly in contexts where English is learned as a second or foreign language. This study examined the relationship between English teachers’ pedagogical expertise and students’ linguistic competence among Bachelor of Secondary Education (BSED) English major students at UM Tagum College. Using a quantitative, correlational research design, data were collected from 190 students through a validated survey questionnaire measuring teachers’ pedagogical expertise and students’ linguistic competence in terms of grammar, reading comprehension, and vocabulary. Descriptive statistics and Pearson’s r were employed for data analysis. Findings revealed that English teachers demonstrated a very high level of pedagogical expertise across all indicators. In contrast, students’ linguistic competence was found to be at a moderate level, with relatively stronger performance in grammar than in vocabulary and reading comprehension. Results further showed that there was no significant relationship between teachers’ pedagogical expertise and students’ linguistic competence. This suggests that while teachers exhibit strong pedagogical practices, other factors beyond classroom instruction may influence students’ language development. The study highlights the need for diversified instructional strategies, enhanced assessment practices, and increased learner engagement to better support students’ linguistic growth. Implications for teaching, curriculum planning, and future research are discussed.
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INTRODUCTION 
Accountability, high stakes, and student achievement are familiar to educators (Ballard, 560). Teachers' way of teaching highly influences students' linguistic competence. Their pedagogical skills are related to the student’s linguistic competence and performance. According to Matalines, a significant relationship exists between teachers' pedagogical expertise, such as lesson management and assessment, and students' linguistic competence. Aside from teachers' linguistic competence, teachers' grammar, textual knowledge, and classroom climate also predict students' linguistic competence (Matalines, 40-41).  
English communication skills are considered to be globally relevant by almost all educators and governments (Rao, 6-18). In the Philippines, researchers observed that the most common problem experienced by English teachers in public schools was poor communicative competence among pupils. Due to this issue, students needed to be more responsive, disinterested, and inattentive during the discussion (Daligdig, San Jose, 563). 	Comment by A: The sentence is incoherent (responsive, disinterested and inattentive – are incompatible in this sentence)
Moreover, numerous factors must be considered when studying English, including the educational system and the pedagogical skills of the instructors. In SMA Negeri 1 Tejakula, with 782 students over the number of students who select the language program to study foreign languages, one of which is English, provides evidence that English teachers' pedagogical expertise is crucial in helping students reach their full potential as English language learners (Kusumayasa, 46-53). 	Comment by A: This sentence is incoherent
Furthermore, the second/foreign language (L2) education field was dominated by teaching methods highlighting the importance and essentiality of mastering grammatical rules and vocabulary (Ebn-Abbasi,1–12, Yashima,115137). However, the emergence of communicative approaches to English language teaching (ELT) shifted the attention toward communication and the successful use of the target language (Fallah, 140-147). 
In addition, learning to communicate was seen as both a need and the primary goal of L2 education. The willingness to communicate (WTC) of English as a Foreign Language (EFL) students varies, as noted in numerous studies, even when English is not their first language. While some L2 students actively seek out speaking chances, others avoid them and remain mute in class (MacIntyre,111-131). This feeling of (un)willingness is complicated and placed in a way that several variables could influence. In addition to social and contextual elements, the teacher-student relationship and students' psychoemotional states affect EFL students' eagerness to engage in an L2 interaction engagement at a particular moment. 
Dairo et al. (2023) explored the challenges, coping mechanisms, and insights of freshman English majors as they navigated their early academic experiences. Their findings revealed that students commonly struggled with limited vocabulary, weak grammatical foundations, and low confidence in oral communication. These challenges were often intensified by insufficient exposure to effective instructional strategies during earlier schooling. However, the study also highlighted that students who experienced supportive and adaptive teaching approaches were better able to cope with academic demands. This suggests that teachers’ pedagogical expertise—particularly in scaffolding lessons, providing constructive feedback, and creating a supportive language-learning environment—plays a significant role in addressing students’ linguistic difficulties. The study underscores the importance of well-prepared English teachers who can respond to learners’ needs and foster linguistic growth through informed instructional practices.
Similarly, Genelza (2022) examined the relationship between English proficiency and academic achievement among junior high school students at the University of Mindanao Tagum College. The results showed a significant relationship between students’ level of English proficiency and their overall academic performance. Learners with stronger linguistic competence tended to perform better across subjects, while those with limited proficiency faced academic setbacks. Although the study focused on student outcomes, it implicitly points to the influence of instructional quality in English classrooms. Effective pedagogy, characterized by clear explanations, appropriate language activities, and meaningful practice opportunities, contributes to the development of students’ linguistic competence, which in turn supports academic success. This reinforces the idea that teachers’ mastery of teaching strategies and content knowledge is instrumental in improving students’ language skills.
In this study, Krashen notes that although his input hypothesis was described in his 1980 book and the current work, it is more explicit. The input hypothesis is as safe as the knowledge of anyone who has developed some semblance of native intuition for a language other than their mother tongue. These acquirers are aware that intelligible input is necessary for acquisition. At first glance, the input hypothesis is barely debatable, yet as explained in the Input hypothesis, it does not lack controversial potency (Krashen, 409-431). UM Tagum College offers different courses, and the Department of Teacher Education is one of them; however, as researchers, we have observed that students' linguistic competence has something to do with teachers' pedagogical expertise. The educators’ strategies and ways of teaching educators affect the students’ linguistic competence, such as grammar, fluency, accuracy, pronunciation, and understanding of the English language. This study aimed  to determine the relationship between teachers' pedagogical expertise and students' linguistic competence; specifically, it sought to achieveanswer the following objectives: 
1. To determine the level of teachers' pedagogical expertise.
2. To determine the level of students' linguistic competence in terms 		of: 
2.1 reading comprehension 
2.2 grammar 
2.3 vocabulary 
3. To determine if there is a significant relationship between teachers' pedagogical expertise and students' linguistic competence. 

The researchers’ study's outcome benefits the students, providing them with additional knowledge about their linguistic proficiency. Additionally, it increases their understanding of the pedagogies they might later impart to their students. Secondly, it gives teachers more knowledge and teaching strategies that benefit students' linguistic competencey. The study may also be used as a resource and a manual for aspiring educators to determine the efficacy of their pedagogies. Most importantly, the study assists schools in assessing the impact of teachers' methods of instruction on students' linguistic proficiency. As a result, it helps them develop ideas that significantly improve the student's ability to achieve their academic objectives. The hypothesis of this study was tested at a 0.05 level of significance, stating that there is no significant relationship between English teachers' pedagogical expertise and the student's linguistic competence.  
 
METHOD 
This section discusses in detail how the research was carried out. Likewise, it covers the study's respondents, instruments/materials, design, and procedures observed in the study. 

Research Respondents 
The respondents of this research study were English Major Students at the UM Tagum Campus. It was done using a random sampling method. This kind of sampling showed that only a proportion of members of the whole population wasare measured. 1st year - 56; 2nd year - 52; 3rd year - 56; 4th year - 	Comment by A: The authors use Past Simple and Present Simple when describing the study; they should use Past Simple when describing what they did in the study; Present Tense is used when discussing the results. These corrections should be performed in the entire manuscript.
26. Thus, 190 students wereare the sole respondents of this research study.  

Research Instrument/Materials 
The researchers used a survey questionnaire adapted from Behzadpoor 
(2020) titled "Pedagogical Knowledge in English Language Teaching: A Lifelong-learning, Complex-system Perspective" for respondents to answer questions for the independent and dependent variables.  
The first section of the survey asked students about the teachers' mastery and proficiency regarding theirin terms of pedagogical expertise and linguistic competence. It includeds three indicators: grammar, reading comprehension, and vocabulary.
Also, the second section of the survey asked students about their linguistic competence, which consists of three indicators: grammar, reading comprehension, and vocabulary. 	Comment by A: Whose linguistic competence? The teachers’ or the students’ linguistic competence?



Research Design/Procedure 
This study incorporated a quantitative method wherein the researchers collected quantifiable data from respondents and analyzed numbers using statistics or mathematical procedures to acquire accurate results (Creswell 2). In addition, quantitative researchers collected data through different resources such as questionnaires, surveys, and experiments (Given 3). This study used a correlational research design, a quantitative research method that measures the relationship between the two variables, which are English Teachers' Pedagogical Expertise and the Students' Linguistic Competence. Researchers are obliged to administer the instruments to obtain the desired data. The questionnaire was used as a research instrument as it effectively gathers data from a large population (Marshall 131).  
In gathering data, the researchers completed the materials and tools needed to conduct the study. Upon completing the materials, they asked permission from the college’s dean to formally and legally survey at UM Tagum College. Upon receiving the approval request, the researchers sought permission from the respondents. The researchers distributed the questionnaire and gave instructions. Two sets of questionnaires were used to gather data from the respondents.  
The first instrument determines teachers' pedagogical expertise with reading comprehension, grammar, and vocabulary indicators. The second instrument determines students' linguistic competence with the same indicators: reading comprehension, grammar, and vocabulary.  
After completing the validity and reliability tests, the data were analyzed using the mean and Pearson-r. 
 After the respondents completed the surveysresponding, the researchers collected the materials and informed themtheir respondents that their information would remain confidential and would be used was only confidential and for educational purposes. The materials were given to the statistician to tally, tabulate, interpret, and evaluate the research instrument. These statistical procedures were employed for thorough data calculation and analysis: Mean, also known as average, is the sum of values divided by the other sample values. This tool was used to determine the level of teachers' pedagogical expertise and the student's linguistic competence.  
 
 
 
 






 
 
 
RESULTS AND DISCUSSION
The following section text shows the data that was gathered and tallied. Each result was accompanied by analyses, interpretations, and implications.  
Level of English Teachers' Pedagogical Expertise 
Displayed in Table 1 is the The English teachers’ pedagogical expertise is presented/ shown/ displayed in Table 1. The results show significant findings upon analyzing the dimension of English teachers' pedagogical expertise. Among all the indicators, grammar showed the highest mean of 4.886, which indicates a very high level of results. Also, reading comprehension showed a mean of 4.810, and vocabulary showed a mean of 4. 834, indicating a very high level of results. Given the different indicators, the overall mean is 4.843, indicating that teachers' pedagogical expertise is very high, which is always observed.  	Comment by A: Where is it observed?
Table 1. Level of English Teachers’ Pedagogical Expertise 
	Indicators
	Mean
	SD
	Descriptive Equivalent

	Grammar
	4.886
	0.0.87
	Very High

	Reading
Comprehension
	4.810
	0.119
	Very High

	Vocabulary
	4.834
	0.109
	Very High

	Overall
	4.843
	0.070
	Very High


 
Level of Students’ Linguistic Competence 
The data presented in Table 2 shows the level of students’ linguistic competence. The degree of students’ linguistic competence was assessed using these indicators, i.e., such as grammar, reading comprehension, and vocabulary. The data presented display the different aspects of students’ linguistic competence. The mean score for grammar is 9.600, indicating a moderate level of linguistic competence. Similarly, reading comprehension received a mean rating of 9.368, which indicates a high level of students’ linguistic competence. Additionally, the vocabulary with a mean rating of 8.847 indicates a moderate level of students’ linguistic competence. These factors contribute to a moderate mean score of 27.816, a thorough assessment of students’ linguistic competence. 	Comment by A: 9.600 and 8.847 indicate moderate levels but 9.368 indicates a high level? Why? 9.368 is situated between the first two numbers… In the table below, 9.6 is rated as high, not as moderate.	Comment by A: This is not a mean score; this is the sum of the three means (9.9, 9.368 and 8.847)
Table 2. Level of Students’ Linguistic Competence 
	Indicators
	Mean
	SD
	Descriptive Equivalent

	Grammar
	9.600
	2.187
	High

	Reading
Comprehension
	9.368
	4.189
	Moderate

	Vocabulary
	8.847
	2.896
	Moderate

	Overall
	27.916
	7.400
	Moderate



The results suggest that students’ linguistic competence is moderately prevalent. This implies that students' mastery and proficiency in linguistic competence are frequently manifested. Therefore, educators should 
incorporate practical strategies and physical and extracurricular activities to enhance students’ linguistic competence. Implementing strategies and activities that can assist students in mastering their grammar, reading comprehension, and vocabulary, improving their overall students’ linguistic competence. 	Comment by A: How can physical activities enhance linguistic competence?

Relationship between Teachers' Pedagogical Expertise and Students' Linguistic Competence 
Presented in Table 3 are tThe data on the relationship between English 
Teachers' Pedagogical Expertise and Students' Linguistic Competence are presented Table 3. 

	Variables
	r-value
	r-squared
	p-value
	Decision

	Teachers’ Pedagogical Expertise
	0.023
	0.000529
	0.752
	Do not reject HO

	Students’ Linguistic Competence
	
	
	
	

	*p<0.05
	
	
	
	


The r-value of 0.023, r-squared of 0.000529, and p-value of 0.752 indicates that the null hypothesis (Ho) of no significant difference is not rejected. It suggests that students' linguistic competence has nothing to do with the pedagogical expertise of English teachers despite grammar, reading comprehension, and vocabulary. Additionally, the study of Pascual (2019) titled. 	Comment by A: incoherent
“Exposure to English Linguistic Environment and Oral Proficiency of First Year College Students in Davao del Norte” supported this study. Given the data and results presented, the study states that there is no significant relationship between English environment and oral proficiency among students. Further supporting this view, Genelza (2022) investigated the communication soft skills and cognitive development of first-year students enrolled in purposive communication courses. The study found that students’ communication abilities—such as expressing ideas clearly, engaging in discussions, and demonstrating critical thinking—were closely linked to their cognitive development. Importantly, these skills were enhanced when instruction emphasized interactive activities, real-life communication tasks, and student-centered learning. Such findings highlight the value of pedagogical expertise in designing lessons that go beyond rote learning and instead promote meaningful language use. Teachers who possess strong pedagogical skills are better equipped to integrate communication-focused strategies that enhance students’ linguistic competence and overall cognitive growth.	Comment by A: how?	Comment by A: What study? Pacual’s or the study performed in this manuscript?	Comment by A: This contradicts the conclusions of the study. 
The study concludes that there is no relationship between teachers’ pedagogical expertise and the students’ linguistic competence.

CONCLUSION 
This section presents the summary of findings, the conclusion, and the recommendations drawn by the researcher based on the results obtained. 
This study investigates the relationship between the teachers' pedagogical expertise and students' linguistic competence among BSED English major students and teachers at UM Tagum College. Teachers' pedagogical expertise is assessed based on indicators like reading comprehension, grammar, and vocabulary. On the other hand, students' linguistic competence is evaluated based on their reading comprehension, grammar, and vocabulary, with the same indicators. This study employed a quantitative method to collect quantifiable data from respondents. 
Students display a relatively common proficiency in language regarding vocabulary, grammar, and reading comprehension. Remarkably, there is little of a relationship between students' linguistic competence and the pedagogical expertise of English teachers. Additionally, students show a higher degree of competency in grammar than in vocabulary and reading comprehension among the specialized language competencies. These results point to potential directions for more research and focused educational interventions to improve our understanding of, and ability to enhance students' language learning outcomes in these different but related domains. 	Comment by A: What do the authors mean by “common”? By what standards? Or maybe the correct words in this case are “average level”?	Comment by A: The last paragraph before the conclusions (i.e., Such findings highlight the value of pedagogical expertise in designing lessons that go beyond rote learning and instead promote meaningful language use) contradicts this statement. 
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