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ABSTRACT 

	
Aims: This study investigates the relationship between professional development, perceived readiness, and the instructional practices of inclusive education teachers at Muntinlupa National High School – Senior High School. This research seeks to identify the critical factors that empower teachers to effectively support students with varied learning needs.
Study design: This study employed a descriptive-correlational design, utilizing purposive sampling to gather data from inclusive education teachers during the 2025-2026 academic year. 
Place and Duration of Study: The study was conducted in the City of Santa Rosa, Laguna, between September 2025 and February 2026.
Methodology: The respondents consisted of 125 inclusive education teachers which the actual sample of 95 was computed using the Raosoft Calculator with a confidence level of 95% and a margin of error of 5%. A self-made questionnaire was utilized and divided into three sections: professional development, perceived readiness, and instructional practices. This study used a four-point Likert format to prepare the scale items. Thereafter, the instrument underwent statistical validation using Cronbach’s Alpha. 
Results: This study found that professional development activities were perceived as highly professional (mean: 3.63), with respondents also reporting a "Very High" level of overall readiness (mean: 3.54) that peaked in professional readiness (mean: 3.69) and was lowest in contextual readiness (mean: 3.37). Similarly, inclusive education instructional practices were interpreted as “Always” with an overall (mean: 3.72), excelling most in reflective and adaptive practices (mean: 3.77) but showing a need for improvement in inclusive design practices (mean: 3.65). Statistical analysis revealed significant positive correlations (p < 0.01) among all core variables, proving that professional development is strongly linked to both teacher readiness and instructional practices, and that higher teacher readiness significantly improves the implementation of inclusive, responsive, and adaptive instructional strategies.
Conclusion: The study concludes that highly effective professional development directly drives teacher readiness and instructional competence, proving that strong teacher preparedness is vital for successful inclusive education.
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1. INTRODUCTION 

Today, inclusive education is a vision and ethical necessity. At the global policy level, UNESCO’s Education 2030 Agenda and the UN’s Sustainable Development Goal 4 urge schools to regard inclusion as a joint undertaking and create safe spaces that leverage human difference. Engelbrecht (2020) states that ethical consciousness has begun to supersede compliance with policies. According to Kefallinou et al. (2020) the inclusion process resembles the rhythm of belonging. Some practices in the systems remain inconsistent, even with strong advocacy. The DepEd Order 21 s. 2019 requires teaching the Philippine Constitution. The MATATAG Curriculum that was introduced in 2019 promotes inclusivity as a national agenda. The excess students—whether due to economic constraints or just the assumed low academic standards within the existing system.  Educators see here that inclusion does not only happen from law and policy. Teachers are able to reflect on their agency and do inclusion for inclusion’s sake.

The transformation starts with professional development and the pedagogical stance of teachers. According to Holmqvist and Lelinge (2020), who reconceptualize Knowles’ Adult Learning Theory, professional learning is inquiry and not compliance. When teachers engage in a conversation, their experience is shared as training and moral architecture. According to the authors, effective learning starts from real actions and real cooperation with the local community.  Likewise, it is developed via empathy and trust.   On the other hand, the pointy PD structures of the Philippines are often disassociated from each other.  Inclusive learning is catering to the diverse learning needs of all students. This Covid-19 crisis has not only had a positive effect but also a negative consequence on education, educators must acknowledge that. The key issue is not how much we train, but how well. Is that training deep enough to withstand reform fatigue?

Certainly, it is evident that the teacher’s functions and roles on the ready-breathing end continue this rhythm of growth through professional learning and action in the classroom. Dignath et al. (2022) suggest that Bandura’s Teacher Self-Efficacy Theory may be extended as confidence to be inclusive originates from both psychological and moral assurance. A meta-analysis of the effects of master experience, social trust and leadership support on teachers’ adaptability. Being ready does not mean you are just positive; it’s the strength that is when the going gets tough. Philippine schools should make it part of the conviction to align with ‘pakikipagkapwa’ confidence brought to compassion. Trust is shaped into a collective moral resource. It is not maintained by a perfectly functioning mechanical device. It is dependent on the affirmation of the esteem and effectiveness of the teacher for each learner.

At the instructional level, beliefs manifest through instructional practices.  The Inclusive Pedagogy Framework by Florian and Black-Hawkins is extended after Iacono et al. (2021) demonstrates the relationships between inclusion and pedagogy, which are anticipatory, relational and equitable by design, which have the best outcomes.

Examples of co-teaching models and design principles suggest that planning ahead (not just modifying afterward) leads to full participation. In classrooms where teachers have to deal with language barriers and are constrained in what they can do, the principle works well. In other words, everything they do to stop a problem before it happens, such as changing a task, slowing down, or re-designing assessments, is a fair act. When instruction allows for a rich diversity as a matter of course rather than requiring it, it is a moral practice. Here, the aspiration to inclusion is worked into the everyday rhythm of care.

Despite all these theoretical and empirical gains, a niche exists. Many studies have looked at each of these variables in isolation such as professional development as an “activity”, readiness as “attitude”, and instruction as “technique”. The process which links learning to belief and belief to action has not been studied much yet, especially in secondary schools in the Philippines undergoing MATATAG reform.  Studies often stop at measurement instead of meaning. This allows scholars to overlook the moral link between practice, assurance, and pedagogy.   Missing out on such activity points to a conceptual gap: which structures would depict inclusion as a living system or a professional and moral development?

With this purpose, the current study sought to find out the relationship between professional development, perceived readiness, and instructional practices of the 125 inclusive education teachers at Muntinlupa National High School - Senior High School. The theories of Knowles on adult learning; Bandura’s on social learning and Florian and Black-Hawkins’ on inclusive education, the study extends these on Holmqvist and Lelinge (2020); Dignath et al. (2022); Iacono et al. (2021) principles. Inclusion should be viewed as a progressive process of joint learning, integrity, and equitable teaching in which one believes in oneself. It is very important how teachers gain knowledge and experience then apply it in their job.   Through this, it aims to convey that the shared learning, belief, and action of educators must not be imposed as compliance, but internal as conscience to grow on inclusive education.

2. methodology 

2.1 Research Design 

This study aimed to determine professional development, perceived readiness, and instructional practices of inclusive education teachers at Muntinlupa National High School- Senior High School. This study utilized the descriptive-correlational research design which creates findings that are relevant to the circumstances in the field of school where the teaching is conducted in varying situations.

2.2 Sources of Data

 The primary sources of data were the inclusive education teachers of Muntinlupa National High School – Senior High School, NBP Reservation, Poblacion, Muntinlupa City, who answered the questionnaires. The empirical data from them were statistically treated and analyzed in this study.

2.3 Population of the Study

The population of the study consisted of 125 inclusive teachers from Muntinlupa National High School – Senior High School, NBP Reservation, Poblacion, Muntinlupa City and was conducted during the school year 2025-2026. The actual sample of 95 was computed using the Raosoft Calculator with a confidence level of 95% and a margin of error of 5%. The actual selection of the respondents was made using a simple random sampling technique. 

2.4 Instrumentation and Validation

This study utilized a self-made questionnaire consisting of three sections with 15 items each to collect primary data: Section A covered professional development (content and relevance, delivery and support, and reflective and transformative learning), Section B assessed perceived readiness (psychological, professional, and contextual readiness), and Section C evaluated instructional practices (inclusive design, relational and responsive, and reflective and adaptive practices). The scale items were structured using a four-point Likert format ranging from 1 (Strongly Disagree) to 4 (Strongly Agree). To ensure methodological soundness, alignment, transparency, and contextual appropriateness, experts in inclusive education and educational measurement validated the instrument on a four-point scale of relevance and clarity. Subsequent statistical validation yielded high Cronbach’s Alpha coefficients across all dimensions—0.842 for content and relevance, 0.872 for delivery and support, 0.943 for reflective and transformative learning, 0.889 for psychological readiness, 0.858 for professional readiness, 0.882 for contextual readiness, 0.907 for inclusive design practices, 0.939 for relational and responsive practices, and 0.902 for reflective and adaptive practices—confirming that the collected data were both valid and highly reliable.

2.5 Data Gathering Procedure

The survey questionnaire was determined to be the most appropriate data-gathering instrument for this descriptive research study and was revised under the advisor's guidance. Respondents completed the survey voluntarily face-to-face or via Google Forms, with strict assurances of privacy and confidentiality, after which the returned questionnaires were collected and organized for analysis. 

2.6. Statistical Treatment of Data

To interpret the findings, weighted mean and ranking were utilized to assess the teachers' perceptions across the core variables, while Pearson’s r correlation coefficient was applied to measure the relationships among professional development, perceived readiness, and instructional practices.

3. results and discussion

Table 1. Professional Development of Inclusive Education Teachers at Muntinlupa National High School – Senior High School as to Content and Relevance

	Indicators
	Mean
()
	Verbal Interpretation
	Rank

	1. PD sessions on inclusion speak to challenges I genuinely encounter in my classroom.
	3.67
	Highly Professional
	2

	2. The concepts discussed in inclusion-related PD feel meaningful and easy for me to understand.
	3.57
	Highly Professional
	5

	3. The content of PD helps me rethink how I make learning accessible to diverse learners.
	3.69
	Highly Professional
	1

	4. The topics in PD resonate with the inclusive education goals of my school.
	3.63
	Highly Professional
	3

	5. The strategies shared in PD feel realistic and usable in my actual teaching context.
	3.60
	Highly Professional
	4

	
	
	
	

	Overall
	3.63
	Highly Professional
	



As shown in Table 1, all the indicators were strongly agreed by the respondents; an indication that they perceived themselves as highly professional in terms of content and relevance. At most was the content of PD which helped them rethink how they make learning accessible to diverse learners (). Discussion of the PD inclusive-related concepts should be given focus for them to feel it more meaningful and easier to understand (). The overall computed mean value of 3.63 showed that they perceived the content and relevance of their professional development activities as highly professional.

Findings indicate that teacher-respondents were provided with inclusive education-related seminars, trainings, workshops, and other professional development activities which were realistic, meaningful, education goal-oriented, applicable, and useful to their current teaching and learning environment. Meaning, they were exposed to activities which could help them teach effectively in an inclusive classroom setting.  It was good because Saulon & Espiritu (2025) proved that context-specific professional development can address weaknesses in relation to curriculum adaptations and classroom management and strengthen readiness and instructional practice. It is even better if its contents are properly and explicitly delivered in a way that teachers can easily understand, adapt, and practice them in teaching. 

Table 2. Professional Development of Inclusive Education Teachers at Muntinlupa National High School – Senior High School as to Delivery and Support

	Indicators
	Mean
()
	Verbal Interpretation
	Rank

	1. I feel supported through mentoring or coaching when implementing inclusive strategies.
	3.36
	Highly Professional
	5

	2. LAC sessions create spaces where teachers can meaningfully plan for inclusion together.
	3.61
	Highly Professional
	1

	3. My colleagues willingly share ideas and materials that help me teach inclusively.
	3.60
	Highly Professional
	2

	4. After PD sessions, I experience follow-up opportunities that deepen my learning.
	3.55
	Highly Professional
	3

	5. School leaders encourage me to experiment with inclusive approaches in my teaching.
	3.48
	Highly Professional
	4

	
	
	
	

	Overall
	3.52
	Highly Professional 
	



Table 2 clearly shows that the respondents perceived the delivery and support of their professional development activities as highly professional with an overall mean value of 3.52. All the indicators were also strongly agreed in which indicator stating that “LAC sessions create spaces where teachers can meaningfully plan for inclusion together” obtained the highest mean value of 3.61; and indicator stating, he or she feels supported through mentoring or coaching when implementing inclusive strategies obtained the lowest mean value of 3.36.

Data further proved that after they have been exposed to professional development activities related to inclusive classroom setting, they were mentored and coached by their immediate supervisor; ideas and resources were made available, follow-up sessions through Learning Action Cell (LAC) were conducted, and research opportunities through experimentation of the teaching approaches were supported. These were indications that organizers and facilitators of the professional development activities given to them highly delivered its contents and supported all the aspects of its implementation. 

Previous studies proved that exposure to professional development activities was significant predictor of teachers’ stronger advocacy and empathy for learners (Sabanal et.al, 2025); and teachers rich in these activities had more inclusive beliefs and resilient dispositions, showing their emotional and cognitive growth (Masongsong et.al, 2023). These positive effects may be more realized if deliveries and support for these activities are high. As the results showed, it could be concluded that the teacher-respondents may have experienced these and their other benefits; in teaching their classes in inclusive classroom settings.

Table 3. Professional Development of Inclusive Education Teachers of Muntinlupa National High School – Senior High School as to Reflective and Transformative Learning

	Indicators
	Mean
()
	Verbal Interpretation
	Rank

	1. PD encourages me to reflect critically on my assumptions about inclusion.
	3.69
	Highly Professional
	2.5

	2. PD has reshaped how I see my role in supporting learners with diverse needs.
	3.67
	Highly Professional
	5

	3. PD helps me become more aware of areas where I need to grow as a teacher.
	3.74
	Highly Professional
	1

	4. PD connects inclusive principles to the decisions I make in my classroom.
	3.69
	Highly Professional
	2.5

	5. PD inspires me to sustain inclusive practice even when challenges arise.
	3.68
	Highly Professional
	4

	
	
	
	

	Overall
	3.70
	Highly Professional
	



Table 3 clearly presents the respondents highly recognized how professional development given to them helped to become more aware of areas where they need to grow as teachers (). Though it was also high, more attention is needed on how professional development reshaped how they see their roles in supporting learners with diverse needs (). But overall, they perceived their professional development in terms of reflective and transformative learning as highly professional ().

Findings shown in the table above were proofs that the professional development activities experienced by the teacher-respondents encouraged them to critically reflect on their assumptions about inclusion, reshaped how they see their role in supporting learners with diverse needs, helped them to become more aware of areas of growth needs as teachers, connected their inclusive principles to their decisions in the classroom, and inspired them to sustain inclusive practice even when challenges arise. These were good indications that negative perceptions (if there are) towards inclusive education were transformed into positive ones; as they were inspired by the concepts they have learned about it. 

Gallaza & Reyes (2025) found that professional development is significantly related to teachers’ perceived preparedness for the implementation of inclusive practices in the classroom. It could happen if they have understood well the “what”, “how”, and “why”, and the importance of its implementation. This could be done by delivering the contents of the professional development activities through reflective and transformative manners. This requires transformational speakers and facilitators who always try to make big changes in their audience by using all the dimensions of their experience such as posture, eye contact, body language, movement, voice, presence, and words (Azzam, 2023).  Having them will help persuade participants to what they want to convey about inclusive education.

Table 4. Summary of Professional Development of Inclusive Education Teachers at Muntinlupa National High School – Senior High School

	Indicators
	Mean
()
	Verbal Interpretation
	Rank

	1. Content and Relevance
	3.63
	Highly Professional
	2

	2. Delivery and Support
	3.52
	Highly Professional
	3

	3. Reflective and Transformative Learning
	3.70
	Highly Professional
	1

	
	
	
	

	Overall
	3.62
	Highly Professional
	



The summary of professional development of inclusive education teachers at Muntinlupa National High School – Senior High School is shown in Table 4. The highest mean value of 3.70 was obtained for reflective and transformative learning, while the lowest mean value 3.52 was obtained for delivery and support. Generally, they perceived their inclusion-related professional development activities as highly professional as indicated in the overall mean value of 3.62. Though all the indicators were highly professional, more attention is needed for delivery and support. 

Data emphasizes that professional development should not end just on its scheduled day of implementation. Continuous support is needed by coaching, mentoring, and monitoring its implementation inside the classroom. If there are resources and more information needed, support may also be ensured. Delivery of its contents may be strengthened by inviting skillful and transformative speakers or facilitators, who will not just inspire but also challenge limiting beliefs and help their listeners see new possibilities (Eclatmax, 2025). As manifested in the results, the participants were exposed to these kinds of speakers as the highest mean score was obtained for their perceptions towards reflectivity and transformative ability of the professional development they experienced. 	

Table 5. Perceived Psychological Readiness of Inclusive Education Teachers at Muntinlupa National High School – Senior High School

	Indicators
	Mean
()
	Verbal Interpretation
	Rank

	1. I feel confident facing the complexities of teaching diverse learners.
	3.54
	Very High
	4

	2. I remain motivated to practice inclusion even when it requires extra effort.
	3.60
	Very High
	2

	3. I feel emotionally prepared to respond to learners who struggle.
	3.47
	Very High
	5

	4. I am patient when learners need repeated guidance or reassurance.
	3.59
	Very High
	3

	5. I am willing to adjust myself as a teacher to support all learners.
	3.65
	Very High
	1

	
	
	
	

	Overall
	3.57
	Very High
	



In Table 5, it can be seen that all the indicators were strongly agreed by the respondents; in which the highest mean value of 3.65 from indicator 5 that focuses on the adjustment of teacher to support all learners”, and the lowest mean value of 3.47 from indicator 3 which is the emotional preparedness of teacher to respond to learners who struggle. The overall computed mean value of 3.57 showed that the respondents perceived their psychological readiness in inclusive classroom setting as “Very High”. 

Findings further proved that they have confidence to face the complexities of teaching diverse learners, they are motivated to practice inclusion even if it will require an extra effort, they are emotionally prepared to respond to struggling learners, they have patience for learners needing repeated guidance and reassurance, and they are willing to adjust as teachers to support their learners. Based on Dignath et al. (2022), psychological readiness is the teachers’ emotional confidence, motivation, and self-belief in their capacity to manage inclusive classroom situations effectively. The respondents had very high level of this readiness which means that they could manage inclusive classroom situation with a positive outlook. Therefore, students regardless of their capacities and disabilities will be learning in a positive environment. Having so, students with special needs who are included in a normal learning environment will feel valued and respected.

Table 6. Perceived Professional Readiness of Inclusive Education Teachers of Muntinlupa National High School – Senior High School

	Indicators
	Mean
()
	Verbal Interpretation
	Rank

	1. I believe I can adapt lessons to suit learners with different needs.
	3.77
	Very High 
	1

	2. I am able to design tasks that allow learners to progress at different levels.
	3.64
	Very High 
	5

	3. I can modify assessments so learners can express understanding in varied ways.
	3.66
	Very High 
	4

	4. I can manage classroom challenges while attending to individual learners.
	3.68
	Very High 
	2

	5. I feel capable of applying inclusive strategies in everyday teaching.
	3.67
	Very High 
	3

	
	
	
	

	Overall
	3.69
	Very High
	



As shown in Table 6, teacher-respondents perceived their professional readiness in inclusive classroom settings as “Very High” as indicated in the overall mean value of 3.69. This means that they had strong belief that they can adapt lessons that will suit diverse learners, they are able to design tasks which allow learners to progress at different levels, they can modify assessments so learners can express understanding in varied ways, they can manage classroom challenges while attending to individual learners, and they feel capable of applying inclusive strategies in everyday teaching. 

Dignath et al. (2022) defined professional readiness as teachers’ perceived competence, pedagogical skills, and instructional knowledge in implementing inclusive teaching strategies. It is the ability to work well with others and display situationally and culturally appropriate demeanor and behavior (Camp, 2026).  Very high readiness of the respondents in terms of this aspect means that they could be able to handle inclusive classroom situations professionally. This could be maintained by providing continuous professional development activities for teachers. Funding and other support may be provided so that all teachers are given a chance to experience training, seminars, and other activities; it may be in school, division, region, national, and international level.

Table 7. Perceived Contextual Readiness of Inclusive Education Teachers at Muntinlupa National High School – Senior High School

	Indicators
	Mean
()
	Verbal Interpretation
	Rank

	1. I feel supported by school leadership in implementing inclusion.
	3.38
	Very High
	3.5

	2. I can rely on colleagues when I encounter difficulties with inclusive teaching.
	3.42
	Very High
	2

	3. My school environment encourages me to practice inclusion.
	3.48
	Very High
	1

	4. Available resources in my school allow me to respond to learner diversity.
	3.19
	High
	5

	5. The overall culture of my school supports inclusive education.
	3.38
	Very High
	3.5

	
	
	
	

	Overall
	3.37
	Very High
	



In Table 7, it is clearly presented that in terms of contextual readiness in inclusive classroom setting, the respondents strongly agree in all the indicators. The highest mean value was obtained for the statement “My school environment encourages me to practice inclusion” (); and the lowest mean value was obtained for the statement “Available resources in my school allow me to respond to learner diversity” (). Overall, the respondents perceived their contextual readiness in inclusive classroom settings as “Very High” ().

Contextual readiness is the teachers’ perception of environmental and institutional support, including leadership, resources, and collegial collaboration that facilitate inclusive practice (Dignath et al., 2022). Having very high level of this kind of readiness means that external factors such as human (school leaders and colleagues) and material (facilities, resources, overall culture) support are all prepared for inclusive education. Assessment and evaluation of these necessities to make the inclusive classroom setting ready, may be conducted before its implementation.
  
Table 8. Summary of Perceived Readiness of Inclusive Education Teachers at Muntinlupa National High School – Senior High School

	Indicators
	Mean
()
	Verbal Interpretation
	Rank

	1. Psychological Readiness
	3.57
	Very High 
	2

	2. Professional Readiness
	3.69
	Very High 
	1

	3. Contextual Readiness
	3.37
	Very High 
	3

	
	
	
	

	Overall
	3.54
	Very High
	



As summarized in Table 8, the highest mean value of 3.69 was obtained for professional readiness, while the lowest mean value of 3.37 was obtained for contextual readiness. All in all, the overall computed mean value of 3.54 indicates that the respondents perceived their readiness in inclusive classroom settings as “Very High”. This means that they were psychologically, professionally, and contextually prepared for this kind of classroom setting. 

It was good because Moon (2023) found the readiness had direct effect on teaching performance in an inclusive classroom. This could be influenced and improved by training quality and educational attainment (Sabanal et al., 2025), and early infusion of inclusive education in the teacher-training curricula (Kudarinova et al., 2023). Considering the results, more effort should be given to the contextual readiness which is contributed by external factors. Therefore, there should be strong leadership towards achieving inclusive education goals; supported by teachers who are motivated and willing to adjust to new classroom settings. School heads, teachers, parents, and students should work hand-in-hand; to assist and support all-inclusive classroom setting initiatives.  

Table 9. Inclusive Design Practices of Inclusive Education Teachers at Muntinlupa National High School – Senior High School

	Indicators
	Mean
()
	Verbal Interpretation
	Rank

	1. I design lessons that offer multiple ways for learners to understand content.
	3.64
	Always
	3

	2. I plan activities that recognize differences in learners’ abilities.
	3.60
	Always
	5

	3. I use flexible grouping based on learners’ needs.
	3.63
	Always
	4

	4. I allow learners to demonstrate learning in different forms.
	3.67
	Always
	2

	5. I adjust tasks to reduce barriers to participation.
	3.68
	Always
	1

	
	
	
	

	Overall
	3.65
	Always
	


In terms of inclusive design practices, Table 9 shows that all indicators were strongly agreed by the teacher-respondents. At most was their ability to adjust tasks to reduce participation barriers (), and the least was their ability to plan for activities which recognize differences in learners’ abilities (). Overall, the respondents always considered themselves in terms of this matter (). This means that they were able to design lessons which offer multiple ways for learners to understand content, plan activities recognize individual differences, use flexible differentiated instruction, allow learners to use different techniques in doing their tasks, and adjust tasks to reduce barriers to participation.

Inclusive design in teaching are practices that intentionally plan and structure learning activities to accommodate diverse learners from the outset, which represents the proactive dimension of inclusive instruction and is treated as a component of instructional practices (Iacono et al., 2021). Data proved that modification of the usual teaching practices was done by the teachers to adjust to inclusive classroom setting. They ensured to design an inclusive learning environment; a space where all students, regardless of their background, abilities, or learning styles, feel welcomed, valued, and supported (Child Hope Philippines, 2025). Having this kind of learning environment will let the students with learning feel accepted, appreciated, valued, and respected.

Table 10. Relational and Responsive Practices of Inclusive Education Teachers at Muntinlupa National High School – Senior High School

	Indicators
	Mean
()
	Verbal Interpretation
	Rank

	1. I give feedback that respects learners’ individual learning journeys.
	3.77
	Always
	1.5

	2. I respond attentively when learners show confusion or difficulty.
	3.77
	Always
	1.5

	3. I encourage participation without making learners feel exposed.
	3.74
	Always
	4

	4. I cultivate a classroom climate of respect and belonging.
	3.74
	Always
	4

	5. I engage both struggling and advanced learners meaningfully.
	3.74
	Always
	4

	
	
	
	

	Overall
	3.75
	Always
	Overall



Table 10 shows in terms of relational and responsive practices in inclusive classroom settings, the respondents were always exceptional; especially in giving feedback that respects learners’ individual learning journeys, and in responding attentively when learners show confusion or difficulty (). Since all the indicators were strongly agreed upon by the respondents, this is verbally interpreted as “Always” in this matter () as a whole.

Based on Iacono et al., (2021), relational and responsive practices are instructional behaviors that emphasize positive teacher–student relationships, empathy, and responsiveness to learners’ needs; and functions as the relational dimension of inclusive teaching and is examined as part of instructional practices. Being interpreted as “Always” in this aspect as revealed in the findings, means that the respondents were able to establish a positive relationship with students regardless of their abilities, disabilities, race, color, etc. They ensured to attend to their learners’ needs immediately. These practices should be maintained to foster participation and collaboration, and to develop sense of respect and belongingness.

Table 11. Reflective and Adaptive Practices of Inclusive Education Teachers at Muntinlupa National School – Senior High School

	Indicators
	Mean
()
	Verbal Interpretation
	Rank

	1. I reflect on my lessons to understand how learners experienced them.
	3.75
	Always
	5

	2. I adjust my teaching strategies based on learners’ responses.
	3.78
	Always
	2.5

	3. I consciously make changes to improve inclusion in future lessons.
	3.76
	Always
	4

	4. I seek feedback to better understand my impact as a teacher.
	3.78
	Always
	2.5

	5. I try new approaches when my usual strategies are not effective.
	3.81
	Always
	1

	
	
	
	

	Overall
	3.77
	Always
	



In Table 10, it is clearly shown that the respondents had a verbal interpretation of “Always” in terms of reflective and adaptive practices in inclusive classroom settings (). In this aspect of instructional practices, they just need little improvement. This means that they were highly effective in reflecting on their lessons to understand how their learners experienced them, in adjusting their teaching strategies based on learners’ responses, in consciously making changes to improve inclusion in future lessons, in seeking feedback to better understand their impact as a teacher, and in trying new approaches when their usual strategies are not effective. 

Reflective practices in education contribute to the enhancement of teacher quality (Suphasri & Chinokul, 2021), and it is always impacted by professional development. While adaptive teaching highlights a major distinction or the emphasis on responsiveness and real-time adjustments based on students’ demonstrated understanding and engagement (Leswell, 2025).  Having this kind of instructional practices, helps the teacher to become conscious to the learning environment and their learners’ needs. Being highly effective in this matter should be maintained by the respondents; and they may also exert a little more effort to achieve the highest level. This may need continuous support of the school head, other people in authorities, parents, and the students.

Table 12. Summary of Instructional Practices of Inclusive Education Teachers at Muntinlupa National High School – Senior High School

	Indicators
	Mean
()
	Verbal Interpretation
	Rank

	1. Inclusive Design Practices
	3.65
	Always
	3

	2. Relational and Responsive Practices
	3.75
	Always
	2

	3. Reflective and Adaptive Practices
	3.77
	Always
	1

	Overall
	3.72
	Always
	


Table 12 shows that in summary, the respondents’ instructional practices of inclusive education teachers at Muntinlupa National High School – Senior High School were interpreted as “Always” as indicated in overall computed mean value of 3.72. They excelled the most in reflective and adaptive practices with a mean score of 3.77. Though it is interpreted as “Always”, more efforts are needed to improve their inclusive design practices than the other two practices as it obtained the lowest mean score of 3.65. As a whole, it can be said that the respondents practiced characteristics which are supportive of inclusive education policies.

Instructional practices refer to the various strategies and techniques that teachers employ to communicate content and engage students effectively, thereby facilitating student learning and achievement, which include differentiation, cognitive challenge, and promoting student engagement, which are essential for adapting instruction to meet diverse learner needs (Stronge et.al, 2025). Being “Always” as an interpretation of the average mean as what data depicted, was an indication that students were exposed to teachers who have implemented varieties of instructions to meet their learners’ needs and to cope with their new classroom setting, where all kinds of students are within it.

Table 13. The Relationship Between Professional Development and Perceived Readiness of Inclusive Education Teachers at Muntinlupa National School – Senior High School
	Perceived Readiness
	Professional Development

	
	Content and Relevance
	Delivery and Support
	Reflective and Transformative

	

Psychological Readiness
	Pearson r value
0.594**
Moderate correlation
p-value
0.000
Significant 
	Pearson r value
0.551**
 Moderate correlation
p-value
0.000
Significant
	Pearson r value
0.712**
High correlation
p-value
0.000
Significant

	

Professional Readiness
	Pearson r value
0.585**
Moderate correlation
p-value
0.000
Significant
	Pearson r value
0.344**
Low correlation
p-value
0.001
Significant
	Pearson r value
0.617**
 Moderate correlation
p-value
0.000
Significant

	

Contextual Readiness
	Pearson r value
0.331**
Low correlation
p-value
0.001
Significant
	Pearson r value
0.707**
 High correlation
p-value
0.000
Significant
	Pearson r value
0.395**
 Low correlation
p-value
0.000
Significant

	Correlation is significant at 0.01** 



The relationship between professional development and perceived readiness in of inclusive education teachers at Muntinlupa National High School – Senior High School, is presented in Tabel 13. Data indicate that professional development in terms of content and relevance, delivery and support, and reflective and transformative; were significantly and positively related to perceived readiness of inclusive education teachers in terms of psychological, professional, and contextual. It is supported by the computed p values which are all lower than 0.01 level of significance at 2-tailed. 

Findings further means that as professional development increases in terms of its competence or expertise, the perceived readiness in inclusive classroom setting also increases with moderation; or vice versa.  It was a support to what Sabanal et al. (2025) found that training quality and educational attainment have significant ways to influence teachers’ preparedness in inclusive education. Therefore, the null hypothesis was rejected. Diaz et al. (2025) also confirmed that higher participation in appropriate training and support from the institution translated into greater preparedness and confidence in inclusive classroom instruction.

This calls to maintaining or continuously improving the professional development activities for teachers, to ensure increase of their readiness in an inclusive classroom situation. School head and other school leaders need to incorporate in their Annual Improvement Plan (AIP) and School Improvement Plan (SIP) inclusive education-related trainings, seminars, workshops, and other professional development activities; which should be equally participated by teachers. Allotment of budget and other resources for this matter is needed.

Table 14. The Relationship Between Professional Development and Instructional Practices of Inclusive Education Teachers at Muntinlupa National School – Senior High School

	Instructional Practices
	Professional Development

	
	Content and Relevance
	Delivery and Support
	Reflective and Transformative

	

Inclusive Design Practices
	Pearson r value
0.672**
Moderate correlation
p-value
0.000
Significant 
	Pearson r value
0.618**
Moderate correlation
p-value
0.000
Significant
	Pearson r value
0.704**
High correlation
p-value
0.000
Significant

	

Relational and Responsive
	Pearson r value
0.544**
Moderate correlation
p-value
0.000
Significant
	Pearson r value
0.566**
Moderate correlation
p-value
0.000
Significant
	Pearson r value
0.582**
Moderate correlation
p-value
0.000
Significant

	

Reflective and Adaptive
	Pearson r value
0.624**
Moderate correlation
p-value
0.001
Significant
	Pearson r value
0.470**
 Low correlation
p-value
0.000
Significant
	Pearson r value
0.618**
Moderate correlation
p-value
0.000
Significant

	Correlation is significant at 0.01** 



Table 14 clearly shows that the aspects of professional development such as content and relevance, delivery and support, and reflective and transformative; all had positive and significant relationship with instructional practices in terms of inclusive design, relational and responsive, and reflective and adaptive. The proof was the computed p value which were all lower than 0.01 level of significance at 2-tailed. Positive relationships indicate that the two variables are directly related to each other, that as the professional development increases, the instructional practices also increase. And as professional development decreases, instructional practices also decrease. Therefore, the null hypothesis stating no significant relationship between these two (2) variables are rejected.

Putri et al. (2022) also discovered through a mixed-method design in schools in Indonesia that teachers’ improved their readiness with varied mental, physical, and vocational competencies. Labora (2025) also revealed that teachers demonstrated a high level of readiness, particularly in terms of curriculum understanding, pedagogical preparedness and practices, access to resources, and professional development. Pedagogical practices encompass teachers’ instructional practices which could certainly improve their readiness to handle inclusive classroom settings.

Table 15. The Relationship Between Perceived Readiness and Instructional Practices of Inclusive Education Teachers at Muntinlupa National High School – Senior High School

	Instructional Practices
	Perceived Readiness

	
	Psychological readiness
	Professional readiness
	Contextual readiness


	

Inclusive Design Practices
	Pearson r value
0.644**
Moderate correlation
p-value
0.000
Significant 
	Pearson r value
0.595**
 Moderate correlation
p-value
0.000
Significant
	Pearson r value
0.544**
Low correlation
p-value
0.000
Significant

	

Relational and Responsive
	Pearson r value
0.531**
 Moderate correlation
p-value
0.000
Significant
	Pearson r value
0.482**
Low correlation
p-value
0.000
Significant
	Pearson r value
0.545**
 Moderate correlation
p-value
0.000
Significant

	

Reflective and Adaptive
	Pearson r value
0.553**
Moderate correlation
p-value
0.000
Significant
	Pearson r value
0.526**
 Low correlation
p-value
0.000
Significant
	Pearson r value
0.462**
Low correlation
p-value
0.000
Significant

	Correlation is significant at 0.01** 



As presented in Table 15, respondents’ readiness in terms of psychological, professional, and contextual; all had positive and significant relationship with instructional practices in terms of inclusive design practices, relational and responsive practices, and reflective and adaptive practices. It was proven in all the computed p value which were lower than 0.01 at 2-tailed; which tells that null hypothesis stating no significant relationship between the variables, needs to be rejected.
Findings indicate that an increase in the perceived readiness of the respondents, will cause a moderate increase in their instructional practices, or vice versa. This was supported by the findings of the study conducted by Foykas et al. (2025) which highlighted that effective inclusive practices require transformative professional learning and a synergistic combination of strong self-efficacy, structured training, and experiential engagement, with each factor contributing differentially to specific aspects of teacher readiness in inclusive education. Therefore, there was a need to maintain or improve their instructional practices more to ensure increase in their readiness in inclusive classroom settings. 
 

4. Conclusion

Based on the findings of the study, the researcher concluded that inclusive education teachers professionally and highly developed in terms of content and relevance, delivery and support, and reflective and transformative learning. They also demonstrated very high levels of readiness across all psychological, professional, and contextual dimensions. Furthermore, these educators possessed exceptional instructional practices specifically in inclusive design, relational and responsive, and reflective and adaptive strategies.
Statistically, the research established significant positive relationships between all core variables investigated in the study. A strong link was found between professional development and teacher readiness, as well as between professional development and actual classroom instructional practices. Consequently, a significant relationship was also proven between teacher readiness and instructional practices, leading to the direct rejection of all null hypotheses.
To address areas that scored lower or needed further focus, targeted aspects of professional development, perceived readiness, and instructional practices were identified. These specific areas were provided with easy-to-implement plans and processes designed to enhance continuous professional growth and classroom practice.
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