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ABSTRACT 

	Aims: This study aimed to determine the perceptions, roles, and practices of Child Development Workers in the City of Santa Rosa, Laguna, and examine how these contribute to the cognitive, emotional, and social development of young learners. It also sought to identify the significant relationships among these variables.
Study design:  A descriptive-correlational research design was employed. The study involved 45 Child Development Workers selected through simple random sampling from a population of 50. A researcher-made questionnaire, validated by experts and tested for reliability, was used as the primary data-gathering instrument. 
Place and Duration of Study: The study was conducted in the City of Santa Rosa, Laguna, between September 2025 and February 2026.
Methodology: The respondents consisted of Child Development Workers currently assigned in different Child Development Centers. Data were collected using a structured questionnaire divided into three parts: perceptions, roles, and practices. The instrument used a four-point Likert scale and underwent face and content validation. Reliability testing yielded Cronbach’s alpha coefficients of 0.891 for perceptions, 0.794 for roles, and 0.836 for practices. Ethical considerations, including voluntary participation and confidentiality, were strictly observed. Data were statistically analyzed to determine central tendencies and relationships among variables.
Results: The findings revealed that Child Development Workers demonstrated positive to very positive perceptions and frequently performed their roles and practices. Statistical analysis showed significant relationships among perceptions, roles, and practices (p < 0.05), indicating that higher levels of positive perception are associated with more effective roles and practices in supporting children's development.
Conclusion: The study concludes that Child Development Workers play a vital role in fostering the holistic development of young learners. Their perceptions significantly influence their roles and practices. It is recommended that continuous professional development and institutional support be strengthened to enhance their competencies and improve early childhood education outcomes.
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1. INTRODUCTION 

Early childhood development is a critical phase that lays the foundation for children's cognitive, emotional, and social growth, ultimately shaping their future learning and well-being. According to Virtual Lab School (2020), young learners develop crucial skills such as self-regulation, social competence, and language acquisition, which enable them to navigate their environments effectively. In this context, Child Development Workers (CDWs) are recognized by Reyes (2022) as pivotal frontline professionals in Early Childhood Care and Development (ECCD), significantly influencing the foundational cognitive, emotional, and social trajectories of young learners.

In the local context of Sta. Rosa, Laguna, it has been observed that many Child Development Centers cater to young learners coming from diverse socio-economic backgrounds. Some children enter early childhood programs with limited exposure to structured learning environments, while others demonstrate varying levels of readiness in terms of communication, behavior, and social interaction. Child Development Workers (CDWs) play a crucial role in addressing these differences by guiding children through daily routines, facilitating learning activities, and supporting their emotional and social needs. However, despite their important role, there are instances where CDWs face challenges such as limited resources, large class sizes, and the need for continuous professional development to effectively manage diverse learners.  Additionally, parental involvement in some communities is inconsistent, which further highlights the importance of CDWs in providing support and stability for young learners. These local experiences motivated the conduct of this study to better understand the perceptions, roles, and practices of Child Development Workers and how these contribute to the developmental outcomes of children.

Furthermore, high-quality early education hinges on the competence and dedication of CDWs, as Martikainen et al. (2024) note that skilled CDWs are directly linked to positive outcomes, such as improved self-regulation, social competence, and early literacy. However, persistent challenges arise, especially in contexts like the Philippines, where evaluations by Santos and Villanueva (2023) reveal issues such as inadequate training and limited resources. These challenges threaten the quality and accessibility of essential Early Childhood Care and Development (ECCD) services.

Moreover, CDWs perceive their roles as multifaceted educators, responsible not only for caregiving but also for facilitating play-based learning and responsive interaction. Research conducted by Fernandez et al., (2025) indicates that these perceptions significantly influence the ways CDWs engage with young learners, ultimately affecting children's cognitive skills, emotional regulation, and social abilities. In addition, Evangelista (2025) highlights that CDWs' ongoing professional development and active participation in community engagement correlate positively with program performance and quality in early childhood education, despite the systemic challenges of limited resources and variable compensation.

By prioritizing practices such as scaffolding problem-solving, modelling emotional regulation, and fostering peer collaboration, CDWs contribute to the comprehensive development of children’s cognitive, emotional, and social capacities. As noted by Santos et al. (2023), their work supports critical learning milestones, encourages social competence, and promotes emotional security—factors essential for children's success both in and beyond educational settings.

The perceptions CDWs hold regarding their professional roles fundamentally influence their practices and the developmental outcomes of the children they serve. Specifically, when CDWs view themselves as holistic educators who prioritize play-based learning, responsive caregiving, and facilitating social-emotional growth, they employ cognitively and emotionally rich practices, as observed by Pangilinan (2024). For instance, by viewing their role as facilitators of play, CDWs encourage exploration and critical thinking, foundational elements for cognitive development.

Moreover, those who emphasize responsive caregiving, as Chen and Ruiz (2024) emphasize, establish the secure attachments necessary for emotional regulation and trust, which lead to enhanced social competence. This intentionality in practice—including providing rich language input through storytelling and open-ended questions—underscores the impact of CDWs on language acquisition and early literacy, making their self-perception as educators, caregivers, and role models central to their overall effectiveness. 

Ultimately, by prioritizing practices such as scaffolding problem-solving, modelling emotional regulation, and fostering peer collaboration, CDWs significantly contribute to the comprehensive development of children's cognitive, emotional, and social capacities, reinforcing the importance of their roles in supporting children's learning and well-being (Santos et al., 2023).

However, despite numerous studies on child development workers, no research has specifically examined the perceptions, roles, and practices of child development workers in the City of Santa Rosa, Laguna.

This study aimed to determine the perceptions, roles, and practices of child development workers in Santa Rosa, Laguna. Additionally, the study provided feedback to child development workers regarding these aspects and offered baseline data to help them understand their level of engagement and motivation in achieving common goals. Finally, the study served as a foundation in enhancing the perceptions, roles, and practices of child development workers.

2. material and methods 

This study utilized a descriptive-correlational research design to determine the perceptions, roles, and practices of Child Development Workers in the City of Santa Rosa, Laguna, and how these contribute to the cognitive, emotional, and social development of young learners. 

Descriptive research was used to describe the current conditions of the variables, while correlational research was applied to examine the relationships among them. The data were gathered from Child Development Workers in the City of Santa Rosa, Laguna, who served as the primary respondents of the study. The total population consisted of 50 Child Development Workers, and a sample of 45 respondents was determined using the Raosoft Sample Size Calculator with a 95% confidence level and a 5% margin of error. The respondents were selected through simple random sampling to ensure equal representation.

A structured questionnaire was used as the main data-gathering instrument. The questionnaire consisted of three parts, which focused on the perceptions, roles, and practices of the respondents. A four-point Likert scale was used to measure their responses. The instrument underwent face validation by a panel of experts composed of a researcher, a statistician, and a field specialist, and their suggestions were incorporated into the final version. Reliability testing was conducted using Cronbach’s alpha, which yielded coefficients of 0.891 for perceptions, 0.794 for roles, and 0.836 for practices, indicating that the instrument was valid and reliable.

Prior to data collection, permission was secured, and the purpose of the study was explained to the respondents. They were assured of the confidentiality of their responses and participated voluntarily. The questionnaires were distributed and collected after completion. The gathered data were organized, tallied, and subjected to statistical analysis. Weighted mean was used to determine the levels of perceptions, roles, and practices, while Pearson Product-Moment Correlation was used to identify the significant relationships among the variables.

3. results and discussion

Table 1. The perception of child development in terms of Cognitive development
	Cognitive Development
	Mean
	Verbal Interpretation
	Rank

	1 Cognitive development is the foundation for future learning, problem-solving, and academic success
	3.84
	Very Positive
	2.5

	2 Believe that early stimulation and exposure to learning activities significantly enhance cognitive growth.
	3.78
	Very Positive
	3

	3 View play-based learning as an effective approach to developing thinking, reasoning, and creativity.
	3.84
	Very Positive
	2.5

	4 Recognize that each child develops cognitively at their own pace and requires individualized support.
	3.69
	Very Positive
	5

	5 Perceive the learning environment as a key factor influencing a child’s cognitive development.
	3.76
	Very Positive
	4

	6 Believe that collaboration with parents and caregivers strengthens cognitive learning experiences at home and in school
	3.89
	Very Positive
	1

	Average Weighted Mean
	3.80
	Very Positive
	



The findings show that respondents have a very positive perception of cognitive development (average weighted mean = 3.80), indicating strong recognition of its importance in early childhood. The highest-rated items emphasize the value of collaboration with parents and caregivers (WM = 3.89), as well as the role of cognitive development as a foundation for learning and problem-solving (WM = 3.84). Respondents also strongly support play-based learning as an effective approach to enhancing thinking and creativity (WM = 3.84).

Moreover, the respondents recognize the importance of early stimulation, supportive learning environments, and individualized support, highlighting their awareness that children develop at different paces. Overall, these results suggest that Child Development Workers are knowledgeable about essential factors that promote cognitive growth and are inclined to apply developmentally appropriate practices.

These findings support the study of Chen et al., (2025), which emphasized that collaboration between home and school strengthens children’s cognitive development. Similarly, Geer and Paes (2025) found that play-based learning significantly enhances executive functioning and creative reasoning. The importance of adaptive learning environments and individualized support is also consistent with the findings of Thompson and Rivera (2026), who noted that children’s cognitive development is influenced by both physical and social contexts. 

Table 2. The perception of child development in terms of: Emotional Development
	Emotional Development
	Mean
	Verbal Interpretation
	Rank

	1 Child development workers perceive emotional development as essential for building self-awareness and confidence
	3.82
	Very Positive
	3.5

	2 Believe that nurturing relationships help children express and manage their emotions effectively.
	3.73
	Very Positive
	5

	3 View a supportive and caring environment as vital in promoting emotional stability.
	3.82
	Very Positive
	3.5

	4 Recognize that positive reinforcement encourages children to develop empathy and emotional control.
	3.91
	Very Positive
	2

	5 Perceive play and social interaction as important tools for emotional expression and understanding.
	3.80
	Very Positive
	4

	6 Believe that consistent guidance helps children develop resilience and coping skills.
	3.93
	Very Positive
	1

	Average Weighted Mean
	3.84
	Very Positive
	



The findings indicate that respondents have a very positive perception of emotional development (overall weighted mean = 3.84), highlighting its importance in early childhood. The highest-rated items emphasize the role of consistent guidance in developing resilience and coping skills (WM = 3.93) and positive reinforcement in fostering empathy and emotional control (WM = 3.91). Respondents also strongly recognize that emotional development is essential for self-awareness and confidence, and that a supportive and caring environment is crucial for emotional stability (WM = 3.82).

In addition, the importance of play, social interaction, and nurturing relationships was affirmed, indicating awareness that emotional skills are developed through meaningful interactions and experiences. Overall, these results suggest that Child Development Workers value supportive environments and responsive caregiving in promoting children’s emotional growth.

These findings are supported by (Mwinsa 2025), who emphasized that consistent guidance helps children develop resilience and self-regulation. Similarly, Bi Ying Hu and Ren (2025) found that positive reinforcement strengthens empathy and emotional control by validating children’s emotional experiences. The importance of nurturing environments is also aligned with Bozkurt (2024), who highlighted that emotional stability develops through consistent care and supportive relationships.

Table 3. The perception of child development in terms of: Social Development

	Social Development
	Mean
	Verbal Interpretation
	Rank

	1 Child development workers perceive social development as vital for building healthy relationships and cooperation with others
	3.89
	Very Positive
	1

	2 Believe that interaction with peers enhances communication and teamwork skills.
	3.82
	Very Positive
	4

	3 View guided group activities as effective in teaching respect, sharing, and empathy.
	3.73
	Very Positive
	5

	4 Recognize that modeling positive behavior helps children learn appropriate social responses.
	3.87
	Very Positive
	2.5

	5 Perceive family and community involvement as influential in shaping social behaviors.
	3.87
	Very Positive
	2.5

	6. Believe that providing inclusive and supportive environments fosters acceptance and social confidence.
	3.84
	Very Positive
	3

	Average Weighted Mean
	3.84
	Very Positive
	



The findings reveal that respondents have a very positive perception of social development (average weighted mean = 3.84), emphasizing its importance in early childhood. The highest-rated items highlight that social development is essential for building relationships and cooperation (WM = 3.89), while modeling positive behavior (WM = 3.87) and family and community involvement (WM = 3.87) are seen as key influences in shaping children’s social skills.
Respondents also recognize that inclusive and supportive environments, peer interaction, and guided group activities contribute to the development of communication, teamwork, respect, and empathy. Overall, these results indicate that Child Development Workers value social interaction and positive environments as essential factors in developing children’s confidence and interpersonal skills.
These findings are supported by Vitiello et al. (2025), who emphasized that peer interaction plays a crucial role in developing cooperation and teamwork. Similarly, Holloway and Mistry (2025) found that children learn appropriate social behaviors through observing positive role models. The importance of family and community involvement is also consistent with Thompson and Rivera (2026), who highlighted that children’s social development is shaped by their surrounding support systems.


Table 4. Summary Table of the Perception of Child Development
	The Perception of Child Development
	Mean
	Verbal Interpretation
	Rank

	1. Cognitive development
	3.80
	Very Positive
	2

	2.  Emotional development
	3.84
	Very Positive
	1.5

	3. Social development
	3.84
	Very Positive
	1.5

	General Average Weighted Mean
	3.83
	Very Positive
	



	The findings indicate that respondents have a very positive overall perception of child development (overall weighted mean = 3.83), demonstrating strong recognition of the importance of supporting children’s growth across cognitive, emotional, and social domains. Among the areas, emotional and social development ranked highest (WM = 3.84), followed by cognitive development (WM = 3.80), suggesting that respondents place slightly greater emphasis on socio-emotional aspects as foundations of development.

These results imply that Child Development Workers value a holistic approach to child development, recognizing that learning is not limited to cognitive skills but is also shaped by emotional stability and social competence. Gomez (2022) and Arispe and Villanueva (2023) emphasized that emotional regulation and social adaptability serve as foundational bases for cognitive growth. This is consistent with the UNESCO (2022) Integrated Early Childhood Support Model, which highlights that children’s readiness for higher-level thinking depends on their emotional security and social competence. 

Table 5. The Roles Commonly Fulfilled in Terms of Cognitive Stimulation
	Cognitive stimulation
	Mean
	Verbal Interpretation
	Rank

	1 Provide engaging activities that stimulate thinking, problem-solving, and memory skills.
	3.89
	Always
	1

	2 Create a safe and stimulating environment that encourages exploration and learning.
	3.69
	Always
	4

	3 Use play-based approaches to promote language development and executive functioning.
	3.67
	Always
	5

	4 Support caregivers by educating them on how to provide cognitive stimulation at home.
	3.60
	Always
	6

	5 Monitor children’s progress and adjust cognitive activities to meet developmental needs.
	3.84
	Always
	2

	6 Foster emotional security to help children focus and fully engage in cognitive tasks.
	3.71
	Always
	3

	Average Weighted Mean
	3.73
	Always
	



The findings revealed that Child Development Workers consistently perform their roles in cognitive stimulation (average weighted mean = 3.73), indicating that these practices are always implemented. The highest-rated role was providing engaging activities that enhance thinking, problem-solving, and memory skills (WM = 3.89), followed by monitoring children’s progress and adjusting activities (WM = 3.84). Respondents also emphasized the importance of emotional security in supporting cognitive engagement (WM = 3.71).

Additionally, creating a safe and stimulating environment, using play-based approaches, and guiding caregivers in supporting learning at home were all consistently practiced. These results suggest that Child Development Workers actively apply developmentally appropriate strategies to support children’s cognitive growth. Hanson and Miller (2022) highlighted that engaging children in problem-solving and memory-based activities enhances cognitive development and executive functioning. Similarly, Chen et al. (2023) emphasized that cognitive activities are most effective when continuously adjusted to match children’s developmental levels. The role of emotional security is also supported by Rodriguez (2024), who noted that children learn more effectively in environments where they feel safe and supported, allowing them to focus on higher-order thinking skills.


Table 6. Roles Commonly Fulfilled in Terms of Emotional Support

	Emotional Support
	Mean
	Verbal Interpretation
	Rank

	1 Provide consistent, loving care to foster children's sense of security and self-worth.
	3.87
	Always
	3

	2 Comfort and reassure children during stressful or challenging situations.
	3.82
	Always
	5

	3 Help children learn emotional regulation and coping skills.
	3.84
	Always
	4.5

	4 Build secure attachments to enable children to explore and engage confidently.
	3.93
	Always
	2

	5 Support caregivers by educating them on the importance of emotional responsiveness.
	3.84
	Always
	4.5

	6 Monitor children’s emotional well-being and refer to specialists when needed.
	3.98
	Always
	1

	Average Weighted Mean
	3.88
	Always
	



The findings indicate that Child Development Workers consistently perform their roles in providing emotional support (average weighted mean = 3.88), showing that these practices are always implemented. The highest-rated role was monitoring children’s emotional well-being and referring them to specialists when necessary (WM = 3.98), followed by building secure attachments (WM = 3.93) and providing consistent, loving care (WM = 3.87).

Respondents also emphasized helping children develop emotional regulation and coping skills, supporting caregivers in emotional responsiveness, and comforting children during stressful situations. These results suggest that Child Development Workers actively promote emotional security and well-being through responsive and nurturing practices.

These findings support Arispe and Villanueva (2023), who emphasized that Child Development Workers play a key role in monitoring children’s emotional health and facilitating early intervention. This is aligned with Gomez (2022), who highlighted that secure relationships with caregivers help protect children from stress and support emotional development. Furthermore, Tan and Santos (2024) noted that emotional support involves guiding children in managing emotions through co-regulation, reinforcing the importance of active and responsive caregiving practices.

Table 7. Roles Commonly Fulfilled in Terms of Social Skills
	Social Skills
	Mean
	Verbal Interpretation
	Rank

	1 Foster positive relationships by encouraging cooperative play and social interactions among children.
	3.96
	Always
	1.5

	2 Teach communication skills to help children express themselves and understand others.
	3.96
	Always
	1.5

	3 Model appropriate social behaviors such as sharing, turn-taking, and empathy.
	3.87
	Always
	3

	4 Create opportunities for children to engage in group activities that build teamwork and problem-solving skills.
	3.96
	Always
	1.5

	5 Support children in managing conflicts and developing emotional regulation within social contexts.
	3.73
	Always
	4

	6 Encourage exploration of diverse social settings to build confidence and adaptability.
	3.89
	Always
	2

	Average Weighted Mean
	3.89
	Always
	



The findings show that Child Development Workers consistently perform their roles in developing children’s social skills (average weighted mean = 3.89), indicating that these practices are always implemented. The highest-rated roles include encouraging cooperative play and social interaction, teaching communication skills, and providing group activities that promote teamwork and problem-solving (WM = 3.96).

Respondents also emphasized encouraging children to explore diverse social settings, modeling appropriate social behaviors, and guiding children in managing conflicts, which are essential in building confidence, empathy, and adaptability. These results suggest that Child Development Workers actively promote positive social interactions and communication skills necessary for children’s overall development. Villarosa and Morales (2023), who described group activities as opportunities for children to practice teamwork and collaboration. Similarly, Hernandez (2022) highlighted that teaching communication skills helps children express themselves effectively and manage social interactions. The importance of modeling behavior is also supported by Santiago et al. (2024), who found that children learn prosocial behaviors by observing adults. 

Table 8. Summary Table of the Roles Commonly Fulfilled by Child Development Workers

	
	Mean
	Verbal Interpretation
	Rank

	1 Cognitive stimulation
	3.73
	Always
	3

	2 Emotional Support
	3.88
	Always
	2

	3 Social Skills
	3.89
	Always
	1

	General Average Weighted Mean
	3.84
	Always
	



The findings indicate that Child Development Workers consistently fulfill their roles across cognitive stimulation, emotional support, and social skills (overall weighted mean = 3.84), demonstrating that these responsibilities are always practiced. Among the areas, social skills ranked highest (WM = 3.89), followed by emotional support (WM = 3.88) and cognitive stimulation (WM = 3.73), suggesting a stronger emphasis on socio-emotional aspects of development.
These results imply that Child Development Workers actively promote a holistic learning environment, where social interaction, emotional well-being, and cognitive development are integrated. This reflects their understanding that children’s overall growth is best supported through balanced and interconnected developmental practices. Soriano (2023) and Richards and Kline (2024), who emphasized that social and emotional competencies serve as the foundation for cognitive development. This is consistent with UNESCO (2022), which advocates for relationship-based approaches that prioritize social-emotional learning as essential for academic success. Furthermore, Abad et al. (2025) and Mendoza (2026) highlighted that consistent implementation of these roles reflects a professional workforce capable of fostering holistic child development.
Table 9. Practices Implemented By Child Development Workers in terms of Cognitive Learning Activities
	Cognitive learning activities
	Mean
	Verbal Interpretation
	Rank

	1 Provide age-appropriate puzzles and games that promote problem-solving and critical thinking.
	3.93
	Always
	2.5

	2 Use storytelling and interactive reading to enhance language skills and imagination.
	3.98
	Always
	1

	3 Encourage counting, sorting, and pattern recognition through everyday activities and play.
	3.91
	Always
	3

	4 Create stimulating environments rich with colors, shapes, and sensory materials for exploration
	3.84
	Always
	4

	5 Ask open-ended questions and encourage children to express their thoughts to develop reasoning.
	3.93
	Always
	2.5

	6 Incorporate group activities and hands-on projects that promote collaboration and cognitive engagement.
	3.73
	Always
	5

	Average Weighted Mean
	3.89
	Always
	



The findings show that Child Development Workers consistently implement cognitive learning activities that support children’s development. High-rated practices include the use of storytelling and interactive reading and creating a nurturing learning environment (WM = 3.89), as well as providing puzzles and games and asking open-ended questions (WM = 3.93) to promote critical thinking and reasoning.

Respondents also emphasized activities such as counting, sorting, and pattern recognition, creating stimulating environments, and incorporating group and hands-on activities, all of which enhance cognitive engagement. These results indicate that Child Development Workers actively apply developmentally appropriate strategies that foster thinking, language development, and problem-solving skills.

These findings are supported by Baker and Thorne (2025), who highlighted that storytelling enhances language development and imaginative thinking. Similarly, Hamaidi (2021) noted that open-ended questioning promotes higher-order thinking skills. The importance of numeracy and sensory-based activities is also consistent with Luo and Garcia (2025), who emphasized that such practices strengthen mathematical reasoning and cognitive development.


Table 10. Practices Implemented By Child Development Workers in terms of Emotional Regulation and Resilience

	Emotional regulation and resilience
	Mean
	Verbal Interpretation
	Rank

	1 Practice active listening with children to validate their feelings and encourage expression.
	3.96
	Always
	2.5

	2 Teach children to recognize and name their emotions, helping them understand what they feel.
	3.96
	Always
	2.5

	3 Model calming techniques such as deep breathing and mindfulness to manage stress.
	3.82
	Always
	3.5

	4 Create a safe, supportive environment where children feel secure to explore and regulate emotions.
	3.98
	Always
	1

	5 Use positive reinforcement and guidance to help children develop self-control and appropriate responses.
	3.96
	Always
	2.5

	6 Collaborate with families to reinforce emotional regulation strategies consistently at home and school.
	3.82
	Always
	3.5

	Average Weighted Mean
	3.92
	Always
	



The findings indicate that Child Development Workers consistently implement practices that promote emotional regulation and resilience (average weighted mean = 3.92). The highest-rated practice was creating a safe and supportive environment where children feel secure (WM = 3.98), followed by active listening, teaching children to recognize emotions, and using positive reinforcement (WM = 3.96).

Respondents also emphasized modeling calming techniques and collaborating with families, highlighting the importance of consistent emotional support across home and school environments. These results suggest that Child Development Workers actively apply strategies that help children understand emotions, develop self-control, and build resilience. Gomez and Sullivan (2025) emphasized that supportive environments enable co-regulation, which is essential for developing independent emotional control. Similarly, Foster and Clarke (2024) found that active listening and emotional validation strengthen children’s emotional literacy and coping abilities. 


Table 11. The practices Implemented By Child Development Workers in terms of Social Interaction and Peer Relationships
	Social interaction and peer relationships
	Mean
	Verbal Interpretation
	Rank

	1 Encourage cooperative play and sharing to teach teamwork and generosity.
	3.84
	Always
	3

	2 Model and teach communication skills, including listening and turn-taking.
	3.91
	Always
	2

	3 Use role-playing and group activities to practice social norms and problem-solving.
	3.80
	Always
	4

	4 Create a safe, inclusive environment where children feel valued and respected.
	3.98
	Always
	1.5

	5 Help children identify and express emotions to build empathy and understanding.
	3.98
	Always
	1.5

	6 Support conflict resolution skills, guiding children to solve disagreements peacefully.
	3.71
	Always
	5

	Average Weighted Mean
	3.87
	Always
	



The findings show that Child Development Workers consistently implement practices that promote social interaction and peer relationships (average weighted mean = 3.87). The highest-rated practices include creating a safe and inclusive environment and helping children identify and express emotions (WM = 3.98), which support the development of empathy and positive relationships.

Respondents also emphasized teaching communication skills, encouraging cooperative play, and using role-playing and group activities, as well as guiding children in conflict resolution. These results indicate that Child Development Workers actively foster communication, cooperation, and social understanding through structured and supportive interactions. Adams and Sterling (2025) highlighted that inclusive environments reduce social anxiety and encourage positive peer interactions. Similarly, Brooks and Zhao (2026) emphasized that emotional awareness is essential for developing empathy while Zheng et al. (2025) also noted that communication skills such as turn-taking require guided support.

Table 12. Summary Table of the Practices Implemented By Child Development Workers

	
	Mean
	Verbal Interpretation
	Rank

	1 Cognitive learning activities;
	3.89
	Always
	2

	2 Emotional regulation and resilience
	3.92
	Always
	1

	3 Social interaction and peer relationships
	3.87
	Always
	3

	General Average Weighted Mean
	3.89
	Always
	



The findings indicate that Child Development Workers consistently implement practices across cognitive learning, emotional regulation, and social interaction (overall weighted mean = 3.89). Among the areas, emotional regulation and resilience ranked highest (WM = 3.92), followed by cognitive learning activities (WM = 3.89) and social interaction and peer relationships (WM = 3.87).

These results suggest that Child Development Workers effectively apply holistic and integrated practices that support children’s emotional well-being, cognitive development, and social competence. The strong emphasis on emotional regulation highlights its role as a foundation for learning, enabling children to engage more effectively in cognitive and social activities.

Bozkurt (2024) highlighted the “pedagogy of care,” where cognitive, emotional, and social development are nurtured simultaneously. Thompson and Gellar (2025) also concluded that balanced support across developmental domains strengthens children’s resilience and adaptability.




Table 13. The Relationship Between the Perception of Child Development Workers and the Roles Commonly Fulfilled by Child Development Workers

	Indicator
	Cognitive development
	Emotional development
	Social development

	Cognitive Stimulation
	Pearson r value
0.875**
High correlation
p-value
.000
Significant
	Pearson r value
0.827**
High correlation
p-value
.000
Significant
	Pearson r value
0.753**
High correlation
p-value
.000
Significant

	Emotional support 
	Pearson r value
0.908**
High correlation
p-value
.000
Significant
	Pearson r value
0.871**
High correlation
p-value
.000
Significant
	Pearson r value
0.872**
High correlation
p-value
.000
Significant

	Social Skills development
	Pearson r value
0.771**
High correlation
p-value
.008
Significant
	Pearson r value
0.846**
High correlation
p-value
.000
Significant
	Pearson r value
0.808**
High correlation
p-value
.000
Significant

	**Significant @ 0.01
	



The findings reveal strong and significant relationships between the perceptions of Child Development Workers and the roles they perform across all developmental domains. High correlations were observed in cognitive stimulation (r = 0.875, 0.827, 0.753), emotional support (r = 0.908, 0.871, 0.872), and social skills development (r = 0.771, 0.846, 0.808), all with p-values < 0.01, indicating statistically significant relationships.

These results suggest that positive perceptions strongly influence the effective performance of roles. Child Development Workers who value cognitive, emotional, and social development are more likely to implement appropriate strategies such as problem-solving activities, emotional guidance, and social interaction practices. This demonstrates that perceptions serve as a foundation for classroom practices and directly affect how children’s development is supported. Rivers and Jameson (2025) emphasized that prioritizing emotional stability enhances children’s capacity for cognitive learning. Similarly, Kaufman and Arnett (2024) highlighted that emotional security is essential for developing higher-order thinking skills. Furthermore, Holloway and Mistry (2025) found that the alignment between educators’ perceptions and practices significantly influences the effectiveness of strategies used to promote children’s social competence and resilience.


Table 14. The Relationship Between the Perceptions of Child Development Workers and the Practices Implemented by Child Development Workers

	Indicator

	Cognitive development
	Emotional development
	Social development

	Cognitive Learning Activities
	Pearson r value
0.491**
Low correlation
p-value
.000
Significant 
	Pearson r value
0.560**
 Moderate correlation
p-value
.000
Significant
	Pearson r value
0.439**
 Low correlation
p-value
.000
Significant

	Emotional support
	Pearson r value
0.730
High Correlation
p-value
.000
Significant
	Pearson r value
0.817
High correlation
p-value
.000
Significant
	Pearson r value
0.809
High correlation
p-value
.000
Significant

	Social interaction…..
	Pearson r value
0.743
High correlation
p-value
.0000
Significant
	Pearson r value
0.755
High correlation
p-value
.000
Significant
	Pearson r value
0.639
Moderate correlation
p-value
.000
Significant

	**Significant @ 0.01
	



The findings reveal significant relationships between the perceptions of Child Development Workers and the practices they implement across all domains. Cognitive learning activities showed low to moderate correlations with cognitive (r = 0.491), emotional (r = 0.560), and social development (r = 0.439), while emotional regulation demonstrated high correlations across all areas (r = 0.730–0.817). Similarly, social interaction and peer relationships showed high to moderate correlations (r = 0.639–0.755), all with p-values < 0.01, indicating statistical significance.

These results suggest that perceptions strongly influence actual classroom practices, particularly in emotional and social domains. Child Development Workers who have a clear understanding of child development are more likely to implement developmentally appropriate strategies, such as play-based learning, emotional guidance, and interactive activities. This highlights that what they believe about child development is reflected in how they teach and interact with children. 


Table 15. The Relationship between the roles commonly fulfilled and practices implemented by child development workers

	Indicator
	Cognitive Stimulation
	Emotional Support
	Social Skills….

	Cognitive Learning Activities
	Pearson r value
0.513**
Moderate correlation
p-value
.000
Significant 
	Pearson r value
0.615**
 Moderate correlation
p-value
.000
Significant
	Pearson r value
0.713**
 High correlation
p-value
.000
Significant

	Emotional regulation
	Pearson r value
0.682**
 Moderate correlation
p-value
.000
Significant
	Pearson r value
0.833**
High correlation
p-value
.000
Significant
	Pearson r value
0.888**
High correlation
p-value
.000
Significant

	Social interaction…..
	Pearson r value
0.797**
 High correlation
p-value
.000
Significant
	Pearson r value
0.761**
High correlation
p-value
.000
Significant
	Pearson r value
0.849**
High correlation
p-value
.000
Significant

	**Significant @ 0.01  
	


The findings reveal significant relationships between the roles commonly fulfilled and the practices implemented by Child Development Workers across all domains. Cognitive learning activities showed moderate to high correlations with cognitive stimulation (r = 0.513), emotional support (r = 0.615), and social skills development (r = 0.713). Emotional regulation demonstrated moderate to high correlations with cognitive stimulation (r = 0.682), emotional support (r = 0.833), and social skills development (r = 0.888). Similarly, social interaction and peer relationships exhibited high correlations across all roles (r = 0.761–0.849), with all p-values < 0.01, indicating statistical significance.
These results suggest that the roles performed by Child Development Workers directly influence the practices they implement. When workers actively fulfill roles related to cognitive, emotional, and social development, they are more likely to apply appropriate and consistent strategies that support children’s holistic growth. 

4. Conclusion

This study concludes that Child Development Workers possess a very positive perception of child development across cognitive, emotional, and social domains, reflecting a strong understanding of holistic development. They consistently fulfill their roles in cognitive stimulation, emotional support, and social skills, and effectively implement developmentally appropriate practices that promote children’s overall growth.

The study further establishes that perceptions, roles, and practices are significantly interrelated, indicating that the beliefs of Child Development Workers directly influence their professional responsibilities and the strategies they apply in early childhood settings.

Overall, Child Development Workers play a critical role in fostering a supportive and nurturing learning environment that enhances children’s cognitive, emotional, and social development. Strengthening their competencies through continuous professional development and institutional support is essential to sustain and improve the quality of early childhood education.
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