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ABSTRACT 

	Aims: To determine the relationship of financial literacy, financial technology adoption, and retirement preparedness among the part-time and full-time educators in a private school in Iloilo City.
Study design: This study employed a survey based descriptive quantitative correlational research design.
Place and Duration of Study: In a private school in Iloilo City, between August 2025 and April 2026.
Methodology: A sample of 190 participants selected through stratified sampling technique from different departments within a total population of 443 educators. Data were collected using a validated and reliability tested, adapted questionnaire administered through both online and paper-based formats; signed informed consent and ethical clearance was obtained prior to data collection to ensure participant protection. 
Results: The results showed that educators generally had a high level of financial literacy (56.3%), with most having high financial skills (38.9%) and attitudes (86.3%). However, financial knowledge was average (m = 6.17/10), with most reported low (42.6%), followed by those with average (35.8%), while only a minority demonstrated high financial understanding (21.6%). In terms of financial technology adoption, respondents reported generally high levels (m = 3.77), driven by perceived usefulness (m = 3.94), ease of use (m = 3.87), satisfaction (m = 3.81), and confidence in reputable brands (m = 3.73); however, trust was rated at an average level (m = 3.51). Retirement preparedness among educators was also found to be at an average level (m = 3.56). Furthermore, correlational analysis revealed that financial literacy (rs = 0.222, p = 0.002) and technology adoption (r = 0.363, p < 0.001) both have a positive and significant relationship on retirement preparedness
Conclusion: These findings emphasize improving financial literacy and technology use for better retirement preparedness. Examining other factors of retirement preparedness and broadening the scope are recommended for future studies.
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1. INTRODUCTION

Retirement preparedness refers to the stage of life when individuals withdraw from active employment and rely on accumulated savings, pensions, and investments, as well as readiness to sustain financial needs through long-term planning and resource accumulation (Lake, 2025; Kagan, 2025). However, many employees today face concerns about financial security in retirement due to insufficient savings and inadequate preparation, a challenge observed globally (Magwegwe et al., 2023; Innocenti et al., 2024). Traditional retirement support systems, such as government pensions and employer-provided funds, are increasingly insufficient, requiring individuals to rely more on personal financial resources (Navarro et al., 2021; Ramli & Shariff, 2023). In the Philippines, retirement planning is further shaped by cultural norms, gender roles, and socioeconomic factors, where present consumption is often prioritized and family support remains a key expectation in old age (Crawford & O’Dea, 2020; Nario et al., 2025).

Financial literacy has been widely recognized to be one of the crucial factors that influence one's participation in retirement preparedness (Mustafa et al., 2023). It refers to individuals’ ability to understand and make informed financial decisions involving budgeting, saving, investing, and managing debt (Khan & Shaikh, 2025; Lusardi & Messy, 2023). Being financially literate enables individuals to achieve important life goals such as funding education and retirement, managing debt effectively, and avoiding financial risks, ultimately leading to greater financial security and reduced stress (Fernando et al., 2025; Allianz PNB Life Insurance Inc., 2023).  In contrast, being illiterate often results in poor financial decisions, increased vulnerability to predatory practices, and long-term financial instability (MABS, 2024). It is shaped by socio-economic factors such as education, gender, as well as financial knowledge, skills and attitudes (Arnaut-Berilo et al., 2023; Cervellati et al., 2020).

Conversely, little to no studies have scrutinized the correlation linking financial technology adoption and retirement preparedness. This refers to the development, availability, and digital financial innovations such as mobile banking, e-wallets, online payment systems, and other digital platforms. These technologies improve accessibility, efficiency, and convenience in financial transactions while promoting financial inclusion (Morgan, 2021; Suryono et al., 2020). Adopting financial technology depends on users' perceived usefulness, ease of use, trust, satisfaction, and confidence in reputable brands (Agarwal et al., 2022). Adopting these technologies are more prevalent among younger and technologically skilled individuals, while older users often face barriers such as limited digital literacy and security concerns (Khatri & Idrees, 2025; Dizon & Ebardo, 2025). Despite challenges, financial technology adoption has been shown to improve financial access, efficiency, and decision-making (Krah et al., 2024).

Empirical studies consistently show that financial literacy has a strong positive relationship with retirement preparedness. Individuals with higher financial literacy are more likely to engage in retirement planning and exhibit better financial readiness (Qian et al., 2024; Dhewa et al., 2024; Apostol et al., 2025). Financial knowledge, skills, and attitudes significantly influence retirement planning behavior, with variations across demographic factors such as gender and socio-economic status (Flores, 2025; Baguio & Nemino, 2025; Mustafa et al., 2023). These findings highlight financial literacy as a key determinant of retirement preparedness. Similarly, financial technology adoption may also contribute indirectly to retirement preparedness. Although direct studies are limited, existing literature suggests that the use of digital financial tools can promote saving behavior, enhance financial awareness, and encourage individuals to take a more active role in financial management, all of which support retirement planning (Yadav et al., 2025; Pan et al., 2025; Tiwari, 2024).  
Despite these findings, a clear research gap exists. Most studies separately examine financial literacy, financial technology, or retirement preparedness, but few assess the relationship between these variables. In particular, there is limited research on the relationship between financial literacy and retirement preparedness, as well as on financial technology adoption and retirement preparedness, especially within Western Visayas. Existing local studies focus on financial behavior and retirement attitudes but do not directly analyze these relationships. This gap highlights the need for further investigation, which this study addressed by examining how financial literacy and financial technology adoption influence retirement preparedness among educators in a private school in Iloilo City.

2. METHODOLOGY 

2.1 Research Design 

This study conducted a survey based descriptive quantitative correlational research strategy. It used a quantitative survey design to collect data from a sample of a larger population (Aarons, 2020). It employed a descriptive research method to examine the financial literacy, financial technology adoption, and retirement preparedness of part-time and full-time educators in a private school in Iloilo City (Ranjan et al., 2025). In addition, a correlational research design was used to analyze the relationships between financial literacy and retirement preparedness, as well as financial technology adoption and retirement preparedness (Abrar et al., 2024). This quantitative approach allowed the researchers to gather and analyze numerical data to identify patterns, examine relationships among variables, and generalize findings to a broader population (Bhandari, 2020).

2.2 Study Setting 

This research was carried out in a private educational institution in an urban environment along West Avenue, Molo, Iloilo City, Philippines. The private institution had 443 total population of educators, which served as the foundation for determining the sample size of the study. The chosen setting was justifiable as it enabled access to both part-time and full-time educators who were actively involved in financial decision-making, financial technology usage, and retirement preparedness.

2.3 Population and Sampling 

For this research, the total population of teachers were determined through information provided by the Human Resource Department of the private institution. The total number of considered population consists of 443 part-time and full-time educators.
Inclusion criteria: (1) All part-time and full-time educators who are employed in the private school, AY 2025-2026. (2) Educators who demonstrate an understanding of the terms and conditions stated in the permission form and who voluntarily consent to be involved in the study without any form of coercion or pressure.
Exclusion criteria: (1) Educators who despite being fully informed regarding the goals and methods of the study, prefer not to take part. (2) Educators who are part of the pilot test.

To classify the number of participants, the researchers applied the sample size calculator by Raosoft with a 5% margin of error with a 95% confidence level producing a recommended sample size of approaching 206 participants. 

Stratified sampling was used to allocate samples proportionally across departments to ensure balanced representation and reduce bias. The formula used for identifying the sample size within each stratum is shown below (Fleetwood, 2018):

Where: 
· nh  = Sample size of sub-population within each stratum
· Nh = Size of sub-population within each stratum
· N   = Total population
· n    = Total sample size

list 1- Distribution of Respondents according to Department

	Department
	N
	%
	n

	Basic Education Department
	60
	13.59
	28

	College of Arts and Sciences
	78
	17.48
	36

	College of Business and Technology
	17
	3.88
	8

	College of Criminal Justice
	14
	3.40
	7

	College of Dentistry
	46
	10.19
	21

	College of Medical Laboratory Science
	15
	3.40
	7

	College of Midwifery
	15
	3.40
	7

	College of Nursing
	161
	36.41
	75

	College of Physical Therapy
	12
	2.91
	6

	College of Radiologic Technology
	22
	4.85
	10

	TESDA Institutional Representative (TVET)
	3
	0.49
	1

	Total
	443
	100
	206



The quantity of respondents decreased from the 206 intended target to 190 caused by limitations encountered during data collection in March 2026. A large number of educators declined to be involved in the study due to prior obligations, including the approaching examinations and departmental duties such as research defenses, academic audit, preliminary examinations, return demonstrations, and graduation exercises. As a result, the margin of error was computed to 5.38%, as calculated using the Raosoft sample size calculator.

2.4 Instrumentation

Data were gathered using an adapted 91-item survey instrument divided into four parts. Part I covered the demographic profile of the respondents, including age, gender, civil status, and length of service, which were used only for descriptive purposes and not for relationship analysis. Part II assessed financial literacy using an adapted instrument from Cervellati et al. (2020), measuring financial knowledge, skills, and attitudes through multiple-choice and 5- point Likert scale items, with a total of 30 items. Part III measured financial technology adoption based on an adapted tool from Agarwal et al. (2022), focusing on perceived ease of use, perceived usefulness, trust, satisfaction, and brand using a 5- point Likert scale, with a total of 50 items. Part IV assessed retirement preparedness using an adapted questionnaire from Concepcion-Gallardo and Libot (2017), as cited in Abad et al. (2025) study, consisting of 11 items measured through a 5- point Likert scale.
2.4.1 Validity

Validity refers to the extent to which an instrument accurately measures what it intends to measure. Since the instrument was adapted, the study emphasized content validity (Benitez & Sireci, 2021). It was evaluated by one HR practitioner familiar with retirement programs, who assessed each item using Lawshe’s method to compute the Content Validity Ratio (CVR) (Costa, Jeldres, & Nadim, 2023). Items that did not meet the required CVR were revised or removed based on the expert’s feedback regarding clarity, arrangement, and relevance. The revised instrument was then returned to the validator for further verification, and additional suggestions were incorporated before pilot testing. The instrument ultimately received a mean rating of five (5), interpreted as “strongly agree,” and was therefore considered valid.

2.4.1 Reliability

A pilot test involving 31 participants (about 10% of the population) was conducted to assess the instrument’s clarity and reliability, with participants excluded from the main study to avoid bias (Chhetri & Khanal, 2024). Despite the use of mixed response formats, reliability was measured using Cronbach’s alpha, a widely accepted indicator of internal consistency with a 0.70 threshold (Lubiano et al., 2022; Edelsbrunner et al., 2025; Yusof & Jusoh, 2023), and items with low correlations were revised or removed. The adapted instrument was refined for cultural relevance in the Philippine context, supported by prior studies showing acceptable to excellent reliability across financial literacy (α = 0.72 to 0.84), financial technology adoption (α = between 0.80 and 0.92), and retirement preparedness (α = 0.78 to 0.88) (Cervellati et al., 2019; Agarwal et al., 2022; Gallardo & Libot, 2017; Abad et al., 2025). Pilot results showed high reliability: financial literacy (α = 0.94), financial technology adoption (α = 0.98), and retirement preparedness (α = 0.90), with most subscales rated excellent and some acceptable. Overall, the instrument demonstrated strong internal consistency and was deemed reliable for the main study.

2.5 Data Gathering

Prior to data collection, approval was obtained from the Research Adviser, Dean, Research Coordinator, and the Institutional Research Ethics Committee (IDIREC), along with formal permission from the administration and each department of the private school in Iloilo City. The researchers coordinated with the Basic Education Department, College of Arts and Sciences, College of Business and Technology, College of Criminal Justice, College of Dentistry, College of Medical Laboratory Science, College of Midwifery, College of Nursing, College of Physical Therapy, College of Radiologic Technology, and the TESDA Institutional Representative (TVET). Participants were informed about the study either in person or through Messenger or E-mail.

Data collection followed ethical procedures, where participants were briefed on the study’s purpose and assured of voluntary participation, anonymity, and confidentiality through an informed consent form. Surveys were administered in both printed and online (Google Forms) formats. Printed questionnaires were completed within 15–20 minutes with researcher assistance limited to procedural guidance, while the online survey included required consent, clear instructions, and automated response recording. Overall, the process ensured accuracy, consistency, and adherence to ethical standards.


2.6 Data Analysis

After data collection, all questionnaires were checked for completeness and consistency. Valid responses were encoded in Microsoft Excel, tabulated, and analyzed using Jamovi to generate accurate statistical results aligned with the study’s objectives. Demographic variables (age, sex, civil status, and length of service) were analyzed using frequencies and percentages. Financial knowledge and skills were assessed using Bloom’s Taxonomy (Anderson & Krathwohl, 2001), while financial attitudes, financial technology adoption, and retirement preparedness were measured using a 5- point Likert scale with the equal interval method (Preece, 2002). A composite score was computed for overall financial literacy (Aamir, 2024). Spearman rank-order correlation was used to examine the relationship between financial literacy and retirement preparedness due to non-normal distribution (Ramsey, 1989). The mean and standard deviation were used to determine the levels and variability of financial literacy, financial technology adoption, and retirement preparedness. A normality test using the Kolmogorov-Smirnov test was conducted for variables with a sample size of 50 or more (Muhammad, 2020Muhammad, 2020), where a p-value greater than 0.05 indicated normal distribution and suitability for parametric analysis.

3. RESULTS AND DISCUSSION

3.1 Profile of the Respondents

The first objective examines the demographic profile of the respondents with a total of 190 educators who gave consent and participated in this study. Table 1 presents the profile of the respondents in terms of age, sex, civil status, or length of service. With regard to age, 3 out of 10 belonged to the 20 to 30 years old age group (33.2%), followed closely by respondents aged 31 to 40 years old (31.6%). The least number of participants belonged to 61 years old and above (4.7%). In terms of sex, most educators were female (66.3%), whereas male only consisted of (33.7%). Regarding civil status, the majority of respondents were single (53.2%), followed by those who were married (43.7%). Only a small proportion were widowed (2.6%), while the least were separated (0.5%).  With respect to length of service, most respondents had been in service for 1–5 years (59.5%), while fewer had 6–10 years (17.9%) and 16 years or more (15.8%). The smallest proportion had 11–15 years of service (6.8%).


Table 1. Demographic Profile of the Respondents (n = 190)

	Variables
	f
	%

	Age
	
	

	20 to 30
	63
	33.2

	31 to 40
	60
	31.6

	41 to 50
	32
	16.8

	51 to 60
	26
	13.7

	61 or more
	9
	4.7

	Sex
	
	

	Male
	64
	33.7

	Female
	126
	66.3

	Civil Status
	
	

	Single
	101
	53.2

	Married
	83
	43.7

	Widowed
	5
	2.6

	Separated
	1
	0.5

	Length of Service
	
	

	1-5 years
	113
	59.5

	6-10 years
	34
	17.9

	11-15 years
	13
	6.8

	16 years or more
	30
	15.8

	Total
	190
	100.0



3.2 Level of Financial Literacy

3.2.1 Level of Financial Literacy in terms of Financial Knowledge

Table 2a presents the level of financial literacy of the respondents in terms of financial knowledge. The overall mean score was 6.17 out of 10, indicating an average level of financial knowledge among the educators.

Among the items, the highest proportion of correct responses was observed in the concept that inflation reduces the purchasing power of money over time (85.26%), suggesting that most respondents have a strong understanding of basic economic principles. Followed with knowledge related to savings growth, asset diversification, and long-term investment performance (70%), indicating a good understanding of basic financial concepts.

Whereas, low mean scores suggest that educators find it hard to understand more complex financial principles since understanding the interest rate-bond price relationship (36.84%) and the relative risk of single company stocks and mutual funds. Additionally, less than half understand the relationship between credit scores and loan interest rates (44.74%).

The results show that since respondents have an extensive knowledge of basic concepts related to finance, they must work on their comprehension of more complicated financial problems. Conversely with Khan and Shaikh’s (2025) study, which highlights the idea that a financially literate individual has the knowledge from budgeting and investing to understanding insurance and credit. Strengthening advanced financial knowledge is therefore essential to enhance overall financial literacy and promote better financial decision making among respondents.

Table 2a. Level of Financial Literacy of the Respondents in terms of Financial Knowledge (n = 190)

	Items
	Correct Answer
	Correct Responses

	
	
	f
	%

	Financial Knowledge
	
	
	

	Inflation reduces the purchasing power of money over time.
	a. True
	162
	85.26

	If you deposit ₱100 in a savings account earning 2% interest per year, how much would you have after 5 years if you leave the money untouched?
	a. More than 102
	138
	72.63

	Diversifying investments helps reduce financial risk.
	a. True
	138
	72.63

	Over the long term, which investment generally provides higher returns?
	a. Stocks
	137
	72.11

	A 15-year mortgage typically requires higher monthly payments than a 30-year mortgage, but the total interest over the life of the loan will be less.
	a. True
	122
	64.21

	If your savings earn 1% interest per year but prices increase by 2% per year, how much would you be able to buy with your money after 1 year?
	c. Less than today
	121
	63.68

	Paying only the minimum amount due on a credit card increases the total interest paid.
	a. True
	120
	63.16

	A higher credit score usually results in lower loan interest rates.
	a. True
	85
	44.74

	Buying a single company’s stock usually provides a safer return than a stock mutual fund.
	b. False
	79
	41.58

	If interest rates rise, what typically happens to bond prices?
	a. They fall
	70
	36.84

	Overall Knowledge mean(sd)
	6.17/10 (2.558)




Table 2b provides an overview of the distribution of respondents according to their level of financial literacy in terms of financial knowledge. The majority of the educators reported to have a low knowledge about finances (42.6%), indicating that most of the respondents have low financial knowledge. Conversely, only 2 out of 10 of the participants have high understanding about financial concepts (21.6%), suggesting that relatively few educators have a strong financial knowledge. While, less than 4 out of 10 of the respondents have an average knowledge about finances (35.8%), implying that some educators belonged to the average level of financial knowledge.

These findings are supported by the study of Lusardi and Messy (2023), which reported that many individuals tend to have low financial knowledge particularly in more complex areas. Similarly, the results were consistent with Apostol et al. (2025), who found that lower financial literacy is associated with weaker financial preparedness. However, the presence of respondents with average and high knowledge levels suggested that some educators possessed adequate financial understanding, slightly contracting with studies that report consistently low financial literacy across groups.

Table 2b. Distribution of Respondents according to Level of Financial Knowledge (n = 190)

	Financial Knowledge
	f
	%

	Low
	81
	42.6

	Average
	68
	35.8

	High
	41
	21.6

	Total
	190
	100


Legend: Low (5 and below), Average (6-8), High (9-10) 
Based on Revised Bloom's Taxonomy (Anderson & Krathwohl, 2001)

3.2.2 Level of Financial Literacy in terms of Financial Skills

Table 2c presents the educators level of financial literacy in terms of financial skills. The findings indicate that the overall level of financial skills of the respondents was average, with a total mean score of 7.27 out of 10.

Findings suggest that the respondents display a strong foundation in financial skills, particularly in budgeting, saving, and making informed investment decisions. Almost 9 out of 10 respondents knew the importance of researching and understanding assets before investing (90.0%), recognizing the need to reduce expenses when income decreases (87.89%), and believing that saving or investing an unexpected income is the best financial decision (85.79%). This indicates that the highest percentage of educators have basic financial decision-making skills.

However, lower scores were observed in more complex financial skills such as selecting the appropriate fund with a moderate risk level (54.21%), identify the best investment for a risk-averse person (54.74%), and recognize that fixed interest rate loans are safer when interest rates increase (63.68%). These results show that the educators have limited understanding of investment risk assessment, financial instrument, and interest rate implications.


These results show that financial literacy is not only about what people know, but also their skills and how they handle money, consistent with Cervellati, Filloto and Stella’s (2020) study. The results also align with Lusardi and Messy’s (2023) study, who discussed that people usually understand simple money ideas, but have a hard time when making more difficult financial decisions.

Table 2c. Level of Financial Literacy of the Respondents in terms of Financial Skills (n = 190)

	Items
	Correct Answer
	Correct Responses

	
	
	f
	%

	Financial Skills
	
	
	

	What should you do before making a financial investment?
	b. Research and understand the investment
	171
	90.00

	If your income decreases, what is the best way to manage your finances?
	b. Reduce expenses
	167
	87.89

	You receive unexpected extra income. What is the best financial decision?
	b. Save or invest part of it
	163
	85.79

	You have just turned 42, your company is experiencing economic difficulties, and you win ₱200,000 in the lottery. How will you use this amount?
	b. Using 30% for my wishes, using 40% for a supplementary pension plan, and 30% for savings
	151
	79.47

	Which action best reduces financial risk?
	b. Spreading investments across different assets
	148
	77.89

	You move to a city where the cost of living is one-third higher than before. If your salary stays the same, how can you keep your savings ratio constant?
	b. Decreasing purchases by ⅓
	127
	66.84

	You have recently become a parent and want your family to have greater financial security in case something happens to you. What do you do?
	c. Subscribe an insurance policy
	126
	66.32

	When interest rates increase, which loan option is safer?
	a. Fixed interest rate loan
	121
	63.68

	You have the opportunity to invest ₱20,000. You are a risk-averse person and have a long-term investment horizon. Which investment do you think is the closest to your needs?
	b. Investment in government bonds
	104
	54.74

	You have decided to invest ₱10,000 in financial assets. You are offered three different funds; which fund would you choose? [Level 1 indicate low risk, level 5 medium risk and level 9 high risk]
	b. Asset B: 4% return, risk level 3
	103
	54.21

	Overall Skills mean(sd)
	7.27/10 (2.515)



Table 2d presents the distribution of respondents according to their level of financial skills. The largest proportion of respondents was classified under the high level (38.9%), indicating that many respondents demonstrate strong financial skills.

This is closely followed by those in the average category (37.9%), suggesting that a substantial number of respondents possess moderate financial skills. Meanwhile, only 23.2% were categorized under the low level, indicating fewer respondents with limited financial skills.

These results align with prior research highlighting individuals with higher education levels including educators, tend to exhibit stronger financial skills due to their exposure to formal learning and access to financial resources (Arnaut-Beriloet al., 2023). Similarly with Lusardi and Messy’s (2023), study that noted higher financial literacy particularly in skills, it involves budgeting and investing, correlates with greater confidence in managing personal finances which supports the high proportion of skilled respondents observed in this study.

Table 2d. Distribution of Respondents according to Level of Financial Skill (n = 190)

	Financial Skills
	f
	%

	Low
	44
	23.2

	Average
	72
	37.9

	High
	74
	38.9


Legend: Low (5 and below), Average (6-8), High (9-10) 
Based on Revised Bloom's Taxonomy (Anderson & Krathwohl, 2001)

3.2.3 Level of Financial Literacy in terms of Financial Attitudes

Table 2e illustrates the level of financial literacy of the educators in terms of financial attitude. The overall mean score of 4.35, which indicates that respondents possess a high level or positive financial attitude.

All items were rated within the high category, showing that the respondents maintain consistent positive financial practices and mindsets. The highest mean scores were observed in comparing prices before making purchases (m = 4.45), observing that measures before conducting online payments (m = 4.42), and upholding timely settlement of financial obligations (m = 4.41). 

Similarly, respondents reflected strong agreement in organizing their spending, identifying needs from wants, ensuring sufficient savings before making purchases. Even the lowest-rated item, avoiding urge purchases (m = 4.22) remained within the high category, indicating generally disciplined financial practices. 

The results support previous research showing that those who know enough financial knowledge are more likely to exhibit appropriate financial behavior. Financial literacy is positively associated with sound financial practices, including budgeting, saving, and responsible credit management (Lusardi and Messy, 2023). Practical experience with financial activities enhances both financial skills and attitudes (Khan and Shaikh, 2025). The results are consistent with the consistently strong financial attitudes found in this study, indicating that the respondents are not only financially knowledgeable but also able to use this information when making financial decisions in everyday life.
Table 2e. Distribution of Mean Responses from the Financial Literacy Scale in terms of Financial Attitude (n = 190)

	Financial Attitudes
	m
	sd
	Description

	Before buying something, I compare prices.
	4.45
	0.738
	High

	Before making online payments, I was concerned about the security of my data.
	4.42
	0.75
	High

	The first thought I have when I borrow money is that I want to return the money on time.
	4.41
	0.762
	High

	I am careful to distinguish between necessary and unnecessary expenses.
	4.35
	0.82
	High

	Before buying something, I ask myself if I have paid my necessary expenses.
	4.34
	0.806
	High

	Before signing a financial contract, I carefully read its contents.
	4.33
	0.866
	High

	I plan my spending to stay within my budget.
	4.33
	0.822
	High

	If I know the costs I will have to incur tomorrow, I’ll think about it today.
	4.32
	0.787
	High

	Before making a major purchase, I make sure that my savings are sufficient to cover any sudden expense.
	4.3
	0.81
	High

	I avoid making impulse purchases.
	4.22
	0.911
	High

	Overall
	4.35
	0.634
	High



Table 2f presents the distribution of respondents according to their level of financial attitude. The vast majority of respondents were classified under the high level (86.3%), indicating that most respondents exhibit strong and positive financial attitudes.

A smaller proportion of respondents fell under the average category (12.6%), suggesting a moderate level of financial attitude. Meanwhile, only 1.1% were categorized under the low level, indicating very few respondents demonstrate poor financial attitudes. 

These findings are consistent with existing studies suggesting that educators as a highly educated group, generally have positive financial attitudes, which support sound decision-making and long-term financial preparedness (Lusardi & Messy, 2023; Fernando, Rodriguez, & Schmitt, 2025). The predominance of high attitude aligns with the idea in financial literacy that expands knowledge and skills, including prudence in spending, proactive saving, and careful consideration of financial risks (Cervellati, Filotto, & Stella, 2020).


Table 2f. Distribution of Respondents according to Level of Financial Attitude (n = 190)

	Financial Attitude
	f
	%

	Low 
	2
	1.1

	Average 
	24
	12.6

	High
	164
	86.3

	Total
	190
	100


Legend:  Low (1.00 to 2.33), Average (2.34 to 3.66), High (3.67 to 5.00) 
Based on the Equal Interval Method applied to a 5-Point Likert-Scale

3.2.4 Overall Level of Financial Literacy 

Table 2g presents the distribution of respondents according to their overall financial literacy. The majority of respondents were classified under the high level (56.3%), indicating that more than half of the respondents possess strong overall financial literacy.

A large number of respondents were at the average level (34.7%), reflecting a fair understanding of financial literacy. Only (8.9%) were at the low level, this shows that few respondents have limited knowledge about financial literacy. The results showed that in the major variables under study especially financial skills and financial attitudes which most respondents reported to be moderate to high. This means that they not only understand financial concepts but can also use them in real life situations in financial decision making.

The findings corroborated the study of Arnaut-Berilo et al. (2023), which identified that positive financial knowledge, skills, and attitudes are strongly linked to better financial literacy. Similarly with the result aligned with Lusardi and Messy (2023), who highlighted that financial attitudes are important in shaping individuals’ financial decision-making alongside knowledge and skills. However, the consistently high level of financial attitude observed in this study slightly contrasted with other studies that reported more varied levels, suggesting that respondents may possess comparatively stronger financial dispositions. 

Table 2g. Distribution of Respondents according to Overall Financial Literacy (n = 190)

	Financial Literacy
	f
	%

	Low (50% and below)
	17
	8.9

	Average (51% - 74%)
	66
	34.7

	High (75% and above)
	107
	56.3

	Total
	190
	100


Legend:  Low (50% and below), Average (51% - 74%), High (75% and above) 
Based on Composite Score Formula

3.3 Level of Financial Technology Adoption

3.3.1 Level of Financial Technology Adoption in terms of Perceived Ease for Use

Table 3a shows the educators’ level of financial technology adoption in terms of perceived ease for use. Almost 4 out of 5 respondents reported having a high level (m = 3.87), indicating that using financial technology was generally easy to use.

The highest mean ratings were found that financial services shorten transaction time (m = 4.1), enhances efficiency by speeding up efficiency in comparing and accessing service information (m = 4.05), and manages financial needs easier (m = 4.03). Whereas, the lowest items in terms of ease of use with a total mean of less than 4 out of 5 includes, requires minimal mental effort to use (m = 3.57), use without advanced technical skills (m = 3.71), and easily complete financial transactions (m = 3.81). These results suggest that educators’ find financial services generally convenient, however some challenges remain in terms of reducing mental effort, improving user confidence, and ensuring smoother transaction processes, which is consistent with the findings of Dizon and Ebardo (2025).

Table 3a. Distribution of Mean Responses from the Financial Technology Adoption Scale in terms of Perceived Ease for Use (n = 190)

	Perceived Ease for Use
	m
	sd
	Description

	Financial technology services reduce transaction time.
	4.10
	0.88
	High

	Financial technology services improve efficiency by making it faster to compare and access information on different services.
	4.05
	0.82
	High

	Using financial technology services makes handling my financial needs easier.
	4.03
	0.80
	High

	Financial technology services are easy to use.
	3.95
	0.88
	High

	The steps involved in using financial technology services are clear and understandable.
	3.85
	0.82
	High

	Financial technology applications are user-friendly.
	3.84
	0.86
	High

	I find it easy to learn how to use financial technology services without assistance.
	3.82
	0.94
	High

	I can complete financial transactions using financial technology services without difficulty.
	3.81
	0.88
	High

	I can use financial technology services even without advanced technical skills.
	3.71
	0.96
	High

	Interacting with financial technology services does not require much mental effort.
	3.57
	1.06
	Average

	Overall
	
	3.87
	0.70
	High



3.3.2 Level of Financial Technology Adoption in terms of Perceived Usefulness

Table 3b shows the educators’ level of financial technology adoption in terms of perceived usefulness. In this category, most responses were high (m = 3.94), showing that financial technology was considered beneficial in managing finances. 

Among the items, the participants find utilizing financial technology services enhances the convenience of financial transactions (m = 4.09), facilitates easier financial transactions (m = 4.05), and perceived to facilitate better financial management 
(m = 4.04). While, the lowest was related to lower transaction fees (m = 3.60), indicating that cost-related benefits were less strongly perceived. As well as, positive impact on overall financial performance (m = 3.91). Lastly, a faster rate of approval (m = 3.81).

Proportionally, the high perceived of usefulness (m = 3.94) is supported by (Agarwal, Gupta, & Nautiyal, 2022), who highlighted that perceived of usefulness is a key factor influencing financial technology adoption, particularly when users perceive these services as improving convenience, efficiency, and overall effective financial management. This indicates that the respondents acknowledge the advantages of integrating financial technology into their everyday financial activities.

Table 3b. Distribution of Mean Responses from the Financial Technology Adoption Scale in terms of Perceived Usefulness (n = 190)

	Perceived Usefulness
	m
	sd
	Description

	Using financial technology services makes financial transactions more convenient.
	4.09
	0.79
	High

	Financial technology services provide better access to financial products and services.
	4.05
	0.80
	High

	Overall, financial technology services are useful in managing my finances.
	4.04
	0.78
	High

	Financial technology products have less paperwork.
	4.01
	0.84
	High

	Financial technology services help me manage my finances more effectively.
	3.99
	0.84
	High

	Using financial technology services improves my productivity in handling financial tasks.
	3.97
	0.83
	High

	Financial technology services increase the speed of financial decision-making.
	3.93
	0.83
	High

	Financial technology services improve the overall performance of my financial activities.
	3.91
	0.82
	High

	Financial technology products have a faster rate of approval.
	3.81
	0.86
	High

	Financial technology products have lower transaction fees.
	3.6
	0.87
	Average

	Overall
	
	3.94
	0.70
	High



3.3.3 Level of Financial Technology Adoption in terms of Trust

Table 3c presents the educators’ level of financial technology adoption in terms of trust. With a mean of 3.51, responses were generally average, reflecting a moderate level of confidence in financial technology services. 


The highest mean scores were for the belief that service providers act in individuals’ best interests (m = 3.63), they feel secure when using financial technology for payments and transfer (m = 3.61), and strong confidence in financial technology services (m = 3.56). The results suggest that the educators perceive financial technology providers as generally reliable and capable of delivering secure services.

The lowest rated aspects highlight existing concerns related to security and risk.
The lowest mean scores were for the belief that money is safe in mobile financial applications (m = 3.28), the trust that personal and business information is secure 
(m = 3.45), and trust in the security system used by financial technology services
(m = 3.50). The results indicate that despite moderate overall trust, educators still have concerns about the safety of their funds and data when using financial technology, reflecting the ongoing concerns about security and financial risk.

Overall, the average level of trust (m = 3.51), shows that the educators have moderate confidence in financial technology services. This aligns with the study of This aligns with the study of Khatri and Idress (2025), which explains that despite its conveniences and efficiency, concerns about security and data privacy continue to affect user trust.

Table 3c. Distribution of Mean Responses from the Financial Technology Adoption Scale in terms of Trust (n = 190)

	Trust
	m
	sd
	Description

	I believe financial technology service providers act in my best interest.
	3.63
	0.81
	Average

	I feel secure when using financial technology services for payments and transfers.
	3.61
	0.83
	Average

	In general, I trust financial technology services.
	3.56
	0.82
	Average

	Financial technology service providers are reliable.
	3.56
	0.80
	Average

	Financial technology services provide adequate protection against fraud.
	3.54
	0.88
	Average

	I prefer using financial technology services and believe that transactions through them involve minimal risk.
	3.51
	0.87
	Average

	I feel confident relying on financial technology services for important financial transactions.
	3.51
	0.91
	Average

	I trust the security systems used by financial technology services.
	3.50
	0.87
	Average

	I believe my business/personal information is safe when using financial technology services.
	3.45
	0.89
	Average

	I believe my money is safe in e-wallets or mobile financial applications.
	3.28
	0.96
	Average

	Overall
	
	3.51
	0.73
	Average




3.3.4 Level of Financial Technology Adoption in terms of Satisfaction

Table 3d displays the educators’ level of financial technology adoption in terms of satisfaction. The majority of the respondents reported a high level of satisfaction 
(m = 3.81), indicating that most participants have positive experiences with financial technology services.  

The highest rating was related to the transaction speed (m = 3.93). Next, the consumer support provided by technology service is the second to the highest rating 
(m = 3.89). Lastly, the third to the highest rating was connected to their decision to use financial technology service (m = 3.85). These findings indicate that financial services were efficient in one’s common financial activities.

Meanwhile the lowest mean includes financial technology services, supports decision-making (m = 3.71), delivers what they promised (m = 3.74), satisfies with the reliability (m = 3.78).  These results show that educators are less satisfied with the capabilities of decision-making support, fulfillment of expectations, and service reliability of financial technology services.

Generally, the average level of satisfaction (m = 3.81) indicates that educators generally have positive experiences with financial technology services. Consisted with the study of Agarwal, Gupta, and Nautiyal (2022), who found that financial technology enhances efficiency, convenience, and user satisfaction in financial transactions.

Table 3d. Distribution of Mean Responses from the Financial Technology Adoption Scale in terms of Satisfaction (n = 190)

	Satisfaction
	
	m
	sd
	Description

	I am satisfied with the speed of transactions provided by financial technology services.
	3.93
	0.80
	High

	I am satisfied with the consumer support provided by financial technology service platforms.
	3.89
	0.77
	High

	I am satisfied with my decision to use financial technology services.
	3.85
	0.80
	High

	Overall, I am satisfied with financial technology services.
	3.83
	0.77
	High

	My overall experience with financial technology services meets my expectations.
	3.82
	0.80
	High

	Financial technology services meet my financial needs.
	3.82
	0.77
	High

	Financial technology services platforms provide fair/reasonable services and products.
	3.78
	0.75
	High

	I am satisfied with the reliability of financial technology services.
	3.78
	0.80
	High

	Financial technology services perform as promised.
	3.74
	0.79
	High

	I believe financial technology services facilitate better decision making.
	3.71
	0.78
	High

	Overall
	
	3.81
	0.67
	High




3.3.5 Level of Financial Technology Adoption in terms of Brand

Table 3e shows the educators’ level of financial technology adoption in terms of brand. The result of this factor shows that most respondents were generally high (m = 3.73), indicating that brand reputation plays a significant role in the adoption of the use of financial technology. 

Educators show that brand reputation is very important, the highest rating reflecting they are more likely to continue using financial technology services from well-known providers 
(m = 3.92). Respondents indicate a strong sense of trust and familiarity, as seen in their high ratings for using services from their recognized platforms (m = 3.89), and their preference for recognized platforms (m = 3.87). Respondents believe that popular brands offer better service quality (m = 3.80) and are more reliable (m = 3.75). A good brand image also contributed to increased their confidence in using financial technology (m = 3.74), and made them more open to trying new services introduced by established providers (m = 3.72). The lowest rating (m = 2.92) suggests that a small number of respondents still do not hesitate to adopt such platforms.

Finally, the strong rating for brand (m = 3.73) indicates that brand reputation strongly influences educators' adoption of financial technology aligns with Agarwal, Gupta, and Nautiyal’s (2022) study, which highlights that financial technology adoption is driven by perceived reliability, trust, and service quality provided by established platforms.

Table 3e. Distribution of Mean Responses from the Financial Technology Adoption Scale in terms of Brand (n = 190)

	Brand
	
	m
	sd
	Description

	I am more likely to continue using a financial technology service if the brand is reputable.
	3.92
	0.79
	High

	I feel comfortable using financial technology services from trusted brands.
	3.89
	0.77
	High

	I prefer to accept the services provided by familiar brands of financial technology services platforms.
	3.87
	0.73
	High

	I prefer financial technology services that have a strong brand presence.
	3.87
	0.83
	High

	Brand reputation influences my choice of financial technology service platforms.
	3.86
	0.76
	High

	I associate well-known financial technology brands with higher service quality.
	3.8
	0.79
	High

	Well-known financial technology brands are more trustworthy.
	3.75
	0.85
	High

	Brand image affects my confidence in financial technology services.
	3.74
	0.75
	High

	I am more willing to try new financial technology services if they are offered by well-known brands.
	3.72
	0.82
	High

	I do not use any app for my banking transaction.
	2.92
	1.23
	Average

	Overall
	
	3.73
	0.62
	High



3.3.6 Overall Level of Financial Technology Adoption

Table 3f summarizes the overall level of financial technology adoption among educators. The total mean score of 3.77 out of 5 shows a high level of adoption among the respondents.

Among the constructs, perceived usefulness was reported the highest with almost 4 out of 5 total mean score (m = 3.94), indicating that respondents view financial technology services as beneficial in enhancing the efficiency and convenience of their financial transactions. Perceived ease for use (m = 3.87), satisfaction (m = 3.81), and brand (m = 3.81), were also rated high, suggesting that educators perceive financial technology as easy to use, satisfied, and influenced by well-known brands. However, trust in financial technology services falls within the average category (m = 3.51), indicating that some educators still have doubts on adopting these technologies.

These findings are consistent with existing literatures which identifies perceived usefulness and ease of use as primary factors of financial technology adoption by Krah et al. (2024) & Agarwal et al. (2022), found that perceived usefulness and convenience significantly influence the adoption of financial technology services among SMEs and MSMEs. The highest rating reduced transaction time and improved efficiency in the current study corroborated these findings, highlighting that users value practical benefits in financial technology.

However, minor discrepancies were noted regarding the cognitive effort. While the majority of respondents found financial technology easy to use, items that related to mental effort and learning new features scored lower. This observation partially diverges from Khatri and Idrees’s (2025) study, who reported that young, tech-savvy users generally experience minimal difficulty when adopting financial technologies. In contrast, the older generation encounters challenges like complex technology, security issues, and age-related difficulties (Dizon & Ebardo, 2025).

Table 3f. Summary of the Level of Financial Technology Adoption (n = 190)

	Financial Technology Adoption
	
	m
	sd
	Description

	Perceived Usefulness
	
	3.94
	0.703
	High

	Perceived Ease for Use
	
	3.87
	0.703
	High

	Satisfaction
	
	3.81
	0.672
	High

	Brand
	
	3.73
	0.617
	High

	Trust
	
	3.51
	0.725
	Average

	Overall
	
	3.77
	0.570
	High

	Legend:  Low (1.00 to 2.33), Average (2.34 to 3.66), High (3.67 to 5.00) 
Based on the Equal Interval Method applied to a 5-Point Likert-Scale
	



3.4 Level of Retirement Preparedness

Table 4 provides an overview of the educators’ level of retirement preparedness of the respondents. Overall, the participants have an average level of preparation for retirement  
(m = 3.56).

Respondents scored high on items related to basic financial management, including establishing and quantifying financial objectives (m = 3.85), regularly tracking finances 
(m = 3.93), prioritizing needs over wants (m = 4.03), and staying informed on financial and retirement-related issues (m = 3.91). These findings suggest that respondents are generally proactive in managing day-to-day finances.

However, respondents scored in the average range for more advanced retirement preparation tasks, such as deciding when to retire (m = 3.42), creating a retirement plan
(m = 3.34), computing expected retirement benefits (m = 3.37), preparing a retirement budget (m = 3.18), and making retirement investments (m = 3.29). This indicates that while respondents have foundational financial skills, they may need further guidance and resources to fully prepare for retirement.  

The findings were supported by existing literature in other countries that found that many workers delayed retirement planning despite its importance, often realizing its value only when their savings were not enough (Ramli & Shariff, 2023). Moreover, in the Philippines, retirees are significantly influenced by cultural norms, gender roles, and socioeconomic background, where present consumption is often prioritized over future needs and strong family-oriented values typically position children and extended family as primary sources of support in old age (Crawford & O’Dea, 2020; Nario, Vigonte, & Abante, 2025).

Table 4. Distribution of Mean Responses from the Retirement Preparedness Scale (n = 190)

	Retirement Preparedness
	m
	sd
	Description

	I see to it that all my needs are provided before I buy my wants.
	4.03
	0.875
	High

	I regularly track my money to ensure it supports my financial objectives.
	3.93
	0.943
	High

	I stay informed on financial and retirement-related issues.
	3.91
	0.868
	High

	I have established and quantified my financial objectives based on my needs and wants.
	3.85
	0.818
	High

	I asked the help of professional financial advisers, families, and friends on the appropriate financial product for my retirement plan.
	3.48
	1.068
	Average

	I have decided when to retire.
	3.42
	1.079
	Average

	I look for proper terminology to get the best financial product for my retirement package.
	3.38
	1.086
	Average

	I have computed the possible retirement benefits (ex., SSS, GSIS, Pag-IBIG, PERAA, or other institutional benefits) that I will get when I retire.
	3.37
	1.169
	Average

	I have made my retirement plan
	3.34
	1.075
	Average

	I have made investments in preparation for my retirement.
	3.29
	1.102
	Average

	I have prepared my estimated retirement budget.
	3.18
	1.147
	Average

	Overall
	3.56
	0.791
	Average

	Legend:  Low (1.00 to 2.33), Average (2.34 to 3.66), High (3.67 to 5.00) 
Based on the Equal Interval Method applied to a 5-Point Likert-Scale


3.5 Relationship of the Variables

3.5.1 Relationship between Financial Literacy and Retirement Preparedness

Table 5 presents the relationship between financial literacy and retirement preparedness. A Spearman rank-order correlation was used since the financial literacy components were not normally distributed.

The results show that all components of financial literacy were positively and significantly correlated with retirement preparedness. Financial attitude had the strongest correlation 
(rs = 0.365, p < 0.001), indicating that respondents with more positive financial attitudes tend to be better prepared for retirement. Financial knowledge (rs = 0.162, p = 0.025) and financial skills (rs = 0.149, p = 0.041) were somewhat significantly related to retirement preparedness.

When taken as a whole, these results imply that financial literacy positively correlates with retirement preparedness (rs = 0.222, p = 0.002), suggesting that a financially literate person prepares better for life after retirement.

These findings are consistent with the study of Apostol et al. (2025), which highlights the importance of developing not only one’s financial knowledge and skills, but also having a positive attitude towards finance to enhance retirement preparedness.

Table 5. Relationship between Financial Literacy and Retirement Preparedness (df = 188)

	Financial Literacy
	Retirement Preparedness

	Financial Knowledge
	rs = 0.162

	
	p = 0.025*

	Financial Skills
	rs = 0.149

	
	p = 0.041*

	Financial Attitude
	rs = 0.365

	
	p < 0.001*

	Overall
	rs = 0.222

	
	p = 0.002*

	* Correlation is significant at the 0.05 level.



3.5.2 Relationship between Financial Technology Adoption and Retirement Preparedness

Table 6 presents an overview of the relationship of financial technology adoption and retirement preparedness. Findings indicate a positive and significant relationship between all components of adopting financial technology in preparation for retirement (r = 0.363, p < 0.001).   


Among all the factors, brand showed the strongest relationship (r = 0.363, p < 0.001), indicating that educators who have confidence in reputable brands are commonly more prepared for retirement. Perceived usefulness also has a strong correlation with retirement preparedness (r = 0.326, p < 0.001), suggesting that educators who find financial technology services useful in their financial management are more likely to prepare better for retirement.

Other factors such as perceived ease of use (rs = 0.278, p < 0.001), satisfaction (rs = 0.276, p < 0.001), and trust (r = 0.249, p < 0.001) were found to have moderate connection in preparing for retirement, which implies that user-friendly, reliable, and satisfactory experiences in financial technology services contributes positively to retirement preparedness.

The current findings align with related studies, although direct research on financial technology adoption and retirement preparedness persisted. Existing literature suggests that digital finance contributes to improving education in improving retirement preparedness, often through better saving behavior (Yadav et al., 2025). Similarly, digital retirement solutions were found to provide new and effective ways to help individuals manage retirement planning (Tiwari, 2024). These findings were consistent with the present results, where the use and perceived benefits of financial technology were positively associated with retirement preparedness.

Table 6. Relationship between Financial Technology Adoption and Retirement Preparedness (df = 188)

	Financial Technology Adoption
	Retirement Preparedness

	Perceived Ease for Use
	rs = 0.278

	
	p < 0.001*

	Perceived Usefulness
	r = 0.326

	
	p < 0.001*

	Trust
	r = 0.249

	
	p < 0.001*

	Satisfaction
	rs = 0.276

	
	p < 0.001*

	Brand
	rs = 0.402

	
	p < 0.001*

	Overall
	r = 0.363

	
	p < 0.001*

	* Correlation is significant at the 0.05 level.



4. CONCLUSION

Major findings indicate that the respondents are generally young educators who are still in the early stages of their careers, with only a few having long years of service. This means that the results mainly reflect individuals who are still developing both their financial stability and long-term financial practices.

Results reveal that respondents possess a generally strong level of financial literacy, particularly in terms of their financial skills and attitudes. Many practice responsible behaviors such as saving, budgeting, and prioritizing essential needs, indicating their ability to manage daily finances well. However, while they understand basic financial knowledge, they have difficulty with more complex topics such as investments, interest rates, and financial risk, showing the need for further financial education.

Data also show that financial technology adoption among respondents is generally high. Most perceive financial technology as easy to use, helpful and convenient for managing their financial transactions, they also have positive experiences especially in terms of convenience and efficiency. Brand reputation plays a significant role in influencing usage, as respondents tend to prefer well-known and trusted platforms. Despite this, trust remains a concern, as some respondents still have concerns about security and reliability.

Results further show that respondents are moderately prepared for retirement. Most of the respondents are capable of handling their current financial responsibilities, such as budgeting and tracking their expenses, but are less prepared when it comes to long-term financial planning. This indicates that while respondents are responsible with their finances now, they still need more knowledge in planning for future financial security and retirement.

Finally, the inferential analysis revealed that both financial literacy and financial technology adoption are significantly related to retirement preparedness. Respondents with better financial knowledge, skills, and positive financial attitudes, as well as those who actively use financial technology are more likely to be more prepared for retirement. These findings highlight the importance of improving financial literacy and promoting effective use of financial technology to enhance long-term financial readiness.

Nevertheless, future researchers are encouraged to extend this study by examining other factors that may affect retirement preparedness, including behavioral aspects, organizational frameworks, and new financial technologies. Conducting long-term studies on the impact of financial literacy programs and the use of technology adoption over time could also offer deeper insights into strategies for enhancing retirement preparedness among educators and other professionals. Moreover, broaden the scope by involving a more diverse and extensive sample drawn from different institutions or geographic areas.
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