



IMPACT OF MOBILE PHONES ON TEENAGERS IN MONGAR: PARENTS’ PERSPECTIVES


Abstract: This study examines parental perceptions of adolescent mobile phone use in Mongar, Bhutan, within the broader global discourse on digital technology and youth development. Employing a mixed-methods research design, data were collected through structured questionnaires and in-depth semi-structured interviews with a diverse group of parents of secondary school students. The participants in this study were 68 parents and 16 students from the Mongar region, ensuring a diverse representation of views. The findings reveal that, contrary to dominant deficit-based narratives, parents largely perceive mobile phones as beneficial tools that support educational access, academic engagement, and sustained family communication. Parents reported that mobile phones enhance learning through improved access to information, digital learning resources, and peer collaboration. Additionally, these devices were perceived to strengthen familial relationships by facilitating regular communication and emotional connectedness. Despite these positive perceptions, parents also expressed concerns regarding excessive screen time, potential health implications such as eye strain and sleep disruption, and exposure to online risks, including cyberbullying. In terms of safety, mobile phones were predominantly viewed as protective tools that enable rapid communication and emergency support. The study concludes that the impact of mobile phones on adolescents is not inherently detrimental but is mediated by patterns of use, parental monitoring, and contextual socio-cultural factors. These findings underscore the need for balanced, culturally responsive policies and collaborative strategies between schools and families to promote responsible and meaningful technology integration in adolescents’ lives.
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[bookmark: _Toc140945006]Introduction
[bookmark: _Toc140945008]The contemporary era is characterized by an unprecedented level of global interconnectivity, facilitated by a pervasive network of wireless devices. This digital ecosystem, or cyberspace, has fundamentally reshaped modern society, enabling a vast array of activities including instant communication, e-commerce, and digital learning. Among the technological gadgets that grant access to this realm, the mobile phone stands out for its ubiquity and profound societal impact. Its invention has not only streamlined daily life and communication but has also fundamentally altered social structures and individual behaviors. The pervasiveness of mobile technology is such that it transcends boundaries of age, gender, and socio-economic status, embedding itself into the fabric of daily existence from a very early age. This widespread adoption presents a complex duality of influence. 
On one hand, internet-connected mobile phones are powerful pedagogical tools, providing users, particularly students, with instant access to educational resources, applications, and information forums, thereby potentially enhancing learning outcomes. Conversely, this accessibility introduces significant socio-psychological risks, especially for vulnerable demographics such as teenagers and youth. Research has consistently highlighted the risks associated with mobile phone use, such as exposure to cyberbullying and addiction (Smith et al., 2019; Kumar & Shah, 2022), which can significantly impair the mental and emotional development of adolescents. Given these issues, it is vital to explore parental perceptions of mobile phone use among teenagers to better understand its implications on academic performance, family relationships, health, and safety.
Problem statement
[bookmark: _Toc140945009][bookmark: _Toc109583970]The digital revolution has fundamentally reconfigured global societies, with the mobile phone emerging as one of its most transformative and ubiquitous technologies. While these devices offer profound utility, their integration into daily life embodies a dualistic paradox, simultaneously streamlining and complicating modern existence. This paradox is most acute for adolescents, a demographic characterized by rapid adoption of mobile technology, yet particular vulnerability to its associated risks. The recent global pandemic acted as a significant accelerate, normalizing smartphone ownership as an educational necessity and further embedding these devices into the adolescent social fabric. This rapid integration has outpaced a comprehensive understanding of its longitudinal socio-developmental impacts.
Extant international research, including a Korean National Survey (2016), signals a correlation between excessive mobile phone use and adverse outcomes such as psychological dependency. These concerns are mirrored in local contexts, where adolescent engagement is increasingly dominated by online gaming and immersive social media applications. The pervasiveness of smartphones blurs critical boundaries, infiltrating educational settings and domestic spaces alike. More alarmingly, empirical and media evidence links their unregulated use to a spectrum of societal harms, including cyberbully, sexual exploitation, and other criminal activities (Pem, 2021), posing direct threats to adolescent health, safety, and mental well-being.
Despite the identified risks and the central role parents play as mediators of technology use, a critical scholarly gap persists. There is a scarcity of research that systematically investigates parental perceptions of how mobile phones impact their teenage children across key domains: academic performance, familial relationships, physical and psychological health, and personal safety. Understanding this parental standpoint is not merely an academic exercise but a practical imperative. Therefore, this study is designed to address this gap by rigorously exploring parental perspectives, thereby generating evidence crucial for shaping effective public policy, educational guidelines, and informed familial strategies for navigating the digital landscape.
Purpose of the Study
Aim
The overarching aim of this study is to systematically investigate and elucidate the perceptions of parents in Mongar, regarding the impact of their teenagers’ mobile phone usage. The research specifically focuses on four critical domains: academic performance, family relationships, health, and personal safety.
Research Objectives
To achieve this aim, the study is guided by the following specific objectives:
1. To examine parents’ perceptions of the effects of mobile phone use on academic performance.
2. To explore parental views on the influence of mobile phones on family relationships.
3. To investigate  parental concerns regarding  health implications of mobile phone use.
4. To assess parental perceptions of  mobile phones as tools of safety or risk.
Research Questions
Main Question:
How do parents in Mongar perceive the impact of mobile phone usage on their teenagers’  academic, social, health, and safety outcomes?
Sub-Questions:
1. How do parents perceive the influence of  mobile phones on academic performance?
2. How do parents view the effects of  mobile phone use on family relationships? 
3. What  health concerns do parents associate  with mobile phone use?
4. To what extent do parents perceive mobile phones as tools  for safety or source of risk?
[bookmark: _Toc140945010]Literature Review
Mobile Phones on Academic Performance
The penetration of mobile phones into the demographic of school aged children has established these devices as a potentially integral, yet contentious, component of the modern educational landscape. This integration was particularly accelerated during the global pandemic, forcing a re-evaluation of their pedagogical role. The scholarly literature concerning the impact of mobile phone usage on academic performance, however, presents a body of contradictory evidence, revealing a complex duality of influence.
A significant strand of research underscores a detrimental correlation between mobile phone use and academic outcomes. Empirical observations indicate pervasive use of these devices in classrooms, often in defiance of institutional policies. A foundational study by Tindell and Bohlander (as cited in Lepp, Barkley, & Karpinski, 2015) established a significant negative relationship, wherein increased mobile phone use was associated with a decline in academic performance. This finding is corroborated by Jacobsen and Forste (2011, p. 277), who quantitatively identified “a negative relationship between calling, texting and self-reported grade point average (GPA) among university students,” suggesting that communicative applications primarily serve as distractions that impede scholarly focus.
Conversely, a competing perspective within the literature highlights the capacity of mobile phones to function as potent enablers of learning. When leveraged intentionally for academic purposes, these devices demonstrate a positive impact. For instance, Soloway (2011) revealed that students who used mobile phone cameras to digitally capture abstract concepts for later review exhibited significant gains in academic achievement. This aligns with the findings of Middleton and Nortcliffe (2009), who reported that the strategic application of mobile technology in educational contexts can foster increased student productivity and enhance overall learning performance.
Recent studies suggest that the nature and impact of mobile phone usage are evolving rapidly. For instance, mobile phones are increasingly being used as educational tools, which has been found to enhance self-directed learning and provide access to information (Soloway, 2011). However, excessive use, especially without appropriate supervision, has been linked to academic distraction, social isolation, and mental health challenges (Kiger & Herro, 2015). A study by O’Keefe et al. (2020) highlights that mobile phones can lead to significant academic declines when used for non-academic purposes during school hours. On the other hand, mobile phones can also foster peer collaboration and educational engagement, as evidenced by studies in digital learning environments (Bere & Rambe, 2019).
The introduction of mobile technology during the COVID-19 pandemic further amplified its use in educational settings, suggesting the need for more recent and comprehensive research on its long-term impacts (Jones et al., 2021). This study thus contributes to the literature by exploring how parents in the Mongar region perceive these dual impacts, particularly the role mobile phones play in both enhancing educational access and creating risks related to health and safety.
Mobile Phone Usage and Family Relationships
The proliferation of digital media, spearheaded by the mobile phone, has fundamentally reconfigured interpersonal dynamics, including the most intimate of social units: the family. Scholars argue that these devices are altering the nature of familial engagement at an unprecedented rate and scale. The central paradox identified in the literature is that while mobile technology connects individuals across geographical distances, it simultaneously has the capacity to disconnect those in physical proximity, thereby creating a new paradigm of “absent presence” within the home.
Empirical evidence substantiates concerns regarding the erosion of collective family identity. Srivastava (2004, p. 23) asserts that individuated mobile phone use by family members fragments shared experiences and weakens the collective identity of the family unit. This is compounded by addictive usage patterns, where, as Dobele and Beverland (2013, p. 190) note, young people may neglect essential familial activities and responsibilities in favor of their devices. The consequence is a deterioration of direct, face-to-face interaction, a finding corroborated by Ccama (2019), whose research specifically highlighted a decline in the quality of parent-child communication.
Furthermore, the impact of mobile phone usage extends to the core of marital relationships. A study by Jomy (2019, p. 56) conducted in a residential community in India demonstrated that mobile phone addiction negatively affected the family life of couples, suggesting that the intrusive nature of the technology can impair spousal communication and intimacy.
In synthesis, the prevailing scholarly consensus indicates that mobile phone usage poses a significant challenge to family relationships. The technology’s tendency to promote individualized, screen-based engagement over shared, in-person interaction appears to weaken collective identity, diminish communication quality, and disrupt the dynamics of both parent-child and marital relationships.
[bookmark: _Toc140945016]Health Concerns Associate with Mobile Phone Use 
[bookmark: _Toc140945017]The global surge in mobile phone adoption has precipitated significant scholarly and public health concern regarding its potential adverse health effects. The literature reveals a complex and sometimes contradictory picture, spanning from immediate physiological symptoms to long-term disease risks and psychological well-being.
A substantial body of research links mobile phone usage to a range of self-reported, short-term health complaints. Studies consistently associate high usage frequencies with somatic and psychological issues. For instance, research among college students by Acharya (2013) identified a high prevalence of headache (51.47%) and irritability or anger (50.79%) among users. This is corroborated by Stalin et al. (2016, p. 15), who found positive associations between mobile phone use and health problems such as earache, tinnitus, painful fingers, and restlessness in an adult population. Beyond physical discomfort, the impact on sleep and mental state is pronounced. Arumugam et al. (2020) demonstrated that excessive use, particularly during nighttime, degrades sleep quality, leading to daytime drowsiness, an inability to concentrate, and even anxiety when separated from the device a phenomenon indicative of behavioral dependency.
Concerning long-term risks, the potential carcinogenic effect of radiofrequency (RF) energy remains a highly debated area. The biological plausibility for concern exists, as noted by Savita & Shalini (2013), given that the head absorbs a significant portion of the RF energy emitted by a handset held against the ear. However, large-scale epidemiological studies have often failed to establish a definitive causal link. A landmark cohort study in Denmark by Zahid (2014), which tracked over 358,000 subscribers and utilized cancer registry data, found no increased risk of glioma, meningioma, or acoustic neuroma, even among long-term users.
In conclusion, the extant literature presents a bifurcated health landscape. While a clear consensus exists on the association between intensive mobile phone use and a spectrum of negative somatic, sleep-related, and psychological outcomes, the evidence regarding more severe long-term risks, such as brain tumors, remains inconclusive and contested. This underscores the necessity for continued longitudinal research while affirming that the most immediate and prevalent health impacts are related to patterns of use and dependency.
Mobile Phone as tools for Safety or Source of Risk 
The proliferation of mobile phones has introduced complex challenges to individual safety, a concept encompassing personal well-being, social protection, and security. While these devices offer connectivity, they simultaneously function as conduits for significant digital and physical threats. This is a global concern, and small nations like Bhutan, with its distinct social fabric, are not immune to these pervasive risks. The scholarly literature primarily highlights two interconnected areas of vulnerability: cyberbullying and technology-facilitated sexual violence.
A primary safety concern is the phenomenon of cyberbullying, which extends traditional peer aggression into the digital realm. Campbell (2005, p. 22) identified that mobile phone usage can negatively impact young people’s peer relationships, leading to social ostracism and harassment. Venkataraghavan (2016) defines cyberbullying as the strategic use of information and communication technologies including mobile phones and social networking sites to intentionally cause harm and distress, often as a means for adolescents to assert social dominance. The escalating prevalence of such incidents has justifiably amplified concerns among parents and policymakers globally.
Beyond psychological harm, the integration of mobile phones with social media platforms has been linked to more severe physical safety threats. Empirical evidence from local contexts indicates a disturbing trend where these technologies are exploited to facilitate serious crimes. As reported, a majority of rape cases registered with national authorities originate from initial contacts made on platforms like Facebook and WeChat. Perpetrators use these digital tools to identify and groom potential victims, demonstrating a direct linkage between online interaction and offline physical violence.
In synthesis, the literature presents a compelling case that mobile phones, while tools for connection, concurrently create a nexus of safety risks. For teenagers, who are particularly active users, the digital environment can be a landscape of cyberbullying and a gateway to grave physical harm. This underscores a critical imperative for digital literacy and safety education, as the security of users is profoundly contingent upon their ability to navigate these latent dangers with informed caution.
[bookmark: _Toc140945018]Methodology
[bookmark: _Toc140945021]Research Methode and Design
	This study employed a mixed-methods research design, integrating both qualitative and quantitative approaches. A total of 68 parents and 16 students participated in the survey. Additionally, 8 teachers and 6 parents participated in semi-structured interviews. The data collection tools, including Likert-scale survey questionnaires and in-depth semi-structured interviews, were carefully designed and pilot-tested to ensure validity and reliability. The Cronbach Alpha Coefficient for the survey items was 0.89, indicating strong internal consistency. The qualitative data collected through interviews were analyzed thematically to explore key themes such as academic performance, health concerns, family relationships, and safety issues. This mixed-methods approach provides a comprehensive understanding of parental perceptions and helps to ensure the robustness and credibility of the findings.
Data Collection Tools
According to Farnsworth (2019) research tools consist of different types of questionnaires, surveys, structured interviews, and behavioural observation which are based upon explicit coding and categorization schemes.  In this study, the researcher has deployed Five Likert-scale survey questionnaires associated with impact of mobile use on teenagers  of Mongar vicinity for collecting quantitative data. Additionally, the researcher also used semi-structured interviews and focus group discussion (FGD) for the collection of qualitative data.  
Survey Questionnaire
According to Kothari (2004) “survey questionnaire is said to be the most popular form of collecting data tools and it give respondents enough time to respond and fit will be free of prejudice as the respondents have a list of options to make a choice at their disposal and the result will be valid and reliable with large sample. Thus, quantitative information was gathered from parents and students via a survey questionnaire to gain a comprehensive impact of mobile use on teenagers.  The survey form was created and distributed to the parents in the telegram group and students through google classroom.
Each item in the questionnaire was rated on a 5-point scale that ranged from “Strongly agree” to “Strongly disagree.” The Likert scale is an evaluation scale used to assess perceptions, attitudes, or actions that allow one to quickly operationalize character qualities or perceptions (Bhandari, 2020). The participants’ ratings on the agreement and frequency were grouped into distinct levels employing Pimentel’s criteria for survey data. Pimentel (2019) suggested that each grouping needs to maintain an interval width of 0.79. For clarity, the mean scores of the agreement were interpreted in terms of the ranking (see Table 1).
Table 1
Criteria for Interpreting the Means of the Perception Level 
	Likert-Scale
	Likert Scale interval
	Level of 
Interpretation
	Level of 
Agreement

	1
	1.00 – 1.79
	Very low
	Strongly Disagree

	 2
	1.80 – 2.59
	Low
	Disagree

	3
	2.60 – 3.39
	Moderate
	Neutral

	4
	3.40 – 4.19
	High
	Agree

	5
	4.20- 5.00
	Very High
	Strongly Agree


 Note. Adapted from Pimentel (2019, p.188).
Semi-structured interview
Is a data collection method that relies on asking questions within a predetermined thematic framework (George, 2022). Similarly,it allows the researcher to respond quickly to issues highlighted by participants, ask probing questions, and allow participants to talk about matters that are significant to them. Thus, two sets of semi-structured interviews were conducted for the selected students and parents to collect data. The interview questions contain both open ended and closed ended questions as it helps  to get a deeper understanding of the study. The researcher focused on two different groups, parents and student focus groups to conduct the interview and gather qualitative data. The teacher focus group consisted of four males and four females. However, 6 parents from Mongar were selected (see Figure 1)
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Figure 1
Research methodology
Research Site and Sample
According to Kibuacha (2021), sample size is the number of individuals included in a research study to represent a population. Creswell and Creswell (2018), a larger sample size provides more accuracy in the conclusions drawn and reduces bias when generalizing the results. Therefore, survey questionnaires were deploy for 68 parents from Mongar. In addition,16 students  were also involved in responding the survey.
Creswell (2012) suggests that in qualitative research, sample size is often determined by informational needs, with data collection continuing until saturation is reached. To ensure sufficient representation while maintaining feasibility, Eight (8) teacher and six (6) parents were selected for interviews (see Figure 1). This number allows for rich data collection and is also more than 10% of the population.
Validity and Reliability
Data collection tools like survey questionnaires underwent their validity check by conducting a pilot test involving 16 students and 30 parents from Mongar. Before pilot testing, the soundness and suitability of each item of the survey questionnaires under each theme were examined by experts review. Accordingly, all comments and feedback were obtained before the conduct of the pilot test. Further, the reliability check was done using the Cronbach Alpha Coefficient test in Jamovi software. Test indicated the Cronbach Alpha value of survey items was 0.89, which was within the acceptable range of Cronbach Alpha Coefficient. 
The semi-structured interview’s validity was addressed through careful question design, pilot testing, and alignment with the research objectives. Qualitative reliability, including trustworthiness and confirmability were maintained through detailed field notes, and audio recordings. By employing these measures, the study produced trustworthy and credible findings regarding the impact of mobile use on teenagers.
Data Analysis
The study employed both qualitative and quantitative data analysis methods to evaluate the impact of mobile use on teenagers. For quantitative analysis, survey data were analyzed using descriptive statistics using features of SPSS 22, including mean, standard deviation, and graphical representation. To analyze the data, the scale for the score range used to find the level of impact of mobile use on teenagers was adapted from Pimentel (2019). In this, the score range was divided into 5 categories: Very Low (1-1.50), Low (1.51 - 2.50), Moderate (2.51 -3.50), High (3.51 4.50), and Very High (4.51 -5.00). The lowest possible mean score was 1 and the highest score was 5.
Qualitative data consist of words and not  numbers which means there is no one correct way to analyze and present qualitative data (Cohen et al., 2018). However, thematic content analysis is a commonly used method of analyzing data in qualitative research. Similarly, for this study, thematic analysis was done to generate themes to understand the impact of mobile phone usage on teenagers’ lives across the domains of academic performance, family relationships, health, and safety. Creswell (2014), data collected were analyzed following the data analysis procedures in qualitative research (see figure 2).
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Note. Adopted from the book by Creswell (2014, p. 247)
Figure 2
Thematic analysis steps
Limitations
	While this study offers valuable insights into parental perceptions of mobile phone use among teenagers in Mongar, several limitations must be acknowledged. First, the sample size of 68 parents and 16 students, while providing useful insights, may not fully represent the broader population of parents in Bhutan. Future studies with larger, more diverse samples could provide a more comprehensive understanding of the issue. Additionally, the study's reliance on self-reported data introduces potential biases, as participants may underreport or overreport certain behaviors. Future research could benefit from triangulating self-reported data with behavioral observations or objective measurements of mobile phone use. Furthermore, this study focused primarily on the perspectives of parents, and it would be valuable to include the perspectives of adolescents themselves, as well as teachers, to gain a more holistic understanding of the issue.
Result and Discussion
Introduction
This chapter presents and discusses the findings related to parents’ perceptions of the impacts of mobile phone use among teenagers. Results are organized according to the study’s four key focus areas: (1) Academic Performance, (2) Social and Emotional Interaction, (3) Health Issues, and (4) Personal Safety. Both descriptive statistics and narrative interpretations are used for analysis. The discussion is integrated with the results and supported by relevant literature to provide a comprehensive understanding of parents’ perceptions.

Academic Performance and mobile usage
The benefits of the Mobile phones towards academic performance (see Table 2) represent the average mean (M=3.46) and standard deviation (SD=1.08). This indicates that participants have a high perception level of the benefits of the Mobile phones in academic performance. This reveals that students involved in mobile use highly benefit in academic performance. Overall, the item “My child use mobile phones to explore and gather information” was rated highest with the average mean (M=3.90), and its standard deviation (.09) was rated the lowest, indicating that most of the respondents share a similar level of opinions.
Table 2
Mobile Phones on Academic Performance
	Statement
	N
	M
	SD
	Level of Opinion

	Mobile phones have negatively affected the academic performance of my child
	68
	3.16

	1.00
	Moderate

	My child use mobile phones only to discuss his/her academic issues
	68
	3.71
	1.00
	High

	My child use mobile phones to explore and gather information
	68
	3.90
	.09
	High

	My child uses mobile phone to group chat on day to day school activities assigned as homework by teachers.
	68
	3.74
	1.11
	High

	My child uses mobile phone to particularly call the teacher to solve the queries
	68
	2.81
	1.16
	Low

	Overall mean
	68
	3.46
	1.08
	High



Interviews reported that mobile phones offer valuable learning affordances. However, their misuse can significantly impede academic performance. For instance, P1 stated, “Teenagers primarily use mobile phones for personal entertainment, rather than academic tasks.” Similarly, P2 shared that students frequently rely on mobile phones to search answers from AI to complete assignments. Nonetheless, majority of parents highlighted that mobile phones provide access to additional concepts, facilitate clarification of doubts in the absence of teachers, and support online research needed for assignments. These findings align with studies indicating that mobile phones can enhance self-directed learning when used appropriately (Sung et al., 2016), but may also foster academic dishonesty and overdependence on digital assistance (Kiger & Herro, 2015). 
Additionally, interview reported that mobile phones are beneficial in academic contexts. T1, T2 and T3 shared that mobile phones enable students to access videos, online experiments, and educational apps, which supports inquiry-based learning and conceptual understanding. For example, T5 stated, “Collaboration through messaging platforms such as WhatsApp, Messenger, and Telegram has become common among students, enabling the sharing of notes, ideas, and resources.” which echoes evidence that mobile communication can strengthen peer collaboration and academic support networks (Bere & Rambe, 2019).
All participants expressed that importance of supervision, structure time limits, and encouragement of academic related content during mobile use were very important. For instance, “Excessive or unsupervised mobile phone use contributes to negative behavioural and academic consequences, including eye strain, reduced concentration, and lower performance.” Thus, students regarded teacher and parents’ guidance as necessary and beneficial for better use of mobile phone.
Social and Emotional Interaction
Parents revealed that mobile phones enable communication with friends, family, provide entertainment, and promote social bonding (see Table 3). The result showed a high level of students social and emotional interaction with the overall mean value of 3.53 (SD=.98). Students were “Highly knows his/her time for work, play and family” (M=3.50, SD=0.93), and family members and relatives. Timely interaction was also positive, ‘Interaction’ with a mean value of 3.47 (SD=1.04). These findings suggest that the mobile phone use had a positive social and emotional interaction across all measure dimensions.
Table 3
Mobile Phone Use on Family Relationships
	Statement
	N
	M
	SD
	Level of Opinion

	My child spends most of his/her time interacting with us
	68
	3.47
	1.04
	High

	My child plays with us most of the time
	68
	3.15
	.95
	Moderate

	My child knows the family members and relatives very well
	68
	3.88
	1.00
	High

	My child knows his/her time for work, play and family
	68
	3.50
	.93
	High

	My child listens to the request even during the midst of his/her time with mobile phone
	68
	3.66
	1.04
	High

	Overall 
	68
	3.53
	.98
	High



The qualitative data indicated the positive potential of mobile phones in maintaining connectedness, particularly when teenagers use digital platforms to stay in touch with family members and relatives. For example, it enable adolescents to access news updates, strengthen friendships, and academic understanding when used purposefully. The results were consistent with Rosen et al.(2014),  who found out that mobile phones as facilitators of relational maintenance in youth networks. However, it was noted that teenagers often remain absorbed in gaming, social media, or peer communication rather than engaging in meaningful conversations at home. For instance, P1 stated, “adolescents prefer discussing matters with peers rather than with family members, leading to diminished quality time and weakened interpersonal bonds.” This finding concurs with findings of Hiniker et al.(2016), that excessive screen engagement contributes to reduced face-to-face communication and emotional disconnect within families.  
Additionally, Teachers also noted that mobile phones can strengthen peer communication, particularly through class group chats focused on healthy academic discussions. On the contrary, other participants expressed that excessive mobile use often leads to classroom distraction, drowsiness, irritability, and reduced participation. For example,  T3 said, “Instances of anger, lethargy, or dependency on digital communication were noted,” A similar result was also identified by Lepp et al. (2014), that heavy mobile phone use to attentional difficulties and decreased socio-emotional functioning.
All participants expressed that strengthening family bonds in the digital age requires deliberate parental guidance, balanced screen time, and opportunities for culturally grounded social interaction is very useful. Thus, to increased family engagement and enhance communication with peers and support family connectivity,  a majority of parents and teachers requested students to advocate structured digital boundaries and increased family engagement to mitigate negative effects.
Health Issues
With an overall mean score of 3.52, the analysis of the five health issues items revealed that mobile phone usage was associated with health related issues. Among the five issues indicators, “Spends most of the time playing mobile game” was rated with the highest score (3.57), followed by “complain of having eye problem”. It indicates that mobile phones usage had a health issues (see Table 4)

Table 4
Health Concerns Associate with Mobile Phone Use 
	Statement
	N
	M
	SD
	Level of Opinion

	My child  complain of having eye problem
	68
	3.75
	1.29
	High

	My child never sleeps on time
	68
	3.63
	1.19
	High

	My child spends most of his/her time playing mobile game
	68
	3.57
	.90
	High

	My child complains of having headache or earache frequently
	68
	3.29
	1.08
	Moderate

	My child never asks for unlimited data recharge
	68
	3.37
	.82
	Moderate

	Overall 
	68
	3.52
	1.06
	High


The qualitative data inferred that mobile phone use are primarily centred on visual strain, sleep disruption, and emerging behavioural issues. For instance, one of the parents reported, “eye strain as the most common health problem,” Similarly, majority of parents reported their children had begun wearing glasses due to prolonged screen exposure. Furthermore, majority parents reported poor sleep patterns, contrasting sharply with healthy adolescent sleep routines that are essential for learning and emotional regulation. Likewise, Sheppard and Wolffsohn (2018), Levenso et al. (2017) also reported that extended screen time and blue-light exposure contribute to digital eye strain, myopia progression, and delayed sleep cycles in adolescents.
Additionally, teachers also observed behavioural manifestations such as reduced concentration, lethargy, or impaired classroom engagement. Majority  of the teachers noticed, “students often appear fatigued, distracted, or overly fixated those who are excessive device dependency.” This is in accordance with Lemola et al.(2015), Thomee (2018) that heavy mobile phone use and impaired attention, chronic tiredness, and reduced academic functioning in adolescents. 
Thus, to improve behavioural consequences, academic concerns, and harmful online content, a majority of  parents and teachers to implement preventive strategies such as restricting nighttime phone access, setting specific usage schedules, and using monitoring applications to regulate screen time. Additionally, students deemed it necessary to provide school-based digital wellness education, to promote healthier technology habits among teenagers.The current study also showed the need for responsible device use, advising students to take breaks, maintain ergonomic posture, and limit screen exposure (American Academy of Pediatrics, 2016).
Personal Safety
With an overall mean score of 3.35, the analysis of the five personal safety items revealed that parents’ opinion on the personal safety and mobile usage was positive. Among five personal safety and mobile usage indicators, “My child was bullied once or often” was rated with the highest score (3.65), shadowed by the “I never monitor when my child uses the mobile phone. ” It indicates that mobile usage doesnot have a personal safety (see Table 5)
Table 5
Mobile Phone as tools for Safety or Source of Risk 
	Statement
	N
	M
	SD
	Level of Opinion

	I feel it is safe for my child to use mobile phone
	68
	3.13
	1.02
	Moderate

	I never monitor when my child uses the mobile phone 
	68
	3.65
	1.19
	High

	My child freely shares the incidence of bullying 
	68
	3.28
	1.23
	Moderate

	My child was bullied once or often
	68
	3.65
	.98
	High

	My child has tried to bully others through mobile phone
	68
	3.04
	.80
	Moderate

	Overall 
	68
	3.35
	1.06
	Moderate


The interview results revealed that majority of parents understand the mobile phones as safety enhancing tool. P1, P2, and P4 shared that it ensure safety, especially during emergencies when immediate communication is required. Similarly, all parents emphasized that mobile phones allow timely exchange of information and reassurance when teenagers are away from home. Moreover, the study findings support the claim that mobile connectivity provides parents with a sense of security and continuous contact with their children (Clark, 2013). On the other hand, parents concerned regarding the risks of mobile phone use, particularly cyberbullying, harmful online content, and potential predatory behaviour. For instance, P6 expressed, “hearing about cyberbullying cases on platform like TikTok and online threats.” This result corroborates with a prior finding by Kowalski et al. (2019), that there is a prevalence of cyberbullying among adolescents and psychological implications.
The opinion shared by teachers also revealed that mobile phones enhance student safety during emergencies and facilitating rapid access to support networks. However, over time all teachers expressed concern about online threats particularly cyberbullying, misinformation, and privacy breaches. To regulate exposure of teenagers to significant risks. Therefore, students regarded teachers and parents’ guidance in educating about digital citizenship, online safety, and responsible communication. These findings were congruent with previous study suggesting the shared responsibility between schools and families in promoting adolescent online safety (Stoilova et al., 2021).
Conclusion
This study concludes that parents in Mongar generally perceive mobile phones as a predominantly beneficial tool in their teenagers’ lives, with positive implications for learning, communication, and safety when used responsibly. While acknowledging risks such as excessive screen time, health concerns, cyberbullying, and potential academic distraction, parents largely view mobile phones as valuable pedagogical resources that support information access, collaborative learning, and sustained family connectivity. The findings reveal a nuanced reality in which the impact of mobile phone use is not inherently harmful but is strongly shaped by patterns of use, parental guidance, and digital literacy. Overall, the study challenges dominant deficit-based narratives by demonstrating that, within this sociocultural context, mobile phones can enhance academic engagement, strengthen family relationships, and improve personal safety, provided appropriate monitoring and balanced usage practices are in place. These insights highlight the need for context-sensitive policies and collaborative efforts between schools and families to promote responsible, healthy, and purposeful technology integration in adolescents’ daily lives.
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