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ABSTRACT 

	Introduction: Despite the growing emphasis on quality nursing education, limited local evidence exists on how learning resources influence student nurses’ outcomes in private nursing colleges. This study aimed to determine the level of utilization of learning resources and their relationship with the perceived level of learning outcomes among nursing students in a private college of nursing in Iloilo City.
Methods: A quantitative descriptive-correlational design was employed involving 305 out of 1,437 second- to fourth-year Bachelor of Science in Nursing students selected through stratified random sampling. The study utilized one researcher-made questionnaire to assess the level of utilization of learning resources and one adapted questionnaire to determine the perceived level of learning outcomes. Descriptive statistics, including mean, standard deviation, frequency, and percentage, were used to determine the level of utilization of learning resources and the perceived level of learning outcomes among nursing students. The Kolmogorov-Smirnov test was used to assess data normality, while Spearman’s rho was employed to assess correlations between variables at α = 0.05 due to the non-normal distribution of the data.
Results: The findings revealed that learning resources were highly utilized (M = 4.04), with clinical practice learning resources obtaining the highest mean (M = 4.33), followed by peer and faculty support resources (M = 4.14), printed learning resources (M = 3.91), and digital and e-learning resources (M = 3.80). Learning outcomes were also rated high, with the affective outcomes obtaining the highest mean (M = 4.45), followed by the nursing basic skills outcomes (M = 4.20) and psychomotor outcomes (M = 3.77). Furthermore, there was a significant relationship between the level of utilization of learning resources and the perceived level of learning outcomes among nursing students (rs = 0.504, p < 0.001).
Discussion and Recommendations: The findings suggest that greater utilization of learning resources is associated with better perceived learning outcomes among nursing students. Nursing institutions may strengthen access to diverse and practice-oriented learning resources to support academic development and competency enhancement among student nurses.
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1. INTRODUCTION 

A learning outcome is a clear and measurable statement that shows what learners should know, perform, or demonstrate after an educational process. By focusing on learning outcomes rather than just the context of materials, students improve their ability to apply materials both in lecture settings and in external environments (Center for Teaching Support & Innovation, 2025).
Nursing education is structured around three domains of learning, cognitive, psychomotor and affective. The psychomotor domain focuses on the development of technical and clinical skills; and the affective domain encompasses attitudes, values, and professional behaviors essential to patient care (Jia & Balinas, 2024). These domains collectively ensure the holistic development of competent nursing professionals.

To support these learning outcomes, a variety of learning resources are utilized. These include printed materials such as textbooks and journals, digital and e-learning tools such as simulations and multimedia resources, clinical practice experiences that bridge theory and practice, and peer and faculty support systems that promote collaborative and guided learning (Yarbough & Phillips, 2022; Cho & Kim, 2024; Zhang, 2025; Toreid et al., 2025). 

Globally, research shows a strong relationship between learning resources and nursing students’ outcomes. Simulation-based learning, for instance, improves psychomotor skills, clinical decision-making, and reduces anxiety, enhancing readiness for real-world practice (Kassabry, 2023). However, it may not fully replicate clinical realities, limiting the translation of theory into practice and the development of caring competencies (Tong et al., 2024).
Despite growing international evidence, limited studies examine how different learning resources influence outcomes in private nursing colleges in the Philippines. Existing research often focuses on general resource availability or overall performance, with less attention to how specific resources—such as printed, digital, clinical, and peer/faculty support—affect basic nursing skills, psychomotor, and affective outcomes.
This gap underscores the need to examine the relationship between learning resource utilization and learning outcomes in private nursing education. Addressing this can inform strategies to improve resource allocation, teaching practices, and overall educational quality
2. LITERATURE REVIEW
Learning resources play a significant role in shaping nursing students’ knowledge, skills, and attitudes; however, their effectiveness varies depending on how they are utilized and integrated into instruction. Printed learning resources remain essential in supporting knowledge acquisition, as shown by a significant increase in performance after eight weeks of exposure of students with a mean difference of 10.48 (Abarra, 2023). However, their impact appears limited in practice, as Printed Educational Materials (PEMs) only slightly improved the health care professional’s performance (ARD = 0.04; IQR: 0.01–0.09) and had minimal effect on patient outcomes (ARD = 0.02; IQR: −0.005–0.09; Giguère et al., 2020), suggesting a gap between knowledge acquisition and application.
In contrast, digital and simulation-based resources demonstrate stronger potential in developing applied competencies. Blended learning approaches showed significantly higher performance compared to traditional methods (Li et al., 2023), while simulation-based learning resulted in improved post-simulation scores, with student group differences in knowledge (median=5 vs. 4; p = 0.0098) and skills (median = 4 vs. 3; p = 0.0224 ( Valen et al., 2021). However, some evidence shows that these gains are not fully sustained in clinical settings, indicating limitations in skill transfer.
Similarly, clinical learning environments such as skills laboratories are perceived as effective, with 199 nursing students reporting strong agreement across key areas (Landingin, 2023). Despite this, no significant differences were found across demographic groups, suggesting that access alone does not ensure consistent skill development.
In terms of psychomotor skills, it remain dependent on guided instruction, with no significant improvement observed in initial assessments (p = 0.440; Karabacak et al., 2025). While affective outcomes show a moderate to strong correlation with instructional design and feedback (Alcantara et al., 2021), highlighting the importance of teaching strategies in shaping student motivation and values.
Overall, while previous studies confirm the benefits of individual learning resources, their findings remain inconsistent and fragmented across domains. Most research focuses on single resource types, limiting understanding of how multiple resources interact to influence learning outcomes. This gap underscores the need for a more comprehensive investigation, which the present study aims to address.

3. THEORETICAL UNDERPINNING

This study is anchored on David Kolb’s Experiential Learning Theory (1984) and the revised Bloom’s Taxonomy of Educational Objectives (2001) by Lorin Anderson and David Krathwohl. Kolb’s theory emphasizes that learning occurs through experience, highlighting the role of clinical exposure and hands-on activities in developing students’ skills and understanding. In this study, clinical and simulation-based learning resources support this experiential process, contributing to the development of psychomotor skills and practical competence.

The revised Bloom’s Taxonomy provides a framework for evaluating learning outcomes across cognitive, psychomotor, and affective domains. Printed and digital learning resources support the cognitive domain in terms of knowledge acquisition, application, and comprehension, the psychomotor domain by applying what the students learned in the classroom setting, while peer and faculty support influences the affective domain by shaping students’ attitudes, values, and professional behaviors.

Together, these theories explain how different learning resources contribute to the development of learning outcomes. This integration establishes a clear relationship between the independent variables (learning resources) and dependent variables ( cognitive, psychomotor, and affective outcomes), thereby strengthening the conceptual foundation of the study.

3.1 OBJECTIVES OF THE STUDY 

The study aimed to determine the level of utilization of learning resources and the perceived level of learning outcomes of nursing students in a private college of nursing

4. methodology

4.1 research design

The study employed a quantitative descriptive-correlational research design, which attempts to explain the relation between two or more variables without changing or manipulating any variables; instead, the variables are being measured, identified, and observed. It involves collecting and analyzing the data on at least two variables to identify if there is a relationship between them (Fleetwood, 2023). In connection with the study, it was utilized to obtain information on whether there was there was no significant relationship between the learning resources and learning outcomes among the student nurses in a private college of nursing.

4.2 INSTRUMENT

The study utilized a combined questionnaire consisting of a researcher-made instrument (43 items) and an adapted tool from the Nursing Student Self-Efficacy in Clinical Skills Scale (27 items), with a total of 70 items administered through Google Forms. All items were measured using a 5-point Likert scale. The researcher-made questionnaire assessed the extent of learning resource utilization, while the adapted instrument measured learning outcomes in terms of students’ clinical self-efficacy.
To establish content validity, the instruments were evaluated by a panel of experts based on relevance, clarity, and alignment with the study variables using the Good and Scates criteria. The instruments obtained an overall mean rating of 4.38, which exceeded the acceptable cutoff value of 3.41, indicating that the items were valid and appropriate for data collection.
For reliability, pilot testing was conducted among 30 nursing students from the 2nd to 4th year levels. Internal consistency was assessed using Cronbach’s alpha. The researcher-made questionnaire obtained a coefficient of α = 0.92, interpreted as excellent reliability, while the adapted questionnaire yielded α = 0.89, interpreted as good reliability. These results indicate that both instruments demonstrate high internal consistency and are suitable for use in the study.

4.3 PARTICIPANTS

The participants of the study were the 2nd to 4th year Bachelor of Science in Nursing students who were enrolled in a private college in Iloilo City for the Academic Year 2025–2026.They were chosen as respondents as the study focuses on those with substantial exposure to both theoretical instruction and clinical practice. With a total population of 1,473 students, Raosoft was used to get the sample size of 305 respondents with a desired confidence level of 95% and a margin of error of 5%. Stratified random sampling was used for fair representation. 

4.4 RESEARCH SETTING

The research took place at a private nursing college in Iloilo City, a higher education institution situated in Molo, Iloilo City. The mentioned institution provided a nursing program and a comprehensive learning environment equipped with simulation laboratories, clinical facilities, a digital and e-learning platform, and had a sufficient number of respondents from the higher level of nursing education. 

4.5 DATA GATHERING PROCEDURE

The researchers obtained ethical clearance and permission from the Dean of the College of Nursing. The respondents were 305 nursing students from 2nd year to 4th year and were selected through stratified random sampling. The data was collected by utilizing Google Forms to ensure accessibility and efficient data collection. Prior to answering the questionnaire, respondents were informed about the potential risk, benefits, and their rights as respondents of the study. An informed consent was distributed and was voluntarily signed by the respondents.

Confidentiality was observed throughout the study, with researchers available for participants’ concerns. Each respondent was given 30 minutes to answer the questionnaire, and incomplete answers were not included. The data gathered was stored in a password protected cloud base data repository.

4.6 DATA ANALYSIS

The data collected from the respondents were encoded in Microsoft Excel for initial organization and evaluation. Statistical analysis was conducted using Jamovi 2.7 Software. Descriptive statistics, specifically the frequency, percentage, mean, and standard deviation was used to determine the profile of the respondents, the level of utilization of learning resources, and the perceived level of learning outcomes among student nurses. To assess the distribution of data, the Kolmogorov-Smirnov test was employed. The results indicated that the variables significantly deviated from a normal distribution (p<0.05). Based on this result, non-parametric statistical analysis was deemed appropriate. Consequently, Spearman’s rho correlation coefficient was used to determine the relationship between the level of utilization of learning resources and the perceived level of learning outcomes of nursing students. All statistical tests were conducted at a 0.05 level of significance. 

5. RESULTS AND DISCUSSION

5.1 QUANTITATIVE INTERPRETATION OF THE RESULTS 

5.1.1 DEMOGRAPHIC PROFILE OF THE RESPONDENTS

Table 1 shows the demographic profile of the respondents grouped according to sex and year level. In terms of sex, the majority of the respondents were female (76.1%) while the male population was least (23.9%). While in terms of year level, the fourth year got the highest percentage (35.4%), followed by the second year (34.8%), and the least was the third year (29.85). 

	Table 1. Demographic profile of the respondents (n=305)

	             Variables
	
	
	f
	%

	               Sex
	
	
	
	

	
	Male
	
	73
	23.9

	
	Female
	
	232
	76.1

	               Year Level

	
	Level 2
	
	106
	34.8

	
	Level 3
	
	91
	29.8

	
	Level 4
	
	108
	35.4

	               Total 
	
	
	            205
	           100.0



5.1.2 LEVEL OF UTILIZATION OF LEARNING RESOURCES

Table 2a presents the printed learning resources as the weakest but still significant with an overall mean score of 3.91 out of 5. The highest utilization was reported for studying instructors provided handouts (M=4.51). In contrast, low mean scores emerged for using printed nursing dictionaries or glossaries (M=3.42), reading of nursing journals to expand the knowledge (M=3.47), and using textbooks as the main source of learning (M=3.69), suggesting that nursing students rely more on structured instructor-provided printed materials than independent scholarly journals. This study supports the study of Abbarra, (2024), in which students rely on the provided printed materials in order to achieve satisfactory academic performance. 

	Table 2a. Mean Scores on Level of Utilization of Printed Resources

	Items
	Mean
	SD

	Printed Learning Resources
	
	

	I study lecture handouts given by instructors.
	4.51
	0.70

	I read printed nursing manuals and guidelines.
	4.09
	0.85

	I prepare printed reviewers before examinations.
	4.09
	0.92

	I rely on printed references recommended by instructors.
	4.06
	0.70

	I review printed case studies and clinical scenarios
	3.95
	0.85

	I use textbooks as my main source of learning.
	3.69
	0.83

	I read nursing journals to expand my knowledge.
	3.47
	0.83

	I consult printed nursing dictionaries or glossaries.
	3.42
	0.92

	Overall Printed Learning Resources
	3.91
	0.59



Table 2b presents the digital and e-learning resources, overall mean of 3.80 out of 5, the lowest utilized learning resources. The highest score was observed for attending online or virtual classes (M=4.33). Whereas lower utilization was reported from less frequent attendance in live or recorded professional activities (M=3.10), limited engagement with research-based digital materials (M=3.28), and less engagement in informal professional online communities (M=3.36). The findings aligned with Berre et al. (2025), who reported that nursing students primarily relied on structured digital platforms, such as educational videos and interactive quizzes supplemented by general internet searchers, which parallels the observed preference for formal e-learning resources over unstructured digital activities.
	Table 2b. Mean Scores on Level of Utilization of Digital and E-Learning Resources 

	Items
	Mean
	SD

	Digital and E-Learning Resources
	
	

	I attend online or virtual classes.
	4.33
	0.88

	I search for reliable nursing websites for assignments.
	4.17
	0.78

	I use online practice exams to test my knowledge.
	4.17
	0.87

	I watch instructional videos related to nursing procedures.
	4.16
	0.79

	I participate in interactive online quizzes.
	4.12
	0.85

	I replay recorded lectures for better comprehension
	4.08
	0.90

	I use online modules provided by the college.
	4.06
	0.88

	I use digital flashcards or mobile apps for review.
	3.90
	0.93

	I access e-books to study course topics.
	3.79
	0.93

	I use mobile health apps to study diseases or medications.
	3.66
	1.04

	I download research articles from digital libraries.
	3.45
	0.99

	I use simulation software for nursing practice.
	3.40
	1.03

	I join nursing-related online forums or groups.
	3.36
	1.13

	I subscribe to online nursing journals or newsletters.
	3.28
	1.23

	I participate in webinars related to nursing education
	3.10
	1.12

	Overall Digital and E-learning Resources
	3.80
	0.63


 
Table 2c presents the clinical learning resources with an overall mean score of 4.33 out of 5, the highly utilized learning resources. The highest reported item was student nurses learned from observing clinical rotations (M=4.53). On the other hand, low mean scores were observed on student nurses often practice nursing skills in the laboratory  (M=4.05) and often attend laboratory enhancement sessions (M=4.09). Mannequins were also often used for clinical skills demonstration (M=4.12). Perceived as high, it still suggests that students perceive slightly less frequent utilization of simulated or controlled laboratory experiences compared with direct clinical exposure and observational learning supporting the study of Putri et al., 2025 where it was highlighted that hands-on clinical engagement played a significant role in skill development, particularly when learners are allowed to reflect on their errors and improve performance through feedback.
	Table 2c. Mean Scores on the Level of Utilization of Clinical Learning Resources

	Items
	Mean
	SD

	Clinical Practice Resources
	
	

	I learn from observing clinical rotations.
	4.53
	0.67

	I follow the performance checklist during return demonstrations.
	4.52
	0.67

	I review mistakes in clinical practice to improve performance
	4.46
	0.70

	I handle real patients under supervision.
	4.43
	0.78

	I have exposure in different clinical settings.
	4.37
	0.77

	I review hospital charts as learning tools.
	4.36
	0.78

	I use hospital equipment to enhance skills.
	4.30
	0.78

	I use mannequins for clinical skill demonstration.
	4.12
	0.82

	I attended laboratory enhancement sessions.
	4.09
	0.95

	I practice nursing skills in the laboratory.
	4.05
	0.84

	Overall Clinical Practice Resources
	4.33
	0.60



Table 2d presents the peer and faculty support, with an overall mean score of 4.14 out of 5, the second highly utilized learning resources. Nursing students reported the greatest reliance on sharing learning materials with classmates (M=4.30). By contrast, participating in group study activities was less common (M=3.59), while supervisory feedback remained generally available, though not consistently across clinical experiences (M=4.10). This was consistent with the study of Elsayed et al., (2023) who demonstrated that peer and faculty support significantly boost nursing students' academic engagement, motivation, and emotional well-being which were essential elements of effective learning and professional growth.
	Table 2d. Mean Scores on Level of Utilization of Peer and Faculty Support

	Items
	Mean
	SD

	Peer and Faculty Support 
	
	

	I share learning materials with classmates.
	4.30
	0.75

	I feel encouraged by peers and faculty to learn better.
	4.29
	0.78

	I ask peers for help during clinical practice.
	4.26
	0.77

	I clarify lessons with classmates.
	4.22
	0.80

	I receive monitoring from clinical instructors.
	4.21
	0.79

	I feel guided by my faculty in using resources. 
	4.18
	0.80

	I seek advice from my instructors.
	4.16
	0.84

	I collaborate with peers in assignments.
	4.11
	0.82

	I received feedback from my clinical supervisors.
	4.10
	0.84

	I join peer group study sessions.
	3.59
	0.95

	Overall Peer and Faculty Support
	4.14
	0.64

	Overall Mean
	4.04
	0.49




5.1.3 PERCEIVED LEVEL OF LEARNING OUTCOMES 

Table 3a presents the basic nursing skills with an overall mean of 4.20 out of 5. Lower mean scores (M=3.64) indicated limited confidence in administering enema or similar treatments when necessary.  This supported the study of Berre et al., (2025) who observed that nursing students using structured digital platforms exhibited strong cognitive skills yet displayed gaps in complex procedural skills. 
	Table 3a. Perceived Levels in Basic Nursing Skills Learning Outcome
	

	Items
	Mean
	SD

	Cognitive Learning Outcomes
	
	

	I regularly monitor essential patient vital signs.
	4.49
	0.67

	I support individuals needing help with eating, drinking, or feeding themselves.
	4.39
	0.70

	I am able to provide complete hygiene care for patients in bed. 
	4.25
	0.70

	I ensure that patients who cannot do so themselves receive proper oral nursing care.
	4.20
	0.70

	I am capable of maintaining a person’s intimate cleanliness
	4.20
	0.72

	I can help a person either get into or out of bed.
	4.21
	0.67

	I can give enema or similar treatment when necessary. 
	3.64
	1.01

	Overall Cognitive Learning Outcomes
	4.20
	0.58



Table 3b presents the psychomotor learning outcome overall mean of   3.77 out of 5. Low mean scores were observed for administering medications rectally (M=3.06), delivering oxygen and aerosol therapy (M=3.54), and properly collecting urine, stool, and sputum specimens before sending them to the laboratory (M=3.64). These reveal moderate skills and confidence in specialized or less common procedures, highlighting the value of expanded hands-on training and supervised clinical practice. These findings were consistent with the study of Karabacak et al., (2025), stating that educator-guided remote clinical skill practice significantly improves foundational psychomotor skills like basic assessments but requires sustained supervision to address gaps in complex and less frequent procedures mirroring the observed proficiency divide.
	Table 3b. Perceived Levels in Psychomotor Learning Outcomes
	

	Items
	Mean
	SD

	Psychomotor Learning Outcomes
	
	

	I can safely administer oral medications.
	4.10
	0.83

	I use suitable tools to evaluate a patient’s symptoms, challenges, and risks.
	3.96
	0.76

	I perform comprehensive nursing assessments for the patients I care for.
	3.94
	0.76

	I perform basic wound dressings without difficulty.
	3.91
	0.79

	I can apply topical medications effectively. 
	3.88
	0.89

	I can develop a tailored care plan for patients with straightforward needs.
	3.86
	0.78

	I am confident in giving subcutaneous injections.
	3.79
	0.84

	I can properly collect samples or urine, stool, and sputum for testing.
	3.64
	1.01

	I am able to deliver oxygen and use aerosol.
	3.54
	0.85

	I know how to give medications through the rectal route.
	3.06
	1.08

	Overall Psychomotor Learning Outcomes
	3.77
	0.64



Table 3c presents the affective learning outcomes with an overall mean score of  4.45 out of 5, which is high. Findings indicate the presence of empathy, accountability, and ethical awareness in nursing, meaning these values were deeply integrated into practice. On the other hand, the lowest mean scores was observed on student nurses working to build relationships with patients, families, and healthcare teams (M=4.38), feeling responsible for administering intramuscular medications safely (M=4.39), and considering the utilization of assessment scales which are important in understanding patient’s symptoms and risks (M=4.40). These findings substantiate empirical findings that nursing students demonstrate strong affective domain performance, particularly in motivation and value commitment (Mallillin et al., 2021). 
	Table 3c. Perceived Levels in Affective Learning Outcomes
	

	Items
	Mean
	SD

	Affective Learning Outcomes
	
	

	I feel that it is important to respect and support a patient’s hygiene needs.
	4.53
	0.64

	I consider monitoring and being truthful in recording the vital signs as an essential task in maintaining patient safety.
	4.52
	0.66

	I value maintaining patient safety through vigilant monitoring and observation.
	4.50
	0.66

	I value offering supportive and respectful assistance to patients who need help with eating or drinking.
	4.48
	0.66

	I believe wound care should be done with empathy and attention to the patient’s comfort.
	4.47
	0.67

	I make sure to keep patients safe by closely observing and monitoring.
	4.44
	0.67

	I believe subcutaneous medication administration requires patience and attention to patient comfort.
	4.41
	0.67

	I consider using assessment scales important in understanding a patient’s symptoms and risks.
	4.40
	0.69

	I feel responsible for administering intramuscular medications safely.
	4.39
	0.73

	I work to build professional relationships with patients, their families, and the healthcare team
	4.38
	0.68

	Overall Affective Learning Outcomes
	4.45
	0.60



5.2 INFERENTIAL ANALYSIS
5.2.1 RELATIONSHIP BETWEEN THE LEVEL OF UTILIZATION OF LEARNING RESOURCES AND THE PERCEIVED LEVEL OF LEARNING OUTCOMES AMONG NURSING STUDENTS

Table 4 presents the relationship of level of utilization of learning resources and the perceived level of learning outcomes of nursing students. The Kolmogorov-Smirnov test was conducted to assess the normality. With this, results have shown that the level of utilization of learning resources (p < 0.001), Acceptance (p >  0.001), and perceived level of learning outcomes (p = 0.406), which significantly deviated from the normal distribution. Hence, a normality test was not followed due to the p-values being less than 0.05 level of significance. This result prompts the use of non-parametric tests, specifically Spearman's rho.

To assess the relationship between the level of utilization of learning resources and the perceived level of learning outcome, Spearman’s Rho Correlation Coefficient test conducted to test the relationship between the level of utilization of learning resources and perceived level of learning outcomes Results revealed a significant correlation between learning resources utilization and learning outcomes (rs= .504, p<.001) among nursing students. The strongest correlation was observed in the clinical practice learning resources (rs=.500), while the lowest was in the printed learning resources (rs=.330). Overall, there is a significant relationship between level of utilization of learning resources and the perceived level of learning outcomes among nursing students.  
	
Other studies also reported that open educational resources (OERS) supported the students’ independent and flexibility learning. Using exceptional open educational resources is a highly effective teaching strategy found to positively impact the learning process by improving student performance in nursing education 
( Ernstmeyer & Christman (2025).
	
Table 4. Relationship Between Level of Utilization of Learning Resources and Perceived Level of Learning Outcomes among Nursing Students

	
	
	Basic Nursing      
Skills
	Psychomotor Outcomes
	Affective Outcomes
	Learning Outcomes

	Printed 
	rs=.346
	rs=.235
	rs=.272
	rs=.33

	
	
	p<0.001*
	p<0.001*
	p<0.001*
	p<0.001*

	Digital/ E-learning
	rs= .371
	rs=.325
	rs=.269
	rs=.369

	
	
	p<.001*
	p<0.001*
	p<0.001*
	p<0.001*

	Clinical Practice
	rs=.431
	rs= .415
	rs=.441
	rs=0.5

	
	
	p<.001*
	p<0.001*
	p<0.001*
	p<0.001*

	Peer and Faculty Support 
	rs=.432
	rs=.309
	rs=.436
	rs=.448

	
	
	p<.001* 
	p<0.001*
	p<0.001*
	p<0.001*

	Learning Resources Utilization
	rs= .484
	rs=.389
	rs=.437
	rs=.504

	
	
	p<.001*
	p<0.001*
	p<0.001*
	p<0.001*


*Sig at 0.05

6. CONCLUSION

The majority of the respondents were female from the 4th year level, with clinical practice learning resources as the most highly utilized. This indicates that students highly engage in experiential and hands-on learning activities while utilizing traditional and technology-based materials to support their academic preparation. The level of learning outcomes among nursing students was high across all domains. In terms of learning outcomes, the affective domain was evident to have the highest mean. This suggests that students demonstrate strong professional values and attitudes, solid knowledge application, and generally competent clinical skills. With some technical procedures requiring further enhancement. The relational analysis revealed that learning outcomes are significantly influenced by learning resource utilization. Clinical practice resources showed the strongest relationship with learning outcomes. This indicates that greater and more integrated use of learning resources, particularly experiential clinical exposure and supportive academic environments, leads to improved psychomotor and affective outcomes among nursing students.

7. RECOMMENDATIONS

 It is recommended that student nurses should utilized printed and digital resources like scholarly journals and e-learning to expand knowledge on complex procedures, supplementing psychomotor skills under clinical supervision. Peer group sessions are also encouraged to enhance knowledge sharing, build collaborative skills, and reinforce affective learning through discussions and peer feedback. 


Nurse educators are advised to provide structured learning materials and uploading it on web-based learning platforms containing complex procedures, discussions on patient safety, and sharing of scholarly journals that are relevant. It can help the students visualize the idea on how to do such procedures and can ask for help for clarifications which can motivate the students and boost their confidence while on the clinical areas. 

Clinical instructors are encourage to give consistent feedback on the actions or procedures being done in the clinical area and provide opportunities for nursing students to reflect on their practice.

For the Dean of the College of Nursing, the improvement of the Nursing Assessment Laboratory (NAL) can help the students further enhance their psychomotor skills especially on performing complex procedures and assisting clients of their needs. 

Future researchers can replicate this research with the respondents from other nursing institutions, examining the effectiveness of blended learning resources in improving psychomotor competencies, including first-year students, to identify differences across all year levels. Extending the scope beyond nursing to Level 4 students in other departments undergoing on-the-job training would broaden applicability. Additional designs, such as mixed methods approaches or longitudinal tracking of resource utilization over semesters, could provide deeper insights into long-term learning outcomes.

8. LIMITATIONS

The limitation of this study was the exclusion of level 1 nursing students. Furthermore, it was limited to only one private college in Iloilo city and not generalized to all students in other schools or regions.
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