
The Influence of English Language Skills Self-Efficacy and Achievement Motivation on the Academic Performance                                                             of First-Year College Students



.     
.
              . 
                     
	.
..


.

____________________________________________________________________________________________

*Corresponding author: Email: XYZ@ABC.COM


ABSTRACT
	Background: Low academic performance may lead to repeated course failures, lower overall GPA, decreased engagement in classroom activities, diminished confidence in learning abilities, higher likelihood of academic probation or dropout, restricted eligibility for scholarships or honors programs, and reduced competitiveness for future career or educational opportunities.
Aim: This study determined the significance of English language skills self-efficacy and achievement motivation on the academic performance of first-year college students.
Study design:  Quantitative diagnostic research design.
Place and Duration of Study: Samal Island City College, Island Garden City of Samal, Davao del Norte, Philippines, during the Academic Year 2025–2026.
Methodology: The study involved 169 first-year college students selected through simple random sampling. Data were collected using validated survey instruments, including an English Language Skills Self-Efficacy scale and an Achievement Motivation Inventory. Academic performance was measured using students’ scores in exams, quizzes, and oral recitations. Data were analyzed using mean, standard deviation, Pearson product-moment correlation, and multiple linear regression.
Results: The findings revealed that English language skills self-efficacy and achievement motivation significantly correlated with academic performance (P = .001). However, in regression analysis, only English language skills self-efficacy significantly influenced academic performance (β = 0.788, P = .001), while achievement motivation did not (P = .474). The combined variables explained 63.9% of the variance in academic performance.
Conclusion: English language skills self-efficacy is a significant predictor of academic performance, while achievement motivation is not when taken independently. The findings partially affirm Self-Efficacy Theory. Educational institutions are encouraged to strengthen programs that enhance students’ self-efficacy in English language skills.
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1. INTRODUCTION

1.1 The Problem and Its Scope
	Low academic performance remains a persistent concern in language-learning contexts worldwide. Research across regions consistently identifies difficulties in achieving expected English academic standards among students (Meng & Zhang, 2023). Studies conducted in different parts of the world report that many learners demonstrate low levels of English academic proficiency and language tasks (Ruegg et al., 2024).
Moreover, similar concerns have been reported in various countries. Studies in countries such as China indicate that many learners struggle to experience difficulties in meeting academic expectations in English courses and assessments (Wang & Bai, 2017). Research also notes that many college students experience challenges in English academic performance, with English proficiency and associated academic outcomes often below expected standards (Zheng, 2025).
In the Philippine context, low academic performance in English has also been documented among students in different regions. Studies conducted in Region IV‑A have examined students’ academic experiences in relation to English learning and have reported the presence of low performance in English-related academic tasks among learners (Rosales & Galvez, 2024). Similarly, other studies conducted in the Philippines have reported concerns related to low academic performance and challenges in meeting academic standards in English subjects among students (Pastolero, 2025).
If left unaddressed, low academic performance may lead to repeated course failures, lower overall GPA, decreased engagement in classroom activities, diminished confidence in learning abilities, higher likelihood of academic probation or dropout, restricted eligibility for scholarships or honors programs, and reduced competitiveness for future career or educational opportunities. This study determined the significance of English language skills, self-efficacy and achievement motivation on the academic performance of first-year college students.

1.2 Significance of the Study
	This study addresses a timely and relevant issue in the field of English language education, specifically examining the influence of self-efficacy and achievement motivation on the academic performance of first-year college students. The study makes a valuable contribution to the growing body of literature on affective and motivational factors in higher education, particularly in the Philippine context, where such investigations remain limited. By employing a rigorous quantitative design with validated instruments and appropriate statistical analyses, the study provides empirically grounded insights that can inform instructional practice and educational policy. The findings have direct practical implications for language teachers, curriculum developers, and academic institutions aiming to strengthen support systems for learners transitioning from secondary to tertiary education and to promote inclusive and equitable quality education aligned with Sustainable Development Goal 4.

1.3 Research Objectives
This study examined the significance of the influence of English language skills, self-efficacy and achievement motivation on academic performance. Specifically, it aimed to achieve the following objectives:
1. To determine the levels of English language skills self-efficacy in terms of reading, writing, speaking, and listening; achievement motivation in terms of goal orientation, task commitment, self-regulation, and autonomy; and academic performance in the English course in terms of exams, quizzes, and oral recitations.
2. To determine the significant relationship between English language skills self-efficacy and Achievement motivation, and the academic performance in English.
3. To determine the significance of the influence of English language skills, self-efficacy and achievement motivation as causes of academic performance.

1.4 Hypotheses
H₀₁: English language skills self-efficacy does not significantly correlate with academic performance in English.
H₀₂: Achievement motivation does not significantly correlate with academic performance in English.
H₀₃: English language skills self-efficacy and achievement motivation as causes do not significantly influence the academic performance in English.

1.5 Theoretical and Conceptual Framework
This study was anchored in Bandura’s (1997) Self-Efficacy Theory, which emphasizes the role of perceived self-efficacy and outcome expectancies as key determinants of behavior. 
In this study, the self-efficacy variable, as indicated by reading skill, writing skill, speaking skill, and listening skill, stands for perceived self-efficacy and achievement motivation variable, as indicated by goal orientation, task commitment, self-regulation, and autonomy, is associated with outcome expectancies. Moreover, academic performance in the English course variable, defined by exams, quizzes, and oral recitations, represented the behavioural factors mentioned in the theory. Guided by this framework, the study explained how students’ self-beliefs and motivational factors interacted to influence their academic success.
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Figure 1. Conceptual Framework of the Study

2. methodology 

2.1 Research Design
This study employed a quantitative diagnostic research design. Quantitative research is a means for testing objective theories by examining the relationship among variables. These variables can be measured, typically on instruments, so that numbered data can be analyzed using statistical procedures (Creswell & Creswell, 2018). In diagnostic design, the researcher aims to understand the underlying cause of a specific topic or phenomenon (Singh, 2023). This design was used to determine how self-efficacy of English language skills and achievement motivation affect academic performance, with statistical analysis applied to interpret the results. 

2.2 Locale of the Study
This study was conducted in Samal Island City College. A locally funded public institution of higher education located in Brgy. Peñaplata, Samal District, Island Garden City of Samal, Davao del Norte, Philippines. It was established through City Ordinance No. 2018‑296 as the city's own college. It opened its doors to students in 2019, offering various bachelor's degree programs to meet the educational needs of the local community. This setting offers relevant insights into how these variables relate within a college learning environment.

2.3 Sample and Sampling Technique
The respondents of this study consisted of 169 first-year college students. All of whom were enrolled for the Academic Year 2025–2026. First-year students were chosen because they were at a critical stage of developing English language proficiency, having recently completed the K–12 curriculum and transitioning into higher education, making them ideal participants for examining the influence of self-efficacy and achievement motivation on academic performance.

The respondents were selected using simple random sampling, ensuring that every student had an equal opportunity for inclusion. This method minimizes sampling bias and enhances the representativeness of the data (Etikan & Bala, 2017), allowing the results to be generalized to the broader population of first-year students at the institution, as determined using the Raosoft sample size calculator. 

2.4 Data Gathering Technique
Data for this study were collected using an online survey questionnaire technique administered through Google Forms. An online survey is a digital tool that allows researchers to collect responses from participants remotely through the internet, enabling efficient, convenient, and cost-effective data gathering. The instruments included an English Language Skills Self-Efficacy scale adapted from Sağlam and Arslan (2018), which measured students’ confidence in listening, speaking, reading, and writing in English, and the Achievement Motivation Inventory (MAI) developed by Muthee and Thomas (2009). Academic performance was determined using the respondents’ English course performance, as reflected in their scores on examinations, quizzes, and oral recitations, in coordination with school administrators. 

All instruments were adapted and pilot tested to establish their validity and reliability in the local context. The pilot testing results demonstrated excellent internal consistency, with a Cronbach's alpha of α = .975 for the English Language Skills Self-Efficacy scale and α = .936 for the Achievement Motivation scale. Additionally, the English Self-Efficacy subscale yielded a Cronbach's alpha of α = .976, further confirming the instrument's strong reliability. These coefficients indicate that the items were highly consistent and suitable for the main data collection. The use of standardized and validated questionnaires ensured the collection of measurable data suitable for statistical analysis of the relationships among self-efficacy, achievement motivation, and academic performance Kuphanga (2024).

2.5 Data Analysis Technique
2.5.1 Descriptive statistical analysis using mean and standard deviation was used to determine the levels of English language skills self-efficacy, achievement motivation, and academic performance in English; variables were categorized using range scales with corresponding descriptive levels and interpretations. A small standard deviation (relative to the value of the mean itself) indicates that the data points are close to the mean, whereas a large standard deviation (relative to the mean) indicates that the data points are distant from the mean (Field, 2024). 
For the interpretation of the mean, the following matrix contained the scale and corresponding levels:

	
Scale
	
Level
	Interpretation for English Language Skills Self-Efficacy
	Interpretation for Achievement Motivation

	3.26 – 4. 00
	Very High
	Very Good
	Very Good

	2.51 – 3.25
	High
	Good	
	Good

	1.76 – 2.50
	Low
	Poor
	Poor

	1.00 – 1.75
	Very Low
	Very Poor
	Very Poor

	Scale
	Level
	Interpretation for Academic Performance

	3.26 – 4.00
	Very High
	Very Good

	2.51 – 3.25
	High
	Good

	1.76- 2.50
	Low
	Poor

	1.00 – 1.75
	Very Low
	Very Poor


For the interpretation of standard deviation, the following standard deviation value was followed:
	Range
	Description
	Interpretation

	SD ≤ 0.50
	Highly Consistent Responses
	Strong and uniform perception

	SD =0.51 – 1.00
	Moderately Consistent Responses
	Acceptable consistency

	SD =1.01 – 1.50
	Low Consistency Responses
	Differing views or experiences

	SD > 1.50
	Very Low Consistency Responses
	High variability and lack of consensus



	2.5.2 Correlational Analysis using Pearson product-moment correlation (Pearson’s r), a parametric measure used to determine the strength and direction of the linear relationship between two continuous variables (Schober et al., 2018), was employed to examine the significance of the relationship between the predictive and criterion variables.
For the interpretation scale of r-value, the following scheme, as proposed by Guilford (1956), was used:
	Computed r
	     Descriptive Interpretation

	+/- 1.00
	     Perfect Correlation

	Between +/- 0.75 – +/- 0.99
	     High Correlation

	Between +/- 0.51 – +/- 0.74
	     Moderately High Correlation

	Between +/- 0.31 – +/- 0.50
	     Moderately Low Correlation

	Between +/- 0.01 – +/- 0.30
	     Low Correlation

	0.00
	     No Correlation



	2.5.3 Multiple Linear Regression analysis using unstandardized and standardized beta coefficients was further applied to assess the degree of influence and the overall predictive effects of English language skills self-efficacy and achievement motivation on academic performance in English, assuming a linear relationship among the variables (Hair et al., 2022).
In terms of Scale of Beta (β) Coefficient Strength, the following scheme, as proposed by Cohen (1988) was used:
β Value Range				Strength of Influence
±0.00 – ±0.09					Very Weak 
±0.10 – ±0.29					Weak 
±0.30 – ±0.49					Moderate 
±0.50 – ±0.69					Strong 
±0.70 and above				           Very Strong 



3. results and discussion

3.1 Descriptive Results
Table 1 presents the descriptive statistics of the major variables examined in the study, namely English language skills self-efficacy, achievement motivation, and academic performance in English, including the sample size, mean, standard deviations, indicators, and corresponding descriptive levels.
	
Table 1. Descriptive Statistics (N= 169)
	 Variables                                     Sample Size
	SD
	Mean
	Descriptive Level

	English Language Skills Self-Efficacy 169 169134    134

	0.57
	2.62
	High

	Reading Skill
	0.72
	2.69
	High

	Writing Skill
	0.60
	2.59
	High

	Speaking Skill
	0.64
	2.45
	Low

	Listening Skill
	0.67
	2.73
	High

	Achievement Motivation                169
	0.52
	2.50
	High

	Goal Orientation
	0.49
	2.93
	High

	Task Commitment
	0.47
	3.03
	High

	Self-Regulation
	0.46
	2.99
	High

	Autonomy
	0.68
	2.31
	Low

	Academic Performance                 169
	0.53
	3.52
	Very High

	Prelim
	0.65
	3.46
	Very High

	Midterm
	0.56
	3.61
	Very High

	Pre-Final
	0.56
	3.63
	Very High

	Final
	0.54
	3.68
	Very High

	Quizzes
	0.75
	3.31
	Very High

	Oral Recitation
	0.58
	3.41
	Very High


Specifically, Table 1 shows that self-efficacy in English language skills obtained a mean of 2.62 (SD = 0.57), described as high, indicating that the respondents' self-efficacy was good in their English language abilities. The SD value falls under the range of 0.51 – 1.00, interpreted as moderately consistent responses, reflecting acceptable consistency. The indicators listening, reading, and writing were rated high, while speaking was rated low. Moreover, the achievement motivation obtained a mean of 2.50 (SD = 0.52), described as high, indicating that the respondents possessed a good drive to accomplish academic tasks. The standard deviation of 0.52, described as moderately consistent responses, indicates acceptable consistency. The indicators goal orientation, task commitment, and self-regulation were rated high, while autonomy was rated low. Meanwhile, academic performance obtained a mean of 3.52 (SD = 0.53), described as very high, indicating that the respondents demonstrate very good academic outcomes in English. With an SD of 0.53, interpreted as moderately consistent responses, reflecting acceptable consistency.
The findings showed that the respondents demonstrated a high level of self-efficacy in English language skills and achievement motivation, while their academic performance was very high. Although most indicators were rated high, speaking skills and autonomy appeared relatively lower compared to the other indicators. This suggested that while students perform well academically and remain motivated, some aspects of language confidence and independent learning may still need further development.

3.2 Correlation Results
	Table 2 is the correlation table. It contained the predictive variables, namely English Language Skills Self-Efficacy and Achievement Motivation, and the criterion variable, Academic Performance. It also presented the r-value, p-value, decision on hypotheses, and the corresponding interpretation of the relationships.

Table 2. Correlation Table (N= 169)
	
Variables
	
	Academic Performance

	
	
r
	
p-value
	
Decision on H0
	
Interpretation

	English Language Skills Self-Efficacy
	.799
	.001
	Reject
	High Positive, Significant Correlation


	Achievement Motivation
	.268
	.001
	Reject
	Low Positive, Significant Correlation


Level of Significance: 0.05 
Decision Rule: Reject H₀ if p < 0.05
	
	Specifically, Table 2 shows that the correlation between English language skills self-efficacy and academic performance yielded a p-value of 0.001, which was less than the 0.05 level of significance; hence, the null hypothesis was rejected. This confirmed a statistically significant correlation with an r-value of 0.799, which described the relationship as high. It indicated that the English language skills self-efficacy of students was good. Similarly, the correlation between achievement motivation and academic performance produced a p-value of 0.001, also below the 0.05 level of significance; hence, the null hypothesis was rejected. It indicated that the correlation was significant. The r-value of 0.268 indicates a low relationship.

	The findings generally stated that both English language skills self-efficacy and achievement motivation were related to academic performance. However, self-efficacy in English language skills showed a stronger association with students’ academic outcomes compared to achievement motivation. This denotes that students’ confidence in their language abilities may play a more influential role in their academic success than motivation alone.

3.3 Regression Results
Table 3 is the regression table. It contained the predictors and the criterion variables. It also presented the standardized coefficients, t-value, p-value, the decision on hypotheses, and the corresponding interpretation of their influence on academic performance.


Table 3. Regression Table (N = 169)
	
	                            Academic Performance

	


Variables
	
	Unstandardized Coefficients
	Standardized Coefficients
	
	

	
	B
	Std. Error
	Beta
	t
	Sig.
	
Decision on H0
	
Interpretation

	(Constant)
	1.495
	.146
	
	10.213
	.001
	     -
	-

	English Language Skills Self-Efficacy
	
.738
	
.046
	
.788
	
16.143
	
.001
	Reject
	Positive Significant Influence

	Achievement Motivation
	.036
	.049
	.035
	.718
	.474
	Fail to Reject
	Not Significant Influence


Model Summary: 
R = 0.799 | R² = 0.639 | F (2,166) = 146.814 | p = 0.001
Level of Significance: 0.05                                                                                                                      
Decision Rule: Reject H₀ if p < 0.05
Table 3 specifically shows that English language skills self-efficacy obtained a standardized coefficient β of 0.788. It indicated that English language skills self-efficacy contributes 0.788 to academic performance. The p-value of 0.001 obtained, which was less than the 0.05 level of significance, indicated that the contribution of the said factor was significant. This implies that for every unit increase in English language skills self-efficacy, there is a corresponding .788 unit change in the criterion.
Moreover, achievement motivation obtained a standardised coefficient β of 0.035. It indicated that achievement motivation contributes 0.035 to academic performance. The p-value of 0.474, which was greater than the 0.05 level of significance, indicated that its independent influence was not significant. This implies that for every unit increase in achievement motivation, there is a corresponding .035 unit change in the criterion.
The findings revealed that English language skills self-efficacy is a significant factor of academic performance, while achievement motivation did not independently contribute. This suggests that students’ confidence in their English language abilities plays a more important role in their academic success than motivation alone.

3.4 Summary of Findings
1. English language skills self-efficacy significantly correlated with academic performance in English.
2. Achievement motivation also showed a significant positive relationship with academic performance.
3. English language skills, self-efficacy, and achievement motivation together significantly influenced academic performance; individually, the first factor significantly affected the criterion, while the second did not.
3.5 English Language Skills Self-Efficacy and Academic Performance
The correlation between English Language Skills Self-Efficacy and Academic Performance affirms the study of Templin et al. (2021), stating that language self-efficacy is strongly positively associated with performance outcomes. Likewise, this current finding supports the study of Fitra Gumanti and Kaniadewi (2020), which stated that students’ self‑efficacy belief in learning English encourages and helps students to improve their skills and self‑confidence, leading to better learning outcomes. However, the claim of the claim of Tus (2019), based on a study involving 117 students, states that even though students have a high level of self‑efficacy, it does not significantly influence their academic performance, indicating that self‑belief alone may not directly determine academic outcomes without considering other contributing factors., which is categorically contradicted by the current study that involved 169 samples.

3.6 Achievement Motivation and Academic Performance
Achievement motivation was found to have a significant and positive relationship with academic performance. This finding affirms the study of Li et al. (2022), which reports that achievement motivation positively predicted academic performance among college students. Similarly, this finding supports the review by Soicher et al. (2024), which reported that motivational factors are considered among the strongest predictors of academic performance in higher education. However, some studies suggest that achievement motivation does not always directly predict academic success, as other factors such as mental health, learning environment, and external support may also significantly influence students’ academic performance (Mahdavi et al., 2023), which disagrees with the findings of this current study.

3.7 Influence of English Language Skills Self-Efficacy and Achievement Motivation on Academic Performance
The finding stating that English language skills self-efficacy and achievement motivation, when taken together, significantly influence students' academic outcomes, corroborates the study of Marhadi et al. (2024), which states that both learning motivation and self‑efficacy jointly have a significant effect on students’ academic performance. The findings of this current study further support the study of Jin (2025), who reported that learning motivation and self‑efficacy of EFL learners are significantly positively correlated with English academic performance. In contrast, Escarlos et al. (2025) suggest that academic self‑efficacy and academic motivation have weak, non‑significant relationships with academic performance, indicating that self‑belief and motivation alone do not significantly impact academic achievement. However, the findings of the present study disagree with this perspective, showing that English language skills, self-efficacy, and achievement motivation, particularly when combined, significantly influence students’ academic performance.

4. Conclusion

Based on the findings, it was concluded that English language skills self-efficacy significantly influences academic performance, while achievement motivation does not. Both have a combined influence of 63.9% on academic performance. Hence, Self-Efficacy Theory, emphasising the role of perceived self-efficacy and outcome expectancies as key determinants of behavior, is partially affirmed. 
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