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Cultural Competence of English Teachers and Their Perceptions Towards Mother Tongue-Based Multilingual Education 



ABSTRACT 
	Background: Mother Tongue-Based Multilingual Education (MTB-MLE) seeks to enhance comprehension and participation by integrating students' first languages.
Aim: The study aims to determine which domain of cultural competence among English teachers most influences the perceptions of Mother Tongue- Based Multilingual Education. 
Study design: The study employed a quantitative, non-experimental research design using a correlational technique. 
Place and Duration of Study: The study was conducted in San Francisco, Districts I-IV, Agusan del Sur, Philippines, from June 2018 to July 2018.
Methodology: Survey questionnaires were administered to 159 English teachers from Grades 1, 2, and 3 in San Francisco, Districts I-IV, Agusan del Sur, Philippines, selected through universal sampling. Statistical tools used included mean, Pearson r, and regression analysis.
Results: The six indicators of cultural competence namely: cultural assessment, values diversity, management of dynamics of difference, diversity adaptation, the institutionalization of cultural knowledge, and interactions with culturally and linguistically diverse students produced an R=.220, R² = .048, F =1.287 and p = .266 which denotes that cultural competence has no significant influence on English teachers‘ perceptions on Mother Tongue-Based Multilingual Education. Exploring the individual p-value, cultural assessment has a value of .130, values diversity has .468, management of dynamics of difference .295, diversity adaptation .377, the institutionalization of cultural knowledge .622, and interactions with culturally and linguistically diverse students .761. No indicators influence English teachers‘ perceptions of Mother Tongue-Based Multilingual Education because their p-values are greater than 0.05.
Conclusion: Teachers‘ cultural competence has no significant effect on their perceptions of Mother Tongue-Based Multilingual Education. It is recommended that teachers receive pedagogical training focus on practical principles and instructional methods of Mother Tongue-Based Multilingual Education. Furthermore, future research should adopt a mixed-methods approach combining quantitative data with qualitative interviews to gain a fuller understanding of teachers’ viewpoints. Finally, the study should be expanded to other areas in the Caraga Region to gain a broader understanding of teachers‘ experiences.
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1. INTRODUCTION 

In the context of MTB-MLE (Mother Tongue-Based Multilingual Education), several problematic issues arise regarding how teachers implement and perceive this approach. MTB-MLE encourages using students' first language as the main way to teach in early 
education, aiming to help them build better skills in reading, writing, and critical thinking (‌Igarashi  et al., 2024; Ximenes et al., 2025).
One core issue is teachers' difficulty adjusting classroom instruction to diverse linguistic needs, often due to insufficient training and support (Caldas,2019; Dagalea et al., 2022; Monje et al., 2019) [1, 2, 3].  MTB-MLE seeks to enhance comprehension and participation by integrating students' first languages; however, many English teachers lack the necessary resources to implement these strategies effectively (Dagalea et al. ,2022; ‌Simbre & Cabigas, 2025) [2]. According to Karatas (2020) [4], culturally competent teachers can recognize and accommodate diversity, resulting in more inclusive classroom settings and improved language learning outcomes for students. Nevertheless, teachers may find it challenging to establish a meaningful connection with students from different backgrounds if they lack sufficient cultural competence, which could compromise the objectives of MTB-MLE (Hamdan and Coloma, 2022) [5].
[bookmark: _Hlk210644007]Acknowledging this challenge, the study by Tunmer and Hoover (2019) [6].  found that MTB-MLE boosted students' comprehension and involvement in early-grade classrooms. However, it is revealed that teachers‘ unpreparedness is a challenge to its success Similarly, Gempeso and Mendez (2021) [7] emphasized that while MTB-MLE promotes cognitive and language development, its effectiveness is often hindered by teachers‘ negative attitudes and lack of resources . Moreover, the study by Atong and Escote (2024) [8] showed that teachers need to improve and update their skills and abilities in implementing the curriculum. These studies highlight the significance of teachers‘ readiness and perception in establishing the effective implementation of MTB-MLE .
In addition, these concerns align with Gloria Ladson-Billings's theory of culturally responsive pedagogy, which emphasizes the importance of teachers integrating students' cultural and linguistic backgrounds into educational practices to empower them (Brooks, 2022) [9]. Similarly, Almohawes (2020) [10] suggested that to build an environment that promotes multilingual education, teachers need to have the ability to be linguistically creative .
Teachers need to be culturally competent and aware of their own. Cultural competence of teachers refers to the knowledge, skills, and attitudes necessary for teachers to effectively engage with students from diverse cultural backgrounds (‌Bobongie-Harris & Youse, 2023). Cultural competence operates under the assumption that there are significant psychological and academic manifestations of one's experience and understanding of the world, both as a whole and in classrooms (Jane et al., 2024).
Research on teachers‘ cultural competence shows the importance of promoting equal opportunities in education and creating inclusive learning environments. Iballa and Dela Cruz (2019) [11] found that teachers with high cultural competence are more effective in managing and addressing the diverse needs of learners, thereby fostering an inclusive environment that encourages successful academic behavior. By employing effective teaching methods, teachers can acknowledge and value the unique cultural backgrounds of their students. Likewise, Marston‘s (2021) [12] study showed that cultural competence training programs greatly enhance teachers‘ ability to manage language and cultural differences in the classroom setting. However, most of this research focused on general teaching approaches; not specifically examine the unique difficulties English teachers encounter in multilingual settings.
According to Ali (2019) [13] educators who value diversity, demonstrate self-awareness, understand cultural dynamics, and adapt to diverse settings tend to feel more confident and effective in their teaching roles. Additionally, English cultural competence is important in shaping the perspective and application of Mother Tongue-Based Multilingual Education. Ali [13] further suggests that culturally competent teachers generally endorse MTB-MLE, as they realize sustaining the linguistic and cultural identities of students is vital.
Scott‘s (2022) [14] research found that teachers allowed language learning to be inclusive and effective. Kuipers (2020) [15] therefore found that culturally competent teachers knew more about how the mother tongue aids understanding and cognitive development, and so held a more favorable perspective grading. This shows that teachers increased cultural competence can help see MTB-MLE as a tool to promote equity in education 
Teachers who are less culturally competent tend to perceive MTB-MLE as a hurdle rather than a facilitative strategy (Bonifacio et al. 2024) [16]. According to Eslit (2017) [17] multiple languages cannot be easily integrated in the classroom since these teachers are not aware of the linguistic aspects of MTB-MLE. Shannon-Banker (2018) [18] notes that teachers encountering poor cultural barriers need training otherwise. If educators are not well trained, they may not be able to cater students‘ diverse cultural or language needs which may eliminate relevance, yield engagement, and may lead to poor curriculum for the learners from different backgrounds. These findings emphasize the development of professional cultural programs that aid teachers to change their views towards education which is MTB-MLE oriented, which becomes more inclusive and facilitates better education.
There have been adequate studies evaluating the effectiveness of MotherTongue- Based Multilingual Education in enhancing students‘ learning outcomes and linguistic abilities and the cultural competence of teachers (Dagalea et al. 2022; Costales and Bautista 2024; Hamdan and Coloma 2022) [2, 19, 5]. However, no studies have been conducted to determine how English teachers' cultural competence influences their perceptions of the implementation of MTB-MLE strategies in the classroom. 
In this context, the researcher is stimulated to find out whether the cultural competence of the English teachers influences their perceptions towards mother tongue-based multilingual education, since teachers' perceptions and cultural sensitivity are essential in the successful implementation of MTB-MLE, particularly in linguistically diverse settings. 

2. material and methods 

2.1 RESEARCH RESPONDENTS
 
The respondents of the study involved a total of 159 English teachers from Grades 1, 2, and 3 across Districts I, II, III, and IV in the Division of Agusan del Sur for the school year 2018-2019. These teachers were specifically selected as they were responsible not only for teaching English but also for instructing the Mother Tongue subject. The respondents were as follows: District 1 (31), District II (44), District III (41), and District IV (43). Universal sampling was employed to ensure comprehensive representation, allowing all qualified teachers within the defined area and grade levels to be included in the study. This approach aimed to capture a complete picture of the teachers‘ cultural competence and perspectives across the specified districts.
Teachers who were on leave during the data collection were excluded from this study because they could not participate in the survey, and they were not presently teaching at that time. Teachers who were teaching subjects other than English were also excluded since the study focuses on English teachers’ cultural competence and perceptions of MTB-MLE. In addition, since this study is voluntary in nature, teachers who declined to participate were not forced, and thus excluded from this study. 
2.2 RESEARCH INSTRUMENT
The study utilized a two-part survey instrument for data collection. A 5-point Likert-scale questionnaire was used to determine the teachers‘ cultural competence and perceptions of mother-tongue-based multilingual education. The first part of the instrument was the teachers‘ cultural competence, which was adapted from Wilson (2014) [20]. As used in this study, cultural competence refers to English teachers‘ ability to assess culture, value diversity, manage the dynamics of differences, adapt to diversity, and institutionalize cultural knowledge and understanding of culturally and linguistically diverse students. The adapted instrument suggested that the items have relatively high internal consistency with an adequate Cronbach alpha coefficient of .960. 
The second part of the questionnaire assessed English teachers‘ perception of mother tongue-based multilingual education in terms of language learning, classroom instruction, and implementation. This questionnaire, adapted from Burton (2013) [21], was also subjected to Cronbach‘s alpha analysis, with a .895 alpha coefficient, indicating relatively high internal consistency. 
The adapted instruments were adjusted to align with the study's objectives. Subsequently, they underwent a validation process conducted by expert validators from the University of Mindanao Professional Schools. The validation involved four internal validators and one external validator, who confirmed the instrument's validity. The validation process yielded an overall mean score of 3.4.
2.3 DESIGN AND PROCEDURES
The quantitative, non-experimental design of research using correlational technique was used in this study, aiming to determine the relationships between independent and dependent variables. Further, the correlational technique is a non-experimental design, where the researcher examines the relationship between two or more variables in a natural setting without manipulating or controlling them.
The data were gathered through strict and proper procedures. The researcher secured certification and approval from the University of Mindanao Ethics Review Committee and Dean of Professional Schools. Upon receiving the certificate and approval, a letter was sent to the Schools Division Superintendent to conduct the study. After the approval of the Schools Division Superintendent, the researcher submitted the endorsement letter to the District Supervisors and requested permission from the school heads of different public elementary schools to distribute the research instrument to the 159 English teachers.
Upon approval, the researcher personally visited all public elementary schools in San Francisco District I, II, III, and IV to orient the teachers about the purpose and importance of the study. Total consent was obtained from the participants before administering the questionnaires. Also, the participants were informed about the nature and whole process of the study. The researcher personally distributed and administered the research instrument on the cultural competence of English teachers and their perceptions towards mother tongue-based multilingual education. Then, the researcher secured a Certificate of Appearance from the District Supervisors and the school heads concerned, confirming that the researcher had collected the data from the respondents. The data gathered was tallied, tabulated, analyzed, and interpreted statistically by a statistician.
The data gathered was subjected to the subsequent statistical tools: Mean, Pearson product-moment correlation coefficient, and Regression. The mean was used to quantify the level of cultural competence and perceptions of English teachers towards mother tongue-based multilingual education. Subsequently, the Pearson product-moment correlation coefficient was used to determine the significant relationship between English teachers' cultural competence and their perceptions toward mother tongue-based multilingual education. Finally, the regression was used to determine the domain of English teachers‘ cultural competence that significantly influenced their perceptions on mother tongue-based multilingual education.
Primarily, the researcher observed full ethical standards in the conduct of the study. Likewise, study protocol assessment and standardized criteria were followed in compliance with the University of Mindanao Ethics Review Committee ethical standards, specifically with the appropriate consideration of the following inclusion criteria, exclusion criteria, withdrawal criteria, voluntary participation, privacy and confidentiality, informed consent, deceit, potential risk and benefits, plagiarism, falsification, conflict of interest, and fabrication. All these ethical standards were discussed and stipulated in the respective sections of the informed consent form. The University of Mindanao Ethics Review Committee approved this study with a compliance certificate number UMERC A331-0721-2018 on September 01, 2018.
3. results and discussion
3.1 TEACHERS’ CULTURAL COMPETENCE

Presented in Table 1 is the cultural competence level of English teachers. The result revealed that cultural competence is often practiced with a total mean score of 4.15 and a standard deviation of 0.44. From the findings, the three highest mean ratings, indicating that cultural competence is usually practiced among teachers, are cultural assessment, 4.26, values diversity, 4.26, and management of dynamics of difference, 4.23. The three aspects of Cultural Competence of English Teachers were often practiced, with diversity adaptation achieving a mean score of 4.13, institutionalization of cultural knowledge at 3.98, and interactions with cultural and linguistically diverse students at 4.04.
Table 1 Cultural Competence of English Teachers                                                                    
	Indicators
	SD
	Mean
	Descriptive Level

	Cultural Assessment
	0.52
	4.26
	Usually

	Values Diversity
	0.45
	4.26
	Usually

	Management of Dynamics of Difference
	0.51
	4.23
	Usually

	Diversity Adaptation
	0.55
	4.13
	Often

	Institutionalization of Cultural Knowledge
	0.65
	3.98
	Often

	Interactions with Cultural and Linguistically Diverse Students
	0.55
	4.04
	Often

	Overall
	0.44
	4.15
	Often



The overall cultural competence level of the English teachers is often practiced, implying that educators value and acknowledge the learners' cultural differences. They are aware that learners are linguistically and culturally diverse, thus aligning their teaching to meet the needs of students from various cultural contexts; however, some teachers cannot fully integrate their teaching strategies and cultural knowledge, as this is not incorporated in school policies and curriculum.
Similar to the results of this study, Handam and Coloma‘s (2022) [5] research also identified teachers‘ cultural competency level as moderate. It showed that teachers demonstrate cultural awareness and foundational skills; however, they lack training to practice cultural responsiveness fully. This means that teachers need to attend seminars for professional development, particularly to enhance their cultural competency to cater to diverse classrooms.
In addition, the study of Wilson (2014) [20] confirmed that the level of cultural competence among teachers appears to be generally high, as indicated by their self-assessment. Most of the teachers assessed themselves as culturally competent, suggesting a positive self-perception regarding their ability to value diversity and manage the dynamics of differences of among students. However, there were notable variations across different components of cultural competence, such as diversity adaptation, institutionalization of cultural knowledge, and interactions with culturally and linguistically diverse students, where they scored lower in this subscale, which may suggest a need for deeper integration of cultural knowledge into school structures, policies, and practices. The result showed that teachers may be aware of the cultural differences among students and have high cultural competence; however, this knowledge is limited, as it is not reflected in the curriculum or school culture. This result also emerged in the study of Iwuanyamwu (2023) [22] where teachers lack the integration of culture in the curriculum design, exposure to diverse ethnic settings, and reflective practice on beliefs and cultural norms . Similarly, the result showed that teachers need to apply cultural competence in dealing with students from diverse backgrounds. In addition, they need to equip themselves with the knowledge to build rapport and adapt their teaching styles to teach these culturally and linguistically diverse students (Wilson, 2014) [20].
3.2 TEACHERS’ PERCEPTIONS ON MOTHER TONGUE -BASED MULTILINGUAL EDUCATION
Displayed in Table 2 is the level of teachers‘ perceptions of Mother Tongue-Based Multilingual Education, which is 3.99 with a standard deviation of 0.41. This indicates that English teachers generally hold a favorable view of using Mother Tongue-Based Multilingual Education. The overall mean is calculated from the average scores of 4.47 for classroom instruction, 3.89 for implementation, and 3.61 for language learning. Generally, English teachers are supportive of utilizing MTB-MLE in education.
Table 2 Perceptions on Mother Tongue-Based Multilingual Education of English Teachers
	Indicators
	SD
	Mean
	Descriptive Level

	Language Learning
	0.56
	3.61
	Agree

	Classroom Instruction
	0.56
	4.47
	Strongly Agree

	Implementation                                                                                                                                                             
	0.52
	3.89
	Agree

	Overall
	0.41
	3.99
	Agree


Furthermore, the results suggest that teachers may perceive MTB-MLE as advantageous but express reservations due to the challenges they encountered during the implementation process, such as the lack of appropriate materials, inadequate training, and limited translated terms (Aguasan et al. 2023; Caterial et al. 2019; Oliveros 2023) [23, 24, 25]. Similar to these findings is a study by Tomas (2022) [26] which focused on assessing mother tongue-based multilingual education. It was found that teachers have a positive view of using mother tongue, as it positively impacts students‘ learning, encourages active participation, and produces better readers .
The teachers' level of perceptions of mother tongue as a medium of instruction is strongly agree. Trujillo‘s (2022) [27] study also found that teachers strongly agree that using mother tongue as a medium of instruction improves students‘ learning. Moreover, it also enhanced their motor, cognitive, and affective abilities, which were remarkably high. According to Tunmer and Hoover (2019) [6] the mother tongue of children helps them read and enhance comprehension, as it serves as their foundation for learning. Consequently, the MTB-MLE allows students to be better speakers and critical thinkers (Dagalea et al. 2022) [2]. It also enhances learners‘ knowledge and competence (Rodriguez and Abocejo, 2018) [28].
On the other hand, the teachers‘ level of perceptions in language learning is agree, indicating that teachers believe MTB-MLE enhances students‘ language learning. These findings supported the claims of Gempeso and Mendez (2021) [7]. that MTB-MLE develops students‘ language literacy and sociocultural awareness. This is also a way for the students to know the place where they are born, their native language, and understand their identity (Dimaculangan and Gonzales, 2020) [29]. There is a clear indication that the native language not only play a vital role in school, but also in the home and community of the learners (Nishanti, 2020) [30]. He further confirmed that children should start learning their mother tongue first and gradually shift to the national language. He is also confident that children will learn to write their national language, and MTB-MLE will promote loyalty to the mother tongue.
Consistent with the present study, the teachers acknowledge and support the implementation of mother tongue-based multilingual education policy, particularly in early education. In the study of Tungul and Lapinid (2024) [31] teachers generally viewed the implementation of the MTB-MLE policy positively, although they encountered difficulties during the process. They suggested that teachers must undergo training to enhance their skills in the use of MTB-MLE . Correspondingly, the study of Laurora (2021) [32]  conformed to the findings of this study, which showed that teachers possess a favorable attitude towards the MTB MLE program; however, it suggested improvements to MTB-MLE facilities .
[bookmark: _TOC_250002]3.3 SIGNIFICANCE OF THE RELATIONSHIP BETWEEN CULTURAL COMPETENCES AND PERCEPTIONS OF MOTHER TONGUE-BASED MULTILINGUAL EDUCATION

Table 3 Significance of the Relationship between Cultural Competence and Perceptions on Mother Tongue-Based Multilingual Education

	Cultural Competence
	Perceptions of Mother Tongue-Based Multilingual Education

	
	Language Learning
	Classroom Instruction
	Implementation
	Overall

	Cultural Assessment
	.169*
(.034)
	.061
(.442)
	.198*
(.012)
	.192*
(.015)

	Values Diversity
	.141
(0.75)
	.014
(.864)
	.200*
(.011)
	.152
(.055)

	Management of Dynamics of Difference
	.071
(.374)
	-.125
(.117)
	.190*
(.016)
	.058
(.469)

	Diversity Adaption
	.042
(.596)
	-.063
(.432)
	.264**
(.001)
	.105
(.469)

	Institutionalization of Cultural Knowledge 
	.018
(.818)
	-.052
(.517)
	.218**
(.006)
	.077
(.338)

	Interactions with Culturally and Linguistically Diverse Students
	.100
(.208)
	.016
(.837)
	.124
(.121)
	.099
(.213)

	Overall
	.106
(.185)
	-.032
(.687)
	.245**
(.002)
	.137
(.086)


*Correlation is significant at the 0.05 level (2-tailed)
*Correlation is significant at the 0.01 level (2-tailed)


The overall r-value for the correlation between cultural competence and perceptions of English teachers on Mother Tongue-Based Multilingual Education is .137, with a probability value of .086, which is greater than 0.05, indicating acceptance of the null hypothesis. This implies that there is no significant relationship between the cultural competencies and perceptions of Mother Tongue-Based Multilingual Education of English teachers.
As indicated in Table 3, the cultural assessment was significantly related to overall perceptions of Mother Tongue-Based Multilingual Education, with a computed r-value of 0.192, P=.05. Values diversity gained an r-value of 0.152, P=.05, which signifies the absence of a relationship in the perceptions of Mother Tongue-Based Multilingual Education Implementation. Management of dynamics of difference yielded an r-value of 0.058, P=.05, indicating no significance. The Diversity of adaptation garnered an r-value of 0.165, and P=.05 indicates no significance. The Institutionalization of cultural knowledge displayed an r-value of 0.077, which is not statistically significant (P=.05). Interactions with culturally and linguistically diverse students also showed no significant relationship, with an r-value of 0.099 (P=.05).
The test of the relationship between variables reveals no significant relationship between the cultural competence of English teachers and their perceptions of Mother Tongue-Based Multilingual Education. The main results of the study show that teachers' cultural competence does indicate that teachers‘ cultural competence does not significantly influence their views on teaching in the mother tongue. This means that these other factors may outweigh them. Ajzen argues in his theory of planned behavior that this is because attitudes are not necessarily shaped by knowledge or skill. Social pressure and social support are also important (Bosnjak et al., 2020) [33].
For teachers, this means that their views on mother tongue teaching are influenced by the policies they implement, the resources available to them, and the attitudes of their community on the same issue. That is, even if teachers can understand cultural ideas, they may not be able to fully grasp mother tongue teaching if they believe there is not enough support from the government. Thus, they must have a strong partnership with the Department of Education to strengthen the foundation of this program and enhance the quality of education in this country. In the end, teachers deserve the best to provide the best for the future of the Philippines (Aguilar, 2024; Billiones and Cabatbat 2019) [34, 35].
In totality, the results accepted the null hypothesis adopted in this study that there is no significant relationship between cultural competence and the perceptions of English teachers on Mother Tongue-Based Multilingual Education.

3.4 SIGNIFICANCE OF THE RELATIONSHIP BETWEEN CULTURAL COMPETENCES AND PERCEPTIONS OF MOTHER TONGUE-BASED MULTILINGUAL EDUCATION
Shown in Table 4 is the analysis of the influence of the domain of cultural competence on the perceptions of Mother Tongue-Based Multilingual Education of English teachers. Regression analysis was used to determine the significant impact of the independent variable on the dependent variable. The analysis revealed that when cultural competence was regressed with the perceptions of Mother Tongue- Based Multilingual Education of English teachers, it generated an adjusted R² of .047, meaning that 4.70% of the variance in perceptions of Mother Tongue-Based Multilingual Education was attributed to cultural competence. This means that 95.30% of the variation can be attributed to other variables not covered in the study.
Regression analysis was used to determine which domain of cultural competence has significant influence on perceptions on Mother Tongue-Based Multilingual Education of English teachers. As shown in Table 4, displays six (6) indicators of cultural competence namely: cultural assessment, values diversity, management of dynamics of difference, diversity adaptation, the institutionalization of cultural knowledge, and interactions with culturally and linguistically diverse students produced an R=.220, R² = .048, F =1.287 and P = .266 which denotes that cultural competence has no significant influence on English teachers‘ perceptions on Mother Tongue-Based Multilingual Education. Thus, the null hypothesis is accepted. Furthermore, the computed R value of 0.220 indicates that 22.0% of the variance in English teachers‘ perceptions of Mother Tongue-Based Multilingual Education is due to the variance in cultural competence. This means that 78.0% is attributed to other variables not covered in the study.

Table 4 Significance on the Influence of the Domain of Cultural Competence on the Perceptions on Mother Tongue-Based Multilingual Education of English Teachers

	Perceptions on Mother Tongue-Based Multilingual Education

	Cultural Competence
(Indicators)
	B
	β
	t
	Sig.

	Cultural
	.128
	.163
	1.524
	.130

	Assessment
	
	
	
	

	Values Diversity
	                      .096
	.094
	.728
	.468

	Management of Dynamics of Difference
	
                     -.123
	
-.153
	
-1.051
	
.295

	Diversity Adaptation
	                      .091
	.130
	.886
	.377

	Institutionalization of Cultural Knowledge
	
                      -.042
	
-.067
	
-.494
	
.622

	Interactions with Culturally and Linguistically Diverse Students
	
                      -.023
	
.032
	
.304
	
.761

	R
	.220
	
	
	

	R2
	.048
	
	
	

	F
	1.287
	
	
	

	Ρ
	.266
	
	
	





Exploring the individual P-value, cultural assessment has a value of .130, values diversity has .468, management of dynamics of difference .295, diversity adaptation .377, the institutionalization of cultural knowledge .622, and interactions with culturally and linguistically diverse students .761. No indicators influence English teachers‘ perceptions of Mother Tongue-Based Multilingual Education because their p-values are greater than 0.05.
One of the important purposes of this study is to determine which domain of cultural competence could best influence the perceptions of English teachers on Mother Tongue- Based Multilingual Education. Regression analysis revealed that none of the domains of cultural competence influences the perceptions of English teachers on Mother Tongue-based Multilingual Education. This suggests that factors other than cultural competence are more important in forming teachers' perceptions of MTB-MLE. Possible explanations include the emphasis on practical teaching challenges, institutional support, policy frameworks, and resource availability, which might overshadow the influence of cultural competence. This discrepancy highlights the complexity of educational settings where multiple factors influence teachers' attitudes and practices. It underscores the need for a holistic approach to promoting MTB-MLE, which fosters cultural competence, addresses practical barriers, and provides comprehensive support to educators.
It is also important to take another look at and improve the tools used to measure cultural competence and how teachers view Mother Tongue-Based Multilingual Education. These tools need to be updated and refined so they can truly capture the complicated and nuanced realities of teaching in multilingual and culturally diverse settings. By doing this, we can ensure that the measurements are meaningful and accurately reflect what is happening in the classroom.

4. Conclusion

Overall, this study found that English teachers in Agusan del Sur often demonstrate cultural competence, particularly in showing respect and sensitivity toward students‘ cultural and linguistic backgrounds. Policymakers may make cultural competence training mandatory for teachers as part of their professional development. This may improve teachers' understanding and skills in cultural competence and incorporate diverse perspectives and materials into lessons to create inclusive classroom environments.

On the other hand, the Department of Education may establish mechanisms for monitoring the implementation of MTB-MLE policies and provide targeted support to schools and teachers, particularly with the resources needed. They may foster partnerships with the community to ensure that MTB-MLE programs are culturally relevant and responsive to local needs. Although the findings of this study revealed that teachers‘ cultural competence has no significant effect on their perceptions of mother tongue-based multilingual education (MTB-MLE), thus, does not confirm the theories of Vygotsky and Hymes, there are still recommendations that can be implemented to help teachers improve the efficacy of MTB-MLE. Teachers may receive thorough training from policymakers on the principles and advantages of MTB-MLE, with a focus on pedagogical approaches rather than cultural competency. Teachers can adjust and enhance MTB-MLE implementation by routinely reflecting on their methods and soliciting feedback from students. This could foster an atmosphere in the classroom that respects linguistic diversity and helps students feel at ease in using their mother tongue.

Furthermore, the following points may be considered by future researchers: it is recommended that they adopt a mixed-methods approach to gain a fuller understanding of the relationship between cultural competence and perceptions of
MTB-MLE. By combining quantitative techniques, such as surveys, which can reveal general trends in teacher attitudes, with qualitative methods like interviews or focus groups, researchers can capture the rich, lived experiences of teachers and the contextual factors shaping their views. This combination allows for a deeper, more nuanced understanding and can reveal connections between different factors that might otherwise be overlooked. Additionally, it is essential to revisit and refine the tools used to measure cultural competence and teacher perceptions, ensuring they accurately reflect the complexities involved (Dawadi et al., 2020) [36].
Finally, the results might not accurately represent the experiences of all teachers locally; therefore, researchers should consider expanding this study to other areas in the Caraga Region to gain a broader understanding of teachers’ experiences. This approach would enable the capture of diverse perspectives and the uncovering of unique stories that highlight important themes. Doing so will ensure a well-rounded and fair representation of each experience. 



CONSENT 

Total consent was obtained from the participants before administering the questionnaires. Also, the participants were informed about the nature and the whole process of the study. 

ETHICAL APPROVAL  

Primarily, the researcher observed full ethical standards in the conduct of the study. Likewise, study protocol assessment and standardized criteria were followed in compliance with the University of Mindanao Ethics Review Committee ethical standards, specifically with the appropriate consideration of the following inclusion criteria, exclusion criteria, withdrawal criteria, voluntary participation, privacy and confidentiality, informed consent, deceit, potential risk and benefits, plagiarism, falsification, conflict of interest, and fabrication. All these ethical standards were discussed and stipulated in the respective sections of the informed consent form. The University of Mindanao Ethics Review Committee approved this study with a compliance certificate number UMERC A331-0721-2018 on September 01, 2018.
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Definitions, Acronyms, Abbreviations
Term: Definition of Terms

Cultural Competence. As used in this study refers to teachers’ competence in assessing culture, valuing diversity, managing the dynamics of differences, adapting to diversity, institutionalizing cultural knowledge and knowledge on culturally and linguistically diverse students.
Perceptions. As used in this study refers to English teachers’ views on the language learning, classroom instruction and the implementation of mother tongue based -multilingual education.

MTB-MLE- Mother Tongue Based- Multilingual Education.
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A.DESCRIPTIVE RESULTS

Table 1

Level of Cultural Competence of English Teachers

Indicators sD Mean Descriptive Level
Cultural Assessment 0.52 4.26 Usually
Values Diversity 0.45 4.26 Usually
Management of Dynamics of Difference 0.51 4.23 Usually
Diversity Adaptation 0.55 4.13 Often
Institutionalization of Cultural Knowledge 0.65 3.98 Often
Interactions with Cultural and Linguistically ~ 0.55 4.04 Often

Diverse Students

Overall 044 415 Often
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Table 2

Level of Perceptions on Mother Tongue-Based Multilingual Education of English Teachers

indicators SD  Mean Descriptive Level
Tanguage Leaming 056 861 Agree
Classroom Instruction 056 447  Strongly Agree
Implementation 052 389 Agree
Overall 041 3.99 Agree
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