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ABSTRACT

This study unraveled effort of teachers in developing the literacy skills of kindergarten learners. Specifically, this study centered the challenges and strategies of teachers in developing the literacy skills of learners. There were ten (10) teacher-participants in this study and they were kindergarten teachers from various schools of Magsaysay North District in the Division of Davao del Sur. This phenomenological study employed in-depth interview in gathering information data. Using thematic analysis, the following were the themes developed on the challenges of teachers in developing the literacy skills of the learners has yielded the following themes: Reluctance of learners to cooperate with their parents in learning activities and Inability of parents to assist in child's literacy development. The strategies of teachers in developing the literacy skills of the learners, this study had the following themes from the coded narratives of the participants: Periodic guidance to parents and learners and Provide learning resources for explicit teaching. Moreover, from the challenges and strategies of teachers in developing the literacy skills development of learners, insights were drawn to support literacy development of learners in this time of pandemic. The following were the insight drawn from the findings: Provision for digital equipment and internet connectivity to facilitate literacy development and Strengthen collaboration with parents. The insights from this study aims to support the effort of teachers in developing learning literacy of learners. Also, It is the purview of this study to contribute knowledge on literacy development of learners in this time of health crisis.
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INTRODUCTION

The Problem and Its Setting

The primordial aim of kindergarten education is to develop literacy skills aside from the numeracy aspect. In this study, the literacy development of learners is the focus of phenomenological inquiry. The term literary has variedly defined by authors. Basically, literacy is associated to the ability to read and write. Inglis and Aers (2008) posit that most children learn to talk fairly easily. In contrast, learning to read and write is a laborious process. It is the ability to read and write which makes a person ‘literate’, with varying degrees of fluency. However, the National Literacy Trust (2012) includes reference to speaking and listening in its definition of literacy. It defines literacy as the ability to read, write, speak and listen well. A literate person is able to communicate effectively with others and to understand written information. Moreover, Tsao (2008) defines Literacy skills are constructed from the knowledge of spoken language. Literacy as the ability to interpret and understand messages relayed from others as means to communicate.
This study focuses on the basic literary which every kindergarten learner must acquire at their learning level. As to the importance of acquiring literacy, Wilson (2016) articulates that the significance of literacy in our lives, be it the ability to read or adequately interpret and comprehend the meaning of various levels of text for the purpose of being able to successfully participate in and navigate modern society is made ever more apparent through its demonstrated correlation with educational attainment. Through that attainment brings subsequent and meaningful employment. Moreover, the Albany Business Review (2015) asserts that literacy is essential to developing a strong sense of well-being and citizenship. Children who have developed strong reading skills perform better in school and have a healthier self-image. They become lifelong learners and sought-after employees.
At the international context, Early literacy development is widely regarded as foundational component of a lifelong learning and overall academic achievement. Literacy acquisition during the early years significantly influences learners’ cognitive development, communication skills and future academic performance. However, global education system has been severely affected by health rises as the COVID-19 pandemic, which led to widespread school closures and disruptions in early childhood education. These disruptions resulted in significantly learning losses, particularly in foundational literacy skills among young learners, highlighting existing inequities in access to quality early education ((UNICEF, 2021; UNESCO, 2022).
In response, international organizations have emphasized the urgent need to strengthen early literacy interventions and ensure learning continuity through flexible and inclusive education strategies. According to UNESCO (2022), recovery efforts in early childhood education must prioritize foundational skills, as these serve as the basis for all future learning. Similarly, UNICEF (2021) stressed that young learners were among the most affected groups during the pandemic, underscoring the importance of targeted support to address learning gaps in literacy and numeracy.
In the Philippine context, the Department of Education has reported persistent challenges in achieving desired literacy outcomes among early grade learners. Even prior to the pandemic, many Filipino children struggled with reading comprehension and basic literacy skills, a situation that was further aggravated by prolonged school closures and the shift to distance learning modalities (Department of Education [DepEd], 2021). UNICEF Philippines (2021) also noted that limited access to learning materials, connectivity issues, and reduced teacher–learner interaction significantly affected early childhood education delivery, particularly in kindergarten levels where guided instruction is essential
Indeed, literacy is very important that the Philippine government and the Department of Education are persistently upholding literacy skills of Filipinos. Ma. Teresa Montemayo (2019) cited the United Nations' (UN) 2016 report that the Philippines has the highest literacy rate at 97.95 percent among Southeast Asian countries such as Brunei, Indonesia, and Singapore. The UN said the literacy rate among Filipino women aged 15 to 24 is 98.9 percent while Filipino men of the same age have a 97 percent literacy rate. It also reported there is still a staggering number of Filipino children who face literacy challenges despite the country's improvement from the past years. In the local scene, the teachers in schools also strive to achieve the literacy competence that is expected to each learner. Particularly, in the Division of Davao del Sur, kindergarten education continues to face challenges in sustaining literacy skills development amid health-related disruptions and post-pandemic recovery efforts. Teachers encounter constraints such as limited instructional resources, varying levels of parental engagement, and difficulties in implementing developmentally appropriate literacy activities in modular and blended learning environments. These conditions highlight the need for context-specific and responsive instructional strategies that can effectively support early literacy development despite prevailing challenges in the educational environment.
Unfortunately, in this time of health crisis, the opportunity to help learners especially in the kindergarten level is a challenge. The restrictions to have face-to-face instructions with learners is impossible because of the pandemic. It is these challenges in literacy that this study aims to explore to unfold the travails and the strategies initiated by the kindergarten teachers to ensure that literacy skills of kindergarten learners is achieved despite the continuing treat of virus infection.
In this regard, the study is considered significant as it aims to examine literacy skills development among kindergarten learners in the midst of health crisis challenges. The findings are expected to contribute to the improvement of early childhood education practices by identifying effective and adaptive literacy instruction strategies. Furthermore, the study provides valuable insights for teachers, school leaders, and policymakers in strengthening resilient early literacy programs within the Division of Davao del Sur and similar contexts.



Purpose of the Study

This qualitative phenomenological inquiry aims to explores the challenges of kindergarten teachers in building the literacy skills of kindergarten learners. This study is in the context of health pandemic hence the challenge is literacy skills development is far different from the challenges prior the pandemic where the teaching modality is face-to-face.
Moreover, this study specifically aims to unfold the strategies and initiatives of teachers in reaching out to kindergarten learners to develop their literacy competence despite the threat of virus infection. Thought this phenomenological inquiry, propositions that may support the teachers’ effort of building literacy skills of kindergarten learners is much desired.

Research Questions

To explore the profound phenomenological experiences of teachers in building the literacy skills of kindergarten learners, the following questions are formulated to unfold the phenomenological inquiry:
1. What are the challenges of kindergarten teachers in building the literacy skills of learners in the midst of health crisis?
2. What are the strategies of teachers in building literacy skills of kindergarten leaders?
3. What insights can be drawn to support the literacy skills development in the midst of health crisis?
Review of Significant Literatures

In this section, the readings that are significant and related to study are presented by the researcher. It outlines the topics, issues and the literatures which helped in the conceptualization of this research and provides substantial ideas that support the analysis and interpretation of the study.

Literacy Skills
Literacy encompasses the full range of skills required for reading and writing, including phonological awareness, print awareness, and the understanding of sound–symbol relationships. It also involves broader competencies such as vocabulary development, spelling, and reading comprehension (Bainbridge, 2020). According to the Department of Education and Skills (DES, 2011), literacy extends beyond traditional print-based reading and writing to include the ability to read, interpret, and critically engage with diverse forms of communication, including spoken language, print media, broadcast media, and digital platforms. Key components of literacy development therefore include word recognition, vocabulary growth, reading fluency, comprehension, and the progressive development of writing and spelling skills in relation to both print and digital texts. Vocabulary acquisition plays a central role in literacy development. Neuman (2011, as cited in Kennedy et al., 2012) emphasises that vocabulary knowledge is a fundamental component of language proficiency and literacy acquisition. Individual differences in vocabulary development among young learners highlight the importance of prioritising vocabulary enrichment in early literacy instruction.
Reading fluency is supported by the development of multiple interrelated skills (Leppänen et al., 2008). It is closely linked to reading comprehension, although the relationship between these two constructs is complex and influenced by factors such as word recognition ability and the orthographic characteristics of a language. Research by Pressley and others has significantly advanced understanding of reading comprehension processes. Although explicit developmental stage models are not always defined, readers may be conceptualised as active constructors of meaning, engaging in processes of interpretation, integration, and refinement of textual information (Pearson, 2010). Writing development similarly progresses from early emergent forms, such as symbolic drawings arising from play and social interaction, towards more conventional written expression. Over time, learners increasingly utilise developing orthographic knowledge to represent ideas, thoughts, and experiences in written form.
Together, these literacy components form an integrated framework essential for the overall development of learners’ literacy competence. Kindergarten learners, in particular, are in the emergent stage of literacy development, during which foundational skills are actively constructed. Early literacy development is widely recognised as a critical determinant of lifelong learning and academic success. Evidence suggests that literacy skills acquired in early childhood significantly influence later academic achievement, cognitive development, and socio-emotional outcomes (UNESCO, 2022).
However, the COVID-19 pandemic disrupted early childhood education systems globally, affecting over 1.5 billion learners and disproportionately impacting early education levels (UNICEF, 2021). Research indicates that prolonged disruptions have adversely affected children’s phonemic awareness, vocabulary development, and emergent reading skills. The World Bank (2022) further notes that learning losses in foundational literacy during crises may have long-term consequences if not addressed through targeted recovery interventions. In addition, studies emphasise the importance of play-based and interactive pedagogical approaches in early childhood education, many of which were significantly constrained during remote learning modalities (OECD, 2021). These findings underscore the need for resilient and adaptable literacy instruction strategies capable of sustaining learning continuity during emergencies. In the Philippines, foundational literacy challenges have persisted even prior to the pandemic. National assessments have consistently shown that a considerable proportion of learners do not achieve minimum reading proficiency by the end of early grade levels (Department of Education [DepEd], 2021). The shift to distance and modular learning during the COVID-19 pandemic further exacerbated these difficulties, particularly among kindergarten learners who require structured, guided, and interactive instruction for effective literacy development.
UNICEF Philippines (2021) reported that limited access to learning resources, reduced teacher–learner interaction, and varying levels of parental support contributed to widening learning gaps in early childhood education. The Department of Education’s Basic Education Learning Continuity Plan also acknowledged the challenges of delivering developmentally appropriate literacy instruction under emergency conditions, particularly in areas with limited digital infrastructure. At the local level, particularly within the Division of Davao del Sur, kindergarten teachers have encountered significant challenges in sustaining literacy development during and after periods of educational disruption. Constraints such as limited instructional resources, insufficient learning materials, and inconsistent parental involvement have affected the implementation of effective early literacy interventions. Teachers have also reported difficulties in delivering structured literacy activities under modular and blended learning modalities, which are less conducive to emergent literacy acquisition. Local school-based observations further indicate delays among kindergarten learners in key foundational skills, including letter recognition, phonological awareness, and early writing development, largely due to reduced instructional time and limited guided practice. These conditions highlight the urgent need for context-responsive instructional strategies and targeted interventions to address learning gaps and strengthen foundational literacy development.


Literacy in kindergarten
In describing the literacy skills of kindergarten learners, Casey (2004) highlights that children enter kindergarten with markedly diverse levels of competence. Some children demonstrate well-developed language and social skills, while others exhibit significant developmental delays. Contemporary research indicates that high-quality early childhood experiences can help reduce these disparities, particularly among children from socio-economically disadvantaged backgrounds, and can contribute to improved long-term language and literacy outcomes. The foundational language skills underpinning emergent literacy include phonological awareness, print awareness, and vocabulary development.
Phonological awareness refers to the understanding that spoken words are composed of individual sound units. This skill is a critical precursor to literacy development and typically emerges during early childhood. For example, recognising that the word “ball” consists of the sounds /b/ /a/ /l/ illustrates phonemic awareness. Such awareness is more likely to develop in children who are exposed to rich and varied language experiences, including rhyming activities, songs, and word play. While many children acquire phonemic awareness naturally through informal exposure, others require repeated and structured experiences to establish this understanding. Given its central role in later reading development, early childhood education settings are encouraged to intentionally provide activities that foster phonological sensitivity.
Print awareness represents another essential foundational literacy skill developed during the preschool years. It involves understanding that spoken language is represented through written symbols. A more advanced aspect of this skill, alphabetic knowledge, typically emerges at the kindergarten level and involves the ability to map sounds onto letters in order to decode words. Print awareness serves as the basis for alphabetic understanding. Children who lack exposure to shared reading experiences or print-rich environments may not recognise that written symbols represent meaningful linguistic units such as letters, words, and sentences that correspond to spoken language.
In addition, young learners should be encouraged to engage in early writing behaviours, such as drawing and emergent “writing,” to represent ideas and experiences. These activities often include the incorporation of letters as children gradually develop an understanding of letter–sound relationships.
Vocabulary and concept development constitute perhaps the most critical language domain for literacy acquisition, as they are not only closely linked to reading development but are also strong predictors of later academic achievement. Many children begin kindergarten with limited vocabulary and underdeveloped language structures. However, research demonstrates that vocabulary growth can be significantly enhanced when children are provided with structured, language-rich environments that actively build connections between new concepts and prior knowledge.

Kindergarten Education
Kindergarten education, as mandated under Republic Act No. 10157, the Kindergarten Education Act of 2012, establishes kindergarten as the compulsory and mandatory entry point to the formal basic education system. Section 2 of the Act ensures that all five-year-old children are provided equal access to kindergarten education to support their physical, social, emotional, intellectual development, and values formation, thereby preparing them for formal schooling. The Department of Education (DepEd) underscores that kindergarten serves as a transitional stage from informal to formal literacy instruction (Grades 1–12), recognising five years of age as a critical developmental period during which foundational experiences must be intentionally nurtured to ensure school readiness.
Research consistently shows that early childhood represents a period of rapid brain development, during which children’s cognitive, emotional, and social capacities develop most significantly. It is also a stage in which self-esteem, worldview formation, and moral foundations begin to take shape. Consequently, educators, parents, and caregivers are expected to facilitate developmentally appropriate, engaging, and creative learning environments that promote exploration and meaningful learning experiences. Such play-based, child-centred approaches enable learners to develop emergent literacy skills and acquire essential competencies for holistic development. Through active engagement with their environment, children develop curiosity, creativity, and problem-solving abilities, which in turn foster confidence and readiness for formal schooling (Montemayo, 2019).
The Kindergarten curriculum is anchored on key national policies, including Republic Act No. 10157 (Kindergarten Education Act of 2012) and Republic Act No. 10533 (Enhanced Basic Education Act of 2013). These policies mandate accessible, compulsory, and developmentally appropriate kindergarten education for all five-year-old Filipino children. Section 3(c) of RA 10157 defines kindergarten as one year of preparatory education for children aged at least five years, serving as a prerequisite for Grade 1. This provision is operationalised through DepEd issuances, including DepEd Order No. 47, s. 2016 (Omnibus Policy on Kindergarten Education) and DepEd Order No. 20, s. 2018, which further refine implementation guidelines.
The overarching goal of kindergarten education is to ensure responsiveness to learners’ developmental needs, contextual circumstances, and cultural diversity through developmentally appropriate practices (DAP). Instruction is designed to be play-based, experiential, and culturally sensitive, with the Mother Tongue serving as the primary medium of instruction and learning. These principles aim to promote holistic development across physical, cognitive, emotional, and social domains while ensuring meaningful engagement in learning.
To support inclusive access for all five-year-old learners, several policy frameworks have been implemented, including DepEd Order No. 32, s. 2012 (IRR of RA 10157), DepEd Order No. 11, s. 2014 (Kindergarten Catch-Up Education Program), DepEd Order No. 47, s. 2016, and DepEd Order No. 20, s. 2018. These policies also introduced transitional provisions to support learners affected by system adjustments between kindergarten and Grade 1 across both public and private institutions.
Regarding age eligibility, DepEd Order No. 20, s. 2018 stipulates that kindergarten learners must be five years old by June 1 of each school year. However, flexibility is provided for learners who turn five by the end of August, subject to administration of the Philippine Early Childhood Development (ECD) Checklist to assess developmental readiness. This assessment serves as a diagnostic tool rather than a pass-or-fail examination and is used to guide instructional planning, identify learners requiring intervention, and support referrals for further developmental assessment where necessary. Adjustments are also provided for schools with different academic calendars.
Learning Engagement in Kindergarten
Learner engagement is a critical indicator of effective teaching and learning, particularly in early childhood education. Engagement reflects active participation in instructional activities and is strongly associated with academic success and developmental outcomes. Kuh (2001) emphasises that student engagement in academically purposeful activities is a key determinant of learning and personal development, while low engagement is linked to dissatisfaction, poor academic experiences, and increased dropout risk. Engaged learners typically exhibit positive emotional and behavioural responses during learning activities, demonstrate intrinsic motivation, and show confidence in their abilities (Jones, 2009; Marzano, 2007). They are able to sustain attention, follow instructions, complete tasks effectively, and participate meaningfully in classroom activities. Jensen (2005) further notes that engaged learners are capable of focused sensory and physical attention, which supports effective learning processes.
Instructional practices play a central role in promoting engagement. Educators are responsible for designing learning environments that foster active participation, curiosity, and sustained attention. Research by Greenwood et al. (2002) and Legters et al. (2002) highlights that instructional interventions, including structured learning environments and interactive teaching strategies, are key drivers of student engagement. While teachers may not control all external factors influencing engagement, they can significantly influence learner outcomes through well-designed pedagogical approaches. Student engagement is also strongly associated with academic achievement, higher retention rates, and reduced engagement in risky behaviours (Center for Comprehensive School Reform and Improvement, 2007). It is further linked to positive self-concept, internal locus of control, and resilience (Jensen, 2005). Consequently, many educational systems, including those in the United States, incorporate student engagement as a professional teaching standard, emphasising its importance in instructional planning and evaluation.
Effective teaching practices require continuous reflection on strategies that enhance learner engagement. Hu and Ku (2002) recommend that educational institutions prioritise instructional methods and technologies that actively promote engagement. The integration of digital tools has further expanded opportunities for interactive and engaging learning experiences in contemporary classrooms.
Learning Engagement in Early Childhood Education
In preschool and kindergarten contexts, engagement is particularly critical due to the developmental characteristics of young learners. McGee and Schickedanz (2011) explain that engagement in early childhood classrooms requires active participation and meaningful interaction with texts, stories, and learning materials. This is typically achieved through interactive read-alouds, play-based learning, and hands-on activities that support comprehension and literacy development. Story-based instruction is especially effective in promoting engagement among young learners, as it encourages active participation and higher-order thinking. Additionally, the increasing integration of digital tools has transformed early learning experiences. Roskos and Burstein (2012) describe today’s learners as digital natives who interact naturally with technological devices such as tablets and computers. Digital literacy tools, including e-books, have been shown to support traditional literacy practices by incorporating interactive features that sustain learner engagement. Despite the availability of diverse instructional tools, maintaining engagement remains essential, as learning is significantly constrained when learners are not actively involved in the process. Teachers must therefore prioritise engagement-oriented instructional design while being mindful of barriers such as limited interest, inadequate learning strategies, peer influence, and home-related challenges. While educators cannot eliminate all external constraints, they play a crucial role in designing engaging, inclusive, and developmentally appropriate learning experiences.
Domains of Learning Engagement
Learning engagement is commonly conceptualised across three interrelated domains: behavioural, emotional, and cognitive (Fredricks et al., 2004; Lippman & Rivers, 2008). Behavioural engagement refers to participation in learning activities, adherence to classroom rules, and demonstration of task-related behaviours such as effort, persistence, and attention. Emotional engagement involves learners’ affective responses to school and learning, including interest, enjoyment, and sense of belonging, which are strongly influenced by relationships with teachers and peers. Cognitive engagement reflects the extent to which learners employ self-regulation strategies, invest effort in understanding complex concepts, and go beyond minimum task requirements. Effective instructional design, including transition activities in kindergarten, should intentionally address all three domains to ensure holistic engagement. Learning activities must therefore be structured not only to be enjoyable but also to promote appropriate behavioural responses, emotional well-being, and cognitive development.
Measuring Learning Engagement
Assessment of learner engagement can be conducted through structured observation and learner feedback. Jones (2009) and Reeve (2012) propose the use of observational checklists capturing behaviours such as positive body language, sustained attention, verbal participation, confidence, and expressions of enjoyment. In addition, learner perceptions regarding clarity of instruction, task meaningfulness, and cognitive challenge provide valuable insights into engagement levels. In summary, learning engagement in kindergarten is a multidimensional construct that plays a vital role in foundational literacy development. Effective instructional strategies that promote behavioural, emotional, and cognitive engagement are essential in ensuring that young learners acquire the skills necessary for successful transition into formal schooling.

Theoretical Lens

This proposed study is anchored on the Social Constructivist Theory developed by Lev Vygotsky (1978). The theory stresses that learning is a collaborative process, and knowledge develops from individuals' interactions with their culture and society. Hence, social constructivism upholds that learning is a collaborative process, and knowledge develops from individuals' interactions with their culture and society. The social and cultural environment influence how a child understands and builds knowledge. The theory also explains that children acquire literacy best when adults actively support a child's development throughout language and experience.
Moreover, the social constructivism teaches that all knowledge develops as a result of social interaction and language use, and is therefore a shared, rather than an individual, experience. Constructivism is ‘an approach to learning that holds that people actively construct or make their own knowledge and that reality is determined by the experiences of the learner’ (Elliott et al., 2000). In the context of this study, the literacy skills of the kindergarten learners are developed through interaction with the members of the family and the immediate community where the learners are situated since the current mode of learning is remote and distance in nature.





Insights drawn to support the teachers’ effort of building the literacy skills of kindergarten learners in the midst of health crisis





Strategies of teachers in building literacy skills of kindergarten leaders?




Challenges of kindergarten teachers in building the literacy skills of learners in the midst of health crisis










Figure 1. Theoretical/Conceptual Framework of the Study Framework of Analysis

This study employed the qualitative research method. Rigorous and systematic steps are observed in analyzing the information gathered from the key participants of the study. The data were analyzed following the steps outlined by O’Connor and Gibson (2003) on qualitative data analysis:
Organizing the Data. Data are organized in a way that is easy to look at and that allows the researcher to go through each topic to pick out concepts and themes. Finding and Organizing Ideas and Concepts. Find specific words or ideas keep coming up then organize these ideas into codes or categories
Building Over-Arching Themes in the Data. Each of the response categories has one or more associated themes that give a deeper meaning to the data. Different categories can be collapsed under one main over-arching theme. Ensuring Reliability and Validity in the Data Analysis and in the Findings are more dependable when they can be confirmed from several independent sources. Their validity is enhanced when they are confirmed by more than one “instrument” measuring the same thing. Conduct Triangulation the two others steps were done by the researcher in this study and they are Writing which is drafting the output of the data analysis by weaving story of the narratives and literatures and Presentation, the thematic and comprehensive presentation of output in an artistic graphs and illustrations.








Organizing Data: Arrange data and pick out concepts and themes

Qualitative data analysis 
O’Connor and Gibson (2003)




Finding and Organizing Ideas and Concepts: Find specific words or ideas keep coming up then organize these ideas into codes or categories







Building Over-Arching Themes in the Data: Develop themes and associated themes from categories.





Ensuring Reliability and Validity: Triangulate findings by confirming from several independent sources and validate result using more than one “instrument” measuring the same thing.







Writing: Drafting the output of the data analysis by weaving story of the narratives and literatures





Presentation: Illustrating research findings of study using graphs and diagrams





Figure 2: Analytical Framework of the Study

METHODOLOGY

This article contains the description of the methods and processes that was employed in the crating this study. In this section of the study the following aspects of the research method were described thoroughly: philosophical assumptions, qualitative stance of the study, research design, research participants, ethical consideration, the role of the researcher, data collection, data analysis and trustworthiness of the study.

Philosophical Assumptions
As researchers of this study, the guiding research paradigm underpinning its design is grounded in the assumption that the phenomenon under investigation is most appropriately understood through the subjective perspectives and multiple interpretations of the participants. Accordingly, this study is situated within a qualitative philosophical framework, which Merriam (1997) conceptualises as the view that reality is socially constructed through individuals’ interactions with their social environments.
Qualitative research, as defined by Shank (2002), constitutes a systematic form of empirical inquiry focused on the interpretation of meaning. This indicates that qualitative inquiry is both structured and logical, following an organised process of investigation. It is empirical in nature, in the sense that it draws upon lived experiences and contextual realities as expressed by participants. Similarly, Hancock, Ockleford, and Windridge (2009) emphasise that qualitative research is primarily concerned with generating explanations of social phenomena, thereby enhancing understanding of the social world and the processes that shape it. In this study, the phenomenon of interest pertains to the preparations of public elementary school teachers for the new normal in education. This study is further informed by four interrelated philosophical assumptions commonly associated with qualitative inquiry: ontological, epistemological, axiological, and rhetorical assumptions. The ontological assumption addresses the nature of reality and what can be known (Guba & Lincoln, 1989). Within a qualitative paradigm, reality is regarded as subjective and multiple, as constructed by individuals participating in the study context. Creswell (2012) similarly asserts that reality is co-constructed by individuals engaged in the research process, resulting in multiple realities, including those of the participants, the researcher, and the readers who interpret the findings.
The epistemological assumption concerns the nature of knowledge and how it is justified and acquired. Creswell (2012) notes that in qualitative research, the researcher seeks to minimise the distance between themselves and the participants in order to obtain rich, first-hand accounts of experience. This study, therefore, prioritises close engagement with participants to better understand their perspectives on the phenomenon under investigation. It is grounded in the belief that truth and knowledge are multiple, contextual, and subjective. Consequently, the researcher actively engaged with participants in their natural settings to capture their lived experiences and interpretations of reality.
The axiological assumption relates to the role of values in the research process. Creswell (2012) emphasises that values are inherently embedded within qualitative inquiry and cannot be entirely separated from the research process. In this study, the researcher acknowledges the influence of personal values and interpretations while also prioritising the perspectives of participants. The findings are presented in a manner that reflects both the participants’ lived realities and the researcher’s interpretive engagement with the data. Transparency regarding these values is maintained to ensure that readers can critically understand the interpretive nature of the findings. The rhetorical assumption pertains to the language and narrative style used in presenting qualitative research. In qualitative inquiry, the researcher does not position themselves as an objective authority seeking singular truth; rather, they present interpretations of reality as experienced by participants. Given that truth is viewed as multiple and subjective, findings are typically conveyed in a narrative form, often employing a first-person or reflective voice. In this study, the researcher adopts an open and interpretive stance, ensuring that participants’ experiences and meanings are authentically represented through narrative descriptions grounded in their accounts.

Qualitative Stance of the Study
Qualitative research is concerned with examining the quality of relationships, activities, situations, and materials within their natural contexts. It differs fundamentally from quantitative approaches in that it places greater emphasis on providing rich, detailed descriptions of phenomena rather than measuring or comparing outcomes derived from numerical data or survey instruments (Fraenkel & Wallen, 2003). Qualitative inquiry is typically conducted in natural settings and employs multiple methods that are humanistic, interactive, emergent, and fundamentally interpretative and descriptive in nature.
Within qualitative traditions, particularly phenomenological research, participants are regarded as key informants who articulate their lived experiences and perceptions of a phenomenon under investigation. Data are commonly collected through in-depth interviews, focus group discussions, or other interactive methods that allow participants to express both subjective interpretations and objective accounts derived from experience. This enables a comprehensive understanding of how individuals construct meaning around a given phenomenon.
In the process of data analysis, the researcher’s attention is directed towards identifying shared meanings, common patterns, and recurring ideas across participants’ accounts. A critical component of this analytical process involves the careful identification and extraction of significant statements from verbatim transcriptions. These statements are subsequently organised into categories and themes that reflect the essence of participants’ experiences. This requires the researcher to engage in a rigorous process of interpretation, ensuring that the meanings derived from the data are both contextually grounded and analytically sound.
Research Design

The qualitative phenomenological research design was used in this study to collect the data necessary to answer the research questions. Information includes participant in-depth interviews offering opportunity for participants to speak openly and candidly. This phenomenological study followed the descriptive explanatory design. Hatch (2012) describes qualitative research as naturalistic research or into everyday living. Direct observations were made of human behavior in any life. Naturalistic researchers believe that gaining knowledge from experiences that have initiate familiarity with an issue is far better than the objective among approach that supposedly characterizes quantitative approaches.
Qualitative research refers to the inductive, holistic, epic, subjective and process-oriented methods use to understand, interpret, describe and develop a theory on a phenomenon or setting. It is a systematic, subjective approach used to described life experiences and given them meaning. (Burns & Grove 2003). The process of research involves emerging questions and procedures. The information data are collected in the participant’s setting and data analysis inductively building from particular to general themes. The researcher in qualitative research makes interpretations of the meaning of the data.
There are 4 major type qualitative research namely phenomenology, ethnography, grounded theory and case study. In this study, phenomenological research design was employed. The lived-experiences on real-life phenomenon were explored through in-depth interviews.

Research Participants

To facilitate the phenomenological inquiry, this study had ten (10) teacher participants who were kindergarten teachers from the different schools of Magsaysay North District in the Division of Davao del Sur. The participants in this study were randomly selected from the kindergarten levels. In this study, the participants had at least three (3) years’ experience as permanent kindergarten teachers.
David (2017) assets that the important tasks of a qualitative researcher are the selection of participants. A qualitative researcher ensured that they can access their participants and the participants have experienced the phenomenon under study. The selection of participants in qualitative research is purposeful. The participants selected were those who could best inform or provide answers to the research questions and enhance understanding of the phenomenon under study.

Ethical Considerations

Since our research study involved teachers in our school, hesitation to disclose information out of fear and withheld some data is presupposed. However, as part of research rigor, several safeguards were applied that removed their fears and promoted trust. I ensured that our study follows the ethical principles as described by (Mack et al., 2005), namely: respect for persons, beneficence, justice, consent and confidentiality.
Respect for persons requires a commitment to ensure the autonomy of research participants and where autonomy may be decreased, to protect people from exploitation of their weakness. Hence, prior to conducting study, permission was sought as a symbol of respect for the persons involved in the study.
Informed and voluntary consent is a mechanism for ensuring that people understand what it means to participate in a particular research study so they can decide in a conscious, deliberate way whether they want to participate. Informed consent is one of the most important instruments for ensuring respect for persons during research (Mack et al., 2005). In this study, I explained verbally and in writing about the objectives and purpose of this research study and made clear that the proceedings would be audio-taped. Participants signed a written consent indicative of their voluntary participation to this study.
Beneficence requires a commitment to minimizing the risks associated with research, including psychological and social risks, and maximizing the benefits that are due to research participants (Mack et al., 2005). In this study, risks or harm was addressed through anonymity of the interviewee in relation to the information shared (Bloom and Crabtree, 2006). Participants were protected at all times so data or files of information were not left lying around in notebooks or un-protected computer files (Bricki and Green, 2007).
Confidentiality of the findings and protection of the identities of the informants was employed using a coding system to hide their true identities (Maree and Van der Westhuizen, 2007). This study adhered to confidentiality recommended that the entire database (i.e. digital voice recorders, typed transcripts, field notes, and other related materials) would be destroyed upon completion of the analysis.
Justice requires a commitment to ensuring a fair distribution of the risks and benefits resulting from research. It is important to build into the research plan a method of acknowledging the contributions that participants make to the success of the research process and to reimburse them in various ways for their efforts (Bloom & Crabtree, 2006). In this study, I ensured that the no out of pocket spending accrued to participants for the interview and comfortability was likewise the priority. Tokens of appreciation were given to the participants for their efforts and contribution as well. According to Bloom and Crabtree (2006), research should enrich the freedom of the participants more than it improves the author’s career.

Role of the Researcher

Our role as the researcher of this study was vital in creating credible research findings. Basically, our role was to facilitate the conduct of interviews and discussions through the research questions and probing statements. In this study, I personally transcribed the data collected and analyzed the transcription. Thematic analysis was employed through formulated categories, codes and themes of the verbal transcriptions. The themes were meticulously interpreted giving light into the inquiry of the study.
As the researchers, we extensively unfolded the phenomenon based on the lived-experiences of the participants. Comprehensive discussions, overlaying and connecting the findings, creating meaning and color to the phenomenological inquiry will be the main process. Archival references and studies utilized by the researcher will strengthen the assertions and realizations introduced in this study.
This phenomenological research used with in-depth interviews of participants to obtain information data. Before the interview, I secured for the participants’ consent. I also emphasized to the participants that they were allowed to ask question for clarify any matter regarding the study and ask their consent also to record the course of the conversation with the assurance that everything shall be dealt with utmost confidentiality and that the information gathered are for academic purpose only.
Through in-depth interview, I was able to gather the feelings, reactions, observations and perceptions of the participants. According to Koontz and Weinrich (2000), the process and narratives do not need to be transcribed verbatim as long as the essence of what the participants were communicating had been caught in the transcription. Individual transcriptions of the interviews were validated by the respective participants.

Data Collection

This study conformed to ethical standard. The steps and procedures observed were as follows: After the approval of the research proposal, I secured the approval of the Schools Division Superintendent, to conduct the study. The same letter request appended the letter of endorsement of the Dean of the Graduate School of Rizal Memorial Colleges, Inc. The endorsement letter attested that I had completed the research proposal of our study. Upon the approval of the Schools Division Superintendent, I subsequently sought the approval of the school principals of identified schools where the participants were assigned.
Through in-depth interview, I gathered the feelings, reactions, observations and experiences of the participants. The data gathered were transcribed. Koontz and Weinchrich (2000) however posit that the process and narratives need not be transcribed verbatim as long as the essence of what the participants communicated have been caught in the transcription. Individual transcriptions of the interview were validated by the respective participants.
Observance of health protocol. Moreover, since this study was conducted at the height of public health emergency due to Corona Virus Disease (COVID)19 pandemic, the data collection of this study was set to abide on the required minimum health standard prescribed by the Inter-Agency Task Force on Emerging Infectious Diseases (IAFT-EID). For safety reasons, the researcher conducted the data gathering through virtual meetings with some participants using an available computer application. For other participants, the one-on-one interviews were conducted with strict compliance to minimum health protocol like thermal scanning, disinfection using footbath and alcohol, wearing of face mask, face shield, and at least one (1) meter social distance of the researcher and participants.

Data Analysis

Analysis of interview transcripts began with microanalysis; open coding based on careful scrutiny of data, line by line, to systematically develop concepts in terms of their themes and dimensions. Once the codes were accumulated, I started the process of grouping and categorizing ideas under more explanatory terms or themes.
As the researchers, we compared and cross-checked the consistency of information. The consistency was examined by comparing observations with interviews, comparing information obtained in questionnaires with what participants shared in interviews and comparing the perspectives of different participants.
The participants reviewed the transcription of every interview session. According to Patton (2002), researchers can learn a great deal about the accuracy, completeness, fairness and validity of their data analysis by having the participants described in that analysis react to what is described and concluded. Participant feedback confirmed the findings and assists in confirming that each summary of the interview session was accurate and ensure that the researcher was asking the right questions.
Using the fundamental techniques of data analysis described by Dewalt and Dewalt (2002) as reading, thinking, and writing; and rereading, rethinking, and rewriting, I gathered the credible categorization, organization, summarization of the large quantities of data obtained from this study. In building up the findings, this study employed Thematic Content Analysis which according to Anderson (2007) is a descriptive presentation of qualitative data. Qualitative data may take the form of interview transcripts collected from research participants or other identified texts that reflect experientially on the topic of study.
As the study unfolded, preliminary analysis was carried out gradually leading to the realization of final analysis and the findings. The researcher followed the recommendations to facilitate analysis introduced by Rossman and Rallis (2003) who states that analysis includes the following: Staying connected to the general framing of the study, asking analytic questions as you go along, writing all the time, noting hunches, thoughts, and impressions, writing descriptive and analytic memos, sharing our ideas through with people, developing a community of practice or talk with the participants, continuing to read what others have said about the topic, being creative, using metaphors, create images, draw pictures, and draw concept maps.
In addition, careful attention was done on conceptualization, the means in which the data was collected, analyzed and interpreted, and the way in which the findings will be presented. Merriam (1998) discussed six basic strategies that researchers can use to enhance internal validity. These strategies include: using archival data; member checks-taking data back to the participants and asking them if the results are plausible; repeated observation of the same phenomenon gathering data over a period of time in order to increase the validity of the findings; peer examination by asking colleagues to comment on the findings of the study as they emerge and clarifying researcher biases at the outset of the study.
This study employed triangulation which according to Nightingale (2020) is a technique to analyze results of the same study using different methods of data collection. It is used for three main purposes: to enhance validity, to create a more in-depth picture of a research problem, and to interrogate different ways of understanding a research problem. Most often, triangulation helps validate research findings by checking that different methods or different observers of the same phenomenon produce the same results.
 
Trustworthiness of the Study

To ensure the trustworthiness of this study, the four established criteria of qualitative rigour were observed, namely credibility, confirmability, transferability, and dependability.
Credibility was ensured through strict adherence to rigour during the data collection process, particularly during the interview phase. All interviews were audio-recorded, and transcription was carried out using participants’ exact words to preserve verbatim accounts. No personal interpretations were introduced during transcription, and all relevant data were carefully included to maintain completeness. In selecting participants, the researchers sought assistance from credible reference persons to identify individuals who had directly experienced the phenomenon under investigation, and the prescribed selection criteria were strictly followed. According to Suter (2012), credibility refers to the believability of research findings, which is strengthened through strategies such as participant validation, triangulation of multiple data sources, and investigator triangulation (De Wet, 2010). These procedures collectively enhanced the credibility of the study.
[bookmark: _GoBack]Confirmability was addressed by ensuring that the findings were grounded in participants’ experiences rather than researcher bias or subjective interpretation. The researchers consciously set aside personal opinions, assumptions, and judgments throughout the research process to minimise distortion of data. Data collection involved the use of audio recordings, field notes, and reflective journals to ensure transparency and traceability of information. The study was conducted with minimal interference to allow participants’ authentic experiences to emerge. Ramsey (2010) defines confirmability as the extent to which findings can be corroborated by others, while Suter (2012) emphasises its link to objectivity and the control of researcher bias. These measures ensured that the findings reflected participants’ narratives rather than researcher predispositions.
Transferability was ensured by providing detailed and context-rich descriptions of the research setting, participants, and data collection process, enabling readers to assess the applicability of findings to other contexts. The study was aligned with established theoretical frameworks and existing literature, and an archival log was maintained to document interview protocols and data management procedures. This allowed for comparison of similarities and differences across contexts. Ramsey (2010) notes that transferability depends on the extent of similarity between study contexts, while De Wet (2010) emphasises that rich, thick descriptions enable readers to determine whether findings can be applied to other settings. Accordingly, detailed contextualisation was provided to support informed judgement by readers.
Dependability was ensured through consistent procedures in data collection and analysis, particularly during thematic analysis. Transcribed data were systematically examined to identify significant statements, which were then coded and grouped into emerging themes. These themes were refined through repeated categorisation to generate broader and more meaningful thematic constructs. The process of numeration was applied, whereby the frequency of recurring themes across participants’ accounts was considered; themes were included when supported by at least two participants, while isolated statements were excluded. Dependability, as noted by Ramsey (2010) and Sinkovics et al. (2008), refers to the stability and consistency of findings over time. Suter (2012) further highlights strategies such as audit trails, triangulation, and inter-coder agreement as mechanisms for enhancing dependability. In line with these principles, systematic documentation and structured analysis procedures were employed to ensure reliability of the findings.
Collectively, the careful application of credibility, confirmability, transferability, and dependability ensured that the study met established standards of qualitative rigour, thereby strengthening the trustworthiness and scholarly integrity of the research outcomes (Gempes et al., 2009).

Results and Discussions

In this section, the findings of the qualitative phenomenological study are presented and discussed. The themes that are developed in the process of thematic analysis are thoroughly examined. The discussions of the findings are based on the narratives of the participants which are triangulated together with archival resources and studies that conforms with the research findings.

Challenges of kindergarten teachers in developing literacy skills of learners in the midst of health crisis.
This study has gathered the narratives of teacher-participants in developing the literacy skill of kindergarten learners in the midst of health crisis. Using thematic content analysis, the following are the themes that emerged based on the information data gathered:
Reluctance of learners to cooperate with their parents in learning activities. The parents serve as facilitators of learning at home in this time of health crisis. The new role of parents as facilitators of learning, is definitely not that easy for the parents. They have to make adjustments on their roles as facilitators of learning and as parents of their children. In the same manner, the children have to understand the new role of their parents which is totally different from what they usually experienced at home. 
In developing the literacy skills of learners in this time of the pandemic, the teachers have to engage with the parents to help develop the literacy skills of the learners. Unfortunately, the learners have manifested reluctance to cooperate with their parents. The following are the statement of the teacher-participants:

Makita na ko sa virtual conference sa learner ug iyahang mother nga ang bata maulaw mo execute kay naa iyahang mama nga nag tan-aw sa iyaha. Murag mahadlok siya magkamali labi na kung dali ra masuko ang inahan kung dugay mo perform iyahang bata (In our virtual conference with the learner and the mother, the child is shy to execute skills because his mother is watching him perform. It seems that he fears to commit mistake especially if the mother easily got angry whenever the child lags to perform.) (P1)

Another similar statement on reluctance of learners to cooperate with their parents.

I think some children could hardly understand why their parents become their teachers. In many instances, they wear the hat of being their parents but all of a sudden, they become their learning facilitator. I think some children could hardly understand that shift of role that many of them do not cooperate with their parents in times when the parents now act as learning facilitator because it is not the usual thing that they experience. (P3)

The narratives of the participants clearly point to the reluctance of the learners to cooperate in the learning activities at home. In a family where parents do not usually act as tutors to their children, parents would have the difficulty to demand the cooperation of the children in times of learning activities. This scenario is not really true to all participants. There are also families when the children activity engaged with their parents in learning activity because the parents have been their learning tutors long before the pandemic. However, in this study the narratives of the participants’ point to the lack of learners’ cooperation to their parents in time of learning activity.
The difficulty of parents teaching their children at home and the reluctance of children to cooperate in learning activities with their parents could create stress to the parents. Aside from that, the literacy development of learners at home is also at risk. The stress created in this scenario is felt by parents even in developed countries. Mann (2020) reports that Stern has become more anxious and stressed out than ever before, and she is far from alone. Many parents were forced to become “proxy educators” for their children without adequate training as schools transitioned to distance learning due to the COVID-19 pandemic. In a new study, researchers analyzed data from over 3,300 U.S. households in March and April to see how distance learning was affecting parents’ mental health. The investigators found that just over 50% of all parents had at least one child struggling with distance learning, and were more stressed as a result.
What’s more, parents with at least one student struggling were more likely to feel anxious, depressed, have trouble sleeping and/or lose interest or pleasure in activities that they once enjoyed, compared with parents who did not have a child who was struggling with distance learning. This was true regardless of income, number of children struggling or the number of days since schools stopped in-person learning, the findings showed. 
The reluctance of children to cooperate with their parents in learning activity at home could not just be attributed to the child’s lack of interest. It could also be attributed to the parents’ capability to lead the children towards learning engagement and such role as proxy educators is not the role that parents play prior to the pandemic.
Inability of parents to assist in child’s literacy development. Parents have been supportive of their child’s education but not all of them have the ability to facilitate or act as teachers to their children in lieu of the school teachers. The pandemic however left the parents no choice but to act as educators of their children who are in modular distance education. In this study, the teachers-participants have observed the inability of the parents to assist the academic development of their children. The following are the narrative of teachers on the inability of parents to assist in the literacy development of children having their distance education at home:
Akong gihimo, pananglitan sa language literacy, gina tutor o guide na ko mang parents unsaon nila pag tudlo ang bata sa pag decode or pag letter sound. Ang problema kay lahi man ang gitudlo sa ginikanan. Dili man tama ang letter sound. Mao nga pag abot sa bata, mali sad iyahang na learn. Dili man gud sad alim ang pagtuon bisag sa pag sound lang sa mga letters kay dili man nan a master sa ginikanan. (What I did in language literacy is to guide or tutor the parents on the proper way of decoding and letter sound. The problem however is that parents taught their children the wrong sounds. The children also learned the wrong letter sounds. I understand that it’s not easy for parents to teach the letter sound because they have not mastered the skill) (P5) 
Also,
Well, it’s a reality that there are parents who have not gone to school nor have develop the ability to teach children in reading and writing. Teaching their children is a burden to them not because they are not willing to do the task as facilitator of learning at home but because they do not have the ability to teach the lesson. Some of them do not even understand the contents in the modules (P6)
The COVID-19 pandemic has caused the government to install restrictions for face-to-face learning. The scheme is for the teachers to orient the parents of the lessons to be taught to the children at home. However, many of the parents do not have the ability to cascade the lessons taught to them by teachers especially in reading. This situation is not just observed by the teachers but the parents themselves have seen their limitations in term of educating their children using the lessons in schools. In the study of Garbe, A. et.al (2020), they found that the lack of parent content knowledge or pedagogy was a barrier described by nine participants. Survey respondents that identified their predominant struggles as content knowledge or pedagogy discussed their lack of training to become an educator.
Moreover, Sintema (2020) posits that the level of academic performance of the students is likely to drop for the classes held for both year-end examination and internal examination due to reduced contact hour for learners and lack of consultation with teachers when facing difficulties in learning/understanding. This study has similar perspective that the literacy development of learners especially in the primary grade may be badly affected in this distance learning approach since there is limited opportunity for teachers to directly guide the learners towards literacy skills development. Sadly, education of children in remote education cannot be relied to parents because of their limited capability to teach the learning contents. 
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Figure 3: Challenges of kindergarten teachers in developing literacy skills of     learners in the midst of health crisis



Strategies of teachers in building literacy skills of kindergarten learners

Amidst the pandemic, teachers could not just cling on to the challenges and pitfalls of building the literacy skills of the kindergarten learners. Initiatives have to be done to help the parents assist their children in their journey in this distance learning approach. The following have developed the themes on strategies of teachers in building literacy skills of the kindergarten learners:

Periodic guidance to parents and learners. One of the strategies of teachers in building the literacy skills of kindergarten learners is to intensify periodic guidance to parents and learners. This theme emerges from the narrative of participants as they unfold their strategies of building the literacy skills of learners in the midst of the pandemic. Through periodic guidance provided by the teachers, they are able to monitor the performance of the learners. They also provide learning support to the parents especially on the right ways of teaching the children at home. The following are statements of the participants on periodic guidance to parents and learners:

Since I find it impossible to build the literacy skills of the learners by relying on the parents alone, my strategy is to keep a constant and periodic guidance to the parents and learners. I call the parents each time the right way to facilitate reading for instance. I also speak to the learners to know if they learned and if they have questions (P7).

Parallel statements are also expressed by another participant.

Importante nga makita sa bata nga naa iyang teacher mga nag monitor sa iyaha every now and then. Usahay ang bata man gud dili mo sunod sa iyahang ginikanan sa panlahi sa pagtudlo. Mao nga kinahanglan mo guide ang teachers sa bata, mao akong strategy sa literacy development. It is very important that the child know the response of the teachers who monitors his learning. Sometimes children do not follow their parents in doing reading and writing activities. Hence, the teacher’s periodic guidance is very important and that’s my strategy in literacy skill development. (P7)

From the narratives of the teacher-participants, it is evident that in this time of the pandemic, the teachers’ literacy skills development for the learners is through periodic guidance provided to the parents and the learners. The periodic guidance however is not done in the face-to-face manner but through virtual conferences. This strategy is perceived by the participants as relevant and essential in keeping the parents and the learners abreast of the proper ways of teaching their children about learning contents for reading, writing speaking and listening skills.

In guiding the parents in this new normal, Johnson (2020) articulates that many parents and guardians felt overwhelmed in supporting their student’s learning during the pandemic. In order to customize learning for their children, parents and guardians need learning objectives and ways to achieve those goals. Teachers can be the partners that families need by providing them information and tools to assess student progress. Explain the importance of setting clear learning targets to parents or guardians. Encourage them to frame goals with an “I can…” sentence stem format. Make sure the goals are specific and measurable.
Provide learning resources for explicit teaching. Another way of the teachers to develop the literacy skills of the learners is to provide learning resources like videos and audio instructions for explicit learning of learners. This theme emerges from the narratives of the participants since most of them frequently mention this as their specific way to the approach of developing literacy skills in this pandemic. The following are the narratives of the participants:

There are topics that cannot be easily explained without visual support. These topics are best explained using videos which could be easily retrieved from the DepEd portal. Since some students have cellphones while others have video players, these topics could be explained using videos and other visual support (P4)

Also,

There are audio instructions that could be use for the listening skills development of learners. What I do is to provide the parents with audio record of stories and letter sounds for instance for the learners to directly learn from them. In this pandemic, I also insert images or picture presentations for visualization of learners. (P3)

The use of audio and videos to explicitly teach literacy skills of learners is one of the ways of teachers in developing the literacy skills of the learners. The importance of audio and videos as learning support has been advocated by educators for explicit learning. Simi (2020) outlines reasons for the use of videos in education. To cite, some reasons are as follows: Visual stimulation grabs students’ attention. It seems as if our lives can be summarized as one extended screen staring session. Students today instinctively expect to be visually stimulated; very few respond well to the use of text on its own. Visual stimulation encourages student interaction with content or a concept. It also creates a bigger memory imprint in a student’s mind, making teaching with videos perfect for information retention. The stimulation of higher order learning. The use of videos stimulates the cognitive processes of thinking, reasoning, problem-solving, decision-making, and creating. Videos take the student beyond recall-and-relate activities. Use videos to engage viewers with more complex themes, and to facilitate further engagement with the content.
Moreover, visual representations are explicit approach in teaching. Explicitly teaching has been of the widely used strategies to facilitate learning of young learners who have limited experience. Hughes, C. A., Morris, J. R., Terrien, W. J., & Benson, S. K. (2017) define explicit teaching/instruction as a group of research-supported instructional behaviors used to design and deliver instruction that provides needed supports for successful learning through clarity of language and purpose, and reduction of cognitive load. It promotes active student engagement by requiring frequent and varied responses followed by appropriate affirmative and corrective feedback, and assists long-term retention through use of purposeful practice strategies.
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Figure 4: Strategies of teachers in building literacy skills of kindergarten learners Insights to support the literacy skills development in the midst of health crisis


Developing the literacy skills of kindergarten learners is a challenge in this time of pandemic. This study found that the challenges in literacy skills development involves the following: Reluctance of learners to cooperate with their parents in learning activities and Inability of parents to assist in child’s literacy development.
In keeping on to these challenges on literacy development of kindergarten learners, the teacher-participants unfold their strategies of developing literacy skills. The themes on the strategies of teachers are as follows: Periodic guidance to parents and learners and Provide learning resources for explicit teaching. The teachers’ strategies intend to overcome the gaps post by the challenges in developing the literacy skills of learners in this time of pandemic.
In this section, the insights are drawn from the challenges and strategies of teachers in developing the literacy skills of kindergarten learners. The following are the themes developed as insights:
Strengthen collaboration with parents. The problem on literacy development of kindergarten learners is not just a concern of teachers but of the parents as well. It is therefore a proposition of this study that strengthening collaboration with the parents could at least reduce the problem of learners’ literacy development in this pandemic. The partnership with the parents is already evident in this study but since parents’ collaboration in the academic journey of children is the only possible way to facilitate learning, it is the insight of this study to strengthen the collaboration. Baker et al., (2001), the main components are family factors, school factors, economic influences, and student variables. How Chang & Romero (2008) also added to home factors, school factors which can also influence student performance. These school factors consist of poor rapport between teachers, students and their families. Climate issues including the size of the school, attitudes of the teachers, administration, and other students play a major role.
There is no other way to develop literacy of learners in this crisis than to have the parents wear their hat of becoming proxy educators. But, literacy development does not happen just because the parents cooperate in the literacy development of children because many parents do not have the ability to facilitate literary learning which is understandable because they are not trained to do the task as compared to the teachers. This insight is aligned with the view of Baker et al. (2001) who posits that another successful intervention creates partnerships between schools, families, social workers, outside organizations, the community and sometimes law enforcement. The author expands the influence of partnership even to the community level. In this study, the partnership with the parents is perceived as the initial step to address the problem of learners’ absenteeism. It is perceived that the cooperation of the parents and the entire family and the school could help reduce the problem of absenteeism which is badly affecting the schooling of learners and their academic performance.
Provision for digital equipment and internet connectivity to facilitate literacy development. The teachers and the students need for digital equipment and internet connectivity have been known by the education department. In fact, the department is eyeing of providing teachers with digital technology that could help them in their virtual learning engagement with the students. The problem though is on the part of the students. However, until now the plan is has not come to reality. Perhaps, this program of providing each teacher the digital technology demands a huge budget that the department could hardly raise.
In this study, the teachers have introduced audio and video resources to facilitate explicit instructions. It is however observed that many households do not have the digital equipment to use for academic purpose. Moreover, have no internet access to obtain virtual information and resources for educational activities. This leads to the insight that there must be provision for digital equipment for the learners and the parents to use at home. This proposition may be difficult to attain but there are other possible options that the plan to provide digital technology for the teachers could be materialized. Aside from engaging partnership with stakeholders for donations, the giving of grants or loan for the learners who are willing to buy their personally own computer may be initiated.
Meanwhile, in line with this perspective, Manlipot (2020) reports that Education Secretary Leonor Briones said Monday that additional funds given to the Department of Education (DepEd) will be used to provide gadgets or computers to students or schools and would also aid the implementation of its Learning Continuity Plan (LCP) amid the COVID-19 pandemic. Briones, during the “Laging Handa” public briefing, said that if DepEd will be given additional funds, this will definitely be used to address gaps in the implementation of its LCP – specially to provide students with gadgets to be used for distance learning as well as to help in the reproduction of printed Self-Learning Modules (SLMs).
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Figure 5. Insights to support the literacy skills development in the midst of health crisis

Conclusion 
Presented in this section are the summary of the findings of narratives of teachers on the literacy skill development of kindergarten learners in this time of the pandemic. It explores on the phenomenological experiences of the teacher participants on the challenges that they experienced in developing the literacy skills of learners considering the restrictions caused by the health crisis. Through the shared experiences of the teacher-participants who voluntarily submit themselves to series of interviews, the themes on the strategies of teachers in developing the literacy skills of learners are also outlined in this study. Further, this study has drawn insight from the narratives of the teacher-participants that may be helpful to support teachers in their effort to develop the literacy skill of learners in this time of pandemic.
Employing thematic analysis of the gathered information data, the challenges of teachers in developing the literacy skills of the learners has yielded the following themes: Reluctance of learners to cooperate with their parents in learning activities and Inability of parents to assist in child’s literacy development. The themes show that in the midst of the pandemic, teachers have difficulty of developing the literacy skills of learners because of prohibitions to conduct face to face instructions to learners. Moreover, the inability of parents to deliver literacy skills development to learners is a factor to the challenge including the reluctance of children to undergo academic training with their parents as proxy educators.
On the strategies of teachers in developing the literacy skills of the learners, this study has developed the following themes from the coded narratives of the participants: Periodic guidance to parents and learners and Provide learning resources for explicit teaching. The strategies of teachers in developing the literacy skills of the learners try to address the gaps on the challenges of the teachers in developing literacy skills of learners. Through periodic guidance of parents and learners, the teachers are able to guide the learners and correct them of wrong concepts or skills learned. Also, the use of audio and video learning resources are direct way of cascading learning from the teachers to the learners thereby reducing the chance of misinformation from second source of information such as the parents.
Finally, this study has the drawn insight from the findings drawn and they are as follows: Provision for digital equipment and internet connectivity to facilitate literacy development and Strengthen collaboration with parents. It is the insight of this study that if the learners are provided gadgets or digital technology for online communication and instructions from the teachers, the literacy development could be improved. Also, the stronger collaboration with the parents could mind the gaps on their inability to facilitate education at home since the teachers and the parents would now have the stronger ties for feedback mechanism to assess and improve the literacy skills of learners.

Implications

The inquiry is focused on developing the literacy competence of kindergarten learners. The effort of the teachers apparently manifests their commitment to implement the curriculum of the department and their dedication to elicit from the students the literacy skills from the learners through the parents’ support as facilitators of learning at home. There are lot of limitations for teachers to develop the literacy competence of learners in this time of pandemic. Yet, despite the limitations, the teachers introduced strategies to develop the literacy of kindergarten learners through direct teaching using audio and video learning resource. Moreover, the teachers periodically communicate with the learners and the parents to guide them in their effort for literacy development.
At the outset, it is the insight of this study to provide support to the teachers in developing the literacy skills of the learners. Through the insights, the difficulties and challenges of developing literacy skills in this new normal could be addressed thereby creating leverage to improve the literacy skills of the kindergarten learners. It is hope that the insights could be acted respectively so that the literacy skills of learners which are at risk in this pandemic could be minded and be improve despite the health crisis.


Future Direction of the Study

This study is conducted in a small scale; it is encouraged that a similar study will be done in district or wider level. A thorough and more explorative inquiry may deal on literacy skills development of learners. It could also be that a phenomenological inquiry may delve into the learning resource support and literacy competence of the students as they go through the process of literacy development. It is very important to deepen the understanding on the influence and experiences of students and teachers on tasks in this time of pandemic. To widen the influence of this study, the following may be initiated in the future: Presenting this study to the DepEd authorities and other government entities. The findings of the study are significant to make possible recourse to address the need to enrich the performance tasks in the new normal. The school heads, being the direct implementer of DepEd program are essential figure in responding to the needs for trainings for digital technological technology and resource allocation through stakeholders’ linkages or allocating budget for digital technology needed by the learners for performance assessment.
Presenting this study to the teachers could at least help them make adjustments on overcoming the challenges in performance tasks in the new normal. Obtaining best practices from other teachers in implementing performance tasks is helpful to serve as benchmark of other teachers to adopt in their blended learning.
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