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ABSTRACT

	Aims: The National Education Policy (NEP 2020) India, recognizes the importance of guidance and counselling in fostering student’s well-being and holistic development in schools. Policy also emphasizes that teachers are the guide and philosophers, endowed with potentialities of counsellor to help and facilitates personal growth and positive changes through self-understanding among students. This study aimed to develop a survey instrument by exploring the key constructs viz factors on which teachers provide guidance and counselling support to students in schools.
Methodology: Data were collected through self-developed survey instrument using Google Form from 626 school teachers (male n=342 [54.63%] and female n=284 [45.36%]). Purposive sampling method was used for data collection. Participants were teachers from public and private schools in Delhi-NCR. 
Statistical Analysis: Exploratory Factor Analysis (EFA) technique was applied to identify key constructs underlying the survey instrument to explore teachers’ role as counselors in schools. Kaiser-Meyer-Olkin measure of sampling adequacy and Bartlett’s test of Sphericity were used to assess the factorability of the data. To determine the number of factors to be extracted, Kaiser’s Criterion and Scree Test were examined. Varimax orthogonal factor rotation method was applied to minimize the number of variables that have high loadings on each factor. Reliability (Internal Consistency) and Convergent validity were also confirmed of the survey instrument. 
Results: Findings indicated the four key constructs of teachers as counsellors i.e., (i) communication with stakeholder, (ii) boosting self-confidence and decision-making skills, (iii) assisting in academic, social and emotional issues and (iv) information dissemination among stakeholders.
Conclusion and Future Implications: The study concludes that there are four key constructs on which teachers function as counsellors in schools. The findings provide insight to educators, teachers, counsellors, administrators and policy makers with the valuable information that teachers can be orient and capacitate on these significant dimensions to assist the learners in socio-emotional and academic concerns in their school journey. 
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1. INTRODUCTION 
[bookmark: _Hlk226377210]The primary goal of schooling is to support the growth of students across the various aspects as physical, cognitive, socio-emotional and vocational. So, teacher’s role is crucial in identifying students’ abilities, nurturing skills, character building (Rao, 2008 and Behrani, P., 2016) and promoting mental health and well-being, leading to their holistic development (Bower et. al., 2011, Martin & Collie, 2019; and Akdemir, A., 2023). In fact, the role of modern teachers has transformed from knowledge on teaching and nurturing (Hue, 2008; Lee & Yip, 2021). Teachers also support students in handling peer pressure, conflict, relationship issues, personality difficulties, bullying, future planning and decisions -making (Shannon O O’Brien et al., 2024; Brown, et al., 2024 and Warsi, L. Q. et al. 2025). As schooling years are considered major period for development, students experience diverse changes and challenges. Moreover, due to the rapid changes in society, family, etc., students as individuals may face issues related to family (such as extremely low socioeconomic situations, students from single-parent families, divorced parents), emotional imbalance (such as sentimental frustrations, adjustments, physical and emotional abuse), and self-identity issues (such as self-efficacy, self-analysis, understanding one's own identity, behaviors, and personal expectations from others and themselves). Therefore, Guidance and counselling services in schools help students to meet their basic psycho-social-emotional developmental needs, build healthy relationships with their peers and teachers, help in dealing various concerns (Akinade, 2012; Abdillah et al., 2022; Vostanis & Bell, 2020; Lung, 2013 and Yuniarti & Sitinjak, 2022). Hence, it is observed that the present era is full of competition leading to anxiety, stress, conflict, identity issues etc. in adolescence, particularly among students (Mutie & Ndambuki, 2002 and Ndu, 2004).  They need to be balanced and focused to achieve academic and personal goals in life. In fact, due to the various challenges, such as academic challenges, competitiveness, peer pressure, parents’ expectations, etc., a need for appropriate guidance and counselling arises in schools.
In the above view, counseling and guidance services/support are essential in assisting students to navigate challenges during school journey (Gunawan, 2015 and Situmorang, 2020). Traditionally, in India, such support (guidance and counselling) was available through the family and elderly, particularly in the joint family. Moreover, the guiding role of Gurus in nurturing their shishya’s personality, character, values and facilitating their journey of exploring the world of knowledge (Gyan) has been an Indian tradition. Besides these, moral and emotional support was also available from teachers, friends, and spiritual/religious mentors. In the rural and geographically remote areas where parents are illiterate and less educated, students and their parents mostly trust teachers for guidance and career counselling (Murtaza & Khan, 2012).  McFadden et al. (2019) and Kathawa & Arora (2020) stated that counselling helps in developing students’ intellectual abilities, build a balanced personality, and shape individuals intellectually, spiritually, morally, and socially. Although there are professional counsellors in schools. Nevertheless, the ratio of counsellors to students is extremely low in Indian schools to cater the socio-emotional well-being needs of students. Unfortunately, presently, a single school counsellor or psychologist has to take care of 800-1000 students in a school, which becomes a big challenge for the practicing counsellor and the whole school system to address various counselling issues with the minimal counselling support services in Indian schools.  
1.1 Teachers as Counsellors: Policy Perspective 
The National Education Policy 2020 (NEP 2020), National Curriculum Framework for Foundational Stage 2022 (NCFFS-2022) and National Curriculum Framework for School Education 2023 (NCFSE-2023) documents of Ministry of Education of India also views guidance and counselling as part of the curriculum, helping in achieving the goals of education i e. the holistic development of students while making available these facilities at optimum level in schools to cater the psycho-social-emotional well-being needs of students.
So, the training/orientation/capacity building of pre-service and in-service teachers is required to help students in identifying and understanding their own abilities, enhancing their coping skills, promoting better decision-making ability, improving their relationships with peers and teachers, and helping them become self-directed in adapting to life and its challenges (National Education Policy-2020 pg.190 Section 5.4). In view of the counsellor’s availability in Indian schools, a need arises to sensitize and develop teachers as guidance minded functionaries, equipping them with guidance and counselling skills to deal with socio-emotional issues of the learners in schools. In school, a teacher plays a significant role in the personal, social, emotional, and academic development of students. A teacher can provide guidance and counselling services having keen observation of students in the classroom, library and sports ground. They are also involved in conducting meetings and communicating with the school administration and parents whether the child is dealing with any issues at school that could be preventing them from effective learning. Teacher may be more helpful in the personal-social development of students by creating a stress-free environment for learning, encouraging students to understand themselves, relating subject matter to self and needs of students, helping children learn independently and cope with demands and challenges, facilitating the development of healthy peer relationships through group activities and classroom climate, etc. Moreover, in daily activities, the teacher holds a unique position to understand the students’ needs and challenges in school and also tries to identify any deviations in their behavior (Sahoo, 2024). 
Therefore, a teacher with an appropriate guidance mindset will be able to identify the academic, personal, social, and emotional needs of students. Such a teacher would continuously guide the students, channelize their energy in right direction, make them capable to cope with stress, hence improved academic achievements and motivation. Additionally, frequent interactions with students enable teachers to notice their frustration, peer-related issues, emotional imbalance, and many other challenges faced in school. Moreover, an immediate subject teacher may gain deeper understanding of students in various ways, such as testing, observing, keeping anecdotal records, and talking to students, parents, and other individuals associated with the problem at hand.
In this way, teachers are able to gather an overall understanding of the factors that could be influencing the students and impeding their mental, social, and academic balance. This intends the need for every teacher to become a ‘guidance-minded’ teacher and carry out his/her functions with guidance and counselling purpose (Yeung, 2014 and Sundar & Mesalia, 2023). Specifically, in Indian school systems, school teachers need to be trained to guide and counsel students to address the need of students belong to diverse social groups (disadvantaged SC, ST, minority, transgender, and differently abled students). 
Rationale  
Although some schools have professional counsellors, still many schools continue to lack adequate counselling support. However, all schools require effective mechanisms to address students’ academic as well as socio-emotional needs. National Education Policy (2020) India, recommends the development of guidance and counselling-related competencies among teachers so that they can help bridge this gap and function as first level counsellors in school, addressing learners’ various concerns at the initial level. In turn, enables them to bridge the gap between pedagogy and psychological support. In this context, there is a growing need to develop guidance and counselling aptitudes and skills among teachers to effectively support students’ psychosocial and emotional needs in schools. Equipped with these competencies, teachers can offer initial guidance and, where necessary, facilitate referrals to specialized professionals. Hence, the present study aims to explore the key constructs or factors associated with teachers functioning as first-level counsellors or guidance-oriented practitioners in schools.
Objectives of the study
1. To explore key constructs/factors of teacher as a counsellor.
2. To examine the application of exploratory factor analysis method in identifying key  
    constructs/ factors of the survey instrument. 
3. To measure reliability and validity of the survey instrument based on factor analysis.

2. methodology
2.1 Instrumentation
In developing the survey instrument, empirically grounded steps were followed (Kalkbrenner, 2021; Mvududu and Sink, 2013): item development, experts review, feedback integration, factor extraction, factor retention, factor rotation, and factor naming. In alignment with the first step, we reviewed the literature of guidance and counselling practices in schools thoroughly which was reflecting the necessity for this instrument and provided theoretical blueprint. After identifying and defining the key constructs, the first draft of potential items (25 items) was prepared and reviewed by the authors. Further, the list of the items was reviewed by four experts (practicing school counsellors and teacher-counsellors). Detailed feedback received which was integrated in finalizing the items. Thus, the final instrument consisted of 16 items/statements.  Each statement was rated on a five-point Liker scale (1-5, lowest to highest agreement with the statement). The statements were written to reflect teachers’ involvement communication with stakeholders, enhance self-confidence and decision-making ability, support in academic, social and emotional issues and information dissemination.  
2.2 Participant’s characteristics and Data Collection Procedure
Using a purposive sampling method, approximately 700 school teachers (Government and private) were contacted and send the link of google form for data collection. A total N=626 responses were received. Participants’ age ranged from 25-60 years (M=40.65, SD=9.85) including male n=342 (54.63%) and female n=284 (45.36%). The sample averaged 10.29 years of teaching experience (SD=7.83), belongs to rural n=316 (50.47%) and urban n=310 (54.52%) areas and types of schools as government n=352 (56.23%) and private n=274 (43.76%).
2.3 Statistical Analysis of the Data
The obtained data was exported into SPSS 26.0. Bartlett’s test of sphericity (Bartlett, 1954) and Kaise-Meyer-Olkin’s (KMO) (Kaiser, 1974) were used to assess the suitability of the data and measure of sampling adequacy respectively. Following the steps for instrument development outlined by Kalkbrenner (2021) and Mvududu & Sink (2013), Exploratory Factor Analysis (EFA) was used to determine the factor structure of the survey instrument.  At the first step, the following cut-offs was applied to determine the number of factors to retain i.e., factor loadings greater than 0.3. Criteria used for factor retention included Kaiser-Guttman’s criterion of an eigenvalue over 1, visual inspection of the scree plot and Horn’s parallel analysis (Horn, 1965). The minimum acceptable variance explained was set at 60% based on Hair et al. (2018). The items having communalities greater than 1.00 were subjected to Principal Component Analysis (PCA) with Kaiser’s Varimax Rotation. Furthermore, the reliability (Cronbach alpha) and validity (Divergent validity) were also calculated of the instrument. 


3. results
3.1 Procedure of Exploratory Factor Analysis
This study has undertaken three primary phases for conducting Exploratory Factor Analysis: 
a) Evaluation of the data’s appropriateness, 
b) Extraction of the factors and 
c) Rotation and understanding of the factors. 
Exploratory factor analysis was employed to identify the key constructs underlying the survey instrument of teachers as counsellors. Using EFA method the intercorrelation among the items of the survey instrument was assessed. In this study, method of factor analysis with principal components extraction used to examine whether the items represent identifiable key constructs related to teachers as counsellors or not. The following steps were performed:
Step 1: Evaluation of the Data’s Suitability: Kaiser-Meyer-Olkin test was applied to measure the suitability of the data for factor analysis. Similarly, Bartlett test of Sphericity, intercorrelation matrix and determinant score were computed to detect the appropriateness of the data set factor analysis. 
Table 1 illustrates the value of KMO statistics that is equal to 0.901 > 0.6 which indicates that the sampling is adequate and factor analysis is appropriate for the data. Bartlett’s test of Sphericity is used to test the adequacy of the intercorrelation matrix, and is highly significant at p<0.001 which shows that the intercorrelation matrix has significant correlation among the items. Here, the Bartlett Test of Sphericity value is 4079.16 and an associate degree of significant is less than 0.0001. To be specific, the items are not orthogonal. The significant value <0.01 indicates that a factor analysis is useful for the data set. 
Table 2 shows the intercorrelation matrix demonstrates that there is sufficient correlation to justify the application of factor analysis. Intercorrelation matrix displays that there are many items whose intercorrelation is >0.3 between the items. The value for the determinant is an important test for multicollinearity. The determinant score of the intercorrelation matrix is 0.001 > 0.00001 which indicates absence of multicollinearity.
Table 1. Kaiser-Meyer-Olkin and Bartlett’s Test of Sphericity
	Kaiser-Myer-Olkin Measure of sampling adequacy
	0.901

	Bartlett Test of Sphericity
	Approx. Chi-Square
	4079.161

	
	df
	120

	
	sig.
	0.000


Table 2. Intercorrelation Matrix and Determinant Score
	
	Item1
	Item2
	Item3
	Item4
	Item5
	Item6
	Item7
	Item8
	Item9
	Item10
	Item11
	Item12
	Item13
	Item14
	Item15
	Item16

	Item1
	1
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Item2
	.254**
	1
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Item3
	.477**
	.383**
	1
	
	
	
	
	
	
	
	
	
	
	
	
	

	Item4
	.267**
	.358**
	.348**
	1
	
	
	
	
	
	
	
	
	
	
	
	

	Item5
	.382**
	.405**
	.474**
	.369**
	1
	
	
	
	
	
	
	
	
	
	
	

	Item6
	.207*
	.412**
	.293*
	.287**
	.292**
	1
	
	
	
	
	
	
	
	
	
	

	Item7
	.156*
	.365**
	.263**
	.264**
	.256**
	.607**
	1
	
	
	
	
	
	
	
	
	

	Item8
	.221**
	.383**
	.286**
	.251**
	.290**
	.505**
	.600**
	1
	
	
	
	
	
	
	
	

	Item9
	.251**
	.305**
	.280**
	.252**
	.316**
	.323**
	.432**
	.456**
	1
	
	
	
	
	
	
	

	Item10
	.272**
	.356**
	.300**
	.306**
	.410**
	.338**
	.361**
	.421**
	.504**
	1
	
	
	
	
	
	

	Item11
	.242**
	.289**
	.287**
	.278**
	.382**
	.271**
	.353**
	.344**
	.496**
	.654**
	1
	
	
	
	
	

	Item12
	.356**
	.387**
	.336**
	.308**
	.396**
	.347**
	.504**
	.402**
	.414**
	.489**
	.516**
	1
	
	
	
	

	Item13
	.308**
	.325**
	.309**
	.350**
	.408**
	.262**
	.302**
	.333**
	.389**
	.468**
	.464**
	.690**
	1
	
	
	

	Item14
	.301**
	.189*
	.175*
	.224**
	.306**
	.147*
	.185*
	.217*
	.373**
	.364**
	.411**
	.464**
	.543**
	1
	
	

	Item15
	.291**
	.234**
	.176*
	.282**
	.222**
	.247**
	.257**
	.272*
	.342**
	.296**
	.352**
	.393**
	.431**
	.503**
	1
	

	Item16
	.248**
	.297**
	.182*
	.284**
	.238**
	.286**
	.316**
	.352**
	.363**
	.373**
	.360**
	.441**
	.457**
	.428**
	.634**
	1

	Note: ** Correlation is significant at the 0.01 level (2-tailed). * Correlation is significant at the 0.05 level (2-tailed)
Determinant Score= .001


Step 2: Extraction of Factors: To ascertain how many initial unrotated components need to be removed, the Scree test and Kaiser's criterion were employed. The variance explained by those particular linear components is represented by the eigenvalues corresponding to each factor. Any factor loadings with value less than 0.4 will not be presented when the coefficient value is less than 0.4. 
The eigenvalue and total variance explained are shown in table 3. Principle component analysis is the factor analysis extraction technique utilized in this investigation. Within the data collection, 16 linear components were found prior to extraction. The data set with the eigenvalue >1 consists of four different linear components after extraction and rotation. A total of 63.18% of the variance is accounted by four retrieved components. It is recommended that the retained components account for a minimum of 50% of the overall variation.
Table 3. Eigenvalues and Total Variance Explained
	Total Variance Explained


	Items
	Initial Eigenvalues
	Extraction Sums of Squared Loadings
	Rotation Sums of Squared Loadings

	
	Total
	% of Variance
	Cumulative %
	Total
	% of Variance
	Cumulative
 %
	Total
	% of Variance
	Cumulative %

	1
	6.257
	39.106
	39.106
	6.257
	39.106
	39.106
	2.736
	17.098
	17.098

	2
	1.524
	9.526
	48.632
	1.524
	9.526
	48.632
	2.513
	15.705
	32.803

	3
	1.325
	8.278
	56.910
	1.325
	8.278
	56.910
	2.479
	15.492
	48.295

	4
	1.004
	6.276
	63.186
	1.004
	6.276
	63.186
	2.383
	14.892
	63.186

	5
	0.784
	4.902
	68.089
	 
	 
	 
	 
	 
	 

	6
	0.710
	4.436
	72.524
	 
	 
	 
	 
	 
	 

	7
	0.617
	3.858
	76.383
	 
	 
	 
	 
	 
	 

	8
	0.554
	3.460
	79.843
	 
	 
	 
	 
	 
	 

	9
	0.539
	3.366
	83.209
	 
	 
	 
	 
	 
	 

	10
	0.495
	3.096
	86.305
	 
	 
	 
	 
	 
	 

	11
	0.471
	2.946
	89.251
	 
	 
	 
	 
	 
	 

	12
	0.425
	2.654
	91.905
	 
	 
	 
	 
	 
	 

	13
	0.381
	2.384
	94.289
	 
	 
	 
	 
	 
	 

	14
	0.339
	2.121
	96.409
	 
	 
	 
	 
	 
	 

	15
	0.303
	1.896
	98.305
	 
	 
	 
	 
	 
	 

	16
	0.271
	1.695
	100.000
	 
	 
	 
	 
	 
	 


Findings indicate that four factors can explain 63.18% of the common variance among the 16 variables. This is the reflection of the KMO value i.e., 0.901, that can be considered and also indicates that exploratory factor analysis is useful for extraction of the major constucts/factors. This initial solution suggests that the final solution will extract not more than four factors. The first factor has explained 17.09% of the total variance with eigenvalue 06.25. The second factor has explained 15.71% variance with the eigenvalue 1.52. Third dimension has explained 15.49% variance with the eigenvalue 1.33 and the fourth factor has explained 14.89% variance with the eigenvalue 1.00. 
In Figure 1, for Scree test, a chart is plotted with eigenvalues on the y-axis against the sixteen statements in their order of extraction on the x-axis. 
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Figure 1-Scree Plot
The initial factors extricated are huge factors with higher eigenvalues taken after by fewer factors. The scree plot is utilized to decide the number of components to hold. Here, the scree plot appears that there are for components for which the eigenvalue is more prominent that one and account for most of the whole inconstancy in data. The other components account for a really little extent of the changeability and considered as not so much important. 
Step3: Rotation of Factors and Interpretation: The orthogonal rotation method based on varimax with Kaiser normalization and the extraction method based on principal component analysis have been implemented in the current study.
Table 4 displays mean, standard deviation, factor loading and communality upon extraction.  Communalities after extraction represent the shared variation in the data structure. The link between each variable and the underlying factors is communicated by factor loading values. Large loading values > 0.40 for the variables show that they are factor representatives.
Table 4. Summary for Factors Related to Guidance and Counselling
	Factors
	
	Mean
	SD
	Communality after Extraction
	Factor Loading

	Items
	factor 1: Communication with Stakeholders
	
	
	
	

	9
	Inform school about students’ guidance and counselling needs
	4.22
	0.98
	.54
	0.60

	10
	Inform parents about students’ guidance and counselling needs
	4.11
	1.01
	.70
	0.77

	11
	Providing information for professional help
	3.91
	1.17
	.72
	0.80

	12
	Organize activities for mental health and well-being
	3.55
	1.08
	.60
	0.54

	13
	Sensitize students about abuse, violence and bullying
	3.61
	1.16
	.62
	0.52

	Item
	Factor 2:  Boosting Self Confidence and Decision-Making Ability 
	
	
	
	

	6
	Boosting self-confidence 
	4.73
	0.60
	.68
	0.79

	7
	Motivate students 
	4.60
	0.73
	.74
	0.81

	8
	Enhance decision-making ability
	4.59
	0.72
	.65
	0.73

	Item
	Factor 3: Assisting in Academic-Social-Emotional Issues
	
	
	
	

	01
	Students contact me and share their problems  
	3.74
	0.88
	.55
	0.70

	02
	I initiate conversation to motivate students
	4.57
	0.76
	.49
	0.50

	03
	Students like to share their feeling when hurt by others 
	3.76
	1.05
	.67
	0.78

	04
	I encourage students to express their negative feelings/emotions
	3.95
	1.21
	.42
	0.55

	05
	I provide socio-emotional support to the students
	3.90
	1.10
	.60
	0.67

	Item
	Factor 4: Information Dissemination
	
	
	
	

	14
	I invite experts and conduct workshops on physical and mental health-related issues 
	2.96
	1.36
	.63
	0.64

	15
	I inform students about for counselling services
	4.03
	1.14
	.76
	0.84

	16
	Information regarding the child helpline and POCSO E-BOX
	4.11
	1.14
	.71
	0.77


In the table 4, the factor 1 is labeled as ‘Communication with Stakeholders’ which comprises five items related to proving information to school, parents about students’ guidance and counselling needs, providing information for professional help, organize activities for mental health and well-being and sensitize students about abuse, violence and bullying and have a correlation of 0.60, 0.77, 0.80, 0.54 and 0.52 with factor 1, respectively. Factor 1 explained 17.09% of the total variance with an eigenvalue of 6.25. This factor contains five items, but out of the five items, item 1, 2 and 3 tend to be strongly agreeing to its mean score of 4.22, 411 and 3.91 respectively while three items have a tendency towards agreement according to their mean score 3.55, 3.61 respectively on the components. 
The second factor, ‘Boosting Self Confidence and Decision -Making Ability,’ explained 15.70% of the variance with an eigenvalue of 1.52. This factor contained three items related to boot self-confidence, motivation and increase decision-making ability of students, and have a correlation of 0.79, 0.81, and 0.73 respectively. All the three items in this factor are strongly agreeing according to its mean score as 4.73, 4.60 and 4.59 respectively. 
The third factor i. e.  ‘Assisting in Academic, Social and Emotional Issues’ explained 15.49% of variance with eigenvalue 1.32.  This factor consists of five items related to students’ interaction to share their problems, initiate conversation to open up, students like to share their feeling when hurt by others, encourage students to express their negative feelings and emotions and provide socio-emotional support to the students and have a correlation of 0.70, 0.50, 0.78, 0.55 and 0.67 respectively. All the five items are strongly agreeing according to their mean score as 3.74, 4.57, 3.76, 3.95 and 3.90 respectively.
The fourth factor ‘Information Dissemination’ explained 14.89% variance with eigenvalue 1.00, consisting of three items related to invite expert talk on mental health and well-being, inform students about counselling services and Information regarding the child helpline and POCSO E-BOX and have a correlation of 0.63, 0.84 and 0.77. All the items are strongly agreeing according to their mean score as 2.96, 4.03 and 4.11.  
Convergent Validity and Reliability Tests
Convergent validity of the four components calculated by the Average Variance Extraction method (AVE) which should be ≥ 0.5 (Fornell and Larcker,1981). The AVE values corresponding to the four components communication with stakeholders, boosting self-confidence and decision-making skills, assisting in academic, social and emotional issues and information dissemination are .65, .77, .64 and .75 respectively display the convergent validity of the survey instrument.
Internal consistency of the survey instrument is confirmed through Cronbach’s alpha method. The adequate threshold value for Cronbach’s alpha is that it should be >0.7. The Cronbach alpha value i.e. 0.89>.07 displays the reliability of the survey instrument. It shows that the four components exhibit a correlation with their items grouping, and hence confirmed the internal consistency of the survey instrument. 
4. Discussion
The current study aimed to explore and identify the key constructs underlying teachers’ functions as counsellors in schools. This study also examined the application of exploratory factor analysis method in identifying key constructs/factors of the survey instrument. The findings of the exploratory factor analysis revealed the four major constructs, namely: Communication with Stakeholders, Boosting Self-Confidence and Decision-Making Ability, Assisting in Academic, Social, and Emotional Issues, and Information Dissemination. These constructs highlight the multifaceted role of teachers as counsellors in supporting students’ overall development.
Furthermore, the results indicated that all items of the survey instrument were strongly correlated with one another, suggesting internal consistency (0.89>.07) and coherence among the identified factors. Each construct significantly contributes to the effectiveness of guidance and counselling practices within the school context. Collectively, these dimensions facilitate the holistic development of learners by addressing their academic, personal, social, and emotional needs. 
The study demonstrated promising convergent validity of the survey instrument, confirming its suitability for assessing the role and functions of teachers as counsellors in Indian schools. Convergent validity of the four components calculated by the Average Variance Extraction method (AVE) which should be ≥ 0.5 (Fornell and Larcker,1981). The AVE values corresponding to the four components communication with stakeholders, boosting self-confidence and decision-making skills, assisting in academic, social and emotional issues and information dissemination are .65, .77, .64 and .75 respectively display the convergent validity of the survey instrument. The four identified factors—communication and awareness among stakeholders, assistance in academic, personal, social, and emotional issues, development of self-confidence and motivation, and information dissemination regarding the need for guidance and counselling—collectively highlight the comprehensive support provided to students through school-based counselling practices (Warsi et al., 2025). 

The study further focused on school teachers and their engagement in guidance and counselling activities while fulfilling their primary responsibility of teaching. In their role as counsellors, teachers not only assist students in academic matters but also extend support in addressing psychological, social, emotional, and behavioural concerns. This finding aligns with earlier studies, which emphasize the multifaceted role of teachers in fostering students’ overall well-being and development (Akinade, 2012; Sahoo, 2024). Additionally, it can be suggested that future studies are required to further examine the psychometric properties of this survey instrument to strengthen its reliability and validity. Moreover, subsequent research may focus on validating the instrument across diverse samples of teachers from different states and Union Territories of India. Such studies would help in establishing the generalizability and robustness of the instrument, thereby authenticating the underlying components of the survey instrument in varied educational contexts. 
5. Conclusion
In conclusion, this research underscores the significance of strengthening guidance and counselling practices in schools to foster a supportive ecosystem for learners, where teachers are empowered to function as first level counsellors, providing timely support, guidance and appropriate referrals when needed.   
This study set out to explore the constructs/factors associated with teachers to be as first-level counsellors in schools. In order to achieve this goal, a survey instrument was created, and the items were subjected to exploratory factor analysis to determine the items’ suitability for accessing the information that teachers are also functioning as counsellors in schools, helping students in developing holistically and improving their mental health and well-being. Therefore, using the threshold values of the determinant score, Kaiser-Meyer-Olkin, and Bartlett’s test of the sphericity, the likelihood of using factor analysis for the data set was investigated. The findings support the notion that factor analysis is a viable method for identifying important factors that will account for the majority of the group’s variability. Moreover, the findings demonstrate that the principal component analysis and varimax orthogonal factor rotation method were used to identify the major factors that were extracted in order to measure teachers’ roles of counsellors. These factors include the communication with stakeholders, boosting self-confidence and decision-making ability, support in academic, social and emotional issues and information dissemination among stakeholders. 
6. Implications of the study 
The findings are beneficial to the scientific community by providing the conceptual understanding that teachers can serve as the frontline counsellors in educational settings. The findings of the study have implications for all the stakeholders related to schools.   As the Sustainable Development Goals 3 (SDGs 3) and the National Education Policy emphasize on integrating guidance and counselling practices in schools leading to the pathways  to the holistic development of students during the school journey. 
The exploration of the key constructs is helpful in bridging the gap between pedagogy psychological support which is vital for addressing students’ socio-emotional needs. The findings also provide a structured framework that can inform future empirical research, policy formulation and teacher training programs of pre-service and in-service teachers.  Moreover, this article provides practical insights leading to the effectiveness of school-based counselling practices, promoting the overall development of the learners. As the instrument reported significant reliability and validity, it can be used in further assessments and research works. 
The findings provide educators, teachers, counsellors, administrators, policymakers and learners/students with valuable information that enables them to focus on a limited number of controllable elements rather than a large number of skills to be a teacher-counsellor in school. According to this study, teachers may help students deal with the everyday school challenges they encounter in the classroom and school and support them in developing intellectually and personally by concentrating on these specific aspects. The finding will be useful in further training and capacity building programs to develop knowledge and skills on the certain dimension will equip teachers with the ability to function as counsellor and giving the right direction to the psycho-social-emotional development of students, enabling them to deal effectively with such issues in school life. 
Moreover, the findings of the study will provide the direction to authorities such as SCERTs, NCERT and other training organizations to build the capacity of teachers and teacher educators with various issues as psycho-social-emotional development, mental-health, self-confidence, decision making etc. 
Limitations
Although, the study findings considerably contribute to various stakeholder but have certain limitations as the data collected was Delhi-NCR centered so broadly applied to North India.  Also, the result cannot be extrapolated to the entire population of Indian school teachers because of the participants voluntary participation. The study’s results cannot be applied to a large population, more research with larger sample size and probability sampling techniques can be conducted. However, more research is needed before reaching firm decisions about the characteristics that increase the function of teachers as counsellors in addressing the guidance and counselling issues of students in schools. 

consent 

Written informed consent was obtained from all the participants by making them aware of the purpose and procedure of the study. Participants were informed about maintaining  the confidentiality of the data. Moreover, participation was entirely voluntary. 
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