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Abstract
This study investigated the level of performance of first-year undergraduates in Concord assignments and essay writing at a tertiary institution in Ondo State. It examined the most common errors in Concord usage among first-year undergraduates in the study area. It also determined the underlying causes of Concord errors among first-year undergraduates in the study area and examined means of addressing them. These were with a view to improving first-year undergraduate assignments and essay skills in Concord aspect of grammar in the study area. The study employed descriptive survey research design. The study population comprised 3,150 first-year undergraduates admitted in 2024/2025 session in a tertiary institution in Ondo State. The sample for the study consisted of 500 first-year undergraduates selected using proportionate sampling technique. Two instruments were used for data collection. They are: Performance Test Scores in Concord Assignments and Essays (PTCAE) and Questionnaire on Concord Assignment and Essays (QCAE). Data collected were analyzed using frequency, percentage and mean. The results of the study showed that the level of performance of first-year undergraduates in Concord assignments and essays in a tertiary institution in Ondo State was moderate at 50.4%.  The results also indicated that the most common errors in Concord usage were: Error with singular subject and plural verb (x̄ = 3.31). Error with plural subject and singular verb (x̄ = 3.03) and confusion with each and every (x̄ = 2.90). In addition, the results revealed the most underlying causes of Concord errors among first-year undergraduates in the study area with: mother tongue interference (x̄ = 3.04), weak foundation from secondary school (x̄ = 3.03) and limited exposure to standard English (x̄ = 2.5). Finally, the results showed that explicit teaching of Concord rules (x̄ = 3.00); use of error analysis (x̄ = 2.92); and providing corrections feedback (x̄ = 2.91) as the most viable remedies in addressing first-year undergraduates’ assignment and writing skills in concord in the study area. The study concluded that Concord is an important aspect of English grammar, and errors in its use remain a compelling difficulty challenge for Nigerian undergraduates; hence, these errors have significant implications for the academic journey and communicative competence of first-year undergraduates in tertiary institutions in Nigeria. 
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Introduction
Language is a significant tool for human communication, and proficiency in its grammatical structure is highly essential for conveying ideas clearly, accurately, and effectively. In Nigerian tertiary institutions, where English plays a dual role as an official language and the medium of instruction, students’ mastery of grammar is vital for their academic advancement and intellectual growth. Among the core grammatical features that sustain effective communication is concord, also known as “subject-verb agreement”. Concord refers to the grammatical relationship that requires words in a sentence to correspond in number, person, gender, or case. For instance, in English, subjects must agree with verbs (e.g., The boy runs vs. The boys run), and pronouns must agree with their antecedents (e.g., Each student must bring his or her book). English concord - the agreement between grammatical elements such as subject and verb, pronoun and antecedent, and determiners and nouns - is central to intelligibility in written and spoken discourse. In multilingual societies like Nigeria, where English is primarily a second language and the medium of instruction in tertiary education, concord errors are widespread and persistent (Obi, Molta, & Timayi, 2024). These errors not only obscure meaning but also affect students’ academic performance, particularly in essay writing and assignments that demand accuracy and coherence.
Despite its importance, many learners of English, especially second-language users, struggle with the accurate application of concord rules. In Nigeria, where English exists alongside indigenous languages and Nigerian Pidgin, challenges of concord usage are common and often manifest in students’ spoken and written English. Adebayo, Nnamdi, Ajibola, Makinde, Bukola and Animashaun (2024) in their analysis of essays written by secondary school students in Ondo State, found that concord errors - particularly subject-verb disagreements and pronoun mismatches - were among the most frequent error types, highlighting a weak foundation that often extends into higher education. Similarly, Obi, Molta, & Timayi (2024) observed that tertiary students continue to commit high rates of concord errors, attributing this to first-language interference, poor mastery of English grammar rules, and inadequate instructional methods. This difficulty arises from multiple factors: the structural differences between English and learners’ first languages (L1s), interference from Nigerian Pidgin, inadequate or examination-driven grammar instruction at the secondary school level, and the limited exposure to authentic models of Standard English.
When students transit into tertiary education, the expectations regarding academic writing, oral presentations, and examinations become more rigorous. At this stage, first-year undergraduates represent a critical group since they are at the threshold of academic scholarship, where mastery of English is indispensable. Unfortunately, studies and classroom observations have shown that many of these students struggle with grammatical concord, leading to frequent errors in essays, seminar presentations, and even everyday communication. These concord conundrums not only hinder effective expression but also affect their academic performance, as clarity of communication is a fundamental criterion in evaluating students’ work across disciplines. Although concord errors are widely acknowledged as a recurring problem among Nigerian students, there is a scarcity of context-specific empirical studies that focus on Part One undergraduates within tertiary institutions in Ondo State. Most available studies on grammatical errors generalize the problem without paying close attention to the particular sociolinguistic and academic realities of fresh undergraduates, who are at a formative stage of their higher education journey.
First-year undergraduates often enter tertiary institutions with diverse linguistic backgrounds, ranging from urban schools with relatively better exposure to English, to rural schools where instruction may be less consistent. This diversity influences their mastery of grammatical concord. Moreover, many students rely heavily on rote learning of grammar rules at secondary school, which may not foster deeper understanding or practical application, consequently, these errors persist in their speech and writing. Lasri, Seminck, Lenci, & Poibeau (2022) indicated that Subject-Verb Agreement Error Patterns in Meaningless Sentences shows that even when sentences are semantically meaningless, errors in agreement occur more often when there is a distractor noun (a noun of opposite number between the subject and verb) which tends to mislead both humans and models. Errors of concord manifest in different ways in both spoken and written English. They occur when the subject and verb in a sentence do not agree in number or person, or when determiners like each and every are misapplied. These mistakes interfere with grammatical correctness and can obscure meaning. 
[bookmark: _Hlk209346244]A frequent error in English grammar is the use of a plural verb form with a singular subject. For instance, the sentence “The book are on the table” is grammatically incorrect. The subject “book” is singular, which requires the singular verb “is” instead of the plural “are.” The correct form is “The book is on the table.” This type of error often occurs because learners mistakenly match the verb to a nearby plural word (such as “table”) or because of carelessness in distinguishing between singular and plural subjects. The rule of subject-verb agreement is clear: a singular subject must take a singular verb, while a plural subject takes a plural verb. Another common error is the use of a singular verb with a plural subject. A sentence such as “The students has submitted their assignment” is incorrect. The subject “students” is plural, and therefore requires the plural verb “have.” The corrected sentence should read, “The students have submitted their assignment.” In this case, the verb fails to reflect the plurality of the subject. Such errors may result from the influence of the singular noun “student” which learners often internalize before encountering the plural form. They may also arise from poor editing skills, especially when moving from singular to plural constructions during writing. Scholars agree that concord errors undermine effective communication and academic performance, but their causes are multi-dimensional. Adebayo et al. (2024) point to insufficient exposure to functional grammar instruction at the secondary level, while Obi et al. (2024) emphasize inadequate writing practice and assessment methods that prioritize rote learning over communicative competence. 
The use of determiners like each and every also causes concord errors. Both each and every are singular in meaning and therefore require singular verbs. For example, “Each of the boys are present” is incorrect because the subject introduced by each is singular. The correct sentence is “Each of the boys is present.” Similarly, the sentence “Every student have a textbook” is ungrammatical and should be corrected to “Every student has a textbook.” The confusion arises because learners are distracted by the plural nouns (boys, students) that follow each and every, instead of focusing on the singular nature of the determiners themselves. The rule to remember is that whenever each or every introduces a subject, the verb must be singular. Errors in concord, whether involving singular subjects with plural verbs, plural subjects with singular verbs, or the misuse of each and every - are common pitfalls in English. They typically result from misinterpretation of grammatical rules, distraction by nearby words, or direct translation from native languages where agreement rules differ. To avoid these errors, learners must practice recognizing the true subject of the sentence, understand the singular nature of determiners like each and every, and apply the basic rule that singular subjects take singular verbs while plural subjects take plural verbs. Correct mastery of these rules enhances clarity, accuracy, and fluency in communication. Mensah et al. (2025) further stress that sociolinguistic factors, such as students’ reliance on local dialects and informal peer communication, exacerbate the problem by normalizing incorrect concord usage. 
Together, these findings suggest that resolving concord problems requires a multifaceted approach that combines remedial teaching, practice-based learning, and attention to the sociolinguistic realities of students. If left unaddressed, such problems may fossilize in students’ interlanguage, reducing their communicative competence, limiting their academic performance, and perpetuating negative perceptions of their intellectual ability. Therefore, a systematic study of the patterns, causes, and pedagogical implications of concord errors among first-year undergraduates in Ondo State is timely and significant.
Statement of the Problem
In Nigerian universities, first-year undergraduates are required to take a compulsory course in Use of English or Communication in English. Although the course code varies by institution, at Olusegun Agagu University of Science and Technology, it is specifically designated as GST 141. This course covers various essential topics, including Concord in English, to enhance students’ communication skills. Its mastery is capable of enhancing clarity and precision in communication, allowing undergraduates to convey ideas confidently. Mastering Concord enables undergraduates to demonstrate attention to detail and linguistic expertise, thereby boosting credibility in academic and professional settings. Despite the importance of Concord mastery for academic and professional success, research indicates that many undergraduates struggle with this aspect of English which invariably affects their performance. While previous studies have explored teaching strategies to improve performance in communication skills, this study specifically investigates Concord Conundrums. It focuses on identifying common Concord errors among first-year undergraduates at Olusegun Agagu University of Science and Technology, Okitipupa, Ondo State, aiming to shed light on Concord Conundrums.
Literature Review 
The concept of concord in English grammar, also known as subject-verb agreement, is a fundamental principle that ensures grammatical consistency within a sentence. It governs the syntactic relationship between the subject and the verb, requiring that singular subjects take singular verbs and plural subjects take plural verbs. As noted by Adaje and Alagbe (2019), concord plays a crucial role in maintaining clarity, coherence, and grammatical accuracy, particularly in formal and academic writing. Its mastery is therefore essential for effective communication. In the context of second language acquisition, especially in English as a Second Language (ESL) environments such as Nigeria, concord competence has been identified as a significant challenge. Igbokwe (2024) observes that learners often struggle with subject-verb agreement due to structural differences between English and their first languages. This difficulty becomes more evident in academic tasks like essay writing and assignments, where grammatical precision is required.
Empirical studies consistently reveal that undergraduate students in Nigeria exhibit moderate to low proficiency in English grammar, particularly in writing. Ehineni (2022) highlights that despite English serving as the medium of instruction, many students enter tertiary institutions without adequate grammatical competence. More recent studies, such as those by Adeyemi (2021) and Oladipo and Akinwale (2023), indicate that first-year undergraduates typically achieve average performance levels in grammar assessments suggesting that many students begin higher education with insufficient mastery of basic grammatical rules. Similar trends have been observed in broader African ESL contexts, where Mwangi (2022) confirms that writing proficiency remains a major challenge, particularly in areas requiring syntactic accuracy such as concord. Error analysis studies further show that concord errors among ESL learners follow consistent patterns. According to Corder (1967), such errors are systematic and reflect the learner’s developing interlanguage. Common errors include the use of singular subjects with plural verbs, plural subjects with singular verbs, and the misuse of distributive pronouns such as “each” and “every,” as well as indefinite pronouns like “everyone” and “someone.” Studies by Olagunju (2020) and Eze and Okafor (2022) identify subject-verb agreement errors as some of the most frequent grammatical issues in Nigerian undergraduate writing. These findings are consistent with observed data showing high occurrences of singular subject/plural verb errors, plural subject/singular verb errors, and confusion in the use of distributive expressions, indicating that concord errors remain widespread and persistent across institutions.
Several factors contribute to these concord errors. One major cause is mother tongue interference. In Nigeria, many indigenous languages such as Yoruba, Igbo, and Hausa do not mark subject-verb agreement morphologically, making it difficult for learners to internalize concord rules. Studies by Adegbija (2019) and Yusuf (2022) support this view, confirming that mother tongue interference significantly contributes to grammatical errors. Another important factor is the weak grammatical foundation acquired during secondary school education. Oyetunde (2020) and Salami (2023) show that systemic issues such as overcrowded classrooms, lack of instructional resources, and exam-oriented teaching methods often result in students being promoted without mastering essential grammar skills. This inadequate foundation negatively affects their performance at the tertiary level. Additionally, limited exposure to standard English plays a crucial role. In many Nigerian settings, students are more frequently exposed to non-standard varieties such as Nigerian Pidgin or localized forms of English. Adeniran (2021) and Bello (2024) demonstrate that this limited exposure reduces learners’ ability to internalize correct grammatical structures, including concord.
Overall, the persistence of concord errors among ESL learners reflects a combination of linguistic, educational, and environmental factors, highlighting the need for more effective teaching strategies and increased exposure to standard English usage.
Objective of the Study
The study set out to achieve the following objectives:
i. investigate the level of performance of first-year undergraduates in Concord assignment and essays in a tertiary institution in Ondo State;
ii. examine the most common errors of Concord usage among first-year undergraduates in the study area;
iii. determine the underlying causes of concord errors among first-year undergraduate in the study area; and
iv. examine means of addressing the concord errors identified among first-year undergraduates in the study area.

Research Questions
The following questions were posed to guide this study:
1. What is the level of performance of first-year undergraduates in Concord assignments and essays in a tertiary institution in Ondo State?
2. What are the most common errors in Concord usage among first-year undergraduates in the study area?
2. What are the underlying causes of concord errors among first-year undergraduates in the study area?
3. How can the identified errors be addressed in order to improve first-year undergraduates' assignments and essay writing in the study area?
Significance of the Study
This manuscript is important because it highlights a persistent challenge in the academic writing skills of first-year undergraduates, particularly in the correct use of concord, which is fundamental to effective communication in English. By identifying specific error patterns and their underlying causes, such as mother tongue interference and weak prior educational foundations. The study provides valuable insights for educators and curriculum developers. Furthermore, the research goes beyond problem identification by offering practical, evidence-based strategies like explicit instruction, error analysis, and corrective feedback to improve students’ performance. Its findings are especially relevant in the Nigerian tertiary education context, where proficiency in English directly impacts students’ academic success and overall communicative competence.
Limitation of the Study
The study was restricted to a single tertiary institution in Ondo State. As a result, the findings may not be fully generalizable to all tertiary institutions in Nigeria or other regions with different linguistic and educational backgrounds. It also concentrated solely on first-year students, thereby excluding other undergraduate levels. This limits the ability to compare concord proficiency across different academic years or determine progression over time.
Methodology
This study employed a descriptive survey research design, which allows for the accurate record of what was observed and analyzed to yield meaningful information for a comprehensive description of the situation as it exists. The population of the study comprised all the 3,150 first-year undergraduates drawn from seven Schools in Olusegun Agagu University of Science and Technology, Okitipupa, Nigeria in the 2024/2025 session comprising of School of Science (910); School of Nursing and Applied Medical Science (398); School of Agriculture, Food and National Resources (343); School of Engineering and Engineering Technology (595); School of Earth Science (92); School of Information  and Telecommunication (246); and School of Management Sciences(566). A total of 500 first-year undergraduates were sampled using proportionate sampling technique across the seven Schools in the university (144, 63, 55, 94, 15, 39 and 90) respectively. The purpose of the research, its procedures, and the expected involvement of participants were clearly explained to them in simple and understandable terms. Participants were also informed that their participation was entirely voluntary. Written consent was obtained to ensure proper documentation and to uphold ethical research standards. Furthermore, strict measures were put in place to safeguard the personal information of the participants.
This study utilized two instruments for data collection: Performance Test Scores in Concord Assignments and Essays (PTCAE) and Questionnaire on Concord Assignments and Essays (QCAE). The PTCAE consisted of assignments and essays on Concord in English, worth 100 marks, administered to undergraduates after instruction on the topic as part of the GST 141 course. The PTCAE was trial-tested using the test-retest method in another university, yielding a reliability coefficient of 0.76. The QCAE was a questionnaire comprising four sections: Section A was on biodata of first-year undergraduates, Section B consisted of 6 items on common errors in concord usage, Section C was made of 7 items on the underlying causes of concord errors while Section D comprised of 7 items on remedies to improve on concord errors among undergraduates.  Sections B, C, and D used a four-point Likert scale (Strongly Agree, Agree, Disagree, Strongly Disagree). First-year undergraduates were required to complete the QCAE after being taught the Concord in English topic, which is a component of the GST 141: Communication in English course. The QCAE's reliability was established using Cronbach Alpha, with a coefficient of 0.81. Descriptive statistics (frequency, percentage, and mean) were used to analyze the collected data.
Results
Research Question one: What is the level of performance of first-year undergraduates in concord assignments and essays in a tertiary institution in Ondo State?
To answer this research question, the performance scores of the sampled 500 first-year undergraduates were categorized into three levels: low (0.0% - 49.0%), moderate (50.0 – 69.0%), and high (70.0 - 100%). The descriptive analysis is summarized in Table 1.
Table 1: Descriptive analysis of the level of performance of part one undergraduates in concord assignment and essays in a tertiary institution in Ondo state.
	S/N 
	Scores range 
	Level
	Frequency
	Percentage

	1
	1-49
	Low
	135
	25

	2
	50- 69 
	Moderate
	252
	50.4

	3
	70- 100
	High
	113
	22.6

	Total
	
	
	500
	100

	N= 500
	
	
	
	


The performance levels were determined based on the classification of students’ scores into three categories: low (0–49%), moderate (50–69%), and high (70–100%). The data were obtained from the concord assignment and essay scores of 500 first-year undergraduates in a tertiary institution in Ondo State. Percentages were calculated using simple descriptive statistics, and all values were rounded to one decimal place where necessary.

Results in Table 1 shows the descriptive analysis of the level of performance of the sampled first-year undergraduates in concord assignments and essays in Ondo state. It can be observed from the Table that, 135 students (25%) fell within the low performance category, 252 students (50.4%) were in the moderate performance category, and 113 students (22.6%) attained high performance. From these results, it is evident that the majority of students (50.4%) performed at a moderate level in their concord assignments and essays. This finding suggests that while some students demonstrate competence in applying concord rules, a significant proportion still struggle to achieve mastery, with only 22.6% attaining high performance and a quarter of the group (25%) recording low performance. The implication of this finding is that the general level of performance in concord among the sampled undergraduates is moderate. This indicates partial understanding of subject-verb agreement and related concord rules, but not enough mastery to reach consistently high levels of accuracy. The moderate performance level may be attributed to a number of factors such as insufficient prior exposure to grammar drills, limited emphasis on concord in secondary school instruction, or difficulties in transferring knowledge of concord rules to essay writing contexts. For example, students who understand concord rules in isolation (e.g., during classroom exercises) may still struggle to apply them correctly in extended writing tasks, leading to errors like, “The committee have decided” instead of, “The committee has decided”. Similarly, confusion between singular subjects and plural verbs, or misuse of determiners like each and every, may have contributed to the overall moderate performance. In conclusion, the data reveal that the level of performance of first-year undergraduates in concord assignments and essays in a tertiary institution in Ondo State is moderate (50.4%). This underscores the need for deliberate pedagogical interventions, such as targeted grammar instruction, feedback in essay writing, and practice exercises - to help students move from moderate to high levels of performance.
Research Question Two: What are the most common errors in concord usage among first-year undergraduates in the study area?
To answer this research question, the data collected on concord errors among first-year undergraduates were subjected to descriptive analysis using frequency, percentage, and mean scores. The results are presented in Table 2.
Table 2: Descriptive analysis of the most common errors in concord usage.
	[bookmark: _Hlk208916809]S/N
	
	SA
	A
	D
	SD
	ẋ

	1
	Errors with indefinite pronouns
	113 (22.6%)
	156 (31.2%)
	156 (31.2%)
	75 (15.0%)
	2.61

	2
	Errors with singular subject and plural verb
	260 (52.0%)
	159 (31.8%)
	55 (11.0%)
	26 (5.2%)
	3.31

	3
	Error with plural subject and singular verb
	137 (27.4%)
	260 (52.0%)
	84 (16.8%)
	19 (3.8%)
	3.03

	4
	Confusion with each and every
	130 (26.09%)
	230 (46.0%)
	101 (20.2%)
	39 (7.8%)
	2.90

	5
	Wrong concord with as well as
	138 (27.6%)
	187 (37.4%)
	149 (29.8%)
	26 (5.2%)
	2.87

	6
	Errors with compound subject regarded as a unit
	131 (26.2%)
	149 (29.8%)
	182 (36.4%)
	38 (7.6%)
	2.75


SA = Strongly Agree; A = Agree; D = Disagree; SD = Strongly Disagree; ẋ = Mean score. The decision rule is based on a criterion mean of 2.50, where any item with a mean score of 2.50 and above is regarded as a common concord error among first-year undergraduates, while items with mean scores below 2.50 are considered less common. Percentages are presented in parentheses.
[bookmark: _Hlk209342274]Table 2 shows that errors with singular subject and plural verb had the highest mean score (x̄ = 3.31), with 52% of respondents strongly agreeing that this error is very common. The second most frequent error was plural subject with singular verb (x̄ = 3.03), supported by 52% of respondents in agreement. The third was confusion with each and every (x̄ = 2.90), with 46% of respondents agreeing to its common occurrence. Other errors such as wrong concord with as well as (x̄ = 2.87), errors with compound subject regarded as a unit (x̄ = 2.75), and errors with indefinite pronouns (x̄ = 2.61) were also observed but ranked lower in frequency. From the analysis, it is clear that errors with singular subjects and plural verbs constitute the most prevalent concord problem among the undergraduates studied. For example, students often produce sentences like “The book are on the table” instead of the correct form “The book is on the table.” This indicates difficulty in recognizing the true subject of a sentence and matching it correctly with its verb form. The second most common error, plural subjects with singular verbs, is reflected in constructions such as “The students has submitted their assignment” rather than the correct version “The students have submitted their assignment.” This shows that while students are aware of verb inflections, they inconsistently apply them when faced with plural subjects. The third frequent error, confusion with each and every, emerges when learners wrongly use plural verbs after these singular quantifiers. For example, “Each of the boys are present” or “Every student have a textbook.” Such errors suggest that many students misinterpret the plural nouns following each and every as requiring plural verbs. The relatively lower occurrence of errors with indefinite pronouns, as well as constructions, and compound subjects regarded as a unit indicates that students are somewhat more familiar with these rules, though challenges still exist. Overall, the results reveal that the most common concord errors among first-year undergraduates in the study area are: errors with singular subjects and plural verbs, errors with plural subjects and singular verbs, and confusion with each and every. This pattern suggests that learners struggle most with the basic subject–verb agreement rules, which form the foundation of grammatical concord. These findings underscore the need for targeted instructional interventions, such as practice drills, corrective feedback in writing tasks, and explicit teaching of concord rules, to address these persistent errors.
Research Question Three: What are the underlying causes of concord errors among first-year undergraduates in the study area.
In order to answer this research question, data collected were subjected to frequency, percentages and mean. 

Table 3: Descriptive analysis of the underlying causes of concord errors in the study area:
	S/N
	
	SA
	A
	D
	SD
	ẋ

	1
	Mother tongue interference
	105 (21.0%)
	336 (67.2%)
	 33   (6.6%)
	26 (5.2%)
	3.04

	2
	Weak foundation from secondary school
	144 (28.8%)
	249 (49.8%)
	86 (17.2%)
	21 (5.2%)
	3.03

	3
	Overgeneralization of rules
	134 (26.8%)
	249 (49.8%)
	71 (14.2%)
	46 (9.2%)
	2.94

	4
	Limited exposure to standard English
	128 (25.6%)
	236 (47.2%)
	117 (23.4%)
	19 (3.8%)
	2.95

	5
	Poor reading culture
	140 (28.0%)
	268 (53.6%)
	 46  (9.2%)
	46 (9.29%)
	3.00

	6

7                          
        
	Carelessness in writing

Negligence of oral practice                                                                                                                                                              
	158 (31.6%)
119 (23.8%)
	215 (43.0%)
278 (55.6%)
	88 (17.6%)
85 (17.09%)
	39 (7.8%)
18 (3.6%)

	2.98

3.00


SA = Strongly Agree; A = Agree; D = Disagree; SD = Strongly Disagree; ẋ = Mean score. A benchmark mean of 2.50 was adopted as the decision rule; therefore, any item with a mean score of 2.50 and above was regarded as a significant underlying cause of concord errors among first-year undergraduates in the study area, while items with mean scores below 2.50 were not considered significant. Percentages are presented in parentheses.
From Table 3, the descriptive analysis reveals several underlying factors responsible for concord errors among part one undergraduates. The findings show that Mother Tongue Interference (x̄ = 3.04) had the highest mean score, indicating that interference from students’ first language significantly contributes to concord errors. Many indigenous Nigerian languages lack the complex subject-verb agreement rules found in English. As a result, students unconsciously transfer the structures of their mother tongue into English, leading to consistent errors in concord usage. Weak foundation from Secondary School (x̄ = 3.03) is a second major cause which is as a result of inadequate mastery of English grammar during secondary school. Poor teaching methods, limited practice, and over-reliance on rote learning leave students ill-prepared to handle concord rules effectively at the tertiary level. Poor Reading Culture and Negligence of Oral Practice (x̄ = 3.00) emerged with equally high mean scores. A poor reading habit reduces students’ exposure to correct grammatical structures, while limited oral practice hinders their ability to internalize and apply concord rules in both speech and writing. Carelessness in Writing (x̄ = 2.98), mistakes in spelling, tense usage, and proofreading were also identified as contributing factors. This implies that some errors are not due to ignorance but lack of attention to detail. Limited Exposure to Standard English (x̄ = 2.95). Many undergraduates have limited access to quality English materials such as novels, newspapers, and academic journals. This reduces their ability to recognize and apply correct concord patterns consistently. Overgeneralization of Rules (x̄ = 2.94), students often overgeneralize grammatical rules, such as applying singular-plural concord rules incorrectly across irregular cases. This suggests that while some rules are learned, they are applied too rigidly without considering exceptions.
Research Question Four: How can the identified errors be addressed in order to improve first-year undergraduates’ assignment and writing skills in the study area?
In order to answer this research question, data collected were subjected to frequency, percentage and mean. 
Table 4: Descriptive analysis on remedies to improve part one undergraduate assignment and writing skills in the study area.
	S/N
	
	SA
	A
	D
	SD
	ẋ

	1
	Explicit teaching of concord rules
	119 (23.8%)
	276 (55.2%)
	93 (18.6%)
	12 (2.4%)
	3.00

	2
	Use of Errors analysis
	120 (24.0%)
	254 (50.8%)
	93 (18.6%)
	33 (6.6%)
	2.92

	3
	Providing corrective feedback
	126 (25.2%)
	249 (49.8%)
	80 (16.0%)
	45 (9.0%)
	2.91

	4
	Promoting a reading culture
	92 (18.4%)
	256 (51.2%)
	113 (22.6%)
	39 (7.8%)
	2.80

	5
	Provision of writing manuals
	104 (20.8%)
	251 (50.29%)
	86 (17.2%)
	59 (11.8%)
	2.80

	6
	Integrating concord into writing tasks
	124 (24.8%)
	140 (28.0%)
	190 (39.2%)
	40 (8.0%)
	2.70

	7
	Motivating students in professional communication
	83 (16.6%)
	199 (39.8%)
	171 (34.2%)
	47 (9.4%)
	2.64


SA = Strongly Agree; A = Agree; D = Disagree; SD = Strongly Disagree; ẋ = Mean score. The mean (ẋ) is calculated based on a 4-point Likert scale where Strongly Agree = 4, Agree = 3, Disagree = 2, and Strongly Disagree = 1. The decision benchmark is 2.50; therefore, any item with a mean score of 2.50 and above is considered accepted, while items with mean scores below 2.50 are considered rejected.
The results in Table 4 presents the descriptive analysis on the remedies proposed for addressing concord errors among first-year undergraduates in the study area. The results show that several strategies were identified, but they differ in their level of effectiveness based on the mean scores. The most prominent remedy was the explicit teaching of concord rules (x̄ = 3.00). This finding suggests that direct instruction and deliberate classroom emphasis on subject-verb agreement, pronoun-antecedent agreement, and other concord principles are crucial to helping students overcome their challenges. By making concord rules more explicit, teachers can raise awareness of the structures and contexts where these rules apply, thereby minimizing errors in students’ writing. The second major remedy identified was the use of error analysis (x̄ = 2.92). This approach emphasizes analyzing students’ writing to detect recurring concord errors, after which corrective instruction can be tailored to address the specific weaknesses observed. This is significant because students learn better when feedback and instruction are linked to their actual mistakes rather than generic grammar rules. Closely following this is the provision of corrective feedback (x̄ = 2.91). Corrective feedback allows students to reflect on their mistakes, understand the nature of the errors, and apply corrections in future writing tasks. This process reinforces learning and helps in the gradual internalization of concord rules. Other remedies identified include promoting a reading culture (x̄ = 2.80) and the provision of writing manuals (x̄ = 2.80). Both strategies highlight the importance of exposure to well-written texts and guided resources that can serve as models for correct concord usage. Reading exposes students to correct grammatical patterns in authentic contexts, while writing manuals provide structured guidelines to support independent learning. In addition, integrating concord into writing tasks (x̄ = 2.70) and motivating students in professional communication (x̄ = 2.64) were also highlighted as useful, though with slightly lower mean values. This implies that embedding concord practice in everyday writing activities and linking it to professional communication goals can further enhance students’ motivation and competence.
Discussion 
The findings of this study reveal that the performance of first-year undergraduates in concord assignments and essays in a tertiary institution in Ondo State is largely at a moderate level. Specifically, the descriptive analysis indicates that 25% of the respondents fell within the low-performance range, 50.4% within the moderate category, while only 22.6% achieved high performance. This outcome suggests that although some students have acquired a reasonable grasp of concord rules, a considerable number remain at the threshold of mastery, struggling particularly with applying these rules in extended essay writing. This result aligns with the study of Igbokwe (2024), who found that undergraduate English students at Chukwuemeka Odumegwu Ojukwu University still exhibited frequent concord errors in their essays despite exposure to grammar instruction. Similar to the Ondo State sample, students in Igbokwe’s study demonstrated competence in basic concord usage but faltered when faced with complex sentence structures. This supports the claim that many undergraduates possess only partial understanding of subject-verb agreement, leading to avoidable errors.
The findings also corroborate those of Ojetunde (2023), who investigated subject-verb and pronoun-antecedent concord among secondary school students in Lagos State. Ojetunde reported that while students handled simple concord structures fairly well (with 63.98% accuracy in subject-verb concord and 80.77% in pronoun-antecedent concord), they performed poorly with more complex forms, suggesting that weak foundations at the pre-tertiary level may contribute to undergraduates’ moderate outcomes in higher institutions. This resonates with the 25% of students in the present study who recorded low performance, possibly as a result of insufficient grounding in grammar prior to university admission. Furthermore, Maiguero et al. (2022) found that grammatical concord in secondary school compositions was often inconsistent, with “concord in person” being the most problematic. This observation parallels the moderate performance level observed in this study, as errors in person concord (e.g., “The committee have decided” instead of “The committee has decided”) were also noted. The persistence of these errors from secondary to tertiary levels suggests a systemic weakness in grammar instruction that carries over into higher education.
The above findings underscore the urgent need for sustained pedagogical efforts in teaching concord at both secondary and tertiary levels. Conscious strategies such as explicit grammar drills, feedback-focused essay writing, and integration of concord instruction into communicative tasks can help raise students from the moderate category (50.4%) to high performance levels. Without these interventions, a significant proportion of undergraduates may continue to exhibit only partial mastery of concord, with implications for their academic writing competence and overall communicative effectiveness.
The findings from Table 1 reveal that the majority of first-year undergraduates in the selected tertiary institution in Ondo State demonstrated a moderate level of performance (50.4%) in concord assignments and essays. Only 22.6% attained a high level of performance, while a quarter of the students (25%) fell within the low-performance category. This suggests that while some students exhibit competence in subject-verb agreement and other concord rules, a significant proportion still struggle to attain mastery. The dominance of moderate performance highlights the fact that most students possess partial understanding of concord, which enables them to avoid gross errors in structured exercises but limits their ability to apply the rules consistently in extended writing contexts such as essays. 
Furthermore, the presence of 25% low performers reflects a gap in grammatical instruction at the pre-tertiary level. This aligns with the assertion of Oladipo (2020), who found that inadequate emphasis on grammar in secondary schools contributes significantly to undergraduates’ persistent errors in concord usage. Similarly, Ehineni (2022) argued that the transfer of knowledge from rule-based drills to communicative writing tasks is a common challenge for learners of English as a second language, as they often know the rules in theory but struggle to apply them in authentic writing. The relatively small proportion of high performers (22.6%) also suggests that only a minority of students have developed strong grammatical competence. 
The moderate performance identified in this study has important pedagogical implications. It indicates the need for targeted interventions, including remedial grammar instruction, essay-based grammar exercises, and continuous teacher feedback. This is in line with the recommendation of Yusuf and Adebayo (2021), who advocated for form-focused instruction combined with communicative writing practice as a way to strengthen students’ mastery of concord rules. Such interventions would help move students from the moderate performance category into higher levels of proficiency.
In summary, the study establishes that the overall performance of first-year undergraduates in concord assignments and essays in the study area is moderate. This implies that while students are not failing outright, they are also not performing at the level required for effective academic writing. Without deliberate pedagogical strategies to address these gaps, the persistence of concord errors could continue to impede students’ overall communicative competence in English.
The analysis of data in Table 2 of Research question 2 shows that the most common errors in concord usage among first-year undergraduates in the study area were primarily related to subject-verb agreement, particularly the use of singular subjects with plural verbs (ẋ = 3.31) and plural subjects with singular verbs (ẋ = 3.03). This indicates that learners often struggle with the basic grammatical rule that requires verbs to agree with their subjects in number and person. Such findings confirm that subject-verb agreement remains one of the most persistent sources of grammatical errors in undergraduate writing and speech. These findings align with the observations of Okoro (2023), who reported that first-year Nigerian undergraduates consistently exhibit high error rates in subject-verb agreement, especially when the subject is complex or appears distant from the verb. Similarly, Oluwafemi and Akinola (2024) found that students often misuse verbs when subjects are plural but separated by intervening phrases, which contributes to confusion and concord breakdown.
The second most frequent error was the misuse of plural subjects with singular verbs, which suggests that students sometimes overgeneralize rules. This resonates with Taiwo (2022), who noted that learners’ attempts to simplify concord rules often lead to overgeneralization, particularly when dealing with plural forms. The findings also highlight frequent errors with indefinite pronouns (ẋ = 2.61), such as “everyone,” “somebody,” or “each,” which are grammatically singular but often mistakenly paired with plural verbs. This difficulty is consistent with the study of Brown and Ogundipe (2024), who argue that interference from colloquial speech patterns and mother tongue influence often causes learners to treat indefinite pronouns as plural.
Another error category that emerged strongly is confusion with “each” and “every” (ẋ = 2.90). Learners often perceive these terms as plural since they imply more than one entity, yet they grammatically require singular verbs. Chen and Zhang (2023), in their cross-linguistic study of English learners in Asia and Africa, found that this error was widespread among learners whose native languages lack equivalents of distributive determiners, thereby leading to transfer errors.
In addition, concord errors involving compound subjects regarded as a unit (ẋ = 2.75) and phrases such as “as well as” (ẋ = 2.87) were common. These structures appear straightforward but often mislead learners because they do not conform strictly to the singular-plural dichotomy. For example, students may assume that the conjunction “as well as” functions like “and,” leading them to wrongly apply plural verbs. This is in agreement with Mensah et al (2025), who emphasized that non-native speakers often misinterpret such constructions because of insufficient explicit instruction in advanced grammar rules.
In juxtaposing these findings with the views of other researchers, it is evident that concord errors are not limited to Nigerian undergraduates but are a global challenge among ESL learners. However, the persistence of these errors in Nigeria may be exacerbated by mother tongue interference and the diglossic environment in which English coexists with indigenous languages, as also reported by Adeyemi and Salisu (2024). These factors reinforce the need for pedagogical interventions that focus on practical usage rather than abstract rules.
The findings from Table 3 indicate that multiple factors contribute to concord errors among first-year undergraduates in the study area. Prominent among these are mother tongue interference (ẋ = 3.04), weak foundation from secondary school (ẋ = 3.03), poor reading culture (ẋ = 3.00), and carelessness in writing (ẋ = 2.98). Other notable causes include limited exposure to standard English (ẋ = 2.95) and overgeneralization of grammatical rules (ẋ = 2.94). These results underscore the multifaceted nature of concord errors, suggesting that both linguistic and non-linguistic factors interact to influence students’ difficulties in achieving accuracy in subject-verb agreement.
The dominance of mother tongue interference reflects the influence of students’ first languages on their use of English concord rules. This aligns with Adegbite and Ajayi’s (2023) study in Southwestern Nigeria, which found that interference from indigenous languages often leads to errors in subject-verb agreement because many Nigerian languages lack the complex concord rules present in English. Similarly, Yusuf (2024) observed that transfer from native linguistic structures results in constructions such as “The list of books are here” instead of “The list of books is here.” This suggests that students unconsciously project their L1 grammar onto English, resulting in persistent errors. The role of a weak foundation from secondary school further supports earlier findings by Oladipo (2023), who noted that inadequate grammar instruction at the secondary level impairs students’ ability to internalize concord rules at higher levels of learning. Without strong pre-tertiary exposure to explicit grammar teaching, undergraduates may rely on intuition rather than established rules, which increases the likelihood of error.
The findings reveal that concord errors among first-year undergraduates are not caused by a single factor but rather a complex interplay of linguistic transfer, inadequate prior instruction, poor language habits, and cognitive overgeneralization. Juxtaposing this study with others confirms that these challenges are widespread across Nigerian and African tertiary institutions, emphasizing the urgent need for intervention through improved grammar instruction, intensive reading programmes, and more consistent oral and written practice.
The findings presented in Table 4 reveal that the most effective remedies for addressing concord errors among first-year undergraduates include explicit teaching of concord rules (ẋ = 3.00), error analysis (ẋ = 2.92), and corrective feedback (ẋ = 2.91). These remedies were rated higher than strategies such as promoting a reading culture (ẋ = 2.80), providing writing manuals (ẋ = 2.80), integrating concord into writing tasks (ẋ = 2.70), and motivating students in professional communication (ẋ = 2.64).
The prominence of explicit teaching of concord rules suggests that students require deliberate and structured instruction in grammar to overcome persistent concord-related challenges. This aligns with the view of Adebiyi and Oladimeji (2024), who argued that explicit grammar instruction provides learners with clear metalinguistic awareness, which is particularly crucial in contexts where English is learned as a second language. Similarly, Ellis (2021) contends that explicit instruction accelerates language accuracy, especially in rule-governed aspects such as subject-verb agreement.
The finding that error analysis and corrective feedback are essential reflects the importance of reflective learning, where students identify and learn from their mistakes. This supports Corder’s (1967) classical error analysis theory, but also resonates with recent studies. For example, Adegbite and Sulaiman (2023) found that systematic error analysis in Nigerian tertiary institutions helped students to gradually reduce concord violations by making them conscious of recurrent patterns of error. In addition, Li (2022) emphasizes that timely and targeted corrective feedback enhances learners’ uptake of grammar forms and fosters long-term retention.
The findings suggest that a balanced, multi-pronged approach: explicit grammar teaching and feedback-driven interventions should be prioritized, while supportive strategies like promoting reading culture, providing manuals, and motivational practices should complement them. 
Recommendations
Based on the findings of this study and the review of recent literature, several recommendations are proposed to reduce concord errors among first-year undergraduates in Nigerian tertiary institutions. First, pedagogical interventions must be restructured to emphasize communicative and constructive approaches to grammar instruction. Research has shown that traditional rote learning is inadequate in addressing persistent concord problems (SEAHI Publications, 2024). Instead, lecturers should adopt learner-centered strategies that involve practical exercises, contextualized examples, and collaborative tasks where students practice subject-verb and pronoun-antecedent concord in real communication settings. Such interactive methods not only enhance grammatical accuracy but also foster long-term retention.
Second, explicit contrastive teaching should be incorporated into the English language curriculum, especially in first-year courses. Studies by Bakare and Agwu (2024) and Musa (2024) have demonstrated that L1 interference plays a significant role in students’ concord errors. Thus, teachers should deliberately compare English structures with those of Yoruba, Hausa, and other indigenous languages spoken by their students, pointing out structural differences and likely error patterns. This contrastive approach will help learners become more conscious of their tendencies toward negative transfer.
Third, greater emphasis should be placed on sustained writing practice with corrective feedback. Findings by Obi (2024) and Noyam (2025) confirm that concord errors persist because learners are rarely given targeted feedback on their grammatical performance. Writing assignments should therefore be accompanied by explicit correction of concord errors and opportunities for revision. Peer review sessions may also be introduced to make learners active participants in identifying and correcting errors.
Fourth, technology-enhanced learning tools should be integrated into English grammar teaching. Online platforms, grammar-checking applications, and digital corpora can provide immediate feedback on subject-verb agreement errors, helping students to notice and correct mistakes in real time (Scimatic, 2024). Exposure to authentic digital texts, such as online articles and e-books, will also strengthen learners’ familiarity with correct concord usage in diverse contexts.
Fifth, capacity building for lecturers is crucial. Teachers of English in tertiary institutions should receive continuous professional development in innovative grammar teaching methods and the use of technology for error analysis. This is particularly important since ineffective instructional methods have been identified as part of the problem (Wau, 2024).
Finally, policy makers and curriculum developers should integrate usage-based models into national English language syllabi, ensuring that concord is not only treated as a theoretical construct but practiced repeatedly in meaningful contexts. Frequent exposure to correct concord structures has been shown to reduce errors and gradually override fossilized incorrect patterns (Noyam, 2025).
Reducing concord errors among first-year undergraduates requires a multifaceted approach: adopting interactive and contrastive pedagogy, reinforcing writing and feedback practices, leveraging technology, and empowering lecturers through professional training. By implementing these recommendations, tertiary institutions can significantly enhance students’ grammatical competence and overall communicative proficiency.
Conclusion
This study examined concord errors among first-year undergraduates in a Nigerian tertiary institution focusing on subject-verb agreement and pronoun-antecedent concord. The results revealed that concord errors persist, substantially impairing students’ communication skills in both writing and speaking. The primary causes of these errors were identified as first language interference, ineffective instructional methods, and insufficient exposure to authentic English usage.
The study ultimately concludes that Concord errors in Nigerian tertiary institutions are a symptom of deeper systemic challenges in English language education. These challenges underscore the urgent need for reforms in three critical areas: pedagogy, curriculum, and professional development for English lecturers. If these issues remain unaddressed, undergraduates are likely to perpetuate fossilized errors, hindering their academic progress and professional communication. Mensah et al. (2025) further stress that sociolinguistic factors, such as students’ reliance on local dialects and informal peer communication, exacerbate the problem by normalizing incorrect concord usage. Therefore, it is imperative to implement targeted interventions to enhance learners' Concord competence and improve the overall quality of English language education in Nigeria.
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