


From Job Satisfaction to Well-being: The Sequential Roles of Resilience and Meaningful Work among Indian Educators


Abstract 
While teaching is a noble profession, it brings challenges that require educators to protect their well-being to contribute productively to the field. Although previous research has explored educators’ well-being, the interplay among job satisfaction, resilience, and meaningful work is scarcely studied. Our research addresses this gap by primarily examining whether resilience and meaningful work together mediate the relationship between job satisfaction and subjective well-being. We administered standardised tools to 218 Indian educators (school teachers to university academics) to measure their job satisfaction, well-being, resilience, and meaningful work. Using the Hayes Process Macro Model 6 for serial mediation, we analysed the data with SPSS (v. 26). The results indicated significant direct effects between job satisfaction, resilience, work meaning, and subjective well-being. Importantly, the indirect effect of job satisfaction on subjective well-being through resilience alone was not significant. Conversely, the indirect effect through meaningful work alone was significant. Moreover, the serial indirect effect—where job satisfaction affects resilience, which then influences meaningful work and, in turn, subjective well-being—was also significant. This demonstrates that while resilience alone does not mediate the relationship, resilience and meaningful work together provide complementary, partial mediation. These findings suggest that educational institutions can enhance educator well-being by fostering resilience and meaningful work. However, the study’s findings are limited to Indian educators, with a majority of participants from South India. 
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Introduction
The rapid advancement of artificial intelligence and related technologies has fundamentally altered the nature of work, including within the education sector. Educational professionals must now adapt to evolving pedagogical practices, increased technological integration, and expanding professional responsibilities. Consequently, educator well-being has become a critical concern, as it influences both personal health and the quality of education delivered (Dreer, 2023).
The demanding nature of the teaching profession, which includes instructional duties, administrative responsibilities, research expectations, and ongoing professional development, can lead to job dissatisfaction, psychological strain, and reduced well-being (Emeljanovas et al., 2023). Occupational well-being, defined as a balance between work demands and personal life, is essential for educators to maintain effectiveness, sustain motivation, and foster supportive learning environments (Nwoko et al., 2023). Furthermore, educator well-being has broader implications, affecting retention, institutional performance, and student outcomes (McCallum & Price, 2010).
Despite its significance, the factors contributing to educator well-being are not yet fully understood within an integrated framework. Although previous research has examined constructs such as job satisfaction, resilience, meaningful work, and subjective well-being, these variables have typically been studied in isolation. There is limited empirical investigation into how these factors interact within a unified model, particularly through mediating mechanisms. Additionally, much of the existing research has focused on a narrow set of predictors, often neglecting the complex interplay of psychological and occupational variables that influence well-being outcomes among educational professionals.
Moreover, limited theoretical work explicitly addresses the unique characteristics and challenges inherent to the teaching profession (Hascher & Waber, 2021). This underscores the need for a more comprehensive and process-oriented understanding of how job-related attitudes influence well-being. Addressing this gap is essential to advancing theoretical knowledge and informing institutional practices that enhance educator well-being across educational levels.
To address these gaps, the present study examines the relationships among job satisfaction, resilience, meaningful work, and subjective well-being in Indian educators, including both school teachers and university academics. Specifically, it investigates the mediating and serial mediating roles of resilience and meaningful work in the relationship between job satisfaction and well-being. Through this integrated approach, the study aims to provide a more comprehensive understanding of educator well-being and to identify key mechanisms that can inform targeted interventions and policy development.
Accordingly, this study addresses the following research questions:
RQ1: How does job satisfaction influence subjective well-being among Indian educators?
RQ2: What are the mediating and serial mediating roles of resilience and meaningful work in job satisfaction and subjective well-being relationship among Indian educators?
Based on these questions, the following research objectives are established:
1. To examine the relationships among job satisfaction, resilience, meaningful work, and subjective well-being among Indian educators.
2. To analyse the mediating and serial mediating roles of resilience and meaningful work in the relationship between job satisfaction and subjective well-being among Indian educators.
The subsequent parts of the article underscore the literature review and the development of research hypotheses, followed by the statistical model, research methodology, findings, discussion, recommendations, and conclusion.
Literature Review 
Theoretical Foundation and Conceptual Background
This study is grounded in the Conservation of Resources (COR) theory (Hobfoll, 1989, 2001). The theory asserts that individuals strive to obtain, retain, and protect valuable resources, such as psychological and occupational assets. Job satisfaction is viewed as a key resource that helps educators manage work demands and build resilience. Resilience supports motivation and further aids educators find meaning in their work, contributing to their well-being. This theoretical perspective underpins the examination of the sequential relationships among job satisfaction, resilience, meaningful work, and well-being among Indian educators.
Job satisfaction, resilience, and meaningful work 
Job satisfaction, a key concept in management and social psychology, is critical for employee well-being and organisational outcomes (Zhu, 2013). It influences job performance, burnout, absenteeism, and resilience in educational institutions (Yıldız, 2023; Beuren et al., 2021). Research indicates a strong link between job satisfaction and resilience, particularly in demanding fields. Studies show that resilience buffers negative workplace experiences, thereby improving job satisfaction (Beuren et al., 2021).
In healthcare, resilience relies on fair task distribution, resources, and supportive management (Tabib et al., 2022; Öksüz, 2018), highlighting the role of job conditions. Research has examined connections between resilience and meaningful work. Studies indicate that resilience makes work more meaningful, often through engagement and job crafting (Van Wingerden et al., 2019; Morales-Solís et al., 2022). Meaningful work acts as a resource, aiding stress management and well-being (Zheng et al., 2022; Gong et al., 2023; Um et al., 2024).
Based on established theory and empirical findings, the following hypotheses are proposed: 
H1: Job satisfaction has a significant positive effect on resilience. 
H2: Resilience has a significant positive effect on meaningful work.
Meaningful work, Job satisfaction, and subjective well-being
Workplace well-being is a multidimensional construct encompassing job satisfaction, emotional experiences, and perceptions of meaningful work (Yadav et al., 2025). It reflects professional fulfilment and aligns with both intrinsic and extrinsic values (Aryanti et al., 2020). Meaningful work strongly determines well-being, contributing to purpose, identity, and engagement (Charles‐Leija et al., 2023). Its influence is enhanced by alignment between personal values and organisational goals, boosting motivation and psychological health (Lomas, 2019). Broader frameworks emphasise factors like safety, stability, and purpose in shaping life satisfaction (Kawakami et al., 2023). Individuals who consider their work meaningful report greater subjective well-being and engagement (Zutavern & Seifried, 2021).
Job satisfaction directly predicts well-being, shaping both feelings and thoughts about life. Given the known links among job satisfaction, meaningful work, and well-being, the study proposes the following hypotheses:
H3: Meaningful work has a significant positive effect on subjective well-being. 
H4: Job satisfaction has a significant positive effect on subjective well-being.
Mediating Roles of Resilience and Meaningful Work 
Research shows resilience mediates the effect of job factors on well-being. Resilience boosts job satisfaction and reduces burnout in jobs like healthcare and the military (Evans et al., 2022; Mohsen et al., 2021). It can also affect job satisfaction indirectly through self-efficacy and core self-evaluations (McGonagle et al., 2014). Studies of interventions confirm that building resilience improves psychological well-being and job satisfaction (Chitra et al., 2018; Waite et al., 2004).
Meaningful work is also seen as a key mediator between work factors and well-being. Engaging in meaningful activities raises life satisfaction, creates positive affect, and promotes a sense of purpose (Hooker et al., 2020). Autonomy, value alignment, and prosocial impacts enhance perceptions of meaningful work, which in turn lead to better well-being (Hoff et al., 2019; Matz-Costa et al., 2019; Meng et al., 2023). Meaningful work meets core psychological needs that are vital to sustained well-being (Hoof et al., 2019; Wang et al., 2020).
COR theory frames resilience and meaningful work as psychological resources in sequence. Resilience lets people handle challenges, and meaningful work turns these experiences into a sense of purpose, which increases well-being.
Accordingly, the following hypotheses are proposed:
H5: Resilience mediates the relationship between job satisfaction and subjective well-being. 
H6: Meaningful work mediates the relationship between job satisfaction and subjective well-being. 
H7: Resilience and meaningful work serially mediate the relationship between job satisfaction and subjective well-being.
Statistical Model
Considering the previous findings, the following statistical model is formulated for hypotheses testing.
Figure 1
Resilience and Meaningful Work as Mediators in the Job Satisfaction and Subjective Well-being Relationship
[image: ]
Source: Created by Researchers
Methodology
Data Collection
After preparing the soft copies of the study’s questionnaires in Google Forms, they were shared with numerous academics’ groups with prior permission from the authorities of the concerned schools, colleges, and higher education institutions. The sample included educators from school to university to achieve a more comprehensive representation of Indian educators. Despite their differences in institutional contexts, these groups share several key responsibilities, including delivering instruction, engaging students, and managing performance-related stress. These shared aspects support their integration within a cohesive analytical framework that emphasises psychological and academic well-being. A purposive sampling method was used to select participants actively engaged in education, ensuring relevant experience for the study. Given the target group’s time constraints and professional commitments, random sampling was not feasible, making purposive sampling practical and efficient. The final sample comprised 218 participants, sufficient for mediation analysis and to achieve statistical power to examine the study variables.
The educators’ ranged from 18 to 74, with a mean age of 38.70. There was 68.8% female and 31.2% male participation. Approximately 4 % of Professors participated in the study, followed by 11% of Associate Professors, 37% of Assistant Professors, 4% of Lecturers, and 44% of school teachers. Considering the geographical location, the collected sample was divided into three regions: North India, Central India, and South India. In this study, the North Indian regions comprised Bihar, Delhi, Haryana, Jammu and Kashmir, Rajasthan, Uttar Pradesh, and West Bengal. Though West Bengal is generally accepted as an eastern Indian region, it was grouped with the North Indian region due to its lower participation rate. The Central region comprises the Madhya Pradesh and Maharashtra provinces, and the South region comprises the Andhra Pradesh, Karnataka, Lakshadweep, and Telangana territories. Around 10% of the educators were from the North Indian region, 12% from Central India, and 78% from the South Indian region. A summary of the participants’ demographics is presented in Table 1.
Demographic Analysis
Table 1
Demographic Table
	Demographic Variables
	n
	%
	Minimum
	Maximum
	M
	SD

	Age 
	
	
	18
	74
	38.70
	11

	Gender

	Female
	150
	68.8
	
	
	
	

	Male 
	68
	31.2
	
	
	
	

	Academic Rank

	Professor
	9
	4
	
	
	
	

	Associate Professor
	24
	11
	
	
	
	

	Assistant Professor
	80
	37
	
	
	
	

	Lecturer
	9
	4
	
	
	
	

	Teacher
	96
	44
	
	
	
	

	Region

	North India
	21
	10
	
	
	
	

	Central India
	26
	12
	
	
	
	

	South India
	171
	78
	
	
	
	


Note. n = 218
Measures 
Job Satisfaction
The Teacher Job Satisfaction Scale ([TJSS-9] Pepe et al., 2017) was used to measure the job satisfaction of educators. Pepe et al. (2017) defined teacher job satisfaction as the fulfilment of higher-order needs, such as the development of constructive interpersonal relationships. The TJSS-9 has three sub-scales: “satisfaction with co-workers” (3 items), “satisfaction with parents” (3 items), and “satisfaction with students’ behaviors” (3 items). The measurement scale used to rate items is a 5-point Likert scale, ranging from 1 = “I am highly dissatisfied with this aspect of the school/university/college” to 5 = “I am highly satisfied with this aspect of the school/university/college”. To align with the study’s aim, the measurement scale was slightly modified by adding “university/college”. The sample item is “The quality of your relations with co-workers”.  
Subjective well-being
The Teacher Subjective Wellbeing Questionnaire ([TSWQ] Renshaw, 2015) was applied to measure the well-being of academicians. Relying upon the generic subjective well-being definition (Stone et al., 2013), the teacher’s subjective well-being can be defined as how teachers experience and evaluate their lives, activities, and specific domains. TSWQ is a self-report inventory with 8 items, comprising two dimensions: “teaching efficacy” (items 2, 4, 6, 8) and “school connectedness” (items 1, 3, 5, 7). It is a four-point Likert scale, ranging from 1 = “Almost Never” to 4 = “Almost Always”. The sample item is “I feel like I belong at this school/university/college.” 
Resilience 
The CD-RISC-2 (Vaishnavi et al., 2007) was administered to assess educators’ resilience. Connor and Davidson (2003) defined resilience as “the personal qualities that enable one to thrive in the face of adversity”. CD-RISC-2 is a 2-item inventory designed to address participants’ time constraints. The scale ranges from 0 = “Not True at All” to 4 = True Nearly all the Time”. The sample item is “I am able to adapt when changes occur”.  
Meaningful Work
Work and Meaning Inventory ([WAMI] Steger et al., 2012) was utilised to estimate the perceptions of educators towards meaningful work (Steger et al., 2012). WAMI is a 10-item self-report inventory. It has three sub-scales: “greater good motivation”, “positive meaning”, and “meaning-making through work”. Items 1, 4, 5, and 8 are calculated to attain “positive meaning” scores; items 2, 7, and 9 are estimated to get “meaning-making through work”; items 3, 6, and 10 are approximate “greater good motivation”. The sample item is “I have found a meaningful career”.
All the tools are psychometrically robust.
Data Analysis
We commenced the study by analysing the descriptive statistics of all four constructs. After this, the participants’ demographics were analysed using the Statistical Package for Social Sciences (SPSS) 26 for Windows. Lastly, the Hayes PROCESS macro (Model 6) was used to estimate serial mediation among the variables.
Results
Descriptive Analysis
Table 2 presents the descriptive statistics of the variables. The educators demonstrated a minimum job satisfaction score of 1.00 and a maximum score of 5.00. The average job satisfaction score of the sample was 3.900, with a standard deviation of .806. For the subjective well-being scores, the minimum was 1.13, while the maximum reached 5.00. The mean score for the subjective well-being was 4.290, and the standard deviation was .786. Regarding resilience, the minimum score was .00, and the maximum was 4.00, with a mean of 3.220 and a standard deviation of .786. While the minimum score of the meaningful work was 1.10 and the maximum was 5.00, with an average score of 3.220 and a .676 standard deviation. Although the scores ranged from low to high, the mean scores for job satisfaction and subjective well-being indicated that academicians place a high value on professional growth and satisfaction. The results also reflect the elevated levels of resilience and meaningful work among academicians. However, the standard deviation revealed variability in the scores, especially concerning job satisfaction, indicating that while the average performance is commendable, some academicians performed notably better or worse than this average. Finally, the provided minimum and maximum scores highlight a broad spectrum of performance levels among the academicians across all four variables.
Table 2
Descriptive Analysis of the Model Variables
	Variable
	Minimum
	Maximum
	M
	SD

	JS
	1.00
	5.00
	3.900
	.806

	SWB
	1.13
	5.00
	4.290
	.786

	Resilience
	.00
	4.00
	3.220
	.782

	MW
	1.10
	5.00
	4.178
	.676


Note. n = 218; JS = Job Satisfaction; SWB = Subjective Well-being, MW = Meaningful Work
Hypotheses Testing
To examine the hypothesised serial mediation model (Hayes, 2016, Model 6), we conducted a path analysis using the PROCESS macro (Version 4.2) for SPSS (Version 26.0) with 5000 bootstrap samples to estimate indirect effects and their 95% bias-corrected and accelerated confidence intervals. Job satisfaction was hypothesised to predict subjective well-being, both directly and indirectly through resilience and work meaning.
The results of the analysis indicated that job satisfaction significantly predicted resilience, accounting for 37.84% of the variance in resilience (R2 = .143, F(1, [216]) = [36.105], p < .001). Job satisfaction and resilience together significantly predicted work meaning, accounting for 55.97% of the variance in work meaning (R2 = .313, F(2, [215]) = [49.030], p < .001). Finally, job satisfaction, resilience, and work meaning together significantly predicted subjective well-being, accounting for 84.12% of the variance (R2 = .707, F(3, [214]) = [172.658], p < .001).
Regarding specific paths (see Figure 2), Job satisfaction had a significant positive effect on resilience (β = .3671, SE = .0611, p < .001), providing evidence for H1. Resilience had a significant positive effect on meaningful work (β = .2210, SE = .0527, p < .001), supporting H2. Meaningful work also had a significant positive effect on subjective well-being (β = .7152, SE = .0519, p < .001), confirming H3. Furthermore, job satisfaction had a significant positive direct effect on subjective well-being (β = .2837, SE = .0428, p < .001), supporting H4.
Before considering the mediators, job satisfaction had a significant positive total effect on subjective well-being (β = .6167, SE = .0514, p < .001). However, after accounting for the influence of resilience and meaningful work, job satisfaction still had a significant positive direct effect on subjective well-being (β = .2837, SE = .0428, p < .001).
The specific indirect effect of job satisfaction on subjective well-being via resilience was insignificant (indirect effect = .0291, SE = .0180, 95% CI [-.0022, .0680]), leading to the rejection of H5. The specific indirect effect of job satisfaction on subjective well-being through meaningful work was significant (indirect effect = .2459, SE = .0512, 95% CI [.1441, .3421]), affirming H6. Critically, the serial indirect effect of job satisfaction on subjective well-being through resilience and meaningful work was significant (indirect effect = .0580, SE = .0275, 95% CI [.0162, .1232]), leading to support H7. This suggests that higher job satisfaction is associated with greater resilience, which, in turn, is associated with greater meaningful work, ultimately leading to greater subjective well-being. Therefore, partial, complementary serial mediation of resilience and work meaning is found in the relationship between job satisfaction and subjective well-being. Table 3 summarises the results of the serial mediation hypotheses.
Figure 2
Serial Mediation Analysis of Resilience, Meaningful Work, Job Satisfaction, and Subjective Well-being
[image: ]
Table 3
Serial Mediation Model Results
	Total Effect
(JS→SWB)
	Direct Effect (JS→SWB)
	Relationship
	Indirect Effect
	Confidence Interval
	t-statistics
	Conclusion

	
	
	
	
	Lower Bound
	Upper Bound
	
	

	
	
	H5: JS → R → SWB
	.0291
	-.0022
	.0680
	1.616
	Non-significant

	
	
	H6: JS → MW → SWB
	.2459
	.1441
	.3421
	4.802
	[bookmark: _GoBack]Significant

	
.6167
 (.000)
	
.2837
 (.000)
	
H7:JS→R→MW→SWB
	.
.0580
	.0162
	.1232
	
2.109
	Partial, Complementary Serial Mediation


Note.  JS = Job Satisfaction; SEB = Subjective Well-being; R = Resilience; MW = Meaningful Work 
Discussion
The study analysed the mediating role of resilience and meaningful work in the relationship between job satisfaction and subjective well-being. The study’s sample consisted of Indian educators, ranging from school teachers to university academics. The participants responded to the survey from North, Central, and South Indian regions. 
The direct relationship analysis of the constructs revealed that educatos’ job satisfaction is directly related to their resilience, and their resilience is directly related to their meaningful work. Additionally, educators’ job satisfaction is directly related to their well-being, meaning that increased job satisfaction leads to greater resilience. Similarly, higher resilience leads to higher meaningful work. Furthermore, a rise in job satisfaction will lead to higher educators’ well-being. The variables are independent and positively correlated, thereby supporting H1, H2, H3, and H4. Furthermore, the indirect analysis indicated that educators’ resilience did not significantly mediate the relationship between their job satisfaction and well-being. This suggests that while all three factors: job satisfaction, resilience, and meaningful work, are important, resilience does not appear to be the primary pathway through which job satisfaction influences well-being, failing to accept H5. One possible reason for resilience’s lack of support as a mediator could be it functions more as a direct coping mechanism than as an intervening factor between job satisfaction and well-being. In the professional setting, educators are likely to rely more on institutional support than on personal resilience. Moreover, culture may also play a key role in shaping educators’ resilience. In the collectivist classroom culture like India, resilience may be embedded in social dynamics rather than personal characteristics. Contrastingly, the indirect effect of educators’ job satisfaction on their well-being through meaningful work was significant, demonstrating meaningful work’s mediating role in the relationship between job satisfaction and well-being, indicating that when educators feel satisfied with their job, they are likely to find their work as more meaningful, which in turn leads to improved levels of well-being.  Therefore, H6 is supported. Finally, the serial indirect effect testing revealed a significant influence of educators’ job satisfaction on subjective well-being, mediated by their resilience and meaningful work. This means that educators’ job satisfaction influences their resilience, which, in turn, influences their meaningful work, thereby impacting their well-being. It may be that educators’ job satisfaction enhances their psychological resources, enabling them to cultivate greater resilience when faced with academic challenges. Consequently, resilient educators may find themselves better equipped to interpret their work experiences in a positive and meaningful way, which in turn reinforces their sense of meaningful work. It is this sense of meaning, rather than resilience alone, which seems to have a direct impact on subjective well-being. This observation suggests that resilience might serve as a supportive factor that aids in the process of finding meaning, rather than being a direct route to enhanced well-being. Such an understanding underscores the importance of examining the complex psychological processes at play when assessing well-being among professionals in education. Thus, the analysis confirms H7, suggesting a roadmap for how educators’ job satisfaction, resilience, and meaningful work collectively contribute to their well-being. 
Although previous research has only partially explored job satisfaction, resilience, meaningful work, and subjective well-being, particularly among the Indian educators, it was essential to analyse these variables across school teachers and university academics to understand the underlying factors that influence their well-being. The study’s findings align with previous research, albeit with different samples; for instance, H1 results are consistent with those of Beuren et al. (2021), Tabib et al. (2022), and Öksüz (2018). H2 findings are in line with the research outcome of Van Wingerden et al. (2019), Morales-Solís et al. (2022), and Zheng et al (2022). H3 and H4 results coincide with the inferences of Yadav et al. (2025) and Charles‐Leija et al. (2023). Other than this, the H6 and H7 evidence is consistent with the conclusions of Hoff et al. (2019) and Meng et al. (2023). Moreover, the H5 analysis, which reveals that educational professionals’ resilience does not mediate their job satisfaction and well-being, aligns with Waite et al.’s (2004) findings. 
The study’s results have several practical implications for educators across schools and higher education. The key recommendations include: 1) Educational heads should plan counselling and training sessions to help educators reflect regularly, identify strengths and weaknesses, and address challenges affecting their well-being; 2) Educators should participate in weekly or monthly exercises to build resilience; 3) Educational heads should organise sessions focused on the value and societal impact of educators’ work; 4) School and higher education communities should collaborate across institutions to exchange knowledge and experiences; 5) Educational heads should implement the recommendations of the National Education Policy (2020) and relevant Sustainable Development Goals, especially SDG 3 and SDG 4; 6) Participation in conferences, workshops, reading about professionals’ health, and pursuing hobbies should be encouraged; 7) The teaching community should support one another as they learn and grow together.      
Additionally, the theoretical implications suggest exploring job satisfaction, resilience, meaningful work, and subjective well-being using a single serial mediation framework. The study enhances the current well-being literature, which has mostly analysed these constructs separately. The results provide a more cohesive understanding of how workplace attitudes and psychological resources interplay to affect well-being outcomes. Besides this, the significant mediating role of meaningful work underscores the importance of meaning-making processes in transforming job-related experiences into well-being outcomes. This observation supports and broadens theoretical viewpoints substantially emphasising purpose and perceived significance within work environments. Furthermore, the identified serial mediation effect shows that well-being results from a complex psychological process. Personal resources such as resilience play an indirect role by helping educators find meaning in their work. This finding supports literature calling for more process-oriented, context-aware models of well-being, particularly in education.
Though the study’s findings substantially contribute to academia, they come with certain limitations, such as their significant relevance to the Indian context of educators. Within India, the findings are broadly applied to South Indian educators, as they are the largest participants. Lastly, the study’s findings cannot be generalised due to respondents’ voluntary participation, limiting their extrapolation to the overall population of Indian educators. However, future studies can be examined considering the study’s limitations.    
Conclusion
The study examined the interplay between resilience, meaningful work, job satisfaction, and subjective well-being. The findings indicated significant links between job satisfaction and resilience, resilience and meaningful work, meaningful work and subjective well-being, and job satisfaction and subjective well-being. Additionally, the findings supported the mediating roles of meaningful work, job satisfaction, and subjective well-being, including the serial mediation of resilience and meaningful work in the job satisfaction-subjective well-being relationship. However, no significant mediating role of resilience is found in the relationship between job satisfaction and subjective well-being – all in the context of Indian educators. 
The study’s findings have academic implications for the Indian educational community. As the Sustainable Development Goals (SDGs), particularly SDG 3 and 4, and the National Education Policy 2020 (NEP 2020) increasingly emphasise health and well-being, integrating well-being practices may offer practical pathways to enhancing the teaching community’s resilience, meaningful work, and job satisfaction. Moreover, the results contribute to ongoing debates on well-being in the context of artificial intelligence and technology, providing empirical support for teaching community functioning at different educational levels. 
In conclusion, this research underscores the significance of promoting Indian educators’ well-being practices, including resilience, meaningful work, and job satisfaction. By doing this, the teaching community will not only demonstrate better academic performance but also adequate interpersonal relationships.
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