

44


Original Research Article

SOCIAL EMOTIONAL LEARNING (SEL) IMPLEMENTATION AND SOCIAL- EMOTIONAL COMPETENCIES AMONG GRADE SCHOOL TEACHERS
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ABSTRACT

Given the importance of SEL in primary and secondary education, this study looked at the social and emotional skills of first grade teachers and effectiveness of SEL programs in a public school in Davao Del Sur. Using a descriptive-correlational quantitative design, the study surveyed 150 randomly selected teachers through validated questionnaires. The tools measured five areas of interpersonal learning and its eight specific indicators. The results showed that teachers had a very high level of social-emotional competence, with self-awareness receiving the highest score. Similarly, SEL implementation was also rated very high, with supportive discipline and family partnership emerging the strongest areas. Statistical analysis showed a positive correlation between SEL implementation and SEL competence, suggesting that teachers with higher competence are more effective in managing interpersonal and emotional situations when applying SEL strategies. In conclusion, strengthening teachers’ emotional skills leads to improved classroom instruction and student well-being. The study recommends continued professional development, strengthened community partnerships, and further research in varied school contexts.
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[bookmark: _TOC_250013]INTRODUCTION

Student development involves observing social-emotional learning, which has challenges in school implementation, especially in the basic school setting, where novel social and emotional competencies are developed (Collaborative for Academic, Social, and Emotional Learning [CASEL], 2020). Although it is credible in supporting good attributes of children, research still needs deep information regarding how teachers do well in implementing such programs (Murano et al., 2019). This gap arises from inadequacies in the form of undertrained teachers, resource-strained institutions, inadequate administrative support, regarding educators’ differing opinions regarding the significance if SEL (Kaspar & Massey et al., 2023).
Mental health and interpersonal learning is vital for personal and national development because it equips people to be independent, prosperous, and harmonious (USAID, 2019). With SEL skills like responsible in deciding and empathy, people use resources responsibly, introduce social changes, and reduce prejudices. SEL is thus aligned with the United Nations SDG 4 with the aim providing equitable quality education and enduring learning opportunities. For example, (USAID, 2019) indicates that SEL can use and quality of education generally better for improved academic performance in schools, safer schooling, and empowered teachers. For example, in the Democratic Republic of Congo, educators received training in SEL. The program helped improve the well-being of both students and teachers in the school (Izquierdo et al., 2025). Numerous nations are acknowledging SEL is crucial for the future well-being and achievement of students. UNESCO Bangkok promotes SEL education in early childhood education for Asian-Pacific nations





(UNESCO, 2024). In Colombia, SEL education is also through programs such as "Think Equal," which promotes mental health and social justice (UNESCO, 2022). However, implementing SEL takes work, especially in a crisis or emergency setting, since educators deal with challenges peculiar to such a setting (Raisch et al., 2024).
The SABWAT project in the Philippines successfully aided students in improving skills in social interaction and emotional intelligence (Napa et al., 2022). One of the i applied initiatives in Aloguinsan District, Cebu Province, resulted in a finding that a program helped teachers effectively develop their emotional understanding, management, and social skills for the teachers (Sardalla, 2022). There is a national study on the best form of implementing SEL in schools. It considers the school's economic status regarding teaching and learning SEL and its challenges to teachers (Maristela, 2022). School programs teaching SEL may enhance pupils’ overall well-being and academic performance.
In the Philippines, effective school leadership is crucial for educational success. Strong principals have noticeably improved teacher well-being and created positive learning environments, as seen in Sta. Cruz North and South Districts in Davao del Sur (Gonzales et al., 2023). In Cebu’s Aloguinsan District, specific teacher training programs on emotional regulation and understanding have led to better classroom practices (Sardalla, 2022). Research in Paquibato District, Davao City, shows that schools with strong leadership and smart teaching methods have made significant gains in learning outcomes. These schools focused on social-emotional learning, used technology effectively,


10



addressed individual student needs, and worked closely with families and communities (Palabao & Gallardo, 2024).
Teachers benefit from SEL programs through improve well being and reduced stress (Oliveira et al., 2021). Research indicates that SEL schemes have a positive impact in with the relationships between teachers and their students, as well as on the mental health of instructor themselves (Early Childhood Educational Journal, 2022). Importantly, studies consistently show that SEL enhances students’ academic success and emotional well-being, highlighting the need to clearly communicate these benefits to all stakeholders (National Education Association, 2023).
CASEL School Theory of Action develops an intentional, staged process in planning, implementing, and monitoring activities and offers a holistic, evidence-based approach to the comprehensive SEL program (Meyers et al., 2019). It highlights how involvement from teachers, families, and the community in team-based, whole-school activities improves student outcomes and supports teachers (Martinez-Yarza et al., 2024). SEL works best when applied gradually and cooperatively across the entire school (Jagers et al., 2018). School work together through shared leadership, teamwork, and involvement of everyone to support long-term SEL schemes. This study aims to find out whether planned SEL activities may be improve educators’ skills in social and emotional competencies and the promotion of kids holistic development.
The study looks at how grade school teachers apply emphasizes the significance if SEL in enhancing kids academic performance, mental well- being, and interpersonal competence (Cooper et al., 2023; Durlak, 2011). The


goal is to discover effective ways to apply SEL and to see which parts still needs improvement. In this way, all students can receive support they need for their overall growth. This study also shows that SEL helps teachers by preventing burnout and lowering stress. This creates a more productive and healthier school environment (Oliveira et al., 2021). Overall, to promote long-term success and well-being, this study highlights the importance of combining academic instruction with development of emotional and social skills for both students and teachers (Greenberg, 2019).
[bookmark: _TOC_250012]Research Objectives

1. To determine the level of social emotional competence among grade school teachers in terms of:
1.1. Self-awareness;

1.2. Self-management;

1.3. Social Awareness;

1.4. Relationship Management; and

1.5. Responsible Decision Making.

2. To	determine	the	level	of	social	emotional	learning	(SEL) implementation among grade school teachers in terms of:
2.1. SEL (social, emotional learning) Instruction;
2.2. Youth Voice, Engagement, and Supportive Climate;

2.3 Staff Learning and Modeling;

2.4. Supportive Discipline;

2.5. Continuum of Integrated Supports;

2.6. Family Partnership;

2.7. Community Partnership; and


2.8. Workplace Perceptions.

3. To examine if there is a significant relationship between the quality level of SEL implementation and social- emotional competencies among teachers.
[bookmark: _TOC_250011]METHODOLOGY

[bookmark: _TOC_250010]Respondents

This study was conducted in Davao Del Sur and included 150 primary school teachers from 10 schools. The researchers employed a basic random sampling to choose the respondents. This strategy provides each component of the group with equal opportunities for selection, which helps maintain objectivity and reduces selection bias (Lohr, S. L. 2021).
The participants must be qualified with the following inclusion criteria: (1) currently teaching in public or private schools in Davao del Sur, (2) those teachers who were willing to participate; (3) ages 22 years and above, either male or female. Furthermore, the subsequent criteria for exclusion in this research are as follows: (1) non-teaching personnel; (2) teachers who are not currently in active service; and (3) individuals below 22 years of age.
Table 1. Demographic profile of the respondents, n= 150

	
	F
	%

	Gender
	Male
	11
	7

	
	Female
	137
	91

	
	LGBTQ
	2
	2

	Years in Service
	0-5 years
	13
	9

	
	6-10 years
	33
	22

	
	11- 15 years
	29
	19

	
	15 years above
	75
	50

	Age
	22-29
	13
	9

	
	30-39
	31
	1

	
	40-49
	50
	33

	
	50-59
	56
	37




Demography of the Respondents

The age brackets of the 150 grade school instructors that filled out the survey is shown in Table 1. The discoveries exemplar demonstrated that the bulk of the respondents belong to the 50 to 59 age range (f = 56; 37%). This is followed by those in the 40 to 49 years old bracket (f = 50; 33%). Next are the 30 to 39 age group (f = 31; 1%), while the smallest group consists of those aged 22 to 29 (f = 13; 9%). The age distribution indicates that many respondents are mid- to late-career professionals, suggesting they have extensive teaching experience and professional maturity in the discipline. Regarding sexual matters, the data shows that most participants are female (f = 137; 91%). Male teachers represent a smaller percentage (f = 11; 7%). Additionally, 2 participants (2%) identify as part of the LGBTQ+ community. Gender developments in the Philippines’ primary teaching profession are reflected in the discrepancy, which is mostly female.
For years in service, half of the respondents (f = 75; 50%) have worked for more than 15 years. The rest of the teachers fall into the lower categories: 6–10 years (f = 33; 22%), 11–15 years (f = 29; 19%), and 0–5 years (f = 13; 9%). This indicates that most respondents have significant experience in the field. This experience may help with implementing SEL practices, since seasoned teachers often possess better teaching skills and classroom management abilities.
[bookmark: _TOC_250009]Research Instrument

The researchers used an adopted research questionnaire as a tool utilized in this research. The questionnaires comprise three separate sections. The first part is the Socio-Demographic Profile among grade school teachers,


which aims to collect information about the gender, age, school, and years taught by the respondent. CASEL questionnaire (2021) was used in the second part. It asked teachers about their experiences and views with using SEL programs. This tool measures how effective and supportive SEL practices in schools. Finally, the third tool was a questionnaire from Portela-Pino et al., (2024). It was made to gather information on developing and checking social- emotional skills among teachers in grade school.
A five-point Likert scale, from 1(very low) to 5(very high), was used in the survey. This kind of scale is usually used to measure people’s attitudes and opinions. It includes statements with options like strongly disagree, disagree, neutral, agree, strongly disagree. This lets respondents show how much they agree with each statement, giving a clearer view of their attitudes (Jebb et al., 2021).
Table 2. Table of Interpretation for Social and Emotional Competencies among the Grade School Teachers.

Mean Range	Level	Description

This	measure	indicates	that	the	items relating to the competency were always

4.20-5.00	Very high


3.40-4.19	High

present.
This measure indicates that the items relating to the competency were often present.





2.60-3.39	Moderate


1.80-2.59	Low


1.00-1.79	Very low

This measure indicates that the items relating to the competency were sometimes present.
This measure indicates that the items relating to the competency were seldom present.
This measure indicates that the items relating to the competency were rarely present.





Part II of the questionnaire measures the quality level of social emotional competence among grade school teachers. The questionnaire has five indicators which are Self-Awareness (5 items), Self-Management (5 items), Social Awareness (5 items), Relationship Management (5 items), and Responsible Decision-Making (5 items) with an overall total of 25 items. This will be categorized based on a defined score range.
Table 3. Table of Interpretation for Social Emotional Learning Implementation among Grade School Teachers.

Mean Range	Level	Description

4.20-5.00	Very high    This measure indicates that the items
relating to the quality of SEL implementation among grade school teachers were always present.
3.40-4.19	High	This measure indicates that the items
relating to the quality of SEL implementation among grade school teachers were often present.
2.40-3.39	Moderate    This measure indicates that the items
relating to the quality of SEL implementation among grade school teachers were sometimes present.

1.80-2.59	Low	This measure indicates that the items
relating to the quality of SEL implementation among grade school teachers were seldom present.
1.00-1.79	Very Low    This measure indicates that the items
relating to the quality of SEL implementation among grade school teachers needed to be present.


Part lll of the research questionnaire measures the level of social- emotional learning (SEL) implementation among grade school teachers. The questionnaire has 8 indicators which are SEL Instruction (6 items), Youth Voice, Engagement and Supportive Climate (6 items), Staff Learning and Modeling (4


items), Supportive Discipline (5 items), Continuum of Integrated Supports (3 items), Family Partnership (3 items), Community Partnership (3 items), and Workplace Perceptions (9 items) with an overall total of 39 items. This will also be categorized based on the defined score range.
To ensure that the items were clear and suitable for the respondents, the instruments used in this study were validated first by the experts. After validation, a pilot test was carried out with 15 grade school instructors those who did not participate in the real survey. The result of the experimental phase revealed that the instruments were highly reliable and valid, indicating that they could be trusted to collect accurate the primary disquisition data. According to Krieglstein et al. (2022), reliable instrument consistently produced reliable results across different context. Similarly, Andersson et al. (2024) highlighted the significance of dependability, as it guarantees that the device is precisely measuring the target variable.
[bookmark: _TOC_250008]Design and Procedure

A descriptive quantitative research design was used by the researchers. This approach provides a comprehensive account of the features of the phenomena, group, or subset under investigation. This approach is more concerns with stating “what” is occurring that with elucidating “why” (Matanda, 2022). Finding the mode, mean, median, and standard deviation helps to make the data more understandable. Thus, it helps understand the central tendencies of the variables under study (Bhandari, 2022).
Pre-implementation Phase: Before collecting data, the researchers reviewed and improved the survey instruments to ensure clarity and validity while meeting the study’s goals. The UM Digos College Research and


Publication Center evaluated and approved the questionnaires. They processed all necessary documents and requirements according to the institution's research rules.
In the Implementation Phase: During data collection, Prior to completing the surveys, all individuals were asked to provide their informed consent. The directions for filling out the survey forms were clear and consistent, and they were given to the respondents. To make sure many responses were collected and to avoid mistakes or biased in the data, the researcher closely monitored the process.
Post-Implementation Phase: The responses were coded, sorted, and categorized for analysis after data collection. This coding process made it easier to understand the results correctly. The researchers also applied descriptive and inferential statistics to analyze the data. The study’s objectives guided the interpretation of the results to form useful conclusions and recommendations.
The average score for this item and indicator was calculated, giving insights into the overall trends in the respondents’ perceptions. Frequency counts showed how often certain answers appeared, helping to see patterns in the data (Soutter, 2023). The standard deviation (SD) was also used to see how much answers differed.
This showed how far the scores were from the average, which indicated whether the participants’ answers were consistent or varied (Hassani et al., 2021). The Pearson correlation coefficient (r) was used to measure the strength and direction of the relationship between SEL implementation and teachers’ social-emotional skills. From -1 to +1, this correlation value can be found. A


greater association between the variables is indicated by values that are the closer to ±1 (Ali, 2021).
[bookmark: _TOC_250007]Ethical Considerations

To ensure the validity and accuracy and dependability, the researchers followed all applicable ethical guidelines and protect all participants. The ethical procedure was guided by the principles outlined by Emanuel et al., (2000).
Scientific Value. Research should have a clear and meaningful purpose. It should aim to add to our knowledge and understanding in useful ways, making the study worthwhile and helping science move forward.
Social Value. The study should offer benefits to society or specific groups within it. This may involve creating new technology, addressing social issues, or improving health. Having a positive impact on society is an important consideration.
Scientific Validity. The research method used should be strong and reliable to ensure trustworthy findings. A solid methodology is necessary to produce useful and credible results.
Fair Subject Selection. Research participants should be chosen in a fair and objective way. The selection process must be equitable and free from bias, ensuring that no individuals are unjustly included or excluded.
Rist-Benefit Ratio. Researcher have a duty to minimize harm and ensure the risk are reasonable given the anticipated benefits. The intriguing benefits of the disquisition should outweigh any possible risk to participants.
Independent Review. To ensure that the study meets ethical standards it should be evaluated and approved in the matter of an impartial panel, such


an IRB. Independent monitoring ensures the confidentiality of the study and the well-being of those who took part
.

[bookmark: _TOC_250006]RESULTS AND DISCUSSION

[bookmark: _TOC_250005]Level of Social Emotional Competence

The findings of the study revealed that the overall social-emotional competency of grade school teachers is very high, with (x̄= 4.28; SD= 0.65), as shown in Table 4. This means the teachers consistently showed skills related to social and emotional competence. In their daily teaching, they were able to manage their emotions, build positive relationships, and act responsibly.
T able 4. Level of Social-Emotional Competence among Grade School Teachers.
	Indicator
(SOCIAL EMOTIONAL COMPETENCE)
	x̄
	SD

	Self-Awareness
	4.56
	0.57

	Self- Management
	4.16
	0.64

	Social Awareness
	4.16
	0.69

	Relationship Management
	4.16
	0.77

	Responsible Decision Making
	4.38
	0.59

	Overall
	4.28
	0.65




Among the five dimensions, Self-Awareness received top performance (x̄ = 4.56; SD = 0.57), which is also interpreted as very high. What this implies is that instructors showed awareness of their thoughts, emotions, and actions. They can reflect on how they feel and think, helping them stay calm, focused,


and professional even in stressful situations. This is a valuable skill when managing a classroom or making personal and instructional decisions.
Responsible Decision-Making also had a very high mean (x̄ = 4.38; SD

= 0.49), indicating that teachers consistently made fair, thoughtful, and ethical decisions. They always consider what is right, what is best for their students, and what aligns with school values before acting. This contributes to a safe, respectful, and well-managed learning environment.
Meanwhile, the competencies of Self-Management (x̄ = 4.16; SD = 0.64), Social Awareness (x̄ = 4.16; SD = 0.69), and Relationship Management (x̄ = 4.16; SD = 0.77) all fall under the high level. This means that these behaviors were often present among the teachers. They frequently showed the capacity to regulate their own feelings, remain motivated, show empathy to others, while keeping cordial relationships with both their kids and coworkers. In creating a classroom environment based on cooperation, trust, and kindness, these skills are important.
Teachers who understand and manage their own emotions create positive classrooms, which helps students learn social-emotional skills. (Collie et al., 2025) Research shows that teachers’ social-emotional competence is key to better teaching and supporting students’ emotional growth. D’Amico et al. (2023) explained that emotionally intelligent teachers are less stressed and enjoy their work more. Gebre et al. (2025) also found that when instructors show powerful feelings intelligence, kids become more active and engaged in learning.
In conclusion, the instructors in this disquisition demonstrated a very high level of social-emotional competence. This enables them to make wise decisions, instructors are able to control their emotions, form meaningful


connections with their kids, and foster an atmosphere that is conductive to learning.
[bookmark: _TOC_250004]Level of Social Emotional Learning Implementation

The research revealed that grade school teachers’ overall SEL implementation reached a very high level, with (x̄ = 4.32; SD = 0.63), as shown in Table 5. What this means is that SEL principles are integrated in classroom instruction and daily school life. Teachers often include activities, programs, and strategies that support the mental well-being and social development of kids.
Table 5. Level of Social Emotional Learning Implementation among Grade School Teachers.

Indicator	x̄	SD

	SEL Instruction
	4.27
	0.70

	Youth Voice, Engagement, and Supportive Climate
	4.29
	0.65

	Staff Learning and Modeling
	4.36
	0.61

	Supportive Discipline
	4.40
	0.62

	Continuum of Integrated Supports
	4.23
	0.60

	Family Partnership
	4.41
	0.56

	Community Partnership
	4.40
	0.57

	Workplace Perceptions
	4.18
	0.71

	Overall
	4.32
	0.63



Among the eight indicators, the highest score, which is considered very high, was given to Family Partnership ( x̄ = 4.41; SD = 0.56). As a result, educators constantly collaborate with parents to foster student’s social and intellectual growth. They regularly communicate with parents, involve them in school events, and make decisions together for the benefit of learners. Studies show that SEL programs help students get along better with classmates and teachers, which makes the school a friendlier and more supportive place (Greenberg, 2023).  Both the Supportive Discipline and Community Partnership groups had very high mean scores of 4.40 (SD=0.62) and 4.40 (SD=0.57), respectively,


showing that teachers often use fair and respectful discipline strategies, and schools maintain strong ties with community organizations. This means that teachers help students reflect on their behavior rather than punish them harshly, and schools create extended support systems through outside partnerships. Greenberg et al. (2021) brought attention to the importance of psychological safety and community connections in SEL, which is supported by these findings.
A very high level was also observed for the indicator Staff Learning and Modeling (x̄=4.36; SD=0.61). This means that teachers and school staff regularly attend training about SEL and serve as role models of good emotional and social behavior. They show students how to handle emotions and relationships through their own actions, as recommended by CASEL (2020).
The next three factors had very high means: youth voice, engagement, and supportive climate (x̄=4.29; SD=0.65). This means that professor foster and environment where students feel comfortable speaking their mind and that students are actively encouraged to do so. Bailey and Weiner (2022) explain that listening to students helps build trust and boosts participation in class.
The fact that SEL is evidently incorporated into lesson planning is demonstrated by very high score of SEL Instruction (x̄=4.27; SD=0.70) Emotions, empathy, and making responsible decisions are some of the subjects covered in class. This confirms previous findings that those of Durlak et al. (2011), who also discovered that SEL teaching influences both behavior and learning favorably.
The indicator Continuum of Integrated Supports (x̄ = 4.23; SD = 0.60) also reached a very high level. This means that teachers use different methods,


such as a system of tiers for assistance or interventions, including methods, to meet the varied needs of their kids, those who need more help emotionally or socially. Lastly, among the indicators, Workplace Perceptions obtained the lowest mean score (x̄ = 4.18; SD = 0.71)., but it still falls under the very high interpretation. This means that most teachers feel supported in their workplace, though some improvements in teacher wellness and working conditions may still be needed. According to Collie (2022), having a supportive environment is vital for the long-term effectiveness of SEL adoption.
In conclusion, the instructors who participated in this disquisition showed exceptional of SEL implementation in their schools. They consistently apply SEL strategies, involve families and communities, while making sure that every kid feels comfortable and secure. These findings support CASEL’s (2020) recommendation for SEL implemented over the entire school.
Relationship Between the Quality Level of
SEL Implementation and Social-Emotional Competencies

Results from the link between the quality level of social-emotional competences and the application of SEL are shown in Table 6 among teachers. Pearson r was used given that the normalcy assumptions were satisfied. According to the Table of Interpretation, several positive relationships were statistically significant. For example, self-management was statistically significant with SEL instruction (r(148) = .191, p = .019) and supportive discipline (r(148) = .199, p = .015), suggesting that teachers who manage themselves well are more consistent in applying SEL strategies. Social awareness was also statistically significant with supportive climate (r(148) =
.233, p = .004) and family partnership (r(148) = .234, p = .004), showing that


instructors who are more conscious of the requirements of their pupils aid in developing a favorable learning environment setting and family engagement. In contrast, responsible decision-making produced mostly not statistically significant relationships, such as with community partnership (r(148) = .103, p
= .212), indicating weaker or negligible associations.
Table 6. Relationship Between the Quality Level of SEL Implementation and
Social- Emotional Competencies among Teachers
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Overall, a link between SEL competence and overall SEL implementation was statistically considerable amount (r(148) = .262, p < .05), meaning that as teachers’ enhancements in social and emotional competence are accompanied by an improvement in the efficacy of SEL programs. These


findings align with the CASEL Theory of Action (CASEL, 2021), which emphasizes that strengthening teachers’ SEL skills provides a foundation for effective and sustainable school practices. The results are support by recent studies, indicating that teachers with strong self-management and social awareness skills enhances SEL in schools (Wu, Chen et al., 2025). While evidence for responsible decision-making was less consistent, the overall results confirm that teacher competence remains a key factor in successfully implementing SEL.
[bookmark: _TOC_250003]CONCLUSION

The findings from grade school teachers in a public elementary school in Davao Del Sur show very high level of social-emotional competence. The teachers are able to handle their classrooms well and form good relationships with their pupils because they are aware of themselves and responsible in their choices. Their schools also have a strong SEL programs, especially in supportive discipline, family partnership practices, and staff learning. These findings shows that teachers are making intentional efforts to support students’ emotional growth together with their academic learning. The most important finding of the study was the positive link between SEL programs and higher levels of social and emotional competence. Teachers with strong emotional intelligence were more successful in applying SEL strategies in classroom. Overall, the results point out the need to support educators in strengthening their emotional skills so they can better help students grow both academically and emotionally.


[bookmark: _TOC_250002]RECOMMENDATIONS

Teachers are encouraged to improve their SEL skills by joining training programs and using classroom strategies like group discussions and mindfulness activities. Because workplace perception scored the lowest in the findings, school administrators should offer mentoring, continuous trainings, and wellness programs to support teachers. Department of Education DepEd should integrate SEL into curriculum standards and allocate resources for training and materials to ensure its long-term sustainability. Families and communities are advised to strengthen their partnership with schools by joining parent orientations and community-based SEL activities. Future researchers may replicate this study in other grade levels or regions and use interviews or classroom observations to gain deeper insights.

Consent: Each and every one of those who took part must provide their Written informed consent. This implies they have to understand the study to their satisfaction, its risks and benefits, and then agree voluntarily to be involved. They must also be allowed to withdraw at any time
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