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Lighting the Spark of NEP 2020: Igniting Socio-Emotional Skills in Teacher Education and its Implication on School Students
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The National Education Policy (NEP) 2020, a milestone in Indian education has set a renovative landmark for holistic development. One of the Central visions of NEP 2020 is the cultivation of socio-emotional skills (SES) among students. It is possible, when teachers will efficiently internalize and practice the Socio-Emotional Skills in the classroom. However, realizing this vision requires a fundamental shift in teacher education. This paper delves into the critical role of socio-emotional Skills (SES) in holistic education and the urgent need to integrate it into teacher education programs so that the children in schools socially and emotionally become strong. By inspecting the tenets of the National Education Policy (NEP) 2020, this theoretical paper argues that Socio-Emotional Skills are fundamental to develop well-rounded individuals capable of navigating complex social and emotional challenges. It explores the core components of SES consisting self-awareness, self-management, social awareness, relationship skills, and responsible decision-making assist a teacher to tackle the problems in classroom setting as well as their psychological hassle. The paper outlines the pedagogical strategies such as experiential learning to foster SES in classrooms by integrating SES into curricula, and creating positive behavioural environment. Also to explore the importance of socio-emotional skills in teacher education and how it can be incorporated in the system of school education align with the National Education Policy (NEP) 2020. By emphasizing the significance of SES in teacher education, this theoretical investigation advocates for a paradigm shift towards more holistic approach that prioritizes the development of socio-emotional skills in teachers and it will help the teachers to inculcate among school students for social adaptation and handling the academic as well as in non-academic situation for shaping the future education system.   
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Introduction
From a series of experiences and research documentation, it has shown that from early age to adolescents, children hinge on by plethora mental health issues (Bhat & Chahal,2023) and escalate negative attitudes like taunting, threats, rejection and isolation from peers, using drugs, acting violently, aggressive behaviour, depressive symptoms, participation in crime, verbal bullying, social maladjustment, suicide tendencies due to feeling insecurity (Morgan,2020; Raptis & Spanaki,2016; Bhat & Chahal,2023; Tiwari,2020; Sorrenti et al.,2024; Lalomia & Martinez,2023). All these issues are consensus to grow scare of career development (Gamboa et al.,2023) and tend to weaken the better life in term of personal and professional (Zhou & Jessie,2012). Striking with these problems, UNICEF reported that children and adolescents aged from 10 to 19 committed suicide owing to mental health issues are the fifth leading causes in worldwide (Serrano et al.,2023).  In consideration of the emergence need of students, teacher is the primary rectifier stimuli to handle all these problems (Caires et al.,2023). Despite it, external stress like problems in teachers’ personal life, administrative workload, maintain undergoing challenging relationship with colleagues, job satisfaction, adoption of changing school ethos, teaching unmotivated students are the growing issues confronted by the teachers (Simon et al.,2022; Reddy & Devi,2024). In addition, teachers need to be a perceptual manifestation for capture the behavioural attitude undergoing in classroom situation. For instance, students unable to express themselves due to fear of committing mistakes (low self-confidence), anxiety, stress and others destabilize emotions owing to down the academic performance. Sometimes teachers are unable to understand these behaviours and it is failed to accomplish the learning objectives. Due to unable to identify and understand the socio- emotional skills, students’ are in a high-risk factor to drop the school. National Family Health survey (2015-2016) reported that in primary school, lower secondary school and upper secondary schools had reduced their school attendance respectively 90%, 78% and 58%. According to the 2011 Census, 8.4 crores school children from the age range of 5-17 had dropped from schools. In India, girl child education is low in comparison to boys in primary and middle level. The reason has stated that norm of son preference attribute, most of the Indian culture and people have considered girls children are “Paraya Dhan (Others’ wealth)” (Garg et al.,2023). In addition, in terms of caste discrimination, a Dalit boy denied to use school’s hand pump to quench his thirst in Damoh district, Madhya Pradesh (The Times of India, Bhopal;2016). It is a serious emotional and social factor to experience the child to lose from school. However, to carry out of all these challenges and teachers’ trajectory and manage a conducive teaching process is possible through adaptation of socio-emotional skills. It renders to normalize the social and emotional behaviour of the teachers as well as the students (Simsek & Mutlu,2021). Elsewhere, most of the time teachers faced negative emotion in comparison to positive one due to deal with the school environment and outside of the school environment (Emmer,1994 cited in Palomera et al.,2008). Consequently, teachers’ negative emotions inhibit to generate new ideas, it implies that the teacher is unable to provide creative things in the classroom, which in turn facilitate the academic trajectory for students (Palomera et al.,2008). In a Portugal study dealt on more than 15,000 revealed that they have suffer from a serious risk of emotional exhaustion, which decreased the job spirit of teachers (Cristovao et al.,2020).  In order to provide an adequate cure of these risk factors, socio-emotional skills are the protective factors to deal with these problems. Moreover, in the context of Indian education, NEP 2020 also focused on socio-emotional learning, where students and teachers feel ample strength to cope with the educational setting as well as able to accomplish the need of the society in a constructive way. In addition, National Education Policy (2020) also highlighted the adoption of social competencies like collaborative activity, empathy and eloquent communication through driven methodology (Soni & Dahiya,2024). Nevertheless, it critically analyses the emotional connection in classroom and how teachers escalate it to address the students as well as own well-being. It is an alarming preventive measure for pre-service and in-service teachers to urgent orientation of socio-emotional skills programme in their professional courses (Aspelin,2019). In view of this, the present theoretical paper strives to examine the how NEP 2020 envision to integration of socio-emotional skills in teacher education and its implication on school children for holistic learning.  
What is Socio-Emotional Skills?
Socio-Emotional Skills is a set of skills and adoptive knowledge that cover social and emotional side of the individual, these skills are having the capacity to self-regulation, maintain a supportive social relationship, develop a broad vision to accomplish personal and collective goals and making a sense of consciousness to take responsible decision (Colomeischi et al.,2022). Pino, Villaverde and Juste (2021) defined that socio-emotional skills is a set of skills, knowledge and attitude, which assist in success in life not only on social and emotional aspects but also helps in better performance in academic as well as in cognitive aspects. In consideration of the importance of Socio-Emotional Learning, Collaborative for Academic and Social and Emotional Education (CASEL) given five sub-components of social and emotional skills contains: self-awareness, self-management, social awareness, relationship skills and responsible decision-making. Self-awareness skills define as the skills to self-regulate one’s own emotion, abilities to accomplish personal and collective goals and adopting values, self-management skill refers to the ability of managing anger, anxiety and stress; Social-Awareness deals to perceive the diverse social norms and understand the peoples from different cultural background; relationship skills involves the ability to maintain healthy and meaningful relationship with others; responsible decision making pertains to make ethical choice in critical situation (Cristovao et al.,2020). In this context, socio-emotional skills define as the teachers’ ability to deal and equip to stressful situation while working with students, colleagues, administration and personal and social life (Ornaghi et al.,2023).     
NEP 2020 and its Vision for Teacher Education
Contextual teacher education programme has been criticizing due to implication of rote learning, lack of practical training and resources and outdated curriculum. With a huge reformation of Indian education system, NEP 2020 bring the overhaul strategy to address challenging education system. It prevalent to shape the future of Indian education and the nation. Mainly it has focused on inclusive learning approach, where critical thinking, creativity, problem solving and decision-making abilities will develop through implementing the experiential learning approach (Farswan,2024). Experiential learning is a major preventive contribution of NEP 2020, where this learning strategy substitute the place of rote learning. Also, NEP 2020 focus on foremost goal for human development, it includes respect for others, politeness, democratic spirit, equality, equity and life skills such as problem solving, critical thinking, ethical politeness and collaborative works. Envision with above objectives, NEP realised the importance of Socio-Emotional Learning of teachers and students for holistic development (NEP 2020, p.g. 21-22). Singla and Prashar (2022) analysed that school curriculum and teacher training programs should primarily focus on social emotional skills to handle the stress in both outside the school and inside the school environments. For development of students’ socio-emotional skills, teachers should integrate the socio-emotional skills with art integration, pedagogy and hands on learning programme through experiential learning (Singla & Prashar,2022). In addition to NEP 2020, NCERT also initiated a national level program named as NISHTHA, which focused on social personal skills for bringing a healthy atmosphere in the school.  Like as Samagra Shiksha’s objectives to prevail gender equity, inclusive education, quality and innovation will govern a school to objectify the Socio-Emotional Skills.  
Socio-Emotional Skills in the context of Indian teacher education 
Literatures have documented that poor achievement of students, job satisfaction, increasing workload from administration, students’ demotivation etc detrimental buffer on teachers’ mental health. Students learning environment reciprocal connection with teachers’ well-being. This implies that socio-emotional skills need to incorporate in teacher-training courses (Aspelin,2019). Aliening with it, in both pre-service and in-service teacher training profession was needed to cope with changing society, teacher encompasses the influential character to affect the students learning directly or indirectly mediated through motivational factors and personal characteristics. Claiming these challenges of teachers, creating a socio-emotional skills implementation is needed for teachers’ broader professional functioning (Scheirlinckx et al.,2023). Moreover, heterogeneity in school is a major challenge for teachers to address equal educational opportunity to all. It is an efficacy and inner enthusiasm to eliminating all forms of discrimination in the lens of school and society. Entailing in practice teaching of pre-service teacher educator confront socio-cultural and emotional context of students. In Indian context, for better visionary of the education, teacher self-efficacy, psychological well-being and promotes the social connectedness of the group is needed (Caires et al.,2023). 
Policy and practical implication 
NEP 2020 prepares Indian educators and learners to meet international challenges, promoting holistic assessment models that consider not only academic performance but also social and emotional growth. For imparting these growths, it has possible through a formal education setting, where teachers hold the essential role to moulding the society.  In addition, the expectation of whole nation is depending on teachers. Hence the prior importance to prevent psychological issues are very much important. For holistic improvement of teacher education, a number training programme have initiated by Government of India. Followings are some policy and programme:
NISHTHA -National Initiative for School Heads and Teachers’ Holistic Advancement 
It is a teacher training programme hostile all stages of school education and provide 12 to 18 modules for enhancing teacher competencies. NISHTHA has classified into three major part that are
NISHTHA 1.0 for Elementary Teachers 
NISHTHA 2.0 for Secondary Teachers 
NISHTHA 3.0 for Foundation Literacy and Numeracy for Pre-Primary Teachers.
The consisting module is based on educational games, quizzes, socio-emotional skills, motivational interaction, value of team spirit, school-based assessment, feedback mechanism etc. A specify module have also included in NISHTHA for teacher social and emotional well-being. The module has named as “Developing Social-Personal Qualities and creating Safe and Healthy School Environment”.
Samagra Shiksha
There is not any target of Samagra Shiksha for Socio-Emotional Skills development, but there all objectives lead to develop socio-emotional skills like inclusive education, gender equity, quality and innovation and vocational education represents the need of socio-emotional skills. However, the foremost objectives of the scheme delt for physical, mental, social and emotional well-being, which directly implicated by Socio-Emotional Skills.
National Curriculum Framework (NCF) 2023
NCF 2023 is a resulted road map of NEP 2020 (Soni & Dahiya,2024). It has recommended that Socio-Emotional Learning (SEL) should be integrated in curriculum to enhancing the students inter and intra personal skills, self-management, self-awareness for programming their life in a holistic manner. Furthermore, it has shown a path for teachers to outline their pedagogical skills with experiential learning and teamwork, which is a major strategy for developing socio-emotional skills.  
Teachers’ Socio-Emotional Skills Impact on School Students
Manifestation of motivational aspects and oriented towards learning to the students is a sophisticated task for teachers (Aspelin,2019). Drawing out the interest among students are elicited the academic and life success (Negru & Palos,2023). The role of teachers is not only pushed the students for academic success but in accelerate them to success in their life. Therefore, teachers need to inculcate the skills like socialization and emotional management for the long-term adaptation in term of relationship skills, responsible decision-making process in their life (Negru & Palos,2023). In school, teachers represent the central part for students to internalize the behavioural code, social norms, plant the sense of socialization and emotional mechanism. Research documentations have reported that teachers’ socio-emotional skills and wellbeing strongly regulate the school climates and students’ socio-emotional hemisphere (Harvey et al.,2016). Across literature we can also notice that socio-emotional skills not only linear association with school environment, it has also given successful resolution for career decision-making and extracted self-regulated personality to set and accomplish the vocational tasks (Gamboa et al.,2023; Marques et al.,2023). Research findings reveals that socio-emotional skills tend to have fostered academic adjustment and achievement (Tiwari,2020), social, emotional, self-determine, self-monitoring, self-esteem, self-efficacy creativity and previewing the ethical judgement in their everyday life (Bhat & Chahal,2023; Nwafor et al.,2023). In contrary to the above findings, research also evidenced that due to inhibition of social and emotional skills, adolescents may addict with tobacco, alcohol, risk behaviour like delinquency, unable to express the social and emotional thoughts, scare about dealing with the social relationship, losing self-confidence in expressing their thoughts, verbal bullying, involving in crime activities, denoting aggressive and hyperactive, unable to adopt academic adjustment are expected to seem (Pino et al.,2021; Andrade et al.,2023; Tiwari,2020). Hence, for navigating these negative performances into positive one is possible through the implementation of socio-emotional skills programme in curricula and co-curricular activities (Pino et al.,2021). Moreover, discrimination in form of caste, gender and economical status have experience in classroom setting. Primary and middle classes students confronted caste discrimination, culture of son preference and economic deprivation contributed the students risk factors for depression and lower socio-emotional skills (Garg et al.,2023; Fonseca et al.,2019). For arriving in a balancing society and equitable school ethos, the attribute of socio-emotional skills is needed. The national mental health risk factors of adolescents will decrease, when the teachers and students are comprehensively internalized the concept of Socio-Emotional Skills in the ground of education.
Conclusion
The envisioned of NEP 2020 is a possible paramount to transforming the Indian education system as well assist in national development. Without of teachers’ mentorship, it will not possible to comprehend students’ development. Hence, teacher must be well socially, mentally, emotionally to assist the students in school. For equipping all these constructs in teachers, socio-emotional skills play a pivotal role. Therefore, the National Education Policy (2020), experienced overhaul conception of Socio-Emotional Skills for significant development of teachers and students in academic, behavioural and cognitive aspects. Thus, the integration of socio-emotional skills with teacher education is proposed to develop teacher strength in regulating multiple domains of the students and their own.  
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