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ABSTRACT
Ineffective early childhood classroom management is problematic. The study examined how principal neglect and teacher professional development influence classroom management. Using a diagnostic research design, the study analyzed the 91% response rate from the 198 totally enumerated samples using multiple linear regression. While principal neglect and teacher professional development collectively contribute to classroom management, only the latter significantly affects the criterion, partially supporting Herzberg's Two-Factor Theory. Future studies may explore additional variables and employ qualitative designs to identify other factors contributing to the remaining 44% of the criterion's variance. Providing teachers with sufficient resources, training, and scholarships for advanced studies can improve classroom management.
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INTRODUCTION
The Problem and Its Scope
 Ineffective classroom management remains a significant issue in early childhood education settings (Winters, 2022). According to Ibrahim et al. (2025), many teachers face persistent challenges in classroom management. Moreover, Adams et al. (2024) highlighted that classroom management remains an ongoing and challenging issue in the teaching profession.
 Poor classroom management is a problem in many countries. Woodcock and Reupert (2024) noted that beginning teachers in Australia often encounter difficulties managing their classrooms during their first year. Similarly, Obee et al. (2022) reported that early childhood educators struggle to maintain a structured, well-managed classroom. Moreover, Balasundaram (2024) reported that preschool teachers in the Batticaloa District in Sri Lanka also face ongoing classroom management issues.
In the Philippines, Barredo (2025) reported that many teachers struggle with classroom management and adapting to real classroom dynamics. Moreover, Marquez and Oropa (2025) revealed that managing the classroom is among the most challenging aspects of teaching in the San Francisco District of Agusan del Sur. Additionally, Eakins et al. (2022, as cited in Cambay and Paglinawan, 2024) also reported comparable issues in Central Mindanao, where teachers struggle to maintain classroom management. In addition, Felisilda et al. (2024) found that novice teachers in Cagayan de Oro City encounter similar classroom management difficulties. These studies indicate that classroom management remains a persistent challenge across various regions in the country.
Consequently, ineffective classroom management decreases learners' attention, engagement, and study habits, negatively affecting academic achievement and contributing to teacher burnout (Bature, 2020, as cited in Paynandos & Doronio, 2025). Ahmed and du Plessis (2024) noted that most existing research relies on qualitative approaches emphasizing physical and social factors, which limit the generalizability of findings and prevent broader conclusions from being drawn with confidence. Thus, quantitative studies are needed to generate empirical evidence on how principal neglect and teacher professional development improve effective classroom management. This urgency prompted the study.
Significance of the Study
This study is globally significant as it addresses the persistent issue of ineffective classroom management in early childhood education, which negatively affects learner engagement, academic performance, and teacher well-being. By examining the roles of principal neglect and teacher professional development, this study may provide insights that support SDG 4 on quality education and the Philippine national goal of enhancing teacher competence and learning outcomes. Additionally, the findings align with Holy Cross of Davao College's vision and mission by promoting professional growth and effective classroom practices among educators.
Statement of the Problem
 	The study aimed to determine the significance of principal neglect and teacher professional development as determinants of classroom management among teachers in Early Childhood Education. Specifically, this study aimed to achieve the following objectives:
1.	To describe the levels of principal neglect in terms of emotional support, professional support, instrumental support, and appraisal support; teacher professional development in terms of active learning in classroom, active learning beyond classroom, teachers' content knowledge, teachers' needs and circumstances, collective participation, and duration; and classroom management in terms of setting arrangement, student teacher relationship, time management, use of writing board, classroom norms, conducive environment, and appropriate instructional techniques, and feedback.
2.	To determine the significance of the relationship between principal neglect, teacher professional development, and classroom management, and
3.	To determine the significance of the individual and combined influence of principal neglect and teacher professional development on classroom management of teachers in Early Childhood Education.
Hypotheses:
Ho1. Principal neglect does not significantly correlate with classroom management. 
Ho2. Teacher professional development does not significantly correlate with classroom management. 
Ho3. Principal neglect does not significantly influence classroom management. 
Ho4. Teacher professional development does not significantly influence classroom management. 
Ho5. Principal neglect and Teacher professional development, when combined, do not significantly influence classroom management.
Theoretical and Conceptual Framework
This study draws on Herzberg's Two-Factor Theory (1959), which explains how two distinct factors influence job satisfaction and dissatisfaction. Motivators, such as achievement, recognition, and growth, enhance satisfaction, while hygiene factors, including salary, supervision, and working conditions, prevent dissatisfaction but do not create satisfaction. Effective motivation requires addressing hygiene factors to avoid dissatisfaction and providing motivators to increase satisfaction.
In this study, the principal neglect variable—measured through emotional, professional, instrumental, and appraisal support—aligns with the hygiene factor component of Herzberg's Two-Factor Theory. The teacher professional development variable, indicated by active learning in the classroom, active learning beyond the classroom, teachers' content knowledge, teachers' needs and circumstances, collective participation, and duration, is associated with the motivation factor, as the theory suggests. Lastly, classroom management variables include setting arrangement, student-teacher relationship, time management, use of the writing board, classroom norms, a conducive environment, appropriate instructional techniques, and feedback, all of which are identified with job satisfaction as outlined in the theory.

Predictive Variables

Principal Neglect
· Emotional Support
· Professional Support
· Instrumental Support
· Appraisal Support
Criterion Variable

Classroom Management
· Setting Arrangement
· Student Teacher Relationship
· Time Management
· Use of Writing Board
· Classroom Norms
· Conducive Environment
· Appropriate Instructional Techniques
· Feedback






Teacher Professional Development
· Active Learning in Classroom
· Active Learning Beyond Classroom
· Teachers’ Content Knowledge
· Teachers’ Needs and Circumstances 
· Collective Participation
· Duration














Figure 1. Conceptual Framework


METHODOLOGY
This section presents the research design, study locale, sample, and sampling technique, data-gathering procedure, data analysis technique, and ethical considerations.
Research Design
The study used a diagnostic research design. According to Satpathy et al. (2023), this design assesses how often an event occurs and examines its relationship with other factors to identify the underlying causes of a problem.
Locale of the Study
The researcher conducted the study in the Central District of the Department of Education (DepEd) Division of Tagum City, situated in the urban center of Tagum City. The district consists of several public elementary schools that serve learners from diverse socioeconomic backgrounds and implement early childhood education programs from kindergarten to Grade 3. The researcher selected five (5) public elementary schools as research sites, where teachers are permanently employed and actively engaged in classroom instruction and professional development.
Sample and Sampling 	
The study involved 180 Kindergarten to Grade 3 public elementary teachers handling early childhood education. These teachers held permanent positions for the School Year 2025–2026. The study used total enumeration sampling. According to the Australian Bureau of Statistics (2023), this sampling method collects data from all members of a population instead of relying on a subset, ensuring complete population coverage.
Data Gathering Technique
In this study, the researcher employed surveys as the primary data collection method. According to Goodfellow (2023), surveys collect data from participants using structured questionnaires or interviews. Researchers can administer surveys to either a sample or the entire population and analyze the data statistically to identify trends, relationships, and differences within the group.
The study employed three adopted and modified questionnaires: the Principal Neglect Questionnaire, the Teacher Professional Development Questionnaire, and the Classroom Management Questionnaire. Erdogan and Clement (2023) developed the first instrument, which contains sixteen (16) items and demonstrated excellent reliability with a Cronbach's alpha of .904. The second questionnaire, derived from Soine and Lumpe (2014), includes fifty-four (54) items and achieved a Cronbach's alpha of .902. The third instrument, obtained from Asif and Abdulsattar (2023), has twenty-five (25) items and a Cronbach's alpha of .904. All three instruments show excellent internal consistency, with Cronbach's alpha values exceeding 0.90.


Data Analysis Technique
In this study, the researcher employed descriptive, correlation, and regression analyses to examine the data. Burns and Grove (2020) explain that descriptive analysis summarizes data to highlight population characteristics and identify patterns without implying causation. The study used the mean and standard deviation as statistical measures. Gravetter and Wallnau (2022) state that correlation analysis evaluates the strength and direction of relationships between variables. This study used Pearson’s product–moment correlation to determine the relationship between the variables.
 Hair et al. (2022) note that multiple regression analysis assesses how one or more independent variables predict a dependent variable.
The analysis reported both unstandardized and standardized beta coefficients to interpret the predictive contributions of the independent variables.
This matrix presents the scale, descriptive level, and interpretation used to assess perceived principal neglect, teacher professional development, and classroom management.
Chart 1: Interpretation of perceived principal neglect, teacher professional development, and classroom management
	Scale
	Level
	Principal Neglect
	Teacher Professional Development
	Classroom Management

	1.00 – 1.74
	Very low
	Very Good Support
	Very Poor
	Very Poor

	1.75 – 2.49
	Low
	Good Support
	Poor
	Poor

	2.50 – 3.24
	High
	Poor Support
	Good
	Good

	3.25 – 4.00
	Very high
	Very Poor Support
	Very Good
	Very Good



Chart 2: Standard Deviation Value Ranges and Interpretation
	SD Value Range
	Interpretation

	0.00 – 0.50
	Very low variability/responses are very consistent

	0.51 – 1.00
	Low variability/responses are relatively consistent

	1.01 – 1.50
	Moderate variability/responses show some differences

	1.51 – 2.00
	High variability/responses vary significantly

	Above 2.00
	Very high variability/responses show high dispersion






	
In this study, the researcher tested the significance of the correlation at a 0.05 confidence level. The study used the following standard interpretation scale for the r-value.
Computed r		     Descriptive Interpretation
+/- 1.00 			             Perfect correlation
Between +/- 0.75 –  +/- 0.99	High correlation
Between +/- 0.51 –  +/- 0.74	Moderately high correlation
Between +/- 0.31 –  +/- 0.50	Moderately low correlation
Between +/- 0.01 –  +/- 0.30	Low correlation
0.00 			                           No correlation
The study used a standard descriptive guide for interpreting Pearson's r-values, largely based on Guilford (1956). The study adopted the guidelines of Cohen (1988) and Hair et al. (2019) to interpret the strength of the Beta (β) coefficients.
	β Value Range
	Strength of Relationship

	±0.00 – ±0.09
	Very Weak

	±0.10 – ±0.29
	Weak

	±0.30 – ±0.49
	Moderate

	±0.50 – ±0.69
	Strong

	±0.70 and above
	Very Strong



Ethical Considerations
This study adhered to ethical standards by obtaining signed informed consent from the respondents. The researcher maintained confidentiality by not recording the participants’ names. The researcher ensured respect for authority by obtaining permission from the Department of Education and approval from the SMILE Ethics Board.

RESULTS AND DISCUSSIONS
Included in this discussion are the descriptive, correlation, and regression tabular presentations, the corresponding analyses, and the interpretation of the statistical results. This section ends with a summary of findings.
Descriptive Results
      Table 1 presents the descriptive statistics of the study. It includes the variables examined, namely, principal neglect, teacher professional development, and classroom management, along with their respective indicators. The table also displays the number of samples, the standard deviation, the mean, and the descriptive levels for each variable.
Table 1: Descriptive Statistics (N = 180)
	
	N
	Standard Deviation
	Mean
	Descriptive Level

	Principal Neglect
	180
	.38
	1.39
	Very Low

	       Emotional Support
	180
	.45
	1.41
	Very Low

	      Professional Support
	180
	.43
	1.35
	Very Low

	      Instrumental Support
	180
	.47
	1.43
	Very Low

	      Appraisal Support
	180
	.46
	1.39
	Very Low

	Teacher Professional Development
	180
	.30
	3.61
	Very High

	    Active Learning in the Classroom
	180
	.38
	3.71
	Very High

	    Active Learning Beyond the Classroom
	180
	.42
	3.52
	Very High

	    Teachers' Content Knowledge
	180
	.37
	3.72
	Very High

	    Teachers' Needs and Circumstances
	180
	.38
	3.63
	Very High

	    Collective Participation
	180
	.36
	3.65
	Very High

	    Duration
	180
	.52
	3.43
	Very High

	Classroom Management
	180
	.33
	3.66
	Very High

	    Seating Arrangement
	180
	.41
	3.62
	Very High

	    Student Teacher Relationship
	180
	.41
	3.70
	Very High

	    Time Management
	180
	.45
	3.62
	Very High

	    Use of the Writing Board
	180
	.46
	3.59
	Very High

	    Classroom Norms
	180
	.44
	3.63
	Very High

	    Conducive Environment
	180
	.38
	3.72
	Very High

	    Appropriate Instructional Techniques
	180
	.40
	3.66
	Very High

	    Feedback
	180
	.41
	3.72
	Very High



Specifically, Table 1 shows that the principal neglect variable had a mean of 1.39, which is very low. The findings show that the principal provides strong support. Each of its indicators also scored very low, reflecting consistent perceptions among respondents. The standard deviation of 0.38 confirms this consistency. The teacher professional development variable had a mean of 3.61, indicating very high levels and suggesting that teacher professional development is excellent. Each indicator scored very high, and the low standard deviation of 0.30 shows that respondents’ answers were highly consistent. Finally, the classroom management variable had a mean of 3.66, also indicating a very high level. It reflects very good classroom management among respondents. The standard deviation of 0.33 further confirms that the responses were consistent.
The findings indicate that principal neglect is minimal, reflecting strong administrative support. At the same time, teacher professional development and classroom management are both highly manifested, suggesting that teachers are well-equipped and effective in their classroom practices. In comparison, the low level of principal neglect aligns with the high levels of professional development and classroom management, implying that supportive leadership may contribute to enhanced teacher competence and effective classroom practices.
Correlation Results
Table 2 presents the correlation results between the determinants and the criterion variable. It also shows the correlation coefficients (r-values), p-values, decisions regarding the null hypothesis, and their corresponding interpretations.
Table 2: Correlation Table (N = 180)
	Variables
	Classroom Management

	
	r-value
	p-value
	Decision on Ho
	Interpretation

	Principal Neglect
	-.381**
	.000
	Reject Ho
	Negative, moderate correlation, significant

	Teacher Professional Development
	.748**
	.000
	Reject Ho
	Positive, strong correlation, significant 

	**. Correlation is significant at the 0.05 level.



The correlation analysis between principal neglect and classroom management among the respondents yielded a p-value of .000, which is lower than the 0.05 level of significance. Thus, we rejected the null hypothesis, indicating a significant correlation. Moreover, the r-value of -0.381 shows a moderately negative correlation. It implies that for every unit increase in principal neglect, there is a corresponding -0.381 unit decrease in classroom management, and vice versa.
On the other hand, the correlation analysis between teacher professional development and classroom management among early childhood educators yielded a p-value of 0.000, which is lower than the 0.05 level of significance. Results led to the rejection of the null hypothesis. It indicates that the correlation is significant. Further, the r-value of 0.748 indicates a strong positive correlation. It implies that for every unit change in teacher professional development, there is a corresponding 0.748-unit change in classroom management.
The correlation results reveal that principal neglect has a significant negative relationship with classroom management, indicating that higher neglect is associated with poorer classroom practices. In contrast, teacher professional development shows a significant positive relationship with classroom management, suggesting that more professional development leads to more effective classroom practices.
Regression Results
Table 3 shows the regression results. The table contains the unstandardized and standardized beta coefficients, standard errors, t-values, p-values, decisions on the null hypothesis, and corresponding interpretations. 
Table 3: Regression Table (N = 180)
	CLASSROOM MANAGEMENT

	Variables
	Unstandardized Coefficients
	Standardized Coefficients
	
	
	Decision on Ho
	Interpretation

	
	B
	Std. Error
	Beta
	t
	Sig.
	
	

	
	(Constant)
	.810
	.264
	__
	3.067
	.003
	Reject Ho
	Significant

	
	Principal Neglect
	-.014
	.049
	-.016
	-.281
	.779
	Accept Ho
	No Significant Influence

	
	
Teacher Professional Development

	.790
	.062
	.740
	12.892
	.000
	Reject Ho
	Positive Significant Influence

	Model Summary: R = .748, R-squared = .560, F(2,177) = 112.439.
p = .000
Level of significance: 0.05
Decision Rule: Reject Ho if p<0.05

	
	



The table shows that the principal neglect variable obtained a standardized Beta coefficient of -0.016. Its corresponding p-value of 0.779, which is greater than the 0.05 level of significance, indicates that the contribution of principal neglect to classroom management is not significant. It implies that for every unit change in principal neglect, there is no corresponding effect on classroom management. On the other hand, the teacher professional development variable obtained a standardized Beta coefficient of 0.740. Its corresponding p-value of 0.000, which is lower than the 0.05 level of significance, indicates that the 0.000 contribution of teacher professional development to classroom management is significant. It implies that for every unit change in teacher professional development, there is a corresponding 0.740-unit increase in classroom management. Lastly, the table shows an R-squared of 0.56, indicating that the two determinants together explain 56% of the variance in the criterion. The obtained p-value of 0.000, which is lower than the 0.05 level of significance, indicates that the combined contribution is statistically significant.
The findings indicate that principal neglect is not a significant determinant of classroom management and has minimal influence. In contrast, teacher professional development emerges as a strong and significant predictor, exerting a substantial positive effect. Collectively, the determinants significantly explain a considerable portion of classroom management, with teacher professional development contributing most to this combined effect.
Summary of Findings
Statistical results specifically show that:
Ho1. Principal neglect correlates with classroom management.
Ho2. Teacher professional development significantly correlates with classroom management.
Ho3. Principal neglect does not significantly influence classroom management.
Ho4. Teacher professional development significantly influences classroom management.
Ho5. Principal neglect and teacher professional development have a significant combined influence (56%) on classroom management.





Discussed in this section are the findings of the study. Presented as well are the conclusions and recommendations. 
Principal Neglect - Classroom Management Correlation
The findings of this study indicate that principal neglect affects classroom management, supporting Zhan et al. (2023), who explain that reduced leadership neglect enhances teacher commitment and classroom management. This finding is consistent with Impuesto (2024), who found that lower levels of principal neglect are associated with more effective classroom management practices. On the contrary, this current finding contradicts Zhang et al. (2025), who reported no correlation between strong leadership and teacher classroom management, suggesting that, in some contexts, principal neglect does not correlate with classroom management.
Teacher Professional Development - Classroom Management Correlation
This study indicates that teacher professional development influences classroom management, aligning with Montefrio-Farrol and Martir (2026). who found that professional development showed strong positive correlations with both strategies and management practices, confirming its essential role in enhancing teaching effectiveness and classroom discipline. Moreover, the current finding corroborates Dacholfany et al. (2024), who found that participation in professional development programs is positively correlated with improvements in teachers' classroom management knowledge and behaviour control, indicating that such programs can enhance teachers' competencies in these areas. However, this study's findings contradicted McChesney and Cross's (2023) assertion that teachers' participation in professional development does not automatically improve classroom practices, including management, as outcomes depend on contextual factors such as school climate and support.
Classroom Management as Influenced by Teacher Professional Development
The teacher professional development influencing classroom management identified in this study aligns with Mulalic (2024), who found that teacher professional development has a significant influence on classroom management and is most effective when aligned with instructional needs and supported by continuous coaching. Further, this study aligns with Galache (2024), who found that high levels of professional development engagement were associated with more effective classroom management strategies and overall teacher performance, suggesting a positive influence of professional development on classroom practices. In contrast, the current finding disputes Markowitz and Seyarto (2023), who asserted that professional development does not uniformly improve classroom practices across all types of early education teachers. These findings suggest that contextual factors—particularly the sector in which teachers work—can limit the impact of professional development on classroom quality.


Conclusion
The findings indicate that the combined contribution of principal neglect and teacher professional development significantly affects classroom management. However, individually, only teacher professional development was significant. Hence, according to Herzberg's Two-Factor Theory, two distinct factors—motivation and hygiene—determine job satisfaction and dissatisfaction.
Recommendations
Based on the conclusion, the study recommends the following:
1. Future research can explore additional variables not covered in this study to identify factors that explain the remaining 44% of the variance in classroom management.
2. Qualitative designs may be employed to generate themes that can serve as potential factors in classroom management. 
3. Educational leaders may explore potential teacher scholarships for advanced studies and initiate training programs to enhance teacher professional development. Additionally, educational resources may be redirected toward teacher professional development initiatives to improve classroom management.
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