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EFFECTIVENESS OF PLAY-BASED APPROACH IN TEACHING ARALING PANLIPUNAN 4 AT HEBRIO LOURDES ELEMENTARY SCHOOL, PASACAO, CAMARINES SUR

ABSTRACT
This study examined the effectiveness of play-based approaches in teaching Araling Panlipunan 4 at Hebrio Lourdes Elementary School, Pasacao, Camarines Sur. It described teachers’ demographic profiles, identified commonly used play-based strategies, and assessed their impact on students’ academic performance, engagement, and motivation, as well as the challenges encountered in implementation. Using a descriptive research design, data were collected through a survey questionnaire and analyzed using percentage and weighted mean.
Findings revealed that teachers were mostly young, female, and early in their teaching careers, with many holding postgraduate degrees. Frequently used strategies included traditional Filipino games, dramatic play, and digital tools. Results showed that play-based approaches were highly effective in improving students’ academic performance, retention, engagement, and motivation, consistent with studies emphasizing the role of play in enhancing cognitive, social, and motivational development . Teacher and parental support further strengthened learning outcomes.
Despite challenges such as limited resources, time constraints, and insufficient training, teachers perceived play-based learning as highly effective overall. The study concludes that play-based approaches significantly enhance learning in Araling Panlipunan and recommends continuous teacher training, monitoring, and support to sustain effective implementation.
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Introduction
Traditional teaching approaches frequently fail to engage students in the changing educational landscape, especially when it comes to subjects like Araling Panlipunan (Social Studies), which are seen as difficult or abstract. This is particularly noticeable among students in Grade 4 at Hebrio Lourdes Elementary School in Pasacao, Camarines Sur, where traditional teaching methods have not been very successful in encouraging engagement and in- depth comprehension. A viable substitute is play-based learning, which is founded on constructivist theories. Students participate in practical exercises that foster critical thinking, teamwork, and the application of knowledge in real-world situations when play is incorporated into the educational process. This approach improves social and cognitive growth in addition to making learning more pleasurable.
In the Philippine setting, the Department of Education's focus on contextualized and localized teaching methodologies is in line with the integration of play into Araling Panlipunan instruction. Elementary school pupils in the Philippines frequently view Araling Panlipunan (Social Studies) as a difficult and abstract topic. This view has the potential to cause disengagement and impede young learners' growth in civic consciousness and critical thinking. Teachers are increasingly looking into alternative pedagogical approaches that can make learning more relevant and engaging in response to these issues. Play-based learning, which stresses active, hands-on experiences that let students explore concepts via play and engagement, is one such strategy. Play-based learning is a viable approach to teaching complicated subjects like Araling Panlipunan since it has been demonstrated to improve cognitive development, social skills, and emotional well-being.
According to the The K–12 Basic Education Program's legislative foundation is provided by Republic Act No. 10533, also referred to as the Enhanced Basic Education Act of 2013. The requirements and guidelines for curriculum development are described in Section 10 of the Act, which emphasizes that the curriculum must be: developmentally appropriate, inclusive, and learner-centered, research-based, relevant, and pertinent.sensitive to cultural differences, worldwide and contextualized, applying constructivist, inquiry-based, introspective, collaborative, and integrative teaching techniques. These ideas support the goals of play-based learning, which encourages students' critical thinking and active participation.Because it adds to the expanding corpus of research on creative teaching strategies in the Philippine context, this study is especially important.
Although the use of play-based learning in a variety of disciplines and educational contexts has been studied in the past, there is no empirical data on its use in Araling Panlipunan at the primary school level. By concentrating on this topic, the study hopes to offer insightful information that can guide the creation of curricula and instructional strategies, making them sensitive to the learning preferences and developmental needs of young Filipino students.
The abilities and attitudes required for pupils to recognize and comprehend their social context may not be adequately fostered by traditional education techniques, which mostly focus on lectures and rote memorization. By assessing the effects of play-based learning on Grade 4 students' academic performance, engagement, and overall learning experience in Araling Panlipunan at Hebrio Lourdes Elementary School, this study aims to close that gap.
This study aims to evaluate how play-based learning affects the teaching and learning of Araling Panlipunan among Hebrio Lourdes Elementary School's fourth-graders. Through this study, the research hopes to improve teaching methods that support students in the Philippines having meaningful, contextualized, and engaged learning experiences knowing how effective this method is essential for guiding curriculum creation and teaching methods, guaranteeing that instructional tactics are both successful and in line with students' developmental needs.
Methodology
Research Design
This study employs descriptive evaluative design using descriptive survey method, The researchers used the descriptive method since the objective of the study is to store and make available data about the effectiveness of play based approached in teaching araling panlipunan subject among grade 4 students at Hebrio Lourdes Elementary School.
In this method, the participants answer the given questions that is administered through survey questionnaires. The researcher then gathers the survey questions and summarizes the data for evaluation of findings. A likert scale is used as a tool to determine the different impact of play-based approach in teaching araling panlipunan 4 and different challenges the teachers face while teaching the araling panlipunan 4 subject.



Respondents
The respondents served as the primary sources of information needed to determine	the Effectiveness	of	play-based	approach	in	teaching	araling panlipunan subject among Grade 4 students. Delimited of nine (9) respondents. Data Gathering Instruments
The following procedures were followed in gathering the necessary materials and information. This includes two phases.
Phase I. Preparation, Validation, Administration and Retrieval of the Questionnaire
Preparation of the Questionnaire. The questionnaire was made through the readings of the various related studies by the researchers.
Validation of the questionnaire. In order to determine the validity of the questionnaire, a dry run was conducted in Hebrio Lourdes Elementary Schook, to know fully the effectivity of the questionnaire among the respondents.
Administration and Retrieval of the Questionnaire. After the researcher constructed the quetionnaires. Then, the researcher asked for approval from the Head of Hebrio Lourdes Elementary School for final distribution of the questionnaire that helped the researcher gather enough data for the study.
Phase II. Preparation and Validation of Training Matrix
Preparation of the Training Matrix. After knowing the result of the survey, the researcher prepared the attachment needed for the training.
Curricular Validation. The researcher used the DEPED template for the conduct of training and was noted and approved by the School Head to which the resource meets the criteria.
Statistical Tools
The researcher used several tools to treat the data gathered. The responses of the respondents were classified and tabulated systematically as well according to the felt need of the study. All data gathered were presented quantitatively.
1.Percentage Technique. The researchers treated the data gathered statistically by utilizing the percentage techniques. To assess and analyze properly the gathered data, percentage technique is adopted applying this formula P= n / N x 100
Where:
n= the number of respondents
N= the total number of respondents P= the percentage equivalent
2.Weighted Mean was used in order to determine the respondents assessment on the different play-based approach that was being implemented at Hebrio Lourdes Elementary School
The weighted mean formula:

WM = TWF / N
Where:
WM= weighted mean
TWF= total weighted frequency
N	= total number of respondents
In order to qualify easily the weighted mean for each indicator, the following rating scale was used.
Weight 	Scale	Verbal Interpretation
4	3.5-4.49	Highly Effective/Strongly Agree
3	2.5- 3.49	Moderately Effective/Agree
2	1.5-2.49	Effective/Disagree
1	1.49 and below	Not Effective/Strongly Disagree

Results and Discussions
Play-Based Learning Enhances Academic Performance
Play-based learning significantly improves students’ academic performance by promoting deeper understanding and retention of concepts. When learners actively explore and interact with content through play, they are more likely to grasp complex ideas compared to passive learning methods. This approach supports literacy, numeracy, and other academic skills because students learn through meaningful experiences rather than memorization. Research shows that play supports cognitive development and allows children to make connections that strengthen their academic abilities.
Play-Based Learning Increases Student Engagement
Play-based strategies create an interactive and enjoyable learning environment, which increases students’ participation and attention during lessons. Because activities are enjoyable and hands-on, learners become more actively involved in the learning process. Studies emphasize that play introduces fun, interest, and curiosity, which help attract and retain students’ focus in class. This high level of engagement leads to more effective learning experiences.
Play-Based Learning Improves Motivation to Learn
The use of games, simulations, and interactive activities fosters intrinsic motivation among students. Learners become more eager to participate because play-based activities are meaningful and enjoyable. When students feel motivated, they are more willing to explore new concepts and persist in completing tasks. Research indicates that playful learning environments encourage curiosity and self-directed learning, which are essential for long-term academic success.

Play-Based Learning Develops Social and Communication Skills
Through group activities, role-playing, and collaborative games, students develop important social skills such as cooperation, empathy, communication, and teamwork. Play-based learning allows learners to interact with peers, practice turn-taking, and resolve conflicts, which strengthens their interpersonal abilities. Studies confirm that play enhances communication skills, improves relationships among students, and fosters a positive classroom environment.
Play-Based Learning Supports Holistic Development
Play-based learning does not only focus on academic achievement but also promotes overall development, including physical, emotional, social, and cognitive growth. It helps learners build creativity, critical thinking, and problem-solving skills while also supporting emotional regulation and self-confidence. Research highlights that play contributes to multiple developmental domains, making it a comprehensive approach to education.
Teacher Facilitation is Essential for Effective Implementation
Although play-based learning is student-centered, the role of the teacher remains crucial. Effective implementation requires teachers to guide, structure, and align play activities with learning objectives. Guided play, where teachers provide direction while allowing student exploration, is more effective in achieving academic goals than purely unstructured play. Studies indicate that teacher involvement is necessary to ensure that play activities lead to meaningful learning outcomes.
Challenges in Implementing Play-Based Learning
Despite its benefits, several challenges affect the implementation of play-based learning. These include limited instructional time, lack of materials or resources, insufficient teacher training, and pressure to follow traditional teaching methods. Teachers also face difficulties in balancing curriculum requirements with playful activities. Research shows that unclear understanding of play-based pedagogy and lack of professional development can hinder effective application in the classroom.
Parental and Institutional Support Influences Effectiveness
The success of play-based learning is also influenced by external support from parents and school administrators. Some parents may undervalue play as a learning strategy, preferring traditional instruction, which can affect its acceptance and implementation. Institutional policies and support systems are essential in promoting and sustaining play-based practices in schools.
CONCLUSIONS
From the findings of this study, it can be concluded that teachers at Hebrio Lourdes Elementary School possess a solid awareness of the value of play‑based learning in Araling Panlipunan. Specifically, teachers recognize that play‑based activities enhance students’ interest, engagement, and overall involvement in the subject. This aligns with educational research showing that integrating play within instruction promotes active and meaningful learning experiences that support not only academic achievement but also cognitive and social development across multiple domains. In play‑based approaches, learners are encouraged to explore, interact, and make sense of concepts through purposeful activities, which helps sustain curiosity and deeper understanding.
Moreover, the study’s implementation of a training program designed to enhance teachers’ use of play‑based strategies proved to be a significant professional development intervention. The training provided structured guidance and practical tools that equipped teachers with the confidence and skills necessary to incorporate play‑based techniques effectively into their lessons. This supports research that emphasizes the importance of teacher preparation and ongoing professional learning in ensuring successful application of innovative pedagogies such as play‑based learning, as it helps educators design and facilitate activities that are both educationally sound and aligned with curriculum goals. 
Finally, because the designed training underwent careful review and validation processes, it is considered pedagogically appropriate and curriculum‑aligned, demonstrating its potential to produce beneficial outcomes for both teachers and learners. The validated program not only enhances instructional quality but also contributes to creating a more engaging and student‑centered learning environment, where learners are motivated and supported in their academic journey. The positive results observed in this study, thus, highlight the importance of combining research‑based play strategies with professional development to improve teaching practices and foster holistic student growth in the classroom.
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