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[bookmark: _GoBack]ABSTRACT: The present research attempted to study the perception of the parents regarding the recommendations of the National Education Policy 2020 on inclusion of the differently abled students at the secondary school level. In particular, the study was meant to assess the magnitude of parental satisfaction with such recommendations, and to explore the parental suggestions on these recommendations to ensure the effective implementation of inclusive education for the differently abled students at the secondary schools. It employed the descriptive survey method with a qualitative approach. The study population was the parents of differently abled students, who were enrolled in the secondary schools of Nadia district that were aided/sponsored by the government of West Bengal, India. The number of participants who were selected was 33 parents through the purposive sampling technique. The collection of data was conducted using structured interview schedule in relation to sixteen key recommendations of NEP 2020 in relation to inclusion of differently abled students at the school level. The responses of the parents were categorized as: satisfied, confused, not satisfied and need modification. Besides that, an overall satisfaction with a rating scale of 10 points was also employed. Data analysis was also performed in the frequency and percent format of data with the thematic analysis of the suggestions given by parents. The results indicated that the majority of the parents expressed positive perceptions toward the recommendations, with a high level of satisfaction for provisions such as home-based care, flexible curriculum, access without barriers, and teacher training. However, comparatively lower satisfaction was observed regarding resource centres, assistive technologies, financial support, and recruitment of special educators. Parents demonstrated a moderate level of satisfaction, indicating partial confidence in the adequacy of the overall sixteen recommendations for inclusion of differently abled students at the secondary schools. Parents’ suggestions for modifications of these sixteen recommendations of NEP 2020 highlighted the need for equity-based opportunities, disability-specific financial support, set-up of school-level resource centres, access to assistive technologies, and accessible learning resources such as learning materials in Braille and sign language-based resources. They also underlined the need for trained teachers, alternative methods of assessment, and recruitment of differently abled teachers as role models.
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INTRODUCTION:
Inclusive education is another major movement around the world that is oriented to the provision of equal chances in education to all learners without considering their abilities and disabilities. Inclusive education has now become a popular policy in the world as a tool of creating an inclusive and equitable society. With the diversity that prevails among people, the education system is forced to be designed in a manner that enables learners with various abilities to learn alongside one another, accommodate the difference and live peacefully (Ainscow & Sandill, 2010; Miles & Singal, 2010; Torgbenu et al., 2018). Inclusive education underlines the notion that all children, with developmental disability, cognitive disability, and sensory disability can be accommodated in schools through the adjustment of teaching, learning material and assessment process. The aim is to establish a learning environment in which all the learners are able to engage and accomplish their full potentials. The Salamanca Statement and the United Nations Convention on the Rights of Persons with Disabilities are international efforts that have strongly promoted inclusive education as one of the basic rights of children with disabilities. Based on these world systems, most nations have started to overhaul their education systems to make sure that every learner has equal access to quality education (Ainscow & Sandill, 2010; Oluremi, 2015a).
Inclusive education may be viewed as a system of education where learners with and without disabilities are taught in ordinary classes and the teaching learning process is appropriately tailored to suit the needs of all the learners. It also strives to ensure that all students achieve their maximum potential through a prudent learning atmosphere that honors diversity. Inclusive education is not just interested in the physical location of students with disabilities in general classes but with the role of ensuring that they are meaningfully engaged and they are making academic progress. It is a strategy that entails the proactive participation of different stakeholders comprising teachers, parents, peers, administrators and policymakers. Of such stakeholders, parents are of special significance due to the fact that they are directly involved in the process of upbringing and educational development of their children. Close working relationships between the parents and the teachers have been cited as one of the major pillars of inclusive education (Mohsin et al., 2011). Through the collaboration of parents and teachers, they are capable of sharing valuable information, learn the needs of the child better, and develop learning conditional experiences in the school environment.
Inclusive education has a close theoretical background with social model of disability and ecological views of a child development. The social model of disability focuses on the idea that societal and educational barriers and not disability or person alone, tend to limit the involvement of persons with disabilities. Schools should therefore embrace the inclusion practices which eliminate such barriers and give equal opportunities to all learners. Ecological views also emphasize how interactions of different environments like family, school and community are significant in the development of a child. In this context, parents are viewed as major agents in making educational choices and lobbying the rights of their children. There has been a significant literature that has highlighted upon the significance of parental involvement in inclusive education. The scholars like Warnock (1979) argued that parental involvement was crucial in the educational placement of children with special needs. According to Scheepstra, Nakken, and Pijl (1999), parents tend to support inclusive schooling as it encourages social interaction and makes children with disabilities get to interact with their peers who do not have disabilities. In the same regard, de Boer and Munde (2015) highlighted that parents could be very instrumental in supporting inclusive education opportunities of their children. A study conducted by Mohsin et al. (2011) also indicates that parent-teacher working closely results in improved educational performance of students with disabilities. Nevertheless, other researches also have indicated that parents occasionally have issues about the readiness of school to support the special needs of their children. These concerns can be problems with classroom support, access of learning materials, access of trained teachers, and proper assessment practices.
Indian commitment towards inclusive education has been reinforced by the introduction of the National Education Policy 2020. This policy is an elaborate template that seeks to redesign the education system to embrace equity and inclusive learning to all students. NEP 2020 acknowledges the need to meet the educational needs of children with disabilities and the paper provides a number of recommendations to facilitate their inclusion in various levels of schooling. Such recommendations are; provision of accessible infrastructure, assistive technologies, scholarship, flexible curricula, special educators who are trained, and inclusive assessment practices. The policy also focuses on the need to establish barrier free learning and create awareness to teachers and education administration. NEP 2020 will ensure that potentials of all learners are maximized and social equity is achieved in the education system by bringing together students with and without disabilities in the same learning institutions (Radha & Arumugam, 2023). Despite the fact that NEP 2020 gives a solid policy framework on inclusive education, the success of the implementation of the policy mainly relies on perceptions and cooperation of different involved stakeholders. This process is especially significant when it comes to parents of children with disabilities, as they are the key participants since they have a role in the advocacy of the educational rights of their children as well as facilitating their learning at home. Past literature has also shown that parents tend to support inclusive education, as it helps children with disabilities to become social and decreases the isolation of their peers (de Boer & Munde, 2015). Simultaneously, other parents raise their concerns about the readiness of schools to address the special educational needs of their children including the problem of training of teachers, access to assistive equipment, and easy learning materials. That is why, to analyze the effectiveness and feasibility of the policy at the school level, it is important to consider the views on the parents about the recommendations of NEP 2020 (Government of India, 2020). The current study will seek to determine how parents that are aware of such recommendations view them and whether they consider the policy provisions to be effective in facilitating the inclusion of the differently abled students at the secondary school level. The attitudes held by the parents will assist in identifying the intersections between policy intentions and their actual practice, hence, helping in improving the inclusive education practices within the schools.
OBJECTIVES:
1. To find out the parental perceptions about the recommendations of National Education Policy 2020 on inclusion of differently abled students at secondary school
2. To measure the parental satisfaction level about the overall recommendations of National Education Policy 2020 on inclusion of differently able students at secondary school.
3. To study the parental suggestions regarding the modification of different recommendations of National Education Policy 2020 on the inclusion of differently abled students at secondary school.
RESEARCH QUESTIONS:
1. What is the parental perceptions about the recommendations of National Education Policy 2020 for inclusion of differently abled students?
2. To what extent do parents of differently abled secondary school students perceive the overall recommendations of National Education Policy 2020 as adequate for the successful implementation of inclusive education?
3. Are there any suggestions from parents regarding the modification of different recommendations of National Education Policy 2020 on the inclusion of differently abled students at secondary school?
RESEARCH METHODOLOGY:
Method: The present study used the descriptive survey method to understand the parental perceptions towards the recommendations [National Education Policy 2020] regarding inclusion of differently abled students. Moreover, a qualitative approach was used to discuss in-depth parental views and suggestions for modification of these recommendations.
Population: The study population was all the parents of the differently abled students of the government-aided/sponsored secondary schools located within Nadia district of West Bengal, India.
Participants: To conduct the study, 33 parents of the differently abled children learning in inclusive secondary schools (Classes IX-XII) were selected as participants of the study.
Participant Selection Technique: The methodology used in terms of identifying the participants was the purposive technique, as the research targeted in particular parents of the differently abled students, as they were expected to provide the required and valuable information to fulfill the objectives of the present study.
Tool and Technique: The researcher constructed and administered a structured interview technique for data collection purposes. The interview schedule was fully based on the recommendations of NEP 2020 on the inclusion of differently abled students in school education. Finally, the researcher identified and selected 16 recommendations of NEP 2020, and those are included as items of interview schedule. All these recommendations have been pooled as items of interview schedule from Chapter 6 of Part I (School Education) of the NEP 2020 Policy document. The tool was validated by 7 experts, who worked as professors in Education at different universities. Parental responses were collected into four categories (Satisfied, Confused, Un-satisfied, and Need Modification) on the interview schedule. Data were collected in three phases:
· In relation to the first objective, parental responses to the sixteen recommendations included in the interview schedule were categorized and presented under three categories: ‘Satisfied’, ‘Confused’, and ‘Unsatisfied’.
· With reference to the second objective, the researcher developed a 10-point rating scale to assess the extent to which the overall sixteen recommendations were perceived as adequate for the inclusion of differently abled students at the secondary school level. This enabled the measurement of the overall level of parental satisfaction regarding the recommendations of the National Education Policy 2020 for inclusion of differently abled students at secondary school.
· With regard to the third objective, parents who indicated that certain recommendations required modification (by responding ‘Need Modification’) were further requested to provide appropriate suggestions. These suggestions were then systematically analyzed to understand the nature and scope of modifications proposed by the parents.
Data Collection Procedure: The data collecting process was conducted in a methodical and phased way. First of all, the researcher builds a good rapport and relationship with the parents of the differently abled students, so that they would feel comfortable and cooperated. Thereafter, the purpose and importance of the study were adequately explained to them. The interview process was then undertaken by making it clear to the parents the role of each of the sixteen items included in the interview schedule and noting down the responses of the parents to the items. The responses were collected in three sections. In the first part, parents were asked to mark their perception of each recommendation by ticking one of the three categories: ‘Satisfied’, ‘Confused’ or ‘Unsatisfied’. In the second part, the data were gathered about the overall level of parental satisfaction from the adequacy of the recommendations for the inclusion of their children in regular schools. In the third and final section, parents were asked if any modifications were needed in the recommendations and the parents who indicated the need for modification were further asked to give their suggestions. These suggestions in regard to recommendations of National Education Policy 2020 were also systematically recorded. At the end of the data collection process, the researcher expressed thanks to every parent for their cooperation and finished the interaction.
DELIMITATIONS: 
1) Study was delimited to parents of differently abled students in Inclusive setting.
2) Study was delimited to parents of students who studied under WBBSE and WBCHSE.
3) Study was delimited to parents of students who studied in Government Aided or Sponsored Schools in Nadia district, West Bengal, India.
4) Generally, the parents are often categorized as mother parents and father parents. The study has been delimited with the data collection from one parent for each of the selected students who has greater educational qualification.
ANALYSIS AND INTERPRETATIONS:
In the present study, sixteen recommendations of National Education Policy 2020 relating to the inclusion of differently abled students at the secondary school level were identified and these sixteen recommendations were considered as sixteen items in the interview schedule. The perceptions of parents of differently abled secondary school students concerning these recommendations were gathered from the answers of the interviews. After the collection of data, the researchers analysed the responses in accordance with the objectives of the study. For the sake of data analysis, tabular and graphical methods of presentation were used to organize the data in a systematic way. Based on these tabular and graphical representations, clear and comprehensive interpretations were made in order to understand the parental perceptions towards the NEP 2020 recommendations on inclusive education. 
1. Analysis and Interpretation of Data Pertaining to Objective-1 & Research Question-1:
Parental perceptions about the sixteen recommendations of the National Education Policy 2020 in the context of inclusion of differently abled students at the secondary school level were measured from their responses, divided into three categories: satisfied, confused, and unsatisfied. The parental perceptions on the sixteen recommendations are presented through frequency and percentage analysis in Table 1 and Figure I that gives a good understanding of the distribution of responses in three categories.
Table 1: Parental Perceptions About the Recommendations of NEP 2020 on Inclusion
	Sl.
No.
	Recommendations of NEP 2020 on Inclusion at Secondary School
	Response of Parents

	
	
	Satisfied
	Confused
	Un-satisfied

	
	
	N
	%
	N
	%
	N
	%

	1
	Creating enabling mechanisms for providing Children With Special Needs (CWSN) or Divyang, the same opportunities of obtaining quality education as any other child
	25
	75.76
	02
	6.06
	06
	18.18

	2
	Providing scholarships, conditional cash transfers to incentivize parents
	22
	66.67
	00
	00
	11
	33.33

	3
	One-on-one teachers and tutors, peer tutoring, open schooling, appropriate infrastructure, and suitable technological interventions to ensure access can be particularly effective for certain children with disabilities
	28
	84.85
	05
	15.15
	00
	00

	4
	Creation of “Gender-Inclusion Fund”
	09
	27.27
	00
	00
	24
	72.73

	5
	Preparing NCF with consultations of National Institutes of DEPwD
	32
	96.97
	01
	3.03
	00
	00

	6
	Recruitment of special educators with cross-disability training
	17
	51.52
	04
	12.12
	12
	36.36

	7
	Barrier free access for all children with disabilities will be enabled as per the RPWD Act 2016.
	31
	93.94
	02
	6.06
	00
	00

	8
	Establishment of resource centres
	15
	45.45
	00
	00
	18
	54.55

	9
	Availability of assistive devices, technology-based tools
	16
	48.48
	01
	3.03
	16
	48.48

	10
	Textbooks in accessible formats such as large print and Braille
	28
	84.85
	00
	00
	05
	15.15

	11
	Develop Indian sign language module by NIOS
	26
	78.79
	00
	00
	07
	21.21

	12
	Flexible curricula to leverage each child’s strengths and creating an ecosystem for appropriate assessment and certification.
	30
	90.91
	00
	00
	03
	9.09

	13
	High-quality home schooling with support of resource centers and special educators
	33
	100
	00
	00
	00
	00

	14
	Set up a National Assessment Centre, PARAKH for conducting assessment in order to ensure equitable access and opportunities for all students with learning disabilities
	24
	72.73
	06
	18.18
	03
	9.09

	15
	Awareness and knowledge of how to teach children with specific disabilities (including learning disabilities) will be an integral part of all teacher education programmes
	30
	90.91
	02
	6.06
	01
	3.03

	16
	Recruit more high-quality teachers and leaders from SEDGs in order to bring in excellent role models for all students
	25
	75.76
	00
	00
	08
	24.24


Figure I: Parental Perceptions about the Recommendations of NEP 2020 on Inclusion

Interpretation:
Recommendation 1: The data show the percentage of the parents are satisfied with this recommendation is 75.76%, confusion is 6.06% and unsatisfied is 18.18%. This would seem to indicate that the vast majority of parents support the concept of developing enabling mechanisms for providing equal education to children with special needs, though a proportion are likely to have concerns about the practical implementation of creating such mechanisms. 
Recommendation 2: From the results obtained, 66.67% of parents are satisfied while 33.33% are unsatisfied with this recommendation. The lack of confusion suggests that parents certainly grasp this provision, but there is certainly a significant number of parents who may feel that financial incentives are either not enough or they are not being put to good use. 
Recommendation 3: It was shown that most parents (84.85%) were satisfied, 15.15% were confused and none were dissatisfied. This reflects strong parental support for individualised support systems and technological interventions that can increase accessibility of learning for differently abled students. 
Recommendation 4: From the data, it is evident that the number of parents who are satisfied is only 27.27% whereas a large number of parents 72.73% are unsatisfied. This suggests that many parents are either unclear about the purpose of this fund related to disability inclusion or that it had less relevancy to the immediate needs of differently abled students. 
Recommendation 5: An overwhelming number of parents (96.97%) have shown their contentment, and 3.03% were confused, but no parents were not satisfied. This shows great parental confidence in involving specialised institutions in the development of curriculum so that the educational needs of the children with disabilities are adequately addressed. 
Recommendation 6: About 51.52% of parents gave positive response of satisfaction, 12.12% of parents gave negative response of confused and 36.36% of parents gave negative response of unsatisfied. These responses imply moderate support but also evidence concerns about the availability and sufficiency of trained special educators in schools. 
Recommendation 7: Very high percentage of parents (93.94%) are satisfied and 6.06% are confused and none are unsatisfied. This indicates that parents are big supporters of the provision of barrier-free infrastructure as an important condition for inclusive education. 
Recommendation 8: From the responses, it can be seen that 45.45% of parents are satisfied while 54.55% are dissatisfied. This shows that many parents may question whether the resource centres will be successfully set up or accessible in schools. 
Recommendation 9: The responses are evenly divided with 48.48% satisfied, 3.03% confused, and 48.48% unsatisfied. This implies mixed perceptions on the part of parents, which may have been influenced by concerns about the affordability, accessibility and maintenance of assistive technologies in schools. 
Recommendation 10: The majority of the parents (84.85%) were happy and 15.15% were not happy. This represents considerable parental support for the provision of accessible learning materials for students with visual impairments. 
Recommendation 11: According to the data, the percentage of parents who are satisfied is 78.79% and that of parents who are unsatisfied is 21.21%. This suggests that most parents realize the importance of sign language resources for the hearing impaired. 
Recommendation 12: A very high proportion (90.91%) of parents are satisfied and 9.09% unsatisfied expressed their views. This suggests that the parents are strong supporters of curriculum flexibility as it provides an option for differently abled students to learn based on their abilities. 
Recommendation 13: All parents (100%) were satisfied with this recommendation. This means 100 percent support for the provision of structured home based educational support for children who may experience difficulties in attending normal schools. 
Recommendation 14: According to the data, it is evident that 72.73% of parents are satisfied, 18.18% are confused and 9.09% are unsatisfied. This shows general support for an inclusive assessment system, although some of the parents might not be fully aware of the system’s functioning. 
Recommendation 15: A huge majority of parents (90.91%) had been satisfied, 6.06% confused, and 3.03% unsatisfied. This shows high parental belief that teachers should be trained to teach students with different disabilities. 
Recommendation 16: From the data obtained, it is seen that 75.76% of parents are satisfied and 24.24% are unsatisfied. This leads to the assumption that most parents endorse the recruitment of diverse teachers as role models, although some parents may question the effectiveness of this to address the needs of differently abled students.
2. Analysis and Interpretation of Data Pertaining to Objective-2 & Research Question-2:
To achieve the second objective and found answer of second research question of the study, parents of differently abled secondary school students were asked to rate the overall adequacy of the sixteen recommendations of the National Education Policy 2020 for inclusive education. Their responses were collected using a 10-point rating scale (0 to 9) and analyzed through frequency and percentage distribution.
Table 2: Parents’ Ratings on the Adequacy of NEP 2020 Recommendations for Inclusion of Differently Abled Students at Secondary School
[image: ]
N=Number of Respondents
Figure II: Parents’ Ratings on the Adequacy of NEP 2020 Recommendations for Inclusion of Differently Abled Students at Secondary School

Interpretation: 
In order to fulfill the second objective of the study, parents of differently abled students of secondary schools were asked to rate the overall adequacy of the sixteen recommendations of the National Education Policy 2020 in the area of inclusive education. Their responses were obtained on a rating scale of 10 and frequency and percentage distribution were employed for data analysis. Table.2 and Figure II shows the response of parents on the adequacy of fifteen recommendations of National Education Policy 2020 for successful implementation of inclusive education to their differently abled children. Parents were asked to rate the overall effectiveness of these recommendations on a scale of 10 (0 to 9, with lower scores denoting negative perceptions and higher scores denoting stronger confidence in the recommendations offered). The results show that no parent rated the recommendations at level 0 and thus none of the respondents rejected totally the relevance of NEP 2020 recommendations for inclusive education. However, only 3.03% and 12.12% of parents rated at level-1 and -2, respectively, indicating that the relatively negative perception about the adequacy of the recommendations was held by a small proportion of parents. A significant number of parents rated the recommendations at level-3 (18.18%) and level-4 (33.33%) which make up the largest proportion of responses in total. These ratings indicate that many parents find the recommendations to be only partly sufficient in providing for effective inclusive education for their children. Their responses may reflect concerns about the practical application of provisions of policy in real school settings. Further, 21.21% of the parents rated the recommendations at level-5, which means moderate level of satisfaction in the overall provisions of NEP 2020 for inclusion. A smaller percentage of parents indicated comparatively higher levels of satisfaction by rating on the level-6 (6.06%), level-7 (3.03%), and level-8 (3.03%). These responses indicate that there is a limited number of parents who strongly believe that the recommendations are sufficient to ensure successful inclusion of differently abled students at secondary school. Notably, there was no parent who rated the recommendations to the highest degree (rating level-9) which indicates that none of the respondents perceived the existing recommendations as completely satisfactory for the successful implementation of inclusive education. 
Overall, the distribution of responses across different rating levels indicates that parents demonstrate a below moderate (rating level -3) to moderate level of satisfaction (rating level-4 & 5) in the overall sixteen recommendations of NEP 2020 for inclusion of differently abled students at secondary school. While parents acknowledge the importance and potential of these recommendations, the absence of very high ratings suggests uncertainties regarding the feasibility of implementation, adequacy of resources, and effectiveness of support mechanisms required for ensuring meaningful inclusion of differently abled students at the secondary school level.
3. Analysis and Interpretation of Data Pertaining to Objective-3 & Research Question-3:
To address the objective-3 and research question-3, the researcher administered an additional tool in which parents were asked whether any modification was necessary for each of the sixteen recommendations of NEP 2020. In this process, parents who had earlier reported an unsatisfactory response regarding sixteen recommendations of NEP 2020 were the ones who felt the need for modification of those particular recommendations. Subsequently, the parents who felt the need for modification were requested to provide their specific suggestions regarding how these recommendations could be improved. Out of the total 33 parental responses, several parents provided suggestions for modifying different recommendations in order to make them more practical and effective for the inclusion of their differently abled children in mainstream schools. The responses were originally collected in the Bengali language and later transcribed into English for analysis and presentation. Among the collected responses, one response provided by a parent of a visually impaired student is presented below. The parent suggested modifications for five out of the sixteen recommendations.
Regarding Recommendation 2: Scholarships and Conditional Cash Transfers
“We are highly dependent on the financial support. Most individuals do not realize that having a differently abled child means that one has to incur additional costs on a monthly basis. Therapy fee, transportation expenses, aids; these are not optional, they are essential in basic development of my child. Therefore, I am firmly convinced that such aspects of scholarships as therapy fee, equipment, transportation should be mentioned. In addition to that, disability-related incentives ought to be included. General plans do not assist us very much, we are not the same. In case the government was genuinely interested in helping such families as ours, the scholarship must be based on the real expenses that we incur.”
Regarding Recommendation 9: Availability of Assistive Devices and Technology
“Assistive devices are very expensive. Majority of the schools lack even the most basic tools and not to mention the level of technology. To ensure that inclusion succeeds, the government should thus ensure that all schools are allocated a proper fund to purchase modern assistive equipment to help children with various forms of disability. Why would I be running here and there to different NGOs to organize my child devices? They should be provided in the school itself. Technology may prove to be immense, however, the technology must be there and in place.”
Regarding Recommendation 10: Accessible Textbooks (Braille, Large Print)
“To blind students, their only window to the world is the textbooks in Braille. My conviction is that every book on Braille should be provided without charge at once. The books are in most occasions late and the child is the victim over the year. The children who are already challenged need to have education without having to wait.”
Regarding Recommendation 15: Teacher Awareness and Training
“Majority of the teachers, to be honest, are still not aware of how to teach differently abled children. It is impossible not to be aware but every day practical training should be provided. The teachers should also be taught the art of managing classrooms inclusively as opposed to the theory. My child is spending the majority of the day with the teachers rather than policies so teachers should be highly trained. They require actual expertise, tolerance, compassion, and managing various demands. This is what must be a mandatory component of all teacher training programmes.”
Regarding Recommendation 16: Recruiting Teachers from SEDGs
“I am deeply convinced that every school must have not less than one differently abled teacher. Children such as myself require a role model who will really know them. These teachers can mentor our children, encourage them and demonstrate to them what they can do. In addition, they are able to describe to the rest of the teachers the challenges that the differently abused students experience. Their presence per se is going to make the atmosphere more inclusive. It will not only motivate students but also parents such as me and make us sure that our children are not neglected and forgotten.”
Once the work of transcription was done, all the responses were systematically coded based on their relevancy to each of the NEP 2020 recommendations. Each code reflects a suggestion from parents to modify the existing recommendation of NEP 2020 regarding the inclusion of differently abled students at the school level. The table below reflects the coding framework and the distribution of the responses according to every recommendation.
Table 3: Parental Suggestions for Modification of the Sixteen Recommendations of NEP 2020
	Sl.
No.
	Recommendations of NEP 2020 on Inclusion at Secondary School
	Parental Responses on Need Modification

	
	
	N
	%
	Suggested Modification

	1
	Creating enabling mechanisms for providing Children With Special Needs (CWSN) or Divyang, the same opportunities of obtaining quality education as any other child
	06
	18.18
	· Expand Beyond ‘Same Opportunities’ to Equitable Opportunities
· Specify Implementation Mechanisms

	2
	Providing scholarships, conditional cash transfers to incentivize parents
	11
	33.33
	· Incorporate Disability-Specific Incentives
· Scholarships covering therapy, assistive devices, and transport.

	3
	One-on-one teachers and tutors, peer tutoring, open schooling, appropriate infrastructure, and suitable technological interventions to ensure access can be particularly effective for certain children with disabilities.
	00
	00
	The parents did not provide any modification suggestions.

	4
	Creation of “Gender-Inclusion Fund”
	24
	72.73
	· Establish a ‘Disability-Inclusion Fund’
· Expand the Scope of the Fund

	5
	Preparing NCF with consultations of National Institutes of DEPwD.
	00
	00
	The parents did not provide any modification suggestions.

	6
	Recruitment of special educators with cross-disability training
	12
	36.36
	· Special teacher should be recruited in every school.
· They should be trained in inclusive education with the regular/general teacher.

	7
	Barrier free access for all children with disabilities will be enabled as per the RPWD Act 2016
	00
	00
	The parents did not provide any modification suggestions.

	8
	Establishment of resource centres
	18
	54.55
	· These centers should be established in every school and also resource person should be appointed.
· All the support services should be availed by the resource centre of school.

	9
	Availability of assistive devices, technology-based tools
	16
	48.48
	· Adequate provisions shall be made to update the tool on a timely basis as relevant.
· Government should provide fund to every school for arranging different advance assistive devices and technology.
· Needed assistive devices and technology should be provided to every differently abled students as free and compulsory basis.

	10
	Textbooks in accessible formats such as large print and Braille
	05
	15.15
	· All the textbooks in Braille format should be provided to all blind students as free of cost.

	11
	Develop Indian sign language module by NIOS
	07
	21.21
	· All the textbooks of regular school curriculum should be developed in sign language and also provided to all deaf and dumb students as free of cost.

	12
	Flexible curricula to leverage each child’s strengths and creating an ecosystem for appropriate assessment and certification
	03
	9.09
	· Co-curricular activities should be given equal importance as like curricular activities.
· A variety of co-curricular activities should be included in the curriculum of school so that the differently abled students as well as normal students can get opportunities for fostering their potentialities.
· Teachers should be recruited in every school for giving co-curricular training to differently abled students as well as normal students.

	13
	High-quality home schooling with support of resource centers and special educators
	00
	00
	The parents did not provide any modification suggestions.

	14
	Set up a National Assessment Centre, PARAKH for conducting assessment in order to ensure equitable access and opportunities for all students with learning disabilities
	03
	9.09
	· Instead of the assessment technique for normal students, alternative assessment technique should be adopted in the school for differently abled students so that the every differently abled student doesn’t suffer because of their different ability.

	15
	Awareness and knowledge of how to teach children with specific disabilities (including learning disabilities) will be an integral part of all teacher education programmes
	01
	3.03
	· Every teacher should be providing regular basis training for teaching inclusive class.
· Along with awareness and knowledge the development of inclusive teaching and classroom management skills should be integral part of teacher education programmes.

	16
	Recruit more high-quality teachers and leaders from SEDGs in order to bring in excellent role models for all students
	08
	24.24
	· Minimum one teacher with differently abled should be recruited at every school.
· All these teachers can direct the differently abled students, able to give proper guidance to them and they will be a big cause of motivation for next generation.
· Differently abled teacher can help other teachers to understand the problems of these students which will help them in planning inclusive class teaching.



Figure III: Parental Responses on Need Modification (in Percentage) of Sixteen Recommendations of NEP 2020

Interpretation:
Recommendation - 1: In the context of this recommendation made in the National Education Policy 2020, 18.18% of parents endorsed making certain modifications on bringing about enabling mechanisms for provision of differently abled students the same opportunities of quality education at the secondary school level. Parents proposed that the policy needed to shift beyond the concept of “same opportunities” and emphasize “equitable opportunities,” recognizing that students with disabilities need extra support, accommodations and assistive resources to have meaningful participation in education. Furthermore, the parents emphasised the need for clearly defined implementation mechanisms such as trained teachers, accessible infrastructure and availability of assistive technologies. These recommendations reflect an expectation by parents for a more practical, inclusive, and equity-oriented approach to the implementation of policies. 
Recommendation - 2: In the context of the recommendation of the NEP 2020 on providing scholarships and conditional cash transfers to incentivise the parents, 33.33% of the parents suggested some modification to strengthen provision for the inclusion of differently abled students at secondary school level. Parents stressed the importance of including disability specific incentives and the fact that education requirements for differently abled students can include extra financial burdens. They also recommended that scholarships should also be provided for expenses relating to therapy, assistive devices and transportation, which are important to ensuring regular attendance and effective participation of differently abled students in schools. These suggestions emphasise the importance of a more comprehensive and supportive financial framework for inclusive education. 
Recommendation - 4: With reference to the recommendation of NEP 2020 on the creation of a Gender-Inclusion Fund, 72.73% of the parents recommended certain modifications in strengthening the inclusion of differently abled students at the secondary school level. Parents stressed the importance of setting up a dedicated “Disability-Inclusion Fund” to attend to the special educational needs of differently abled students. They also recommended to broaden the scope of the fund to include accessibility infrastructure, assistive technologies, specialized learning materials and support services. These suggestions highlight the need for expanding financial provisions for addressing the needs of disability in the context of inclusive education. 
Recommendation - 6: In relation to the recommendation of the NEP 2020 in recruitment of special teachers with cross disability training, 36.36% of parents suggested certain modifications for strengthening inclusive practices at secondary school level. Parents emphasised that there should be a special educator recruited in all schools to ensure continuous academic and supportive help to the differently abled students. They also recommended that the special educators should be trained in inclusive education and also be trained along with the regular or general teachers which means that the teaching must be collaborative and the responsibility is shared. Such suggestions stress on the need for strengthening the human resource support and professional training so as to ensure effective implementation of the inclusive education in the schools. 
Recommendation - 8: In relation to the recommendation of the NEP 2020 on the establishment of resource centres parents suggested certain modifications on strengthening the support of the differently abled students at the secondary school level made up of 54.55% of the parents. Parents emphasized that resource centres should be established in every school so that necessary facilities and guidance are the easy reach of students. They also proposed the establishment of qualified resource persons who should be appointed to manage these centres and offer professional support. Furthermore, parents expected all the key supporting services such as assistive materials, guidance and specialist support should be available through the school resource centre to facilitate effective inclusive education. 
Recommendation - 9: In relation to the recommendation of the NEP 2020 of availability of assistive devices and technology-based tools, 48.48% of parents suggested on certain modification to strengthen the support for differently abled students at secondary school levels. Parents emphasized that assistive tools should be updated on a regular basis to be relevant to the changing needs of learning of students. They also recommended that the government set aside particular funds to schools that would procure advanced assistive technologies. Additionally, parents suggested that assistive devices and technology, if needed, should be made available to all students with different abilities on a free and compulsory basis-even and in order to ensure that equal access and meaningful participation in the learning process is guaranteed. 
Recommendation - 10: In keeping with the recommendation of the NEP 2020 on providing textbooks in accessible formats such as large print and Braille, 15.15% of the parents recommended modification to strengthen support for visually impaired students at the secondary school level. Parents were informed that all textbooks in Braille format should be provided free of charge to the blind students, so that they have equal access to learning materials. This suggestion stresses the need to eliminate financial obstacles that may limit access to accessible resources. Making Braille textbooks available free of charge would contribute to independent learning and meaningful participation of the visually impaired in the educational process. 
Recommendation - 11: Keeping in view the recommendation of the NEP 2020 on the development of Indian Sign Language modules by the National Institute of Open Schooling, 21.21% of parents recommended a change in strengthening the support of students who are deaf and dumb. Parents emphasized that all textbooks of the regular school curriculum should also be developed in sign language as well, in order to make it more accessible to learn. They further proposed that such materials should be made freely available to all deaf and dumb students to ensure their better comprehension and participation and have equitable access to education. 
Recommendation - 12: In relation to the recommendation of the NEP 2020 of the flexible curriculum using the strengths of each child and create an ecosystem for appropriate assessment and certification, 9.09% of the parents suggested some changes. Parents emphasized on imparting equal importance to co-curricular activities along with the curricular activities that play a vital role in the holistic development of differently abled and non-disabled students. They also recommended that a variety of co-curricular activities should be a part of the school curriculum to provide opportunity for students to explore and develop their various talents and potentialities. Furthermore, it was recommended by the parents that trained teachers should be recruited in all schools and provide proper guidance and training in co-curricular activities to ensure that all students are given equal opportunities for their participation and skill development.
Recommendation - 14: With respect to the recommendation of NEP 2020 on setting up of PARAKH - National Assessment Centre for equitable assessment for students with learning disabilities. 9.09% of parents suggested modification of it. Parents stressed that alternative modes of assessment should be followed for differently abled students rather than following the traditional methods followed for the general students. Such an approach would take account of the various abilities of learners and avoid the situation where they are ill-treated and thus achieve fairness in evaluation and more inclusive educational assessment practices. 
Recommendation - 15: In relation to the recommendation of the NEP 2020 that awareness and knowledge of teaching children with specific disabilities should be an integral part of teacher education programmes. 3.03% of parents suggested some modifications. Parents stressed that teachers should have regular training on how to effectively teach in inclusive classrooms, in order to meet the different learning needs of students with disabilities. They also proposed that, in addition to a theoretical awareness and knowledge, practical skills related to the use of inclusive teaching strategies and classroom management should be a part of teacher education programmes. Such measures would help to promote the professional competence of teachers and foster a more supportive and effective inclusive learning environment in schools. 
Recommendation - 16: With reference to the recommendation of the NEP 2020 on recruitment of more quality teachers and leaders from Socio-Economically Disadvantaged Groups (SEDGs), 24.24% of the parents recommended few modifications to enhance the practice of inclusive education. Parents emphasized that at least one differently-abled teacher should be recruited in every school as differently abled teachers can provide better guidance and understanding to the students with similar challenges. They also believed that differently abled teachers would be powerful role models, as well as sources of motivation for the students. Furthermore, their experiences may enable other teachers to better understand the difficulties experienced by differently abled students; supporting more effective planning and implementation of the teaching of inclusively. 
Recommendation - 3, 5, 7 and 13: In relation to these four recommendations of the NEP 2020, there are no suggestive modifications made by the parents with respect to the inclusion of differently abled students in the secondary school level. These recommendations revolve around the provisions of one-on-one teaching, peer tutoring, open schooling, preparation of National Curriculum Framework (NCF) with a consultation with the institutions under the Department of Empowerment of Persons with Disabilities, barrier-free access as per the Rights of Persons with Disabilities Act 2016, and home schooling with professional support. The lack of suggestions could be a signal that parents generally agree or accept these provisions as the appropriate measures to help the education of children with disabilities.
The findings of the study reflect that the majority of the parents of differently abled secondary school students have positive perceptions to the recommendations of the National Education Policy 2020 for inclusive education. A very high level of parental satisfaction was found for recommendations such as home schooling support (100%), preparation of National Curriculum Framework with consultation of disability institutes (96.97%), barrier free access (93.94%), flexible curriculum (90.91%) and teacher training for inclusive education (90.91%). However, comparative lower satisfaction was found on the Gender-Inclusion Fund, establishment of resource centres, recruitment of special educators and availability of assistive technologies. This means that while NEP 2020 has been well received by parents, the successful implementation of some of the provisions is key to ensuring the meaningful inclusion of differently abled students at the secondary school level.
The findings of the study indicate that parents exhibit a moderate level of satisfaction regarding the adequacy of the recommendations of the National Education Policy 2020 for the inclusion of differently abled students. The concentration of responses at the middle levels of the rating scale reflects partial confidence in the effectiveness of these recommendations. However, the absence of very high ratings suggests parental concerns regarding the practical implementation, resource availability, and adequacy of support systems necessary for achieving effective inclusive education.
The overall responses of the parents show high level of support for strengthening inclusive provisions recommended in National Education Policy 2020. Parents highlighted the need for equity-based opportunities, disability-specific financial support, set-up of school-level resource centres, access to assistive technologies, and accessible learning resources such as learning materials in Braille and sign language-based resources. They also underlined the need for trained teachers, alternative methods of assessment and recruitment of differently abled teachers as role models. These views imply that the secondary level inclusion is necessary which involves proper implementation facilities, proper funding, professional support services, and educational resources to ensure meaningful participation of differently abled students.
DISCUSSION:
The current research investigated the parental perceptions or viewpoints regarding the National Education Policy 2020 recommendations on inclusion of the differently abled students at the secondary level. The results indicated that parents overall had a moderately satisfied perception regarding the recommendations, although some areas need to be revised concerning real-world application. These results correlate with the general discussion of the idea of inclusive education that indicates the deviation between the policy consequences and the ground-level of its facet of implementation (Ainscow & Sandill, 2010; Miles & Singal, 2010; Slee, 2011). Parental satisfaction is high in recommendations that concern flexible curriculum, barrier free access to education, teacher training, and home based support; it is indicative of inclusiveness that is emphasized throughout the world. Some researches (Ainscow & Sandill, 2010; Florian, 2014) would suggest that an inclusive education system works well when it incorporates flexibility in curriculum and the pedagogy to accommodate the needs of various learners. Equally, the aggressive parental orientation towards barrier-free infrastructure is also in line with the principles of accessibility advanced in the United Nations Convention on the Rights of Persons with Disabilities that advances the aspect of equal accessibility to educational settings among persons with disability (UN, 2006; Singal, 2016). The observation that parents, to a significant extent, seemingly seem to be advocating on teacher training in inclusive education is also affirmed by past studies (Avramidis & Norwich, 2002; Sharma et al., 2012; Florian, 2014; Forlin, 2010). As per the work of Mohsin et al. (2011), teachers play a vital role in the successful execution of inclusive education, and their readiness directly influences the learning experiences of children with special needs. The present research found out that parents not only value teacher awareness but also emphasize the role of practical training, including classroom management skills as was is in line with the findings of de Boer and Munde (2015) and Avramidis and Norwich (2002), who indicated that parents frequently expressed their concern related to the question of how effective teachers are when it comes to managing diverse classrooms. The other observation apparent to be significant in the study is the universal parental endorsement of back-up to support services in home schooling which implies that there ought to be ample flexibility in the provision of educational materials to the children who might not be exposed to the full advantages of classroom environments. This agrees with the interpretations of Oluremi (2015b) and Tomlinson (2017), who emphasised on classifying various scenarios of learning in which inclusive learning will be facilitated such as home-schooling education where children with severe disabilities will be considered. Nevertheless, the report also showed the lack of satisfaction in the spheres of creation inside the centres of resources, presence of assistive equipment, hiring of special educators, and financial aid programmes. These results identify a significant gap in the implementation of policies. Other similar studies have in the past reported a challenge in the provision of adequate resources and infrastructure. Indicatively, different studies (Miles & Singal, 2010; Singal, 2006; Das & Kattumuri, 2011) alleged that despite the policy often being designed well, its efficacy is interrupted by inadequate funding, inattention to trained personnel and deficiency of complementing institutions. The diverse responses of parents on the accessibility of assistive devices and technology-based tools points towards the problem of accessibility, cost and maintenance. This lies in line with the results of research published by Torgbenu et al. (2018) and Alper and Raharinirina (2006), stating that the success of inclusive education greatly depends on the access to the relevant assistive technologies and the level of their successful implementation into the teaching-learning process. The parents discussed in the current research also proposed that such gadgets need to be offered at no cost, which means that the government should offer more assistance. The expressions of discontent among parents regarding Gender-Inclusion Fund and resource centres can be referred to as the absence of clarity or unavailability of awareness of these provisions. This has been emphasized by two studies (Kasinathan et al., 2023; Sharma & Das, 2015), who pointed out that the success of policy initiatives is lost with lack of dissemination of information and stakeholders’ involvement. This is a telling commentary on the fact that it is necessary not only to draft policies that are accepting, but also to make the stakeholders, in this case, the parents, fully aware of what the policy entails and the advantages of said policy. 
The moderate overall level of parental satisfaction is another significant issue in the study, which is expressed in the rating scale analysis. The middle levels were the most rated recommendations, as the majority of the parents indicate that they are rather conscious of the impact of NEP 2020, yet they remain unsure whether it is going to be effective in practice. The result can be compared to that of de Boer and Munde (2015) and Loreman et al. (2007), who also indicated that, on the one hand, parents are mostly positive about inclusive education in general, on the other hand, they are concerned about the implementation of inclusive education, particularly resources, and teacher training. Moreover, the solutions provided by the parents during research indicate the necessity of the disability-specific interventions, i.e., scholarships or learning aid toward the therapy and transportation, the provision of the assistive device freely, learning aid, the recruitment of the differently abled teachers as an exemplary, etc. These recommendations resonate with the social model of disability, which advances the removal of systemic obstacles and creation of enabling environments through people with disabilities (Oliver, 1990; Shakespeare, 2006). Warnock (1979) also brought accent on the role of parents in educational policy formulation and practices as parents are the first hand interactive individuals and have amassed knowledge on needs of their children. 
Altogether, the discussed implies that the National Education Policy 2020 does provide a full-fledged framework of inclusive education, yet its success depends much on the successful implementation process, adequate distribution of resources, and the involvement of stakeholders. The results of the current paper highlight the idea that parents are essential stakeholders who should be taken into consideration when the policy is implemented because of their perceptions and proposals. Bridging the gap between policy and practice requires the collective efforts of policymakers, educators, and parents, so that inclusive education does not remain merely a policy aspiration but becomes a reality.

CONCLUSION:
The current research involved a survey based on parental perceptions regarding the recommendations that were being made in the National Education Policy, 2020 regarding the inclusion of the differently abled at the level of the secondary school. The findings reveal that the general satisfaction of the parents with those recommendations is favourable but indifferent. Although the parents valued the provisions that were related to flexible curriculum, barrier free access, teacher training provisions, and home based support, parents had their concerns regarding how some of the provisions, like the provision of assistive devices, setting up of resource centres, hiring of special educators, and sufficient financial provision could be put to practice. No very high levels of satisfaction are found shows that the policy framework is to a large extent reliant on how it has been implemented and how the resources are allocated to be able to operate effectively. According to the findings of the study, the researcher has suggested some recommendations. First, it is the need to consolidate the implementation mechanisms; this is done by making sure that monitoring and evaluation of the inclusive practices at the level of the school are conducted. Second, the government ought to give adequate provision of financial resources in the administration of assistive devices, free access to learning materials/support services to differently abled students. Third, special educators should be recruited by schools to ensure that the recruitment and continuous professional development of general teachers in inclusive classroom practices. Fourth, all schools should have the resource centres strategically established and operationalised to coordinate in support services required. Fifth, the awareness and involvement of the parents should be strengthened by working on them since they have a significant role to play in successful implementation of inclusive education. Lastly, disability-specific needs and localized solutions should also be included in the list of policies unless disability needs are disregarded and all students stripped of their right to learn. To sum up, the central concept of the success of the National Education Policy 2020 is that an approaching policy practice gap rather than synergizing and maintaining efforts will lead to creating an inclusive system of education, that it is an effective starting point to constructing a comprehensive one.
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