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ABSTRACT 

	Aims: Poor writing hinders academic success. Hence, students have difficulty in writing due to the varying factors that affect the input on receptive skills that compromise the productive skill. Receptive skills pertain to the acquisition of language through comprehensible input. Productive skill refers to the ability of learners to produce language. Specifically, this seeks to measure the levels of reading habits, vocabulary learning, grammar learning strategies, and writing proficiency, their correlation, and significance of the influence.
Study design: This utilized the regression analysis research design.
Place and Duration of Study: The study was conducted in the selected Presentation Mary School in Davao City, for the academic year 2025-2026. 
Methodology: This followed a quantitative approach and simple randomly selected 202 senior high school students as the respondents.  Furthermore, this employed an adapted survey questionnaire to determine descriptive levels of the independent variables, and a researcher-made essay question to measure the dependent variable. This observed strict adherence to standard ethical procedures and applied both descriptive and inferential statistics for the findings.
Results: The descriptive results showed that reading habits (2.87), vocabulary learning (3.06), and grammar learning strategies (3.01) both obtained high levels, while writing proficiency (78.62) got a proficiency level of low, indicating that such contents in the receptive skills still do not show an effect on the adoptive skill. Furthermore, both reading habits (0.30) and vocabulary learning (0.39) showed a moderately low significant correlation, while grammar learning strategies (0.58) showed a moderately high significant correlation with writing proficiency. This is further solidified by the regression analysis results. Both reading habits (0.650) and grammar learning strategies (0.75) showed no significant influence, while grammar learning strategies (0.00) show significant influence on writing proficiency. Overall, determinants combined influence on the criterion is statistically significant.
Conclusion: The data shows of the very big gap of the variance, which only accounts for 33.1%. This suggest of a further study delving into other variables and indicators not covered, which may account for the remaining 66.9% of the variation.
Recommendation: It is recommended that the Department of Education revalidate and evaluate courses offered in the senior high school program to ensure outcome-based results, especially, in writing. School administration is also encouraged to create programs that enhances reading, vocabulary, and grammar skills to improve writing.
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1. INTRODUCTION

Many students struggle with writing proficiency, limiting their ability to communicate clearly, think critically, and engage deeply with academic content (Ozcelik & Batur, 2023). Writing is a complex skill that requires education and consistent practice, as it involves idea generation, organization, lexical coherence, grammar integration, and critical analysis (Raoofi et al., 2017; Phurpa, 2021). However, teaching and learning to write in English remains challenging because writing development is strongly influenced by students’ reading habits, vocabulary knowledge, and grammar competence (Peter & Singaravelu, 2021).

Globally, writing proficiency remains a concern among senior high school students. Research in Vietnam found a strong link between reading habits and writing performance, emphasizing that weak reading and limited vocabulary contribute to poor writing outcomes (Nguyen, 2022; Afzal, 2019). Similarly, reports indicate that writing often yields lower results compared to other language skills due to its demand for reasoning and critical thinking (Hariyanto et al., 2023). These findings highlight the interconnected roles of reading, vocabulary, and grammar in shaping students’ writing abilities.

In the Philippines, writing difficulties are particularly alarming. World Bank data show that many Filipino learners struggle with basic reading skills (Chi, 2024), and PISA 2019 results revealed that only a small percentage met expected writing proficiency levels (Philippine Daily Inquirer, 2023). Local studies further report persistent issues in grammar, vocabulary, organization of ideas, and motivation to write (Cabansag, 2013; Saavedra & Barredo, 2020; Gorospe & Rayton, 2022; Canada & Miralles, 2022). This study will determine the extent to which reading habits, vocabulary learning, and grammar learning strategies influence the writing proficiency of senior high school students. This will be a significant endeavor to improve the writing as a very important skill to develop, acquired only through rigorous input and reception.


1.1 Statement of the Problem
1. What are the levels of reading habits of the respondents in terms of amount of reading practice, length of time of having reading habits, the types of text read, and the number of books read; vocabulary learning in terms of discovery – place to find, determination – initial response, determination – study, consolidation – organization, consolidation – memorization; grammar learning strategies in terms of metacognitive strategy, cognitive strategy, affective strategy and social strategy; and the writing proficiency of the senior high school students?
2. What is the significance of the correlations between reading habits, vocabulary learning, and Grammar learning with the writing proficiency of Senior High School students?
3. What is the significance of the individual and combined influence of reading habits, vocabulary learning, and grammar learning on the writing proficiency of Senior High School students?

2. methodology

2.1 Research Design


This study will utilize a quantitative correlational design, specifically, using the Regression analysis research design. This research design is a quantitative method used to model and analyze relationships between a dependent variable and one or more independent variables, where the goal is to estimate, test, and predict how changes in predictors influence the outcome. It forms the basis of observational studies where variables are measured but not manipulated, allowing researchers to examine associations and make inferential statements within the context of the study (Zakhary & Choi, 2025). 

This design fits the study as the main objective of this is to look into the correlation between the influence of reading habits, vocabulary learning, and grammar learning strategies on the English writing proficiency of senior high school students in the selected PM Schools in Davao City.  

2.2 Research Respondents

The respondents of the study will be the Senior High School students in the Presentation of Mary Schools in Davao City. The researcher will have 202 respondents from the enrolled Senior High Schools in the chosen schools. Hence, the locales are chosen since they share a common geographic segmentation and track offering of the senior high school program. Likewise, the researcher used simple random sampling. Using Raosoft, from the 420 target population, it gave 202 respondents. This strategy is optimal for this study because it eliminates prejudice, provides an accurate representation, and guarantees a scientific method for picking respondents. Simple random sampling is a widely utilized method in quantitative studies with survey instruments because it is favorable in homogeneous and uniformly selected populations (Noor et al., 2022).

2.3 Data Gathering Technique

There were adapted and modified questionnaires used in this research. The survey questionnaire plays a crucial role in gathering data and insights across various fields of study as it provides a structured and efficient way to collect information from individuals, enabling researchers to draw meaningful conclusions and recommendations (Neuman, 2014). The first was drawn to measure the level of reading habits among respondents. The researcher will adapt a survey questionnaire from the journal A Survey of the English Reading Habits of EFL Students in Indonesia (Iftanti, 2012) to match the unique needs of the study in collecting the data. The second part was an adopted questionnaire from Easterbrook (2013), which focused on vocabulary learning. Lastly, the grammar learning strategies were measured using the GLS Inventory by Pawlak (2018). Likewise, a self-made essay question was made.

Finally, these items were consolidated into one survey questionnaire and validated to suit the background of the respondents and the objective of the study. All of them observe a 4-point Likert scale with specific indicators on the current conditions of the respondents. Moreover, these were subjected to reliability testing, resulting in a Cronbach's alpha of more than 90%, making these tools reliable.

2.4 Data Analysis

Presented below is the matrix containing the statistical tool corresponding to each of the statement of the problem intended for this study. The matrix also contains the purpose for the use of such statistical tools.
Chart 1: The matrix containing the statistical tool corresponding to each of the statement of the problem intended for this study

	Statement of the Problem
	Statistical Tool
	Purpose/Use

	Levels of the four respective variables
	Descriptive Statistics (Mean, SD)
	Determine the levels of reading habits, vocabulary learning, grammar learning strategies, and writing proficiency

	Significance of the correlation between determinant and criterion variables
	Pearson Product-Moment Correlation Coefficient
	Test the significance and strength of relationships among variables

	Significance of the degree of influence of determinant variables
	Multiple Linear Regression
	Assess the degree of influence of determinant variables on writing proficiency



The matrix containing the scale, descriptive level, and corresponding interpretation assigned to each variable involved in this study is presented. This measure is used particularly in describing the levels of determinant and criterion variables.
Chart 2 : The matrix containing the scale, descriptive level, and corresponding interpretation assigned to each variable involved in this study
	Scale
	Level
	Interpretation for Reading Habits
	Interpretation for Vocabulary Learning
	Interpretation for Grammar Learning Strategies
	Interpretation for Writing Proficiency

	3.50 – 4.00
	Very High
	Reading habits are strongly observed.
	Vocabulary learning is always manifested.
	Grammar learning strategies are always observed.
	Very Proficient
(20-26)

	2.50 – 3.49
	High
	Reading habits are observed.
	Vocabulary learning is usually manifested.
	Grammar learning strategies are usually observed.
	Proficient
(15-19)

	1.50 – 2.49
	Low
	Reading habits are sometimes observed.
	Vocabulary learning is rarely manifested.
	Grammar learning strategies are sometimes observed.
	Fairly Proficient
(11-14)

	1.00 – 1.49
	Very Low
	Reading habits are not observed.
	Vocabulary learning is never manifested.
	Grammar learning strategies are never observed.
	Not Proficient
(0-10)




Chart 3: Academic Assessment Criteria

	Criteria
	Excellent
	Good
	Fair
	Poor
	Max Points
	Score

	Organization
	Ideas are clearly organized, showing strong comprehension of the reading material. Logical flow with clear introduction, body, and conclusion.
(10pts-8pts)
	Ideas are generally organized and show a good understanding of the reading material, but some parts lack clarity or flow.
(7pts-5pts)
	Organization is inconsistent; understanding of reading material is partial or unclear.
(4pts-3pts)
	Ideas are disorganized and show limited or no understanding of the reading material.
(2pts-1pt)
	10
	

	Grammatical Accuracy
	Vocabulary is precise and appropriate, enhancing clarity; grammar is accurate with very few errors.
(10pts-8pts)
	Vocabulary is appropriate with minor errors; grammar errors are present but meaning is clear.
(7pts-5pts)
	Vocabulary is limited or sometimes inappropriate; grammar errors sometimes affect clarity.
(4pts-3pts)
	Vocabulary is inadequate or incorrect; grammar errors frequently obscure meaning.
(2pts-1pt)
	10
	

	Mechanics
	Correct spelling, punctuation, and capitalization throughout the essay.
(6pts)
	Minor mechanical errors that do not distract the reader.
(5pts-4pts)
	Noticeable mechanical errors occasionally distract the reader.
(3pts)
	Frequent mechanical errors that confuse or distract the reader.
(2pts-1pt)
	6
	




3. results and discussion

3.1 Descriptive Results

The results reveal that although the respondents (N = 202) demonstrate high levels of reading habits, vocabulary learning strategies, and grammar learning strategies, their writing proficiency remains low, indicating a notable discrepancy between linguistic input and written output performance. Reading habits obtained a high overall mean (M = 2.87, SD = 0.43), with all indicators consistently rated high. This suggests that students are regularly exposed to varied reading materials and have established sustained reading behaviors. Similarly, vocabulary learning strategies recorded the highest overall mean (M = 3.06, SD = 0.32), reflecting strong and consistent use of strategies such as word discovery, contextual determination, organization, and memorization. Grammar learning strategies were likewise rated high (M = 3.01, SD = 0.43), indicating that students actively employ metacognitive, cognitive, affective, and social strategies in learning grammatical structures. 

Despite these strong foundations in receptive and strategic language learning, writing proficiency yielded a mean score of 78.62 (SD = 12.00), interpreted as low, with a relatively large standard deviation suggesting variability in students’ writing performance. This contrast implies that while students possess adequate exposure to reading and effective vocabulary and grammar learning strategies, they may struggle to transfer these competencies into coherent, organized, and analytically developed written output. The findings, therefore, highlight a possible gap between receptive linguistic competence and productive writing ability, suggesting the need for more explicit writing instruction, integrative practice, and feedback mechanisms to bridge this divide.

The descriptive analysis results indicated that reading habits and vocabulary learning, and grammar learning strategies showed a high descriptive level, while writing proficiency was low. This supports the previous study that regular reading habits have been repeatedly shown to support language acquisition and writing performance in EFL contexts (Zami et al., 2025). Additionally, this also conforms to the study of Mehmood et al. (2025) that strategic use of vocabulary learning techniques increases reading comprehension outcomes among EFL learners. Likewise, this result is in consonance with the study, which exemplifies that students with higher language proficiency reported greater use of diverse grammar learning strategies (Aisyah et al., 2024). Furthermore, this recent finding also aligns with Teng and Zhang (2024), who examined the role of self-regulated learning strategies in second-language writing and found that strategies such as goal setting, planning, self-evaluation, and help-seeking significantly contributed to learners’ writing performance. Moreover, this agrees with the study of Xiaolei et al. (2023), which explored the relationship between strategies of content knowledge representation and English writing proficiency among EFL learners.

On the contrary, while frequent use of vocabulary strategies was linked to better reading comprehension, it did not consistently predict higher overall language proficiency without the presence of strong motivation (Taye, 2026).

3.2 Correlation Results

The correlation analysis reveals that all three independent variables—reading habits, vocabulary learning, and grammar learning strategies—have statistically significant relationships with writing proficiency, as indicated by their p-values (.00), which are lower than the 0.05 level of significance. Thus, the null hypothesis (Ho) is rejected in all cases. Reading habits show a moderately low positive correlation with writing proficiency (r = 0.30). Similarly, vocabulary learning demonstrates a moderately low but significant positive correlation (r = 0.391), indicating that students who employ vocabulary learning strategies tend to perform better in writing, though the influence remains limited. 

In contrast, grammar learning strategies exhibit a moderately high positive correlation (r = 0.58), implying a stronger association with writing proficiency compared to the other variables. This suggests that among the three factors, grammar learning strategies have the greatest relationship to writing performance. Overall, the findings indicate that while reading habits and vocabulary learning contribute to writing proficiency, mastery, and strategic application of grammar play a more substantial role in improving students’ writing outcomes.

The correlational analysis results revealed that reading habits and vocabulary learning both have a moderately low significant correlation, while grammar learning strategies have a moderately high significant relationship with writing proficiency.

This result supports the previous studies, which found that reading habits and vocabulary mastery have been shown to correlate positively with writing skills in EFL learners (Sulistyaningrum et al., 2024). Furthermore, this also aligns with the study, which emphasizes that vocabulary mastery significantly correlates with writing ability, showing moderate relationships similar to your results (Purnomo, 2023). However, the study of Lisa et al. (2023) has found no significant correlation between vocabulary mastery and writing ability, suggesting context and measurement differences may affect findings. 

This also aligns in the study by Irmawati et al. (2024), which explored the relationship between grammar mastery and writing competence among secondary school students. The results revealed a moderate positive correlation between students’ grammar mastery and their writing skills, indicating that grammar knowledge contributes to improved writing proficiency. Moreover, this also agrees in the assertion of Devi et al. (2024), who investigated the use of scaffolding strategies to improve grammar proficiency and writing skills among EFL learners.

3.3 Regression Results

The multiple regression analysis indicates that among the three predictors, only grammar learning strategies significantly influence writing proficiency. The constant (B = 16.33, P = 0.022) suggests that when all predictors are held constant, writing proficiency has a baseline score of 16.33. Reading habits (B = -1.01, β = -0.04, P = 0.65) show a negative but non-significant effect on writing proficiency, leading to a failure to reject the null hypothesis. This implies that, when controlling for other variables, reading habits do not meaningfully predict writing performance and may have a negligible inverse relationship. Likewise, vocabulary learning (B = 1.08, β = 0.03, P = 0.75) demonstrates a positive but non-significant influence, indicating that its independent contribution to writing proficiency is minimal when analyzed alongside other predictors.

In contrast, grammar learning strategies (B = 25.73, β = 0.56, P = 0.00) exhibit a positive and statistically significant effect, leading to the rejection of the null hypothesis. The relatively high standardized coefficient (β = 0.56) and t-value (7.21) indicate that grammar learning strategies are the strongest predictor of writing proficiency among the variables tested. This means that for every one-unit increase in grammar learning strategies, writing proficiency increases substantially, holding other variables constant. Generally, the findings suggest that while reading habits and vocabulary learning are related to writing at the correlational level, only grammar learning strategies have a significant influence when all variables are considered simultaneously.

The regression analysis results indicated that reading habits had a negative and non-significant influence, vocabulary learning showed a positive and non-significant influence, while grammar learning strategies displayed a positive and significant influence on writing proficiency. This denotes that strategies employed in improving reading habits and developing vocabulary, along with grammar learning progress, do statistically influence writing.

This finding aligns with the study of Noor et al. (2020), which found a very weak and non-significant influence between reading habits and writing proficiency, indicating that students’ reading behaviors did not meaningfully predict their writing performance. Similarly, Kurniawati and Suroso (2025), who reported a statistically non-significant influence between vocabulary mastery and writing performance, suggesting that vocabulary knowledge alone may not substantially determine writing outcomes. In contrast, the present findings regarding grammar learning strategies support by Mohamad et al. (2023) identified a significant positive influence between cognitive, metacognitive, affective, and social grammar strategies and students’ writing competence.

However, these results contradict the study that reading habits and vocabulary mastery significantly influence students’ writing performance in analytical exposition texts (Zubaidah & Saragih, 2023). They also differ from Gloria (2025), whose regression analysis revealed that grammar learning strategies did not significantly influence writing proficiency and showed only a slight overall impact. These contrasting findings suggest that the influence of reading, vocabulary, and grammar strategies on writing proficiency may vary depending on context, methodology, and learner characteristics.

Table 1: Descriptive Statistics (N = 202)
	

Variables
	Number of Samples (N)
	Standard Deviation
	Mean
	Descriptive Level

	Reading Habits
	202
	0.433
	2.87
	High

	     Amount of reading practice
	202
	0.61
	2.83
	High

	     Length of time of having reading habits
	202
	0.52
	2.90
	High

	    The types of text read
	202
	0.53
	2.90
	High 

	    The number of books read
	202
	0.51
	2.84
	High

	Vocabulary Learning
	202
	0.322
	3.06
	High

	     Discovery-place to find
	202
	0.45
	3.09
	High

	     Determination-initial response
	202
	0.49
	3.12
	High 

	     Determination-study
	202
	0.46
	2.97
	High

	     Consolidation-organization
	202
	0.45
	3.07
	High

	     Consolidation-memorization
	202
	0.40
	3.05
	high

	Grammar Learning Strategies
	202
	0.431
	3.01
	High 

	    Metacognitive strategy
	202
	0.40
	3.01
	High 

	    Cognitive strategy
	202
	0.41
	3.01
	High 

	    Affective strategy
	202
	0.40
	2.98
	High 

	    Social strategy
	202
	0.50
	3.03
	High

	Writing Proficiency
	202
	12.002
	78.62
	Low





Table 2: Correlation Table (n = 202)

	

Variables
	Writing Proficiency

	
	r-value
	p-value
	Decision on Ho
	Interpretation

	Reading Habits
	0.300
	.000
	Reject Ho
	Moderately low significant correlation

	Vocabulary Learning 
	0.391
	.000
	Reject Ho
	Moderately low significant correlation

	Grammar Learning Strategies
	0.575
	.000
	Reject Ho
	Moderately high significant correlation


Level of Significance: 0.05
Decision Rule: Reject HO if P<0.05

Table 3:  Regression Table (n=202)

	
Variables
	Writing Proficiency

	
	Unstandardized Coefficient
	Standardized Coefficient
	
	

	
	B
	Std. Error
	B
	T
	Sig.
	Decision on H₀
	Interpretation

	Constant
	16.33
	7.10
	-
	2.300
	0.022
	
	

	Reading Habits (X1)
	-1.01
	2.23
	-0.04
	-0.45
	0.650
	Fail to reject
	Negative and non-significant influence on writing proficiency

	Vocabulary Learning (X2)
	1.08
	3.39
	0.03
	0.32
	0.750
	Fail to reject
	Positive and non-significant influence on writing proficiency

	Grammar Learning Strategies (X3)
	25.73
	3.75
	0.56
	7.21
	0.000
	Reject Ho
	Positive and significant influence on writing proficiency


Model Summary: 
R =0.575 / R2 = 0.331 / Adjusted R2 = 0.321 / F-value = 32.7 / P-value = 0.000
Level of Significance: 0.05
Decision Rule: Reject HO if P<0.05

4. Conclusion

Based on the findings, it is concluded that the combined degree of influence (33.1%) of reading habits, vocabulary learning, and grammar learning strategies as factors of writing proficiency is significant. Hence, Input Hypothesis, which emphasizes that learners acquire language when they are expose to comprehensible input, is partially affirmed.

5. Recommendation

The Department of Education may strengthen the integration of explicit and strategy-based grammar instruction within the Senior High School English curriculum. Given that grammar learning strategies emerged as the strongest predictor of writing proficiency, DepEd may design comprehensive teacher training programs, contextualized instructional modules, and learner-centered materials that emphasize the strategic and authentic application of grammar in real writing tasks rather than isolated drills. By investing in continuous professional development and evidence-based instructional reforms, the department directly contributes to SDG 4’s target of ensuring inclusive, equitable, and quality education through improved learning outcomes.

Schools may implement sustained writing enhancement initiatives that require students to apply grammar strategies in meaningful and interdisciplinary contexts. Structured writing workshops, peer-review conferences, guided revisions, and frequent low-stakes writing tasks across subject areas can help bridge receptive skills (reading and vocabulary) with productive competence (writing). These initiatives align with SDG 4’s emphasis on developing relevant skills for lifelong learning by promoting higher-order thinking, communication competence, and academic literacy.

Future researchers are encouraged to investigate additional variables that may explain the remaining variance in writing proficiency, such as motivation, writing anxiety, instructional quality, feedback practices, and frequency of writing engagement. Longitudinal and experimental designs may further examine the long-term impact of sustained grammar-strategy interventions. Expanding research in this area supports SDG 4’s call for evidence-based educational improvement and continuous innovation in teaching and learning practices.
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