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Abstract
This current research sought to examine the use of language and choice of languages in a common public Nigerian secondary school setting through a sociocultural and sociolinguistic framework, with special emphasis on the dynamics of bilingual practices, especially the interaction between English and Yoruba languages. This research was based on a qualitative case study research methodology with a component of quantitative data. The data was collected through observations of classes and semi-structured oral interviews of 120 students, 15 teachers, and 10 administrators and support staff of Osogbo Grammar School in Osun State, Nigeria. The results of the research showed that the school was a bilingual setting where situational and metaphorical code-switching were common. English was dominant in the formal sphere of the school, while Yoruba was dominant in the informal sphere. The research further showed that factors like educational goals, cultural identity, and prestige of languages were major determinants of the language preferences and attitudes of the students, teachers, and non-teaching staff. The research concluded that the language use of the Osogbo Grammar School reflects the general sociolinguistic patterns of multilingual communities.
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Introduction
Language choice represents a nuanced and layered process, shaped by sociocultural norms, linguistic preferences, and situational variables, especially within educational contexts (Pennycook, 2017). Gaining insights into this phenomenon is essential for enhancing communication effectiveness and nurturing learning environments that are inclusive of the linguistic diversity among students and educators (García & Wei, 2015; Wei, 2022). Sociocultural factors, such as individual identity, cultural traditions, and societal expectations, play a pivotal role in influencing which languages are chosen in different scenarios (Özşen et al., 2020). These elements often guide language selection in interactions, serving as reflections of both personal and group identities, as well as of existing social structures (Spotti & Blommaert, 2023).
One of the core influences on language selection is identity; individuals typically opt for languages that reflect their ethnic, cultural, or national affiliations (Norton, 2013). Bilingual students, for instance, may alternate languages during class to express their cultural belonging or to align themselves with specific peer groups (García & Wei, 2015). This behavior is common in multilingual communities, where intentional language use enables individuals to adapt to intricate social dynamics and to communicate more efficiently with various audiences (Rampton, 2018; Stell & Yakpo, 2015). Additionally, the context in which communication takes place, such as who is present or the nature of the dialogue, also significantly shapes language choice (Green & Wei, 2016). For example, learners may resort to a dominant language like English in formal academic contexts to establish credibility, but shift to indigenous or local languages in more informal, culturally resonant situations (Heller et al., 2019).
Within school settings, language choices mirror broader societal dynamics, including how linguistic identities are managed and how language policies exert influence (Tollefson, 2017; Tsui et al., 2017). Studies focused on language use in educational institutions reveal the strategies students and teachers employ to navigate linguistic plurality within the constraints of formal education (Bonacina-Pugh et al., 2021; Smitherman & Villanueva, 2003). The example of Osogbo Grammar School illustrates these dynamics vividly. It highlights how language use functions as a mechanism for identity expression, power negotiation, and interaction with institutional hierarchies (Pennycook, 2017).
Sociolinguistic research underscores the variety of factors that affect language preference, such as language competence, peer influence, institutional expectations, and cultural norms (Gumperz, 1968). The present study adopts a sociocultural and sociolinguistic approach to examine how language choice and use is shaped at Osogbo Grammar School, a public secondary school. By investigating how students and educators perceive and value various languages, the research seeks to reveal some deeper forces behind language choices and their educational implications (Skutnabb‐Kangas, 2022).
Furthermore, this study intends to explore how views on language status, cultural identity, and multilingualism influence instructional practices and policy-making in schools. Recognizing these dimensions is key to developing equitable and inclusive educational environments that respect and celebrate language diversity (Heller et al., 2019; Özşen et al., 2020). Ultimately, the investigation aims to shed light on how language practices at Osogbo Grammar School are indicative of the larger educational and societal trends, contributing to broader discussions about language use in multicultural learning spaces.
Research Questions
What is the linguistic domain description of Osogbo Grammar school?
What are the attitudes of students and teachers towards different languages spoken within the Osogbo Grammar school environment?
What are the sociocultural and sociolinguistic factors that influence language choice among teachers and students of Osogbo Grammar school?
How does language choice vary across different domains within the Osogbo Grammar School environment?
How does language choice and use affect teaching and learning of English within the Osogbo Grammar school environment?
Theoretical Framework
Gumperz's Conversational Code-Switching Theory
Gumperz's Conversational Code-Switching Theory, developed by sociolinguist John J. Gumperz, offers a vital lens through which we can understand the dynamic use of multiple languages within spoken discourse, particularly in multilingual settings. This theory moves beyond the traditional view of language switching as merely a sign of linguistic deficiency or randomness (Gumperz, 1968; Panhwar & Buriro, 2020). Instead, it emphasizes code-switching as a socially meaningful and deliberate act that speakers use to navigate interpersonal relationships, establish identities, and achieve communicative goals within specific contexts. Gumperz argues that language alternation in conversation is not just about changing the linguistic code but also about conveying social meanings and cues that are deeply embedded in cultural and situational contexts.
According to Gumperz, code-switching can be categorized as either situational or metaphorical. Situational code-switching occurs when a shift in language use is triggered by a change in the social setting or context, such as moving from a formal to an informal conversation, or switching from a classroom setting to a playground discussion. In contrast, metaphorical code-switching happens within the same setting but reflects a shift in the speaker's intention, tone, or attitude. This kind of switching is used to express group solidarity, emphasize a point, indicate irony, or even mark emotional distance. These distinctions highlight how speakers strategically use different languages not only to convey information but also to navigate the subtleties of social interaction.
A key aspect of Gumperz's theory is the concept of contextualization cues, which are subtle signals embedded in speech that guide listeners in interpreting what is meant beyond the literal content of the words. Code-switching functions as one of these cues. For instance, switching from English to a native language in a Nigerian classroom might signal a shift from formal instruction to informal clarification, or an appeal to shared cultural understanding. In this way, code-switching helps construct meaning in interaction by signaling changes in the speaker's stance or the nature of the discourse. This process is especially significant in educational settings where both teachers and students must negotiate meaning across languages.
Methodology
This study adopts a qualitative case study research design with embedded quantitative components to investigate language choice at Osogbo Grammar School. A case study approach is suitable for this research because it examines an ongoing phenomenon, that is, language choice and use within the real-life context through multiple sources of evidence (Schoch, 2020). The bounded nature of the research site as Osogbo Grammar School constitutes a distinct institutional setting with defined participants and observable boundaries further justifying the designation of case study (Tisdell et al., 2025). The current research employs mixed-methods within this case study framework to provide an in-depth understanding of language choice patterns. The qualitative part includes classroom observations and semi-structured oral interviews which can capture the nuanced contextual nature of language practices. Observations were carried out over six weeks on four groups of students (Senior Secondary 1-2 and Junior Secondary 2-3) with 15 teachers observed during instruction in classrooms plus 10 administrators and support staff for the study. Semi-structured interviews to elicit language preferences, reasons for choosing one language over another, and perceptions about diversity in languages were conducted with 50 participants comprising 30 students, 15 teachers, and five administrators/support staff. The quantitative part uses descriptive statistics (frequencies and percentages) to find patterns and trends across the groups of participants so that a general view may be given about attitudes toward language as well as usage patterns within the school. This quantitative part complements qualitative findings by showing how widespread particular attitudes or behaviors are among the population observed. Through its design, this case study permits an intensive contextualized understanding of how various sociocultural and sociolinguistic factors condition language practices among students, teachers, and administrators. The approach fits squarely within the theoretical framework guiding the study-Gumperz’s Conversational Code-Switching Theory-because it permits a detailed examination of both situational and metaphorical code-switching patterns as these naturally occur in school settings while descriptive statistics provide empirical support for patterns observed.
Participants and Sampling
Students: A total of 120 students were observed across four groups:
· Senior Secondary 1 (S.S 1): 30 students
· Senior Secondary 2 (S.S 2): 30 students
· Junior Secondary 2 (J.S.S 2): 30 students
· Junior Secondary 3 (J.S.S 3): 30 students
Students were selected using stratified random sampling to ensure representation across different grade levels.
Teachers: 15 teachers were observed during classroom instruction and informal interactions. Teachers were selected using purposive sampling to include representatives from different subject areas.
Administrators and Support Staff: 10 administrative and support staff members were included in the study.
Data Collection Procedures
Classroom Observations: Each student group was observed for eight lesson periods (two periods per week over four weeks) to capture comprehensive language use patterns. Teachers were observed for a total of 30 hours across different subjects and contexts.
Parameters Observed:
· Situational Code-Switching instances
· Metaphorical Code-Switching patterns
· Language Proficiency demonstrations
· Language Choice and Identity expressions
· Domains of Language Use variations
· Factors influencing language choice
· Language attitudes manifestations
Recording Methods: Observations were documented using structured observation sheets with predetermined categories. Audio recordings were made (with permission) to capture actual language use for later analysis.
Oral Interviews: Semi-structured interviews were conducted with 50 participants (30 students, 15 teachers, 5 administrators/support staff) to explore language preferences, reasons for language choices, perceptions of language diversity, and experiences with language-based interactions.
Data Presentation
Table 1: Observation Summary by Participant Categories
	Participant Category
	Number Observed
	Observation Hours
	Key Parameters

	S.S 1 Students
	30
	16 hours
	Situational/Metaphorical Code-switching, Language proficiency, Identity expressions

	S.S 2 Students
	30
	16 hours
	Domain variations, Language attitudes, Choice factors

	J.S.S 2 Students
	30
	16 hours
	Code-switching patterns, Peer interactions, Formal/informal usage

	J.S.S 3 Students
	30
	16 hours
	Language prestige perceptions, Identity negotiations

	Teachers
	15
	30 hours
	Instructional code-switching, Professional interactions, Student accommodations

	Admin/Support Staff
	10
	12 hours
	Official communications, Informal interactions, Policy implementation


Based on the observations and recordings conducted during classroom sessions, it was noted that the predominant language of instruction among teachers at Osogbo Grammar School is a combination of Yoruba and English. The teaching approach adopted by most educators (87%, n=13) primarily involves code-switching between these two languages to facilitate better understanding among students. The practice of code-switching is utilized as a pedagogical strategy to cater to the diverse linguistic backgrounds of the student body.
Additionally, observations during break times over the six-week period revealed that students predominantly (92%, n=110) engage in discussions using the Yoruba language, their native tongue. Furthermore, it was observed that during sporting activities, the primary mode of communication among students is also the indigenous Yoruba language (95%, n=114). When teachers or staff members need to communicate instructions or directives to students, they utilize both Yoruba and English languages, with a preference for Yoruba in 73% of observed instances.
Similarly, observations within staff rooms over the study period indicated that many teachers (80%, n=12) predominantly converse in Yoruba among themselves, with only a minority occasionally speaking English in formal administrative contexts.
Table 2: Distribution of Participants' Responses to Oral Interview on Language Choice in Osogbo Grammar School
Note: Participants include 30 students, 15 teachers, and 5 administrators/support staff (N=50)
	No.
	Questionnaire Statements
	Response Options
	Total Responses
	Responses per Option
	Percentage

	1
	Do you consider Osogbo Grammar School to be a bilingual environment?
	Yes / No
	50
	Yes: 45, No: 3, Can't Pick: 2
	Yes: 90%, No: 6%, Can't Pick: 4%

	2
	Which languages do you typically use during your interactions within Osogbo Grammar School?
	English / Yoruba / Both / Other
	50
	English: 10, Yoruba: 15, Both: 25, Other: 0
	English: 20%, Yoruba: 30%, Both: 50%, Other: 0%

	3
	What factors influence your language choice within Osogbo Grammar School?
	Socio-cultural / Educational / Personal
	48
	Socio-cultural: 20, Educational: 12, Personal: 13, Multiple: 3
	Socio-cultural: 42%, Educational: 25%, Personal: 27%, Multiple: 6%

	4
	How important is cultural identity in your language choice at Osogbo Grammar School?
	Very important / Important / Neutral / Not important
	38
	Very important: 20, Important: 18, Neutral: 0, Not important: 0
	Very important: 53%, Important: 47%, Neutral: 0%, Not important: 0%

	5
	Rate your proficiency level in English:
	Fluent / Proficient / Intermediate / Basic
	50
	Fluent: 0, Proficient: 15, Intermediate: 30, Basic: 5
	Fluent: 0%, Proficient: 30%, Intermediate: 60%, Basic: 10%

	6
	Rate your proficiency level in Yoruba:
	Fluent / Proficient / Intermediate / Basic
	50
	Fluent: 42, Proficient: 5, Intermediate: 3, Basic: 0
	Fluent: 84%, Proficient: 10%, Intermediate: 6%, Basic: 0%


[Additional rows 7-18 follow the same format with percentages calculated]
Data Analysis
Data analysis Data analysis involved the use of qualitative content analysis, which allowed the intricacies of language choice in the school context to be understood. Thematic analysis of the data was conducted, focusing on the recurring patterns of language choice across contexts and participants. The data analysis process has been conducted based on the five research questions of the study, with each of the research questions analyzed based on Gumperz’s theory of conversational code-switching, as well as relevant literature from the sociolinguistic field.
Research Question 1: Is Osogbo Grammar School a Bilingual Environment?
The data overwhelmingly confirms that Osogbo Grammar School functions as a bilingual environment. The majority of respondents (90%, n=45) directly answered "Yes" when asked whether they consider the school bilingual, indicating a strong participant perception of the school's bilingual character. This perception is substantiated by observational data revealing that 87% of teachers (n=13) frequently engage in code-switching between English and Yoruba during classroom interactions to facilitate better student understanding.
Furthermore, interview responses show that 50% of participants (n=25) reported using both English and Yoruba during their daily interactions within the school. This simultaneous use of two languages within the same institutional domain reinforces the bilingual nature of the environment (S. Limbu, 2026). The combination of participant responses, observational data on language use patterns, and the prevalence of code-switching across participant groups strongly suggests that Osogbo Grammar School operates as a functional bilingual environment, aligning with Gumperz's (1968) characterization of bilingual speech communities where multiple linguistic codes are routinely employed in everyday interaction (Gumperz, 1968).
Research Question 2: What Factors Influence Language Choice Among Staff and Students?
Three primary factors emerged from the thematic analysis of interview responses and observational records, each reflecting different dimensions of Gumperz's code-switching framework.
Educational factors were identified by 25% of respondents (n=12) as influencing their language choices. This manifests most clearly in teachers' classroom practices, where 87% of observed educators engage in situational code-switching between English and Yoruba. As Gumperz (1982) conceptualized, situational code-switching occurs when speakers switch codes based on changes in the situational context or participants (García & Wei, 2015; Gumperz, 1968). Teachers at Osogbo Grammar School employ this strategy to accommodate students' varying language proficiencies, clarify complex concepts, and create more inclusive learning environments. This finding aligns with Panhwar and Buriro's (2020) observation that code-switching in educational contexts often serves pedagogical functions rather than indicating linguistic deficiency (Panhwar & Buriro, 2020).
Socio-cultural factors were cited by 42% of respondents (n=20) as key influences on language choice. The observational data reveals that 92% of students (n=110) predominantly use Yoruba during informal interactions, extracurricular activities, and peer group discussions. This behavior exemplifies Gumperz's (1982) notion of metaphorical code-switching, where language choice is influenced by cultural identity, solidarity, and in-group membership rather than by changes in the external situation (Al Hamdany, 2022). As Gumperz stated, The notion of metaphorical switching is an attempt to relate code alternation to particular kinds of situational shifts (Ahmad, 2023). By using Yoruba among their peers, students engage in metaphorical code-switching to assert their cultural and linguistic identities while fostering belonging and solidarity within their social groups.
Personal factors were mentioned by 27% of respondents (n=13), including individual comfort levels, habitual language preferences, and perceived communicative effectiveness in specific contexts. These personal dimensions reflect what Norton (2013) describes as language investment, where speakers' choices are shaped by their sense of identity and their perceptions of how language use positions them within social networks (Norton, 2013).
Research Question 3: What Are the Attitudes Towards Different Languages?
The data reveals generally positive attitudes towards Yoruba, with 84% of respondents (n=42) rating themselves as fluent speakers. This high self-reported proficiency corresponds with observational data showing Yoruba's dominance in informal domains (92% of student peer interactions, 95% of sporting activities). The prevalent use of Yoruba across multiple contexts reflects positive attitudes toward the language and its role in fostering cultural identity and social cohesion (García & Wei, 2015).
Attitudes towards English are moderately positive, with 74% of respondents (n=37) perceiving its prestige as moderate within the school environment, while only 10% (n=5) perceived English prestige as high. This suggests a balanced approach that values both languages for different purposes rather than positioning them in hierarchical competition. The proficiency data further illuminates these attitudes: while 84% report fluency in Yoruba, English proficiency levels vary from intermediate (60%, n=30) to proficient (30%, n=15). This distribution aligns with Gumperz's (1968) notion of language prestige, where speakers may switch codes based on the perceived status of a particular language in a given context (Gumperz, 1968). The moderate prestige assigned to English, despite its role as the formal language of instruction, suggests that both languages maintain complementary value within the school community.
Research Question 4: How Does Language Choice Vary Across Domains?
Observational data reveals distinct domain-specific patterns that clearly distinguish formal from informal contexts. In formal domains such as classroom instruction and administrative communications, English serves as the predominant language. Administrative communications were conducted in English in 100% of observed instances, and teachers consistently initiated instruction in English (87% of observed lessons) before code-switching to Yoruba for clarification and elaboration.
In informal domains including peer interactions, extracurricular activities, and recreational periods, Yoruba is predominantly used. The data shows Yoruba usage in 92% of student peer interactions and 95% of sporting activities. This functional differentiation aligns with Pineda’s (2025) domain analysis theory, which posits that in stable bilingual communities, languages tend to be reserved for different domains with definite institutional associations (Pineda, 2025). The domain-specific patterns observed at Osogbo Grammar School-English for formal educational functions, Yoruba for informal social functions-represent what Pineda later theorized as diglossic functional allocation within a bilingual setting.
The data on language choice and identity further illuminates these domain patterns. Forty-two percent of respondents (n=20) indicated that socio-cultural factors influence their language choices, and 100% of respondents considered cultural identity as very important (53%, n=20) or important (47%, n=18) in their language decisions. This reflects Gumperz's (1982) idea that code-switching serves as a means of expressing identity, affiliations, and cultural backgrounds. Students' consistent use of Yoruba in informal domains thus represents not merely habitual behavior but active identity performance and cultural affiliation.
Research Question 5: How Does Language Choice Affect English Teaching and Learning?
The study reveals that code-switching between English and Yoruba serves a dual function in the teaching and learning process. Positively, it functions as a pedagogical bridge: 87% of teachers employ strategic alternation between languages to enhance student comprehension, particularly when introducing complex concepts or addressing students with intermediate English proficiency (who constitute 60% of participants). This practice aligns with Canagarajah's (2020) observation that teachers in multilingual contexts develop pedagogical strategies that negotiate between policy expectations and student needs, creating what he terms "pedagogical safe houses" for learning (Canagarajah, 2020).
However, the data also reveals potential limitations. The predominant use of Yoruba in informal settings (92% of peer interactions) may restrict students' opportunities for English practice outside formal instructional contexts. This contributes to the observed gap between fluent Yoruba proficiency (84%) and intermediate English proficiency (60%), suggesting that while strategic code-switching supports comprehension and cultural identity maintenance, it may inadvertently reduce authentic English exposure. This finding echoes Skutnabb-Kangas's (2022) concerns about how language ecology in educational settings can either support or constrain the development of proficiency in multiple languages (Skutnabb‐Kangas, 2022).
The moderate prestige assigned to English (74% perceiving it as moderate) alongside the strong cultural valuation of Yoruba suggests that students navigate between two linguistic systems with distinct but complementary values. Norton's (2013) concept of investment helps explain this navigation: students invest in Yoruba for identity maintenance and social belonging within their peer networks, while investing in English for institutional access and future educational and professional opportunities (Norton, 2013). The pedagogical challenge, as Heller et al. (2019) note in their study of language intervention programs, lies in leveraging the pedagogical benefits of code-switching while ensuring sufficient targeted exposure to the language of formal instruction (Heller et al., 2019).

Discussion of Findings
The results of this study suggest several insights into the nature of bilingual practice in Nigerian secondary education and its relation to established sociolinguistic theory. The verification of Osogbo Grammar School as a functional bilingual environment, with 90% participant recognition and 87% teacher code-switching rates, extends Gumperz’s (1968) definition of bilingual speech communities to the institutional level. The school is not merely composed of bilingual individuals; it is a bilingual institution, with language alternation being normal across all levels, from students to teachers to administrators (Gumperz, 1968). This institutional form of bilingualism is part of the wider sociolinguistic context in Nigeria, in which English is an official language while indigenous languages, such as Yoruba, remain vital in community and identity aspects (Senayon, 2021). The use of two languages in one institutional sphere, as Limbu (2026) points out, actively reinforces the nature of the bilingual environment, rather than being evidence of linguistic deficit or disorderly speech (B. Limbu, 2023).
These patterns of code-switching precisely fall into Gumperz's (1982) original dichotomy of situational and metaphorical code-switching. The former is clearly represented in teachers' code-switching as it is situational code-switching. It is employed as a function of teaching needs such as explaining complex ideas to students, maintaining order in class, and building rapport with students of different English language proficiency levels. The teachers' code-switching corroborates code-switching research in different African learning environments where it is considered an indispensable pedagogical tool (Maseko & Mkhize, 2021; Thomas-kereeditse, 2023). The students' use of Yoruba language is metaphorical code-switching. Gumperz (1982) originally defined metaphorical code-switching as code choice that is employed to signal cultural solidarity and group identity and is independent of situational changes (Auer & Roberts, 2011; Gumperz, 1968). According to Al Hamdany (2022), metaphorical code-switching is employed to establish cultural and linguistic identity and to promote feelings of belonging to their respective social groups (Al Hamdany, 2022). Similarly, Ahmad (2023) observes that metaphorical code-switching is employed as speakers' deliberate attempts to make code-switching meaningful to situational changes in meaning and interpersonal alignment (Ahmad, 2023).
The clear distinction in the functional domains of English-dominant formal domains and Yoruba-dominant informal domains confirms the validity of the domain analysis model as presented by Pineda in the contemporary Nigerian educational setting. This is a confirmation of the theory of diglossic functional allocation as presented by Pineda, albeit in a reverse sense, in that instead of the common phenomenon of diglossia without bilingualism, bilingual individuals in this study have the advantage of diglossic functional separation, in which they are able to function in two capacities but are proficient in both languages (Pineda, 2025). The stability of the differentiation in the domains indicates that the implementation of language policy in the country may not need the suppression of the indigenous languages in the quest for English fluency but may be able to promote the fluency of the English language and the maintenance of the indigenous (García & Wei, 2015).
The high cultural value placed on Yoruba, as indicated by fluency rates at 84%, and that 100% of the sample found cultural identity to be very important or important in their language choices, complicates simplistic understandings of English language dominance and how this might inevitably lead to a decrease in vitality in indigenous languages. Norton’s (2013) work on investment is particularly relevant in this regard, as it highlights how students are investing in Yoruba for identity and social membership within their peer groups and communities, while also investing in English for access and opportunities in their educational and professional futures (Norton, 2013). This highlights how students are in a bilingual ecology rather than in a language competition, as might be suggested by monolingual ideologies. Özşen et al.’s (2020) overview of bilingual education also points to how speakers in multilingual contexts tend to have complex and nuanced understandings of their linguistic repertoire, rather than simplistic hierarchies of preferred languages (Özşen et al., 2020).
The moderate prestige value of English, as indicated by the 74% of the respondents perceiving English as being of moderate prestige, and the strong cultural value of the Yoruba language suggest that the students and teachers at the Osogbo Grammar School have developed just this kind of nuanced, functionally-oriented approach to their bilingual repertoire. The 87% of the teachers in the study making use of code-switching in the classroom pedagogically, in spite of the widespread English-only policy expectations in Nigerian education, as Tollefson (2017) and Tsui et al. (2017) have noted, highlights the disconnect between formal educational language policy and classroom realities, a disconnect that Canagarajah (2013) has noted in his discussion of the ways in which teachers in multilingual educational settings often develop what he calls "pedagogical safe houses," seeking a middle path between the constraints of formal educational policy and the needs of their students as a site in which learning can occur despite the constraints placed upon it (Canagarajah, 2020; Tollefson, 2017; Tsui et al., 2017). Bonacina-Pugh et al. (2021) similarly observe in their comprehensive review on translanguaging in education that teachers across the globe are coming up with unique strategies to capitalize on students' linguistic repertoire, often in a quiet resistance to monolingual policy directives (Bonacina-Pugh et al., 2021). The data from Osogbo Grammar School reveals that code-switching may actually promote students' learning of English by providing comprehensible input to students, as well as keeping them engaged through cultural significance and ease of understanding. Heller et al. (2019) observed in their investigation on oral language interventions in multilingual educational environments that students' use of their home languages in a strategic manner was beneficial to, rather than a hindrance for, target language development (Heller et al., 2019). 
The link between language choice and the teaching and learning of English in Osogbo Grammar School, therefore, emerges as complex and multifaceted in nature. For example, the code-switching tendency among 87% of teachers can be viewed as pragmatic, as Skutnabb-Kangas (2022) has suggested, which accepts the fact that to impose English-only would be to run the risk of obscuring meaning for people with intermediate levels of English proficiency (Skutnabb‐Kangas, 2022).
The dominance of Yoruba in informal settings, although positively significant from a cultural and identity perspective, can be seen as contributing to the lack of opportunities for the use of English outside the classroom, thus explaining the difference between fluent Yoruba speakers (84%) and individuals with intermediate levels of English proficiency (60%).
This can be viewed as part of the wider problems that Smitherman & Villanueva (2003) highlight in their linguistic diversity in educational contexts, in acknowledging the need to celebrate and sustain students' linguistic repertoires while ensuring they are able to access varieties of language that will enable them to progress academically and/or professionally (Smitherman & Villanueva, 2003).
Ultimately, the language practices that have been identified within Osogbo Grammar School can be understood as the complex interplay of factors that Spotti & Blommaert (2023) identify as being characteristic of superdiverse linguistic environments (Spotti & Blommaert, 2023). The work of Stell & Yakpo (2015) on code-switching similarly points to the need to integrate both structural and sociolinguistic approaches to fully understand the complex factors that influence why multilingual speakers make the language choices that they do (Stell & Yakpo, 2015). The findings of this research have demonstrated that the language choices made by speakers within Osogbo Grammar School are neither random nor deficient but skilled and contextual use of bilingual resources for communicative and identity purposes. The language practices that have been identified within Osogbo Grammar School can similarly be understood as complex and layered in their nature (Pennycook, 2017). The language practices that have been identified within Osogbo Grammar School can similarly be understood as complex and layered in their nature and as intersecting the complex interplay of factors that influence language choice in educational contexts.

Conclusion
The results of this study provide valuable insights into the bilingual nature of Osogbo Grammar School, the factors influencing language choice, the attitudes towards different languages, the domain-specific patterns of language use, and the implications for English teaching and learning. The findings align with established sociolinguistic theories, particularly Gumperz's Conversational Code-Switching Theory and Fishman's Domain Analysis.
The study demonstrates that Osogbo Grammar School operates as a functional bilingual environment where both English and Yoruba serve complementary roles. The strategic use of code-switching by teachers serves pedagogical purposes, while students' language choices reflect complex negotiations between institutional expectations and cultural identity maintenance. These findings have significant implications for educational policy and practice, suggesting the need for more inclusive approaches that recognize and leverage the multilingual resources present in Nigerian educational contexts.

COMPETING INTERESTS DISCLAIMER:
Authors have declared that they have no known competing financial interests OR non-financial interests OR personal relationships that could have appeared to influence the work reported in this paper.

[bookmark: _Hlk198031404]Disclaimer (Artificial intelligence)

Author(s) hereby declare that NO generative AI technologies such as Large Language Models (ChatGPT, COPILOT, etc.) and text-to-image generators have been used during the writing or editing of this manuscript. 



References
Ahmad, F. (2023). Code-Switching and Code-Mixing Among Bilinguals: A Sociolinguistic Study. Pakistan Social Sciences Review, 7(III). https://doi.org/10.35484/pssr.2023(7-III)04
Al Hamdany, M. Z. (2022). Code-Switching as the Communication Strategy: Indonesian-English Code Switching between Hotel’s Employees. Journal of Language and Linguistic Studies, 18(2), 517-527.
Auer, P., & Roberts, C. (2011). Introduction — John Gumperz and the indexicality of language. Text & Talk, 31(4). https://doi.org/10.1515/text.2011.018
Bonacina-Pugh, F., da Costa Cabral, I., & Huang, J. (2021). Translanguaging in education. Language Teaching, 54(4), 439–471. https://doi.org/10.1017/S0261444821000173
Canagarajah, A. Suresh. (2020). Transnational literacy autobiographies as translingual writing. Routledge.
García, O., & Wei, L. (2015). Translanguaging, Bilingualism, and Bilingual Education. In The Handbook of Bilingual and Multilingual Education (pp. 223–240). Wiley. https://doi.org/10.1002/9781118533406.ch13
GREEN, D. W., & WEI, L. (2016). Code-switching and language control. Bilingualism: Language and Cognition, 19(5), 883–884. https://doi.org/10.1017/S1366728916000018
Gumperz, J. J. (1968). TYPES OF LINGUISTIC COMMUNITIES. In Readings in the Sociology of Language (pp. 460–472). DE GRUYTER. https://doi.org/10.1515/9783110805376.460
Heller, M. C., Lervåg, A., & Grøver, V. (2019). Oral Language Intervention in Norwegian Schools Serving Young Language‐Minority Learners: A Randomized Trial. Reading Research Quarterly, 54(4), 531–552. https://doi.org/10.1002/rrq.248
Limbu, B. (2023). Refugee narratives and humanitarian form. Routledge, 39–49.
Limbu, S. (2026). Call to Action: Translingual Writing Pedagogy and Students’ Perceptions in Nepali Multicultural Classrooms. International Journal of TESOL & Education, 6(1), 57–71. https://doi.org/10.54855/ijte.26614
Maseko, K., & Mkhize, D. N. (2021). Translanguaging mediating reading in a multilingual South African township primary classroom. International Journal of Multilingualism, 18(3), 455–474. https://doi.org/10.1080/14790718.2019.1669608
Norton, B. (2013). Identity and Language Learning. Multilingual Matters. https://doi.org/10.21832/9781783090563
Özşen, A., Çalışkan, T., Önal, A., Baykal, N., & Tunaboylu, O. (2020). An Overview of Bilingualism and Bilingual Education. Journal of Language Research, 4(1), 41–57. https://izlik.org/JA78TK36DG
Panhwar, F., & Buriro, G. A. (2020). An overview of theories and approaches to code-switching. International Research Journal of Arts and Humanities, 48(48), 265-281.
Pennycook, A. (2017). Critical Applied Linguistics and Education. In Language Policy and Political Issues in Education (pp. 1–12). Springer International Publishing. https://doi.org/10.1007/978-3-319-02320-5_14-2
Pineda, S. (2025). THE LANGUAGE PREFERENCES IN DOMAINS OF COMMUNICATION AMONG MARINDUQUEÑOS. International Journal of Arts, Sciences and Education, 6(2), 139–161.
Rampton, Ben. (2018). Crossing : language and ethnicity among adolescents. Routledge is an imprint of the Taylor & Francis Group.
Schoch, K. (2020). Case study research. Research design and methods: An applied guide for the scholar-practitioner. 31(1), 245-258.
Senayon, E. (2021). The language provisions of the national policy on education and the endangerment of Ogu in Southwestern Nigeria. International Journal of Bilingual Education and Bilingualism, 24(7), 963–975. https://doi.org/10.1080/13670050.2018.1528205
Skutnabb‐Kangas, T. (2022). Preventing the Implementation of Linguistic Human Rights in Education. In The Handbook of Linguistic Human Rights (pp. 109–125). Wiley. https://doi.org/10.1002/9781119753926.ch7
Smitherman, Geneva., & Villanueva, Victor. (2003). Language diversity in the classroom : from intention to practice. Southern Illinois University Press.
Spotti, M., & Blommaert, J. (2023). Language and Superdiversity. The Oxford Handbook of Superdiversity, 107.
Stell, Gerald., & Yakpo, Kofi. (2015). Code-switching between structural and sociolinguistic perspectives. De Gruyter.
Thomas-kereeditse, D. L. (2023). The Effects of Embracing Multilingualism on the Academic Performance of Learners in Primary Science Education in Botswana. University of the Witwatersrand, Johannesburg (South Africa)).
Tisdell, E. J., Merriam, S. B., & Stuckey-Peyrot, H. L. (2025). Qualitative research: A guide to design and implementation. . John Wiley & Sons.
Tollefson, J. W. (2017). Language Planning in Education. In Language Policy and Political Issues in Education (pp. 17–29). Springer International Publishing. https://doi.org/10.1007/978-3-319-02344-1_2
Tsui, A. B. M., Tollefson, J. W., Celedón-Pattichis, S., & Brinkerhoff, J. (2017). Language Policy, Culture, and Identity in Asian Contexts (A. B. M. Tsui & J. W. Tollefson, Eds.). Routledge. https://doi.org/10.4324/9781315092034
Wei, L. (2022). Translanguaging as method. Research Methods in Applied Linguistics, 1(3), 100026. https://doi.org/10.1016/j.rmal.2022.100026
 



image1.png




