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ABSTRACT 

	Aims: Low student participation impedes holistic development. Despite the mandate for community extension in Philippine higher education, student participation remains inconsistent. Hence, students' involvement in the school’s extension activities is greatly affected and contributed to by several factors, including their perception of its effectiveness and purpose.
Study design:  This study employed a quantitative-descriptive design.
Place and Duration of Study: This study was conducted in a higher education institution in Davao City for the academic year 2021-2022.
Methodology: This study employed the quantitative-descriptive research design and used stratified random sampling with 268 basic education students and 317 college students, accounting for 585 respondents. In addition, this utilized and adapted survey questionnaire from Boru (2017) and Diaz-Gallegos (1999). This followed strict adherence to the highest ethical standards and applied descriptive statistics to analyze the data.
Results: The results showed that the college department had more respondents than the basic education department, and students’ extent of involvement in the CEP activities was moderate (M = 2.98), interpreted as “involved.” Furthermore, the implementation of CEP activities was rated very high (M = 4.21), while students perceived the activities as effective (M = 4.13) and having a high effect on their development (M = 4.19).
Conclusion: The data showed that the CEP activities were generally perceived by the students as effective. It was manifested through their involvement, assessment of the implementation, perceived effectiveness, and perceived effect.
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1. INTRODUCTION

Community extension programs are widely recognized as an essential component of higher education because they promote civic engagement, social responsibility, and experiential learning among students. However, recent studies indicate that student participation in community engagement and service-learning activities remains relatively low in many institutions worldwide. A significant proportion of university students report limited involvement in community-oriented activities despite their availability and institutional promotion. This situation raises concerns about the extent to which students engage in initiatives designed to strengthen community partnerships and civic learning within higher education institutions (Belete, 2024).

In several Asian countries, the issue of low student participation in community extension and service-learning programs has also been documented. Studies conducted in Thailand and Malaysia have reported that although universities implement community engagement initiatives, student participation levels remain inconsistent and limited among many programs. Similarly, research in Bangladesh has highlighted that student engagement in collaborative and community-based learning activities remains a continuing challenge in higher education institutions, suggesting that participation in community-oriented initiatives is not yet widespread among students in these contexts (Borhan et al., 2024; Siripipatthanakul et al., 2025).

In the Philippine context, community extension programs are considered a core function of higher education institutions alongside instruction and research. Universities are expected to involve students in outreach and community development initiatives to promote civic responsibility and social awareness. However, studies indicate that student participation in community extension and volunteer activities remains relatively limited in some institutions, suggesting that not all students actively engage in programs designed to connect academic learning with community service (Mori, 2024).

Low participation in community extension programs can lead to several negative consequences for both students and communities. Limited involvement may reduce opportunities for students to develop civic responsibility, social awareness, and practical skills that are often fostered through community engagement activities. Furthermore, when student participation remains low, the potential impact of university extension initiatives on community development and social transformation may also be constrained, weakening the intended role of higher education institutions in addressing societal needs and fostering civic-minded graduates (Sayeed et al., 2025).

1.1 Statement of the Problem
1. What is the demographic profile of the respondents in terms of:
1.1 gender;
1.2 program; and
1.3 year level?
2. What is the extent of participation of the respondents in the community extension programs of the school?
3. What is the assessment of the respondents on the community extension program activities?
4. What is the perceived effect of the community extension program activities on the respondents in terms of the following: 
4.1 personal characteristic;
4.2 social skills; and 
4.3 civic responsibility?

2. methodology

2.1 Research Design

This study employed the quantitative-descriptive research method to investigate the impact of participating in community engagement activities.  A descriptive research design helps provide answers to questions concerning the current status of the phenomenon and to describe what exists with respect to the condition in a situation.  Using the descriptive method, researchers can observe a large group within the target population and systematically describe the characteristics of the variables under investigation, allowing them to draw meaningful conclusions based on the collected data (Creswell & Creswell, 2022).  Therefore, this research design enabled the researchers to gather data from a wide range of respondents on the impact of participating in community extension activities in terms of their personal characteristics, social skills, and civic responsibility.

2.2 Research Respondents

The respondents were the students enrolled in the academic year 2021-2022 in a higher education institution in Davao City. In determining the respondents, the researchers used stratified random sampling. This technique divides the population’s elements into small subgroups(strata) based on the similarity in such a way that the elements within the group are homogenous and heterogeneous among the other subgroups formed (Thomas, 2023).  In this study, the respondents were the students from the junior high school, senior high school, and college departments. Specifically, through the use of Raosoft, 268 students composed the sample size of the basic education, with a total population of 900, while 317 composed the sample from the 800 college students.

2.3 Data Gathering Technique

There were adapted and modified questionnaires used in this research. The survey questionnaire plays a crucial role in gathering data and insights across various fields of study as it provides a structured and efficient way to collect information from individuals, enabling researchers to draw meaningful conclusions and recommendations (Neuman, 2014). These were adapted from Buro (2017) and Diaz-Gallegos (1999).

Finally, these items were consolidated into one survey questionnaire.  This was validated by experts to suit the background of the respondents and the objective of the study, acquiring a Cronbach alpha of more than 90%, making it a reliable tool. All of them observed a 5-point Likert scale with specific indicators on the current conditions of the respondents. 

2.4 Data Collection

Data collection was conducted through a systematic procedure to ensure accuracy and reliability of the information gathered. The researchers first secured permission from the appropriate authorities, distributed the research instrument to the selected respondents, and provided clear instructions before collecting the completed responses for analysis. Throughout the process, ethical standards and research norms were strictly observed by ensuring voluntary participation, maintaining confidentiality, and using the collected data solely for academic purposes.

2.5 Data Analysis

Presented below is the matrix containing the statistical tool corresponding to each of the statement of the problem intended for this study. The matrix also contains the purpose for the use of such statistical tools.

Table 1: Matrix containing the statistical tool

	Statement of the Problem
	Statistical Tool
	Purpose/Use

	Demographic profile of the respondents
	Frequency and percentage
	Determine the distribution of the respondents in terms of gender, grade level, and year level

	Extent of Involvement 
	Mean
	Determine the extent of involvement of the students in the community extension Programs

	Assessment of the Implementation
	Mean
	Assess the implementation of the community extension programs

	Perceived Effectiveness
	Mean
	Determine the level of the perceived effect of the community extension programs



The matrix containing the scale, descriptive level, and corresponding interpretation, assigned to each variable involved in this study, is presented.

Table 2: Matrix containing the scale, descriptive level, and corresponding interpretation

	Scale
	Level
	Interpretation for the Extent of Involvement 
	Interpretation for the  Assessment on the Implementation
	Interpretation for the Perceived Effectiveness
	Interpretation for the Perceived Effect 

	4.20 – 5.00
	Very High
	Very well involved 
	Very well implemented
	Extremely effective 
	Very high effect 

	3.40 – 4.19
	High
	Well involved
	Well implemented
	Very effective
	High effect

	2.60 – 3.39
	Moderate
	Involved
	Implemented
	Effective
	Moderate effect

	1.80 – 2.59
	Low
	Less involved 
	Less implemented
	Slightly effective
	Low effect

	1.00 – 1.79
	Very Low
	Not involved
	Not implemented
	Not effective
	Very low effect



3. results and discussion

3.1 Demographic Profile

The data present the demographic profile of the respondents in terms of gender, grade level, program, and year level. Female students comprised the majority of respondents in both basic education (59.7%) and college (72.9%) departments. Among basic education students, Grade 12 recorded the highest participation in community extension program (CEP) activities (43.7%), while lower grade levels showed smaller participation. In the college department, BSBA students had the highest participation (35%), followed by BSEd and AB programs, while BPEd had the lowest representation. In terms of year level, third-year (37.8%) and fourth-year (36.4%) students demonstrated the highest participation, indicating that students in higher grade and year levels tend to be more involved in CEP activities.

This finding affirms research on service-learning programs, which found that a larger proportion of participants were female students, indicating that women tend to participate more actively in community-based and civic engagement activities in schools (Mabborang et al., 2024). Likewise, this result aligns with studies on student community service participation also show that students in higher grade levels are more likely to participate in community service activities compared to those in lower grades, suggesting that maturity and academic requirements increase engagement in such programs (National Center for Education Statistics, 2021).

On the other hand, this contradicts an assertion in a study that found no significant difference between gender and co-curricular involvement, implying that participation in institutional activities can be equally distributed among students regardless of gender (Pat et al., 2025).

3.2 Extent of Participation

The data presents the extent of student involvement in the community extension programs (CEP). Overall, both basic education and college students are generally involved in the activities, with an overall mean of 2.93 for BEd, 3.03 for college, and a combined mean of 2.98, indicating satisfactory participation. Basic education students were well involved in activities such as relief operations (3.55) and tree planting (3.95) but less involved in bloodletting (1.96). College students showed higher engagement in capacity building (3.53), clean-up drives (3.66), and tree planting (3.92), but lower participation in bloodletting (2.29), gift giving (2.47), and visits to the home for the elderly (2.11). These results suggest that while participation varies by activity, the school’s community engagement and services office effectively encourages student involvement across most CEP programs.

This current result affirms the study that demonstrates service‑learning and community engagement are associated with students’ awareness of social issues and development of practical skills, indicating that students actively engage in community‑based activities as part of their learning process (Cattaneo et al., 2021). In contrast, this negates the assertion that students’ active engagement in community‑related activities may vary widely, with some showing low levels of participation and reluctance to engage visibly in community forums or group activities (Sibia et al., 2023).

3.3 Assessment on the Implementation

The table shows students’ assessment of the CEP activities. Basic education students gave an overall mean of 4.09 (High), with individual indicators also rated High: methodology (4.07), location (4.18), logistics (4.09), and schedule (4.03). This indicates that the office is performing well in implementing its programs. College students rated the implementation even higher, with an overall mean of 4.32 (Very High) and all indicators rated Very High: methodology (4.27), location (4.35), logistics (4.33), and schedule (4.31). The combined overall mean of 4.21 reflects strong student agreement that the CEP activities are effectively implemented and well-managed.

This current result affirms Asio et al. (2021), who found that most students “highly consider” reasons for participating in community service activities, indicating a high level of positive engagement and perception of extension programs, which aligns with your results showing high and very high student assessment scores. Likewise, this also agrees with the assertion of Lee and Perdana (2023), which revealed that structured community-based learning activities significantly improved students’ perception of community engagement and learning effectiveness, highlighting the importance of well-managed program implementation.

On the other hand, it contradicts the study of Shaka and Senbeto (2018), which found that although many students report satisfactory involvement in community‑based education, only a minority perceived high competence gains from the experience.

3.4 Perceived Effectiveness

The result presents students’ perception of the effectiveness of CEP activities. Both basic education and college students generally rated the programs as effective, with an overall mean of 4.13 for each group. For basic education students, relief operation (4.91), clean-up drive (4.37), and tree planting (4.75) were rated very effective, while other activities—including feeding program, capacity building, literacy, catechism, orphanage, community pantry, garage sale, bloodletting, gift giving, and visits to the elderly—were rated effective.

College students also perceived most activities as effective, with feeding program (4.36), capacity building (4.47), relief operation (4.54), clean-up drive (4.68), and tree planting (4.94) rated very effective. The visit to the home for the elderly received the lowest score (3.38), rated moderately effective. The combined overall mean of 4.13 highlights that students generally perceive CEP activities as effectively addressing community needs.

This current finding supports Salazar (2020), who showed that beneficiaries rated extension program outputs and impacts as satisfactory, supporting the effectiveness of community extension initiatives.

On the other hand, this contradicts the study of Drewery and Lollar (2024), which found that although students recognized the value of service-learning, some reported mixed perceptions of its usefulness depending on the activity design and level of involvement, indicating that community engagement programs do not always yield consistently high effectiveness ratings.

3.5 Perceived Effect

The table shows students’ perceived effects of CEP activities. Basic education students rated the programs as high in all areas: personal skills (3.99), social skills (4.06), and civic responsibility (4.07), with an overall mean of 4.04. This indicates that the activities contributed to their growth in community involvement and social responsibility.

College students reported an even stronger impact, rating all indicators very high: personal skills (4.30), social skills (4.35), and civic responsibility (4.37), with an overall mean of 4.34. The combined overall mean of 4.19 reflects that students from both departments perceive CEP activities as positively affecting their personal, social, and civic development.

This result aligns with previous research showing that CEP activities enhance students’ social responsibility and community engagement (Montalbo et al., 2021). Furthermore, this also affirms the study of Brozmanová Gregorová et al. (2024), which reported that students involved in service-learning activities demonstrated higher social and civic competencies, motivation, and engagement in school, confirming that community-based programs help strengthen students’ social skills and civic responsibility.

On the other hand, this contradicts Stukas et al. (2023), who noted that the effectiveness of service-learning programs may vary depending on factors such as program structure, student motivation, and the quality of reflection activities, indicating that not all students experience the same level of personal or civic development from such programs.

Table 1. Demographic Profile of the Students in terms of Gender
	Department
	Gender
	Frequency
	Percentage

	Basic Education
	Male
	108
	40.30%

	
	Female
	160
	59.70%

	
	Total
	268
	100%

	College
	Male 
	86
	27.10%

	
	Female
	231
	72.90%

	
	Total
	317
	100%



Table 2. Demographic Profile of Basic Education Students in terms of Grade Level
	Grade Level
	Frequency
	Percentage

	Grade 7
	7
	2.60%

	Grade 8
	9
	3.40%

	Grade 9
	44
	16.40%

	Grade 10
	72
	26.90%

	Grade 11
	19
	7.10%

	Grade 12
	117
	43.70%

	Total
	268
	100%



Table 3. Demographic Profile of College Students in terms of Program
	Program
	Frequency
	Percentage

	BEEd
	12
	3.8%

	BSEd
	97
	30.6%

	BPEd
	4
	1.3%

	AB
	93
	29.3%

	BSBA
	111
	35%

	Total
	317
	100%



Table 4. Demographic Profile of College Students in terms of Year Level
	Year Level
	Frequency
	Percentage

	First Year
	47
	14.90%

	Second Year
	37
	11.40%

	Third Year
	118
	37.80%

	Fourth Year
	115
	36.40%

	Total
	317
	100%



Table 5. Extent of Involvement of the Students in the Community Extension Programs
	Community Extension Programs
	Basic Education
	Interpretation
	College
	Interpretation

	Feeding Program
	2.75
	Involved
	3.17
	Involved

	Capacity Building 
	3.11
	Involved
	3.53
	Well Involved

	Literacy Program
	2.68
	Involved
	3.10
	Involved

	Catechism (MRYE)
	2.78
	Involved
	3.28
	Involved

	Relief Operation
	3.55
	Well Involved
	3.41
	Well Involved

	Orphanage
	2.52
	Less Involved
	2.47
	Less Involved

	Community Pantry
	2.78
	Involved
	2.93
	Involved

	Clean Up Drive
	3.16
	Involved
	3.66
	Well Involved

	Garage Sale/Fund Raising
	3.18
	Involved
	3.11
	Involved

	Tree Planting
	3.95
	Well Involved
	3.92
	Well Involved

	Blood Letting
	1.96
	Less Involved
	2.29
	Less Involved

	Gift Giving to Public Schools
	2.94
	Involved
	2.47
	Less Involved

	Visit to the Home for Elderly
	2.77
	Involved
	2.11
	Less Involved

	Overall Mean
	2.93
	Involved
	3.03
	Involved

	Combined Overall Mean
	2.98
	Involved
	
	



Table 6. Assessment on the Implementation of the Community Extension Programs
	Indicator
	Basic Education
	Interpretation
	College
	Interpretation

	Methodology
	4.07
	High
	4.27
	Very High

	Location
	4.18
	High
	4.35
	Very High

	Logistics
	4.09
	High
	4.33
	Very High

	Schedule
	4.03
	High
	4.31
	Very High

	Overall Mean
	4.09
	High
	4.32
	Very High

	Combined Overall Mean
	4.21
	Very High 
	
	



Table 7. Perceived Effectiveness of the Community Extension Programs
	Community Extension Programs
	Basic Education
	Interpretation
	College
	Interpretation

	Feeding Program
	4.23
	Effective
	4.36
	Very Effective

	Capacity Building 
	4.23
	Effective
	4.47
	Very Effective

	Literacy Program
	3.92
	Effective
	4.07
	Effective

	Catechism (MRYE)
	4.03
	Effective
	4.18
	Effective

	Relief Operation
	4.91
	Very Effective
	4.54
	Very Effective

	Orphanage
	3.84
	Effective
	3.65
	Effective

	Community Pantry
	4.10
	Effective
	4.01
	Effective

	Clean Up Drive
	4.37
	Very Effective
	4.68
	Very Effective

	Garage Sale/Fund Raising
	4.06
	Effective
	4.06
	Effective

	Tree Planting
	4.75
	Very Effective
	4.94
	Very Effective

	Blood Letting
	3.49
	Effective
	3.68
	Effective

	Gift Giving to Public Schools
	3.95
	Effective
	3.72
	Effective

	Visit to the Home for Elderly
	3.78
	Effective
	3.38
	Moderately Effective

	Overall Mean
	4.13
	Effective
	4.13
	Effective

	Combined Overall Mean
	4.13
	Effective
	
	



Table 8. Level of the Perceived Effect of the Community Extension Programs
	Indicator
	Basic Education
	Interpretation
	College
	Interpretation

	Personal Skill
	3.99
	High
	4.30
	Very High

	Social Skills
	4.06
	High
	4.35
	Very High

	Civic Responsibility
	4.07
	High
	4.37
	Very High

	Overall Mean
	4.04
	High 
	4.34
	Very High

	Combined Overall Mean
	4.19
	High
	
	



4. Conclusion

The Community Extension and Services Office (CESO) has effectively implemented its programs, engaging students across departments, with highest participation from senior college and high school students. Most activities, especially tree planting and clean-up drives, received strong involvement, while a few, like orphanage visits and bloodletting, saw lower participation. Students rated the programs as effective, noting positive impacts on personal skills, social skills, and civic responsibility. Overall, CESO has successfully addressed community needs through well-organized initiatives in skills training, health education, and environmental programs.
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