


INSTRUCTIONAL DESIGN OF BENGALI AS FIRST LANGUAGE AT SECONDARY LEVEL IN INDIA AND BANGLADESH WITH SPECIAL REFERENCE TO CONTENT ORGANISATION


Abstract
During teaching Bengali as a first language (BFL) in classrooms at the secondary schools in India and Bangladesh, teachers face challenges in the context of changing learners’ needs, digital culture, and diverse classroom backgrounds. This study aims to make a comparative analysis of the content and its organization of the Bengali curriculum as a first language at the secondary level of school education in India and Bangladesh. Outcome-based objectives of the curriculum, the content and disorganization, designed by the competent authorities of both countries, have been compared, where the Bengali language is used as the mother tongue and the first language as well. Qualitative research methodology is followed in this investigation. The document-based analysis, along with a comparative investigation approach, has been employed to analyse collected data. The major findings of this study suggest that a well-planned instructional design, mainly the organised content of Bengali as the first language at the secondary level, is used in India and Bangladesh. The study recommends that the exchange of experiences and thoughts between the Bengali curriculum development authorities, such as the Board of Secondary Education in India and the National Curriculum and Textbook Board in Bangladesh, should be enhanced. Furthermore, the Bengali syllabus should be renewed from time to time through regular research-based reviews in both countries. 
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1. Introduction
The Bengali language has a deep cultural and traditional heritage dating back almost a thousand years. In India, Bengali is the second most widely spoken language, and in Bangladesh, it is the most commonly spoken language. In India, Bengali is the first language in the states of West Bengal, Tripura, and Assam (the Barak Valley Region), while in Bangladesh, it is the first language throughout the country. Therefore, the Bengali language is not only the medium of communication but also a carrier of history, tradition, literature, and social values in both countries. Therefore, the content and its nature and organization of the Bengali curriculum as the first language at the secondary level of school education in India and Bangladesh play a significant role in developing students’ linguistic skills, literary appreciation, creativity, and critical thinking skills. At this level of school education, the content of the curriculum and its organisation have a far-reaching impact on the formation of students’ linguistic knowledge and values. The nature of content means the inherent characteristics, purpose, and style of information, encompassing its topic, tone, and intended outcome. Content organization refers to the strategic, logical, and structured arrangement of information in the curriculum to make it accessible, understandable, and actionable for users.
The content of the Bengali curriculum for secondary-level school education in India and Bangladesh is organized into four main divisions. These are, respectively, Literature, Grammar, Composition, and Project Work. The Literature section comprises various timeless works—such as poems, short stories, essays, plays, and excerpts from novels—by renowned authors from both countries, thereby fostering the students’ literary sensibility. The Grammar section, through the selected content, serves to develop the students' linguistic proficiency, enabling them to use the Bengali language with accuracy. The Composition section facilitates the development of the students' creativity, while the Project Work component allows for the practical application of the knowledge of the Bengali language they have acquired.  
Although the tradition and importance of the Bengali language in India and Bangladesh are very high, some similarities and differences have been observed in the Bengali Curriculum framing at the secondary level of school education in the two countries. Bengali is considered a regional language in India, so in all states where Bengali is taught as the first language, such as West Bengal, Tripura, and Assam (only the Barak Valley Region), the Bengali curriculum is prescribed by the Secondary Education Boards of these states. Therefore, the influence of the National Education Policy 2020, Regionalism and modern teaching-learning methods have been observed in the Bengali curriculum of India. But the Bengali curriculum in Bangladesh is determined by the National Curriculum and Textbook Board. Therefore, a uniform curriculum is followed throughout the country. As a result, there are some differences in the content selection and curriculum organisation of the two countries’ curricula. Through the content of literature, grammar, and composition included in the secondary level Bengali curriculum, students become familiar with Bengali literature, culture, and heritage in addition to language skills. Therefore, this study presents the content and organisation of the Bengali curriculum as the first language at the secondary level of school education in India and Bangladesh from an analytical and comparative perspective, to gain a clear idea of the structure and characteristics of language education in the two countries.  
2. Literature Review
Bipasha (2025) focused on vocabulary instruction during Communicative language teaching at the higher secondary level in Bangladesh. In their study, Hoque and Hossain (2025) sought to determine how effective English teaching-learning can be in Bangladesh through blended learning. Kabir (2023) emphasised on English language teaching at the secondary level of school education in Bangladesh and sought to identify the connections and disconnections between different educational policies and practices. Biswas and Chowdhury (2022) discussed the effectiveness of storytelling as a teaching method in primary education in rural areas of Bangladesh. Zahedi and Hussain (2025) focused on the English curriculum as a second language at the higher secondary level of school education in West Bengal. They analysed the current English curriculum and teaching strategy to identify its strengths and weaknesses. Narain and Mishra (2021) conducted action research on the teaching strategies of the English language at the school education level in India. Somappa (2021) focused on the effectiveness of the Synectics model of teaching English at the secondary level of school education in India. Panda (2020) focused on the mother tongue-based education in the tribal areas of Odisha. In this paper, the researcher sought to analyse whether mother tongue-based multilingual education can be an effective strategy for teaching at the primary level of education. After reviewing a large number of related literature from India and Bangladesh, it can be said that almost all the studies examine different aspects of the English language. The researcher has not found any research work on Bengali as the first language from two countries. Since no work has been found on the instructional design of Bengali as a first language, with special reference to curriculum planning, syllabus and contents in India and Bangladesh, there is a significant knowledge gap, and the researchers have sought to fill it.  
3. Objectives of the Paper
1. To study the nature of content and its organisation of the Bengali curriculum as the first language in secondary schools in India and Bangladesh. 
2. To examine the similarities and differences in content aspects and their organization in the Bengali curriculum as the first language in secondary schools in India and Bangladesh. 
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Fig 1. Study area
Qualitative research has been adopted. Document-based logical analysis and comparative investigation strategy have been employed to evaluate the nature of content and its organisation for Bengali as the first language at the secondary level of education in India and Bangladesh.
Sources of Data
This study is mainly based on primary data. The main sources are the Government-prescribed curriculum framework, the syllabi, the prescribed textbooks, and the government policies related to Bengali as the first language in the secondary level education system in India and Bangladesh.  Some relevant authentic books have also been used as a secondary data source. 
Data Collection Procedure
The researchers have collected several related documents. The textbooks and the curriculum-related documents were used from the Government-recognised websites of the secondary level school boards in India and Bangladesh.
In India, the documents have been collected from the various government websites, such as the websites of the NCERT (National Council of Educational Research and Training), the SCERT (State Council of Educational Research and Training) of the state of West Bengal, Assam and Tripura, and the NCF (National Curriculum Framework).
In Bangladesh, the documents have also been collected from the government website of NCTB (National Curriculum and Textbook Board) and the Ministry of Education.  
Document cataloguing and management procedure was done to efficiently preserve the relevant data.
Data Analysis Method
[bookmark: _GoBack]After collecting relevant data, the researchers started document analysis (Fig. 2) by following some useful steps, such as determining the authenticity of collected data, data reduction, coding and thematic categorising to determine the nature of content and its overall structure in the Bengali curriculum in India and Bangladesh.Data validation
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Fig:2. Steps of Document Analysis



During comparative analysis, the researchers followed some steps of the comparative investigation strategy, like collection of data, data validation and reduction, selection of aspects, juxtaposition, comparison, narrative analysis and interpretation. The main emphasis was on the similarities and the differences between various aspects of Bengali content and its organisation in the secondary school education of the two mentioned nations (Fig. 3).
Fig:3. Steps of Comparative investigation


5. Data Analysis, Interpretation and Discussion
The researchers have critically analysed the collected data using the coding method and labelled the data. After labelling, they have organised the data as per the thematic categorisation, and four categories have been developed. (1) Learner Centred Content, (2) Skill Based Content, (3) Interdisciplinary Content, (4) Value Based and Life Centred Content. These four themes were developed based on the recurring facts that came up while coding. Each theme has been analysed below.
· Learner Centred Content
The Bengali curriculum in India and Bangladesh has given utmost importance to learner-centred content. That is, in both countries, the content included in the Bengali syllabus has been selected in such a way that the interest, experience, thinking power and active participation of the adolescent learner can be considered as the main focus of the teaching learning process. Emphasis is placed on learners’ mastering language and literature through various activities, rather than on memorising information from textbooks. Through the creative writing and project-based work included in the secondary-level Bengali curriculum in India, students not only gain practical language skills but also experience collaborative learning. In Bangladesh, various elements of activity-based learning can also be seen in the secondary-level Bengali curriculum. 

· Skill-Based Content
The content selected for the secondary level Bengali curriculum in both India and Bangladesh emphasises enhancing students’ linguistic skills. Linguistic skills refer to students’ Reading, Writing, Speaking and Listening skills. A variety of content has been included in the Bengali syllabus to further strengthen the integrated development of these four kinds of language skills. In both countries, the content has been selected in such a way that after properly acquiring the skills through learning the Bengali language, the students will be able to apply the skills not only in a theoretical context, but also effectively in their day-to-day life. 
· Interdisciplinarity in Content
Another notable feature of the secondary-level Bengali curriculum in India and Bangladesh is the Interdisciplinary approach. In this approach, Bengali content has been included in the syllabus in such a way that students can assimilate various subject concepts, such as History, Science, Folklore, Environmental Studies, etc., along with reading Bengali literature. 
Here are two examples from 10th-grade textbooks in both countries. In India, the textbook (Sahitya Sanchayan) prepared by the Board of Secondary Education in the state of West Bengal includes an essay titled ‘Hariye Jawa Kali Kalam’, written by Sripantha (Nikhil Sarkar). In this essay, the author sheds light on the history and evolution of the Pen and Pen Ink. By reading this essay, the students will not only learn the Bengali language but will also have a clear idea about the evolutionary history of Pen and Ink. On the other hand, the textbook (Bangla Sahitya) prepared by the National Curriculum and Textbook Board in Bangladesh includes an essay written by essayist Anisuzzaman, titled ‘Amader Sanskriti’. By reading this essay, students will be able to gain knowledge about the Folklore as well as the Bengali language.
· Value-Based and Life-Centred Content
According to John Dewey, “Value means the beliefs or standards that guide human action and determine what is worthwhile in life.” The content selected in the secondary level Bengali curriculum in India and Bangladesh plays a helpful role in learning the Bengali language as well as in developing values ​​among the students. Through the various stories, poems, essays, etc. in the textbooks, the students become endowed with various human qualities such as compassion, honesty, humanity, secularism, patriotism, social awareness, social responsibility, etc. Not only that, but through proper moral education, they are able to build an ideal life.

Table 1.  Comparative Analysis & FindingSIMILARITIES

	Finding Areas
	India
	Bangladesh

	Nature of Curriculum
	India, with much linguistic diversity, regionalism and cultural diversity taken precedence in formulating the Bengali curriculum. 
	Bengali is the main and official language in Bangladesh, so a uniform curriculum is observed across the country. 

	Outcome-Based Objectives

	To develop literary consciousness, creative writing skills and understanding of the Bengali language among learners. 
	To develop literary consciousness, creative writing skills and understanding of the Bengali language among learners. 

	Focused language skills
	Listening, Speaking, Reading, and Writing. 
	Listening, Speaking, Reading, and Writing. 

	Learner Centred Content
	Learner-centred content has gained the most importance in the Bengali curriculum.
	Learner-centred content has also been given importance.

	Interdisciplinarity in Content
	An interdisciplinary approach has been given importance in framing the Bengali curriculum.
	An interdisciplinary approach has also been given importance in framing the Bengali curriculum.

	Value & Life Centred Content
	The selected content of the Bengali curriculum plays a helpful role in developing the values ​​and ideal life of the students. 
	Similarly, the selected Bengali content plays an important role in developing the values, ethics ​​and ideal life of the students.

	Organisation of the Content
	Literature (poem, story, essay, drama, etc.), Language (Grammar), Composition (different creative writings).
	Literature (poem, story, essay, biography, drama). Liberation war-based literature is very prevalent. Language (Grammar), Composition (different creative writings).
DIFFERENCES




	Competent Authority for Curriculum Framework

	In West Bengal, The West Bengal Board of Secondary Education (WBBSE). In Tripura, The Tripura Board of Secondary Education (TBSE). In Assam, The Secondary Education Board of Assam (SEBA).
	The National Curriculum and Textbook Board (NCBT).




7. Conclusion
The present research analyses the curriculum and the content of Bengali as the first language at the secondary level in India and Bangladesh. Analysing the Bengali Content and its organisation of both countries, it has been observed that Bengali language learning is not only about literary practice but also emphasises the development of linguistic skills, communication skills, creativity and cultural awareness. In the planning of the Bengali curriculum in both countries, the development of the four basic language skills of Reading, Writing, Speaking and Listening has been considered as the most important issue. In India, Bengali is considered a regional language, so in West Bengal, Tripura and the Barak Valley of Assam, where Bengali is taught as the first language at the secondary level, the Board of Secondary Education formulates the curriculum according to its own needs and context. Therefore, some variations have been observed in the selection of content and its organisation. On the other hand, the official language of Bangladesh is Bengali. A uniform and structured curriculum is followed for Bengali as the first language throughout the country. In the selection of curricula, especially in the field of literature, both countries have reflected their own history, traditions, national awareness, and social realities. The exchange of experiences and thoughts between the Bengali curriculum development authorities of India and Bangladesh should be increased through regular research-based reviews.


[bookmark: _Hlk198031404]Disclaimer (Artificial intelligence)

The author (s) hereby declare that NO generative AI technologies such as Large Language Models (ChatGPT, COPILOT, etc.) and text-to-image generators have been used during the writing or editing of this manuscript. 

References
Basu, S., Debnath, G., Chakraborty, S., Bhattacharya, N., Bandopadhya, S., Poddar, S. K., Sharma, N. C., Chowdhury, A. (Eds.). 2020. Sahitya Malancha for class IX. SCERT, Tripua. 
Basu, S., Debnath, G., Chakraborty, S., Bhattacharya, N., Bandopadhya, S., Poddar, S. K., Sharma, N. C., Chowdhury, A. (Eds.). 2020. Sahitya Malancha- 2 for class X. SCERT, Tripua.
Bengal: A Study on ESL Education. Dibon Journal of Education, 1(4), 376-392
Bhattacharya, D., Bandopadhaya, A. (Eds.). 2019. Bangla Byakaran for class IX and X. The Assam State Textbook Production and Publication Corporation Limited, Guwahati.
Bipasha, S.R. (2025). Instruction of Vocabulary at the Higher Secondary Level in Bangladesh: Integration of Communicative Language Teaching (CLT) with Vocabulary Tasks. International Journal of Social Science and Education Research Studies, 5(2), 129-143.
Board of Intermediate and Secondary Education, Dhaka. Retrieved February 18, 2026, from https://dhakaeducationboard.portal.gov.bd
Board of Secondary Education, Assam. Retrieved February 17, 2026, from https://Secondary Education Board of Assam (SEBA)
Chowdhury, D., Biswas, T. (2022). Storytelling as an Effective Educational Tool in Primary
Education in Rural Areas of Bangladesh: Teachers’ Perspective. Teacher’s World:
English in India. International Journal of English Literature and Social Sciences, 6(1),
Hoque, E., Hossain, M.A. (2025). Is English Teaching and Learning Effective through Blended 
Journal of Education and Research, 48(2), 130-141
Kabir, S.M.A. (2023). English Language at Secondary Level in Bangladesh: 
Majumder, M., Dutta, C., Lahiri, A. (Eds.). 2018.  Bangla Sahitya Chayanika for class IX, The Assam State Textbook Production and Publication Corporation Limited, Guwahati.
Majumder, M., Dutta, C., Lahiri, A. (Eds.). 2018. Bangla Sahitya Chayanika for class X, The Assam State Textbook Production and Publication Corporation Limited, Guwahati.
Ministry of Education. Government of the People’s Republic of Bangladesh. (2010). National Education Policy 2010. https://moedu.gov.bd
Ministry of Human Resource Development. Government of India. (2020). National Education Policy 2020. https://www.education.gov.in
 Multidisciplinary Research, 8(5), 13-20
Narain, R.S., Mishra, S.K. (2021). Action Research in Teaching and Learning Strategies on 
National Curriculum and Textbook Board (NCTB). Retrieved February 18, 2026, from https://nctb.gov.bd
National Curriculum and Textbook Board of Bangladesh. (2012). National Curriculum 2012. https:///moedu.gov.bd
Panda,A.K. (2020). Impact of Mother Tongue based (MTB) Education in Tribal dominated schools of Odisha. Journal Of Humanities And Social Science ,25(2), 13-18
Sahitya Sanchayan: Bangla (Prothom Bhasa) for class IX, West Bengal Board of Secondary Education. 
Sahitya Sanchayan: Bangla (Prothom Bhasa) for class X, West Bengal Board of Secondary Education. 
Sarkar, S., Manjur, T., Mishu, R. A., Ishlam, M. M., Adhikari, B. K., Abedin, M. J. (Eds.). 2025. Bangla BhasarByakaron O Nirmiti for class IX and X. National Curriculum and Textbook Board, Bangladesh. 
Somappa, M.M. (2021). EFFECTIVENESS OF SYNECTICS MODEL OF TEACHING ON THE PERFORMANCE OF DESCRIPTIVE STYLE IN ENGLISH LANGUAGE OF SECONDARY SCHOOL STUDENTS. International Journal of Creative Research Thoughts, 9(3), 1197-1210
Syed, A. A., Haque, M., Khan, R., Begum, N., Akbar, S., Sekhar, S., Zibran, S. (Eds.). 2025. Bangla Sahitya for class IX and X, National Curriculum and Textbook Board, Bangladesh. 
Tripura Board of Secondary Education. Retrieved February 17, 2026, from https://tbse.tripura.gov.in
West Bengal Board of Secondary Education. Retrieved February 17, 2026, from https://wbbse.wb.gov.in/Web/
Zahedi, M., Hussain, J. (2025). Assessing the Higher Secondary English Curriculum in West



Collection of Data


Data validation & reduction


Selection of Aspects


Juxtaposition


Comparison


Analysis & Interpretation




9

image20.jpeg




image1.jpeg




image2.jpeg




image10.jpeg




