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ABSTRACT

	This qualitative single case study examines parent–teacher partnerships during the COVID-19 pandemic in Davao City, Philippines, using Bronfenbrenner’s Ecological Systems Theory as a framework. Data were collected through six in-depth interviews and six focus group discussions with social studies teachers from a private secondary school, guided by semi-structured questions. The study identifies parent-centered challenges, including inconsistent communication and limited parental involvement, alongside teacher-centered barriers, such as adapting to new learning modalities and managing excessive workloads. Teachers employed coping strategies like self-directed learning and optimized time management to address these challenges. Findings highlight how the pandemic redefined educational partnerships, emphasizing the importance of institutionalized communication policies, enhanced professional support, and resilience across the interconnected systems of home and school. These insights have practical implications for schools and educators, suggesting the need to strengthen teacher support programs and develop structured strategies for engaging parents effectively. This study also offers directions for future research, encouraging investigations into parent–teacher collaboration across different subjects, educational contexts, and perspectives to inform evidence-based policies and practices for sustaining educational resilience during crises.. 
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1. INTRODUCTION (Arial, Bold, 11 font, left aligned, caps)

During the pandemic, the parent-teacher partnership on student learning was weakened and became problematic (Schwartz et al., 2020). The pandemic’s impact on education has been universally felt but varies significantly across different countries. In the US, teachers encountered daunting challenges in engaging parents who were struggling with new learning modalities (Burgin et al., 2022; Lopres et al., 2023). In Europe, including Italy and Spain, communication between teachers and parents became more critical as parents navigated health concerns and economic uncertainties (Fernandez-Cano, 2020). In addition, reports showed that inequality in access to quality education is due to fewer opportunities for teachers and parents to work together for students' learning (Antony‐Newman et al., 2023; Keengwe & Onchwari, 2022). Teachers struggled to achieve the same level of parents’ engagement in their children's learning (OECD, 2020), and students from remote areas were unable to participate in learning activities due to strained parent-teacher collaboration (Dayal & Pratibha, 2023; Gharti, 2023).
	Moreover, the lack of clear parental involvement policies at the school or district level can hinder communication (Johnson, 1997). Establishing and implementing such policies can provide a framework for effective interaction (Hill & Craft, 2003). Conversely, parents may need help to keep track of important information when schools use multiple, inconsistent communication channels (Beeli-Zimmermann et al., 2024). Streamlining communication methods can alleviate this problem (Cassidy, 2011). Similarly, parents may feel overwhelmed by the volume of information from the school, leading to selective listening or disengagement when parents perceive communication as excessive (Frankin et al., 2016; Olivo, 2021).
	In addition, language and cultural differences can create significant communication barriers between teachers and parents, especially in multicultural contexts (Compton-Lilly, 2018). Also, communication can introduce privacy concerns. Some parents may hesitate to share personal information or engage in digital communication due to privacy apprehensions (Bastian & Prasse, 2021). The proliferation of digital communication channels has intensified these concerns. Negative past experiences or conflicts between teachers and parents can linger and affect future communication. These experiences may lead to reluctance on the part of either party to engage openly (Eccles & Harold, 1993).
	Many parents have busy work schedules, making it challenging to find time for meetings or school-related activities (Hornby, 2011). The reliance on digital communication tools, especially recently, has highlighted the digital divide among parents (Owens et al., 2023) (Bower et al., 2020). Parents need access to the internet or digital devices to stay informed and engaged with school activities (Cleveland et al., 2024). Some parents may feel uninformed about their child's school experiences due to insufficient communication from schools (Li et al., 2024) (García-Carrión & Poveda, 2018). Thus, parents who are not adequately informed may struggle to support their child's education (Li et al., 2016).
	Furthermore, differences in cultural values and practices between parents and school staff can create barriers to transparent communication (Suizzo, 2018). Parents may hesitate to engage with the school if their cultural perspectives are not acknowledged and respected. Thus, inconsistent or irregular school communication can contribute to problems (Lareau & Horvat, 2018). Parents may need to learn when or how to expect updates and information, leading to frustration and confusion. Lastly, parents from lower socioeconomic backgrounds may lack access to educational resources and information, further hindering their school engagement. This limited access can affect parents' ability to advocate for their children effectively. 
	In the Philippines, maintaining effective partnerships between teachers and parents turned out to be the leading challenge in the context of students learning. The most significant barrier to this problem was communication hampered by digital illiteracy (Mastul et al., 2023; Tanucan et al., 2022). Teachers had to find ways to make parents, without formal training, master the digital platform for teaching (Ellao, 2020). The waning parent-teacher partnership may result in poor student learning monitoring, leading to poor school performance. For instance, in Sorsogon province, the monitoring of student progress emerged as exigent as teachers battled with hardships in engaging parents for school activities since the latter were unfamiliar with no access to social media technology (Santos, 2021). This condition puts the notion that urgent action to investigate the problematic parent-teacher partnership may prevent griming and ailing student learning. Correspondingly, there is minimal published literature on this area, specifically in the local context. It is for this reason that this study is pursued.
	Moreover, regional studies in the country have highlighted the challenge of aligning the curriculum with technology-based content delivery (González et al., 2020). Indeed, ensuring that educational materials are accessible and meaningful for parents and teachers remains a significant concern (Abejuela et al., 2023; Beltran-Almazan et al., 2020). Moreover, more resources, including devices and internet connectivity, are needed for teachers in the Philippines (Villa & Manalo, 2020). These limitations can hinder effective classroom technology integration (Salgado & Paglinawan, 2025). On the other hand, focusing too much on the technology rather than its pedagogical value can be problematic (Serdyukov, 2017). Teachers may struggle to align technology use with learning objectives (Ertmer et al., 2012). Also, assessing students' learning when technology is integrated can be complex (Clarke‐Midura & Dede, 2010). Teachers must adapt their assessment methods to accommodate technology-enhanced activities (Fossland, 2016). Lastly, teachers often require ongoing technical and pedagogical support when integrating technology. The absence of such support can lead to frustration and hinder effective technology use (Hidayat, 2019; Maich et al., 2017).
	This study aimed to describe the challenges of social studies teachers toward parent-teacher partnerships during the pandemic. The study also investigates how teachers and parents strengthen their partnership amidst its new learning modalities. Moreover, this study aims to address the following; (1) What are the challenges of the Social Studies teachers toward parent-teacher partnership during the pandemic? (2) What are the copings undertaken by Social Studies teachers to surmount the challenges? (3) What are the insights of Social Studies teachers in surmounting the challenges of the parent-teacher partnership?

2. material and methods / experimental details / methodology (Arial, Bold, 11 font, left aligned, caps)

Research Design
	This study adopted a qualitative single case study approach focusing on social studies teachers in a private secondary school in Davao City, Philippines. The single case study design allows an in-depth exploration of the complex challenges and strategies of teachers in maintaining effective parent–teacher partnerships during the COVID-19 pandemic (Yin, 2014; Baxter & Jack, 2008). This approach provides a contextualized understanding of educational adaptation in times of crisis.

Participants and Sampling
	The study used purposive sampling, selecting participants who could best provide insights into the research questions (Sargeant, 2012; Francisco & Arlos, 2016). Participants included six social studies teachers for one-on-one interviews and another six for focus group discussions (FGDs). All participants served as class advisers and subject teachers in the high school department. This approach ensured comprehensive insights into teachers’ experiences and perceptions of parent–teacher partnerships during the pandemic.
Research Instrument
	Data were collected using a Structured Interview Guide Questionnaire with open-ended follow-up questions as needed. The guide was validated by experts to ensure reliability and relevance to the study objectives. The instrument facilitated a detailed exploration of teachers’ challenges, coping strategies, and insights regarding parent–teacher partnerships.
Data Collection
	Interviews and FGDs were conducted online via recorded videoconferences, with informed consent obtained 1 week prior. Participants were oriented to the process and given time for clarification. Sessions were rescheduled due to technical difficulties. All data were transcribed, verified, and organized for thematic analysis, with participant validation conducted to ensure accuracy.
Data Analysis
	Data were analyzed using thematic analysis (Javadi & Zarea, 2016) to identify patterns and themes related to challenges, coping strategies, and insights. The analysis followed the Colaizzi approach: familiarization, extraction of significant statements, formulation of meanings, organization of themes, and validation of findings with participants (Sanders, 2003; Speziale & Carpenter, 2007). Bronfenbrenner’s Ecological Systems Theory was applied as a framework to support the interpretation and discussion of results rather than as an analytic method, ensuring theoretical grounding while maintaining methodological rigor.

3. results and discussion

[bookmark: _Hlk211943393]The findings presented in this chapter unravel the intricacies of how social studies teachers have navigated the landscape of parent-teacher partnerships during the pandemic. The analysis is rooted in Bronfenbrenner’s Ecological Systems Theory. Central to the discussion is the 'Student' depicted in Figure 1 as the heart of the educational ecosystem. Around this heart, the ecological layers from the microsystem to the macrosystem unravel the multidimensional context of education during the pandemic. The microsystem reveals immediate challenges in parent-teacher interactions, such as the pivot to new modes of teaching and the hurdles in maintaining clear communication channels. 
The challenges identified are the steep learning curve of new virtual teaching platforms and the barriers to effective communication with parents. Teachers' coping strategies highlight a shift towards self-directed learning and refined time management skills, underscoring the theme of resilience. The insights emphasize the importance of strong teacher-parent partnerships and adaptability in education during the pandemic, highlighting the need for resilient systems that support student learning and well-being in challenging times. The subsequent discussion will distill these themes, examining their impact on enhancing parent-teacher partnerships during the pandemic.
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Figure 1. Key Themes from Social Studies Teachers on Parent-Teacher Partnerships During the Pandemic within Bronfenbrenner’s Ecological Systems Theory
Parent-Centered Challenges
The first category of challenges social studies teachers face in fostering parent-teacher partnerships concerns parent-centered barriers. These barriers represent the various factors that hinder parents from actively engaging in collaborative efforts with schools and teachers. Such obstacles often lead to a weakened partnership between parents and teachers, thereby impacting the overall effectiveness of the educational process. These parent-centered barriers encompass a range of issues, from logistical constraints to communication gaps, that collectively impede the formation of a robust, productive alliance between educators and parents.

	Lacking Communication to Teachers. Effective communication between parents and teachers has become indispensable during the pandemic for maintaining and strengthening relationships between families, educators, and the school institution (Li et al., 2024). This communication is crucial for collaborative efforts in monitoring and supporting students' academic and behavioral development. Parents must maintain open lines of communication with teachers to facilitate this partnership. However, social studies teachers frequently encounter challenges in this aspect, particularly when addressing academic and behavioral concerns with parents. Despite teachers' proactive efforts to reach out, they often find it challenging to engage with parents. Below are the transcripts coming from the teachers;

“I would say the partnership now has a big gap. They are not available when you want to contact the parent for a conference online, like even for chatting. They are not going to answer your call because they themselves are very busy. So, there’s an absence of partnership”. – IDI, Teacher A, L1-23
“Not all parents are easy to reach. For example, you must call the parent if you are concerned with that specific student. So, if the parent is busy of course the parent cannot give his or her attention to you with regards to the matter or your concern.” – IDI, Teacher C, L45-62
“That is, we cannot speak with the parents because they are busy with businesses and work-related schedules…and I cannot tell them about student performance, nor can I send essential reminders and the grades of the students’ sir. It is hard for me to send important announcements or essential reminders.” – IDI, Teacher F, L12-35
“I am struggling to communicate with my parents. Some respond, and some do not respond to my calls and chats. So that’s my biggest struggle in the partnership with parents --- how to communicate with them.” – FGD, Teacher E, L-28-47
“With regards to parent-teacher partnership during this pandemic, it is communication. I agree with what Teacher A shared: Even though you often contact the parents, suddenly, they will not reply, or they will say they are busy. That is why it is challenging to communicate with them if there is no response from the parents.” – FGD, Teacher B, L-41-65

In this context, the difficulty is underscored by Abu Ziden et al., who noted that inflexible work schedules and career commitments remain the greatest obstacles to parents' active school involvement (Ziden et al., 2020). This communication gap is further complicated by "psychological barriers," in which the preoccupation of either party with external work demands prevents messages from being received or perceived as intended (Victoriano & Ocbeña, 2024). During the pandemic, reliance on digital modes often increased demand for communication but simultaneously decreased its effectiveness due to the absence of in-person contact (Major, 2023).  Moreover, these insights become even more profound when viewed through the lenses of Bronfenbrenner's Ecological Systems Theory (1979). Bronfenbrenner's model situates these communication challenges within a larger ecological context, where factors like work schedules and societal pressures (part of the microsystem and mesosystem) significantly shape parent-teacher interactions.  

Lacking Parental Involvement. Parental involvement is crucial in a child's academic life (Oranga et al., 2023), a fact that has become even more pronounced during the pandemic (Ribeiro et al., 2021). Parents now play a vital role in supporting their children's education at home through activities such as reading together, assisting with homework, and monitoring online classes (Ribeiro et al., 2021). Consequently, effective communication between teachers and parents is essential to ensure a cohesive educational experience (Heath et al., 2015). However, based on participants' responses, establishing this crucial line of communication with parents poses a significant challenge, hindering their ability to monitor and support students' learning effectively. Below are the transcripts:

“Next problem is the involvement of parents to the studies of their children right now. We cannot see parents' participation; they are not monitoring their children if they do their assignments and tasks. They are surprised their child fails because they (parents) are not doing anything.” – IDI, Teacher B, L30-54.
“In the partnership, sometimes the parents are the ones who often ask why they cannot understand (lessons) and why their child fails, and then, at times, they are not around during the video conference (online class). So how can we settle if they are not involved with their children? How will they understand the things that happen if they don’t monitor? (the child)”- IDI, Teacher D, L107-134
“I think there are three difficulties right now. It is concerning of showmanship of the parents. They are not around when called, especially if tasks require them to be with their child. That's why some of my students approached me if it was to have their nannies or neighbors as representatives instead of their parents.”– IDI, Teacher A, L25-48
“For me, sir, based on my experience this school year, there is so much lacking in the involvement of parents. For example, a conference has been set with them to know the child's problem, but the child's situation is the same after the conference. So, it was hard because I could not monitor what their child was doing. So, it bothered me a lot.” - FGD, Teacher B, L130-155
“One of my struggles during this pandemic is the parents' participation in school-related activities. It's getting worse because they did not join or support me. I pity my students who will tell me their parents will not be around during activities.” – FGD, Teacher C L133-151
Based on the participants' responses, the lack of parental involvement carries significant implications. These responses highlight a crucial gap in the home-school connection, pointing to the need to investigate the underlying causes and develop strategies to bridge this disconnect. The experiences shared by the teachers underscore challenges that parents face in engaging with their children's education, potentially due to factors like work commitments (Preston et al., 2019), cultural differences (Bennouna et al., 2021), or a lack of understanding of the education system (Schneider & Arnot, 2018). This lack of involvement is critical, as it affects students' academic performance (Motshusi et al., 2024) and well-being (Wangi et al., 2025), suggesting a need for research into its impact on students and the support systems that teachers require for effective parent engagement.
The difficulty in maintaining consistent parental engagement resonates with findings that show parents frequently struggle with the stress of supporting multifaceted remote learning expectations, which can increase stress for both parents and children (Logan et al., 2021). Furthermore, the importance of this collaboration extends beyond academics; active parental home monitoring is a critical factor in mitigating the negative impacts of remote learning on students' socioemotional well-being and happiness (Guillaumé et al., 2022; Tan et al., 2022). Such involvement provides a necessary emotional buffer for children during times of crisis, reinforcing the bond between the home and school environments (Perocho & Bantulo, 2023).

Teacher-Centered Challenges
The second category of challenges social studies teachers face pertains to teacher-centered challenges. These barriers arise from the teachers' side in establishing a parent-teacher partnership. The evolving landscape of education, particularly under the current circumstances, has significantly impacted the roles and responsibilities of teachers, presenting unique challenges in fostering effective collaborations with parents. This shift has necessitated adaptations in teaching approaches and communication strategies, highlighting the need for teachers to navigate these new dynamics to maintain strong partnerships with parents.
	
	Difficulty in Adjusting to the New Learning Modality. The sudden transition to distance learning has profoundly influenced the responsibilities of teachers in nurturing parent-teacher partnerships. This shift has notably affected social studies teachers, who have encountered significant challenges maintaining and strengthening these collaborations. The transition from traditional classroom settings to a remote learning environment has altered instructional strategies and redefined how teachers interact and engage with parents. As barriers to effective parent-teacher partnerships have emerged in this new context, teachers must innovate and adapt their approaches. This necessity for adjustment extends beyond mere technological proficiency; it encompasses a holistic rethinking of how teachers can effectively communicate, support, and work alongside parents to ensure a cohesive and supportive learning journey for students. Below are the transcripts:

“Everybody was not for this type of learning environment, learning facility, and learning mode. So, there was no basic foundation, there was no proper orientation for everybody. There was a big gap between the learning mode, the learning bridge, and the learning capacity and partnership with everyone.” IDI, Teacher A, L-135-157
“The abrupt change of learning modality seems problematic in that we were not properly oriented on what to do, how to go about student monitoring and assessment, and how to communicate with parents online. Everyone was adjusting” - IDI, Teacher B, L129-145.
“It’s different from the usual scenario of the face-to-face from this virtual. It is because everybody was unprepared for this learning modality. Like, somehow, you don’t know ‘the how,’ especially when we talk about parent-teacher partnerships. Everybody is not prepared. So, it is demanding compared to the face-to-face.” -  IDI, Teacher C L-1-20
“It takes a lot of adjustments in this situation, in terms of the processes on how to connect with parents and students. It requires for me as teacher to work extra mile inside the limited box. I mean, I have many plans to deal with the adjustments, but I have also to consider the situation on my side and the parents.” FGD, Teacher C L110-131 
“Also, we are adjusting especially in all aspects of teaching during this pandemic since online class modality is new to us and it is very difficult for me and other teachers as well.” - FGD, Teacher F, L109-120

Analyzing the participants' responses, the primary problem identified is adapting to remote learning during the pandemic, which encompasses a lack of foundational preparation and support for educators transitioning to online teaching modalities. The participants highlight specific issues such as difficulties in student monitoring, assessment, and maintaining effective communication with parents in a virtual environment. 
Moreover, the sudden pivot to virtual platforms highlighted a critical shortfall in the skills and technological requirements necessary for a successful transition to online teaching (Winter et al., 2021). Many educators experienced a sense of "professional loss" as they struggled to maintain their sense of efficacy and professional identity while adapting to the interactivity challenges of remote instruction (Chuah & Mohamad, 2020). This transition forced a rapid, and often unprepared, shift in pedagogical approaches, requiring teachers to reinvent their roles with minimal foundational support (Trust & Whalen, 2020).
	Handling Too Many Workloads and Preparations.  The second significant barrier teachers encounter in fostering strong parent-teacher partnerships is the dual challenge of managing their workloads and the extensive preparation required as educators. This multifaceted challenge involves the substantial time and effort needed for day-to-day teaching responsibilities and the additional tasks related to planning, assessment, and adapting to ever-evolving educational needs. These demands can often limit the capacity of teachers to engage effectively with parents, affecting the strength and efficacy of these critical partnerships. The responses from the participants provide a detailed perspective on the teacher-centered challenges faced during the transition to a new learning modality, particularly in the context of the COVID-19 pandemic. These challenges are not just about adjusting to online teaching but also dealing with increased workloads and juggling multiple responsibilities, impacting their ability to communicate with parents and monitor student progress effectively. Below are the transcripts;

“Sometimes, I admitted that I forgot to address to issue of my students to the parents. Why? I am not only teaching social studies but also, I am teaching Filipino and ESP subjects. Sometimes, deadlines for exams and lesson plans come altogether, so I forget to inform the parents.” - IDI, Teacher C L-135-154

“Then, we had many tasks and deliverables like lesson plans and preparation for each year level that I handled. Imagine, sir, that I have seven preparations. That is why it is not easy on my part as a teacher.” - IDI, Teacher B L- 147-161

“Aside from too many workloads, preparations, and documents, there are concerns with the students that need to be addressed. Thus, the pandemic is a hassle for me.” - FGD, Teacher E, L-77-88

“So due to so many tasks for online class, there really are times that I forget my other roles as a teacher. Like monitoring students and addressing the problems of my students. You know, if you’re a teacher, you have so many paperwork and preparations to do, and at times you are rushed to pass it on deadlines.” – FGD, Teacher D L135-155

Based on participants' responses, increased workloads and the need to teach subjects outside their primary expertise significantly affect their ability to maintain effective parent-teacher partnerships during the pandemic. These challenges, compounded by the demands of managing additional paperwork and meeting tight deadlines, often lead to the oversight of crucial tasks, such as communication with parents. Teaching multiple subjects requires substantial time for learning new content and preparing classes, further straining their capacities. 
Furthermore, when teachers are overburdened with personal and professional stressors, such as heightened workloads and ambiguous responsibilities, this contributes significantly to burnout and even to contemplation of leaving the profession (LaTronica-Herb & Noel, 2023). The emotional toll of being disconnected from learners, combined with the "relentless" volume of work, has been shown to have severe negative impacts on teachers' mental health and overall well-being (Beattie et al., 2021; Bergen & Daniel, 2022). These stressors are often exacerbated by inadequate resources, increased workload, and lack of administrative support for teachers (Asoba & Mefi, 2020; Maguate, 2024).

Contending with Doubts towards the Profession. It is essential to recognize that self-confidence is crucial for teachers to deliver instruction to students and engage effectively with stakeholders, including parents (Ovati et al., 2024). Within this realm, a significant personal challenge is the doubt teachers may experience about their professional capabilities (Körkkö et al., 2024). This concerns teachers' self-assurance about their competencies and effectiveness in fulfilling their roles. Such doubts can stem from various factors, including adapting to new teaching methods, handling increased workloads, or navigating complex parent-teacher dynamics (Black et al., 2023; Zhai & Chen, 2025). It's a challenge beyond mere self-perception, potentially impacting the quality of education and the strength of parent-teacher relationships (Burić et al., 2024; Staden-Payne & Nel, 2023).Conducting Engaging Activities for Students. Millennial Social Studies teachers design engaging activities that incorporate technology and teaching materials to make lessons more relevant and interactive. These methods create a lively learning environment, encouraging student participation and improving understanding. Digital tools help make lessons more exciting.
The participants have shared their experiences in this regard, shedding light on how this lack of confidence can impact their performance and interactions. Such diffidence not only influences the quality of classroom instruction but also potentially hinders effective communication and collaboration with parents, both crucial to a strong parent-teacher partnership. Below are the excerpts of their responses: 
“I could not help but to ask myself, “where did I lack? What have I done wrong? why did things end like that?” So, it seems that I tend to overthink as the teacher” – IDI, Teacher C, L92-103
“So there are times when I try to think things over if what I did as a teacher was right or perhaps was it lacking? Because I did my part and it seems I am still the one at fault. For example, we tried to reach out regarding their child but still there was no response.” – IDI, Teacher D, L136-156
“You will question yourself about what you did, and others will ask about your credibility in handling those situations… So, you become conscious of everything you do in those situations… regarding the parents. On the parents’ reaction to what you have done as an adviser on this situation, though you have done everything, they (parents) will constantly bash you.”  – FGD, Teacher D, L-61-88
“Other parents will not just attack you as a teacher but also as an individual.  That's why sometimes I feel disappointed with my job as a teacher because not all parents can understand the situation.” – FGD, Teacher A, L147-169
Analyzing the responses from the participants, the primary problem identified is a significant emotional and professional strain on educators during the pandemic, which encompasses increased stress and burnout, often leading to contemplations of leaving the profession due to the high pressure. A deep sense of self-doubt and professional insecurity is prevalent, stemming from ineffective communication with parents, lack of supportive feedback, and feelings of being undervalued. The transition to online teaching has further complicated establishing and maintaining effective parent-teacher partnerships, presenting challenges in collaborative student engagement. 
The emotional strain on educators during the pandemic often manifested as a decrease in self-efficacy and a heightened sense of anxiety regarding professional competence(LaTronica-Herb & Noel, 2023; Reppa et al., 2023). Feelings of being undervalued or facing negative feedback from stakeholders can further exacerbate professional burnout and weaken a teacher's commitment to the job (Avanzi et al., 2017; Radulović et al., 2023). Research indicates that work-related social media exposure and the resulting work-to-family conflict are direct mediators of this burnout among middle school teachers (Wu et al., 2025).
Dealing with Frustrations from Parents at Inconvenient Times. Teachers typically face a significant workload, encompassing their daily instructional duties and additional responsibilities outside the classroom. This workload often results in days filled to the brim with various tasks. The pandemic has added a new layer to these challenges, as highlighted by teachers' concerns regarding frequent interruptions by parents during unsuitable times. These interruptions can disrupt the already demanding schedule of teachers, further complicating their efforts to manage their professional obligations effectively. The following excerpts from teachers provide insight into how these interruptions have impacted their ability to balance their workload during these unprecedented times:
“It can also be frustrating when parents reach out to me for clarifications late at night or sometimes during weekends. It feels like our responsibility as teachers is round-the-clock.” – IDI, Teacher B, L116-127
 “Sometimes they become too distracting already because parents keep on calling you, they keep on reaching you even if it is not the appropriate time already.” – IDI, Teacher C, L64-73
“Sometimes they want to ask questions during inappropriate times. Some parents think that they can message the teachers anytime.” - IDI, Teacher D, L 34-49
“For me, although there are parents who does communicate but, in some cases, or sometimes it is during bedtime, at times they would also call during break time so I find it an inconvenience, but I am compelled to entertain them anyway.” – FGD, Teacher D, L-157-173
“Based on my experience, some parents may not always consider our time as individuals. They might call or message through Messenger late at night or early in the morning, which is why there are times when I feel frustrated.” – FGD, Teacher E, L 115-128
Analyzing the responses from the participants, the primary problem identified is the infringement of teachers' time due to parents' communications at inconvenient hours. This issue stems from a lack of established boundaries and expectations regarding appropriate communication times between teachers and parents. Teachers express frustration and stress over the constant need to be available, indicating a challenge in managing work-life balance. The responses highlight a broader issue of respecting professional boundaries in the parent-teacher dynamic, exacerbated perhaps by the accessibility afforded by digital communication tools.
This issue aligns with studies predating the pandemic. Johnson and Wilson (2018) highlighted the increasing encroachment of work demands into personal time, exacerbated by digital communication technologies. Similarly, Anderson and Murphy (2019) found that constant accessibility expectations could increase stress and burnout among professionals, including teachers. These studies underscore the importance of clear boundaries and communication protocols to prevent professional responsibilities from overwhelming personal time, which is crucial for maintaining well-being and job satisfaction.
Furthermore, Martinez and Gomez (2020) observed that the convenience of digital tools sometimes leads to a loss of traditional communication boundaries, with some parents feeling they can reach out to teachers whenever they wish. Additionally, the research by Nguyen and Hunter (2021) underscores how the pandemic has blurred the lines between professional and personal spaces, making it more challenging for teachers to maintain a work-life balance. Teacher D's experiences emphasize the importance of setting and respecting boundaries in digital communication to ensure a respectful and effective partnership between parents and teachers. Teachers’ Adaptation to Students. Millennial Social Studies teachers address generational challenges through two main approaches: seeking guidance and adapting to modernization. They collaborate for improvement and incorporate new learning styles to engage Gen Z students. These themes emphasize their flexibility and commitment to fostering a positive learning environment.
Work Coping Mechanism Strategies
This theme addresses how social studies teachers are developing and employing various strategies to cope with the changing dynamics of teaching, especially considering recent challenges like the pandemic. This theme encapsulates teachers' diverse approaches to managing their workload, stress, and the overall shift in the educational landscape. It includes strategies ranging from personal time management and emotional resilience to adopting new teaching methods and technologies. This theme is crucial in understanding how teachers strive to maintain the quality of education and look after their well-being in an increasingly demanding profession. By exploring these coping mechanisms, we gain insight into the adaptive and innovative ways teachers navigate the complexities of their roles, ensuring that they continue to provide adequate education while maintaining their personal and professional health.
Adapting through Self-Learning to a New Learning Modality. Social studies teachers are seen taking the initiative to independently enhance their skills in response to the shift towards online and hybrid learning environments. This proactive approach is marked by their commitment to self-learning, aimed at mastering not just the technological aspects of digital platforms but also the pedagogical adaptations required for effective online teaching. This emphasis on self-directed professional development highlights the resilience and adaptability of teachers keen on maintaining high educational standards despite the challenges posed by rapidly evolving teaching contexts. Their dedication to self-improvement and innovation in teaching methods is critical in meeting students' current and future needs in an increasingly digitalized educational landscape. Here are the responses of the participants, illustrating how they are navigating and adapting to these changes in their professional practice: 
“I've been dedicating time each week to exploring new digital resources and adapt my lesson plans accordingly. I've also been experimenting with different online assessment methods to better evaluate student learning in this new format.” – IDI, Teacher A, 342-360
“At first, adjusting to online teaching was really difficult, but I learned on my own through tutorials. Now, I am better at helping parents in their role in supporting their children’s learning online.” – IDI, Teacher C L302-319 
“It was hard only at the beginning, but I really made an effort to learn how to use Zoom and various other online platforms. It wasn't as difficult as I thought; in fact, it's quite enjoyable because there are features that can be used to make the class more interactive.” - IDI Teacher D, L323-342 
“I had difficulty initially in using online tools, but I needed to learn for my students. Now, I find it easier to explain to parents how they can help their children with their studies using technology.” -  FGD Teacher C L274-294
Analyzing the responses, the primary coping strategy of the participants is self-learning and adaptation to digital teaching platforms. This approach signifies a solid commitment to professional development and recognizing the changing educational landscape. By mastering new digital tools and methods, these teachers enhance their teaching effectiveness and facilitate better support for parents, thereby strengthening the parent-teacher partnership in a remote learning context.
 To overcome these hurdles, many educators adopted self-directed learning strategies, independently exploring digital resources and attending webinars to master innovative online technologies (Mahlaba & Mentz, 2023). This proactive development of digital competencies was fundamental in allowing teachers to thrive amidst the uncertainty of the pandemic (Morris & Rohs, 2021). Success in this area depends heavily on the educator's ability to navigate online environments for their own professional learning(Prestridge & Tondeur, 2015).
Further, through Bronfenbrenner's Ecological Systems Theory (1979). These self-learning strategies reflect the teachers' response to microsystem (classroom) and mesosystem (school-parent interaction) changes, highlighting the importance of evolving teaching strategies and parent-teacher partnerships in a dynamic educational environment and advocating for adaptive measures to maintain effective education.Teachers’ Understanding and Adapting To Modernization. Teachers must adapt to modernization as students increasingly use phones and computers for learning. This requires teachers to incorporate technology and recognize each student's unique learning style to improve classroom experiences.
Optimizing Time Management in Teaching. This subtheme investigates the strategies social studies teachers employ to manage their time efficiently amidst the multifaceted demands of modern teaching. Effective time management has become crucial in today’s educational landscape, where educators are juggling lesson planning, student assessments, integrating new technologies for remote or hybrid learning, and parent-teacher communication (Dow et al., 2005; Heath & Shine, 2021).
In addition, these strategies explore a range of approaches teachers use to streamline their workload and prioritize essential tasks. It examines how educators balance curriculum delivery, student engagement, administrative duties, professional development, and maintaining effective parent-teacher partnerships within limited time constraints. The focus is on the innovative and pragmatic tactics teachers use to optimize their time, ensuring the sustainability and effectiveness of their roles in an increasingly demanding educational environment. Here are the excerpts of the responses, showcasing how social studies teachers are navigating these challenges and adapting their time management strategies to maintain high-quality teaching standards and strong parent-teacher relationships: 
"I started using a digital calendar to keep track of all my tasks. It’s been a game-changer in helping me organize my day between creating lessons, grading, and communicating with parents. Staying disciplined with this schedule has improved my efficiency.” - IDI, Teacher A, L342-361.
“I really tried to plan for the entire week. I made a list of important tasks, from creating lessons to communicating with parents. In this way, I manage my time better.” - IDI, Teacher C, L289-307
 “To keep up with the demands, I've divided my day into dedicated blocks for different tasks. Mornings are for interactive sessions with students, afternoons for lesson planning, responding to parents, and administrative work. This structured approach keeps me focused and productive." - IDI, Teacher E, L289-308.
“It's challenging to manage time with online classes. What I do is I break down my tasks into chunks. Mornings are for creating PowerPoints and videos, and afternoons for checking student works. I also set aside 'me time' to chill and recharge because we need to care for ourselves, not just all work.” - FGD, Teacher A, L275-300
“You know, I've started to really plan out my week. Every Sunday, I sit down and plan what I'll do each day – lessons, checking work, and stuff like that. And I make sure to have time for a catch-up because sometimes unexpected things come up, right” - FGD, Teacher D, L366-386.
The participants' responses collectively reveal that the primary coping strategy employed by these teachers is meticulous time management. Each participant has developed a unique method to optimize their schedule, from using digital tools and chunking tasks to systematic weekly planning. These strategies reflect an understanding of the importance of structure and flexibility in managing the diverse demands of teaching, particularly in an online setting. 
Meticulous time management, such as dividing the day into dedicated "blocks" for instruction and administration, can facilitate time management in virtual environments (Heath & Shine, 2021). Strategic planning and task prioritization are essential for managing the diverse demands of remote education while preserving well-being (Santiago, 2023). However, the shift to digital platforms often means teachers must work significantly longer hours just to keep up with the volume of parent emails and lesson planning (Hayes et al., 2021).
Assuring Oneself in the Profession. This aspect delves into how educators strengthen their self-confidence and professional identity amidst various challenges, including changing teaching demands, educational modalities, and navigating complex relationships with parents. This component of work coping mechanism strategies is vital. It encompasses cultivating a positive self-view, affirming individual skills and competencies, and adeptly managing the diverse expectations of the educational field and parent interactions. It highlights strategies educators employ to bolster and maintain their confidence in their roles, ensuring they remain effective, motivated, and resilient. 
Additionally, it considers the influence of self-assurance on their capabilities to forge and sustain effective parent-teacher collaborations. This discussion aims to shed light on the emotional and psychological dimensions of teaching, focusing on how teachers nurture their professional assurance. Here are the participants' responses, revealing their approaches to affirming their professional identity and maintaining a confident stance in their educational practice.
“When I start doubting my effectiveness, especially in this virtual setting, I turn to reviewing and reflecting on past successful classroom experiences. I also maintain a journal where I document positive moments and breakthroughs with students and parents, which serves as a reminder of the difference I make.” - IDI, Teacher C, L341-362.
“At times when I doubt myself, I reach out to my Unit Head for advice. Their perspective and encouragement remind me of my abilities and the importance of what I do. I also take time to read positive feedback from parents, which reassures me of my impact on my students and their families.” - IDI, Teacher E, L322-340.
“Based on my experience, when there are times I receive negative comments from parents, I just ignore them and continue teaching. I think of these as part of my profession and use them as inspiration to do more.”- IDI, Teacher F, L300-320

As a researcher would observe, these participants' coping strategies center on self-reflection, seeking support, and maintaining resilience. Whether revisiting past successes, drawing on the advice and encouragement of mentors, or finding strength in peer solidarity, each teacher employs a unique approach to assure themselves in their profession. These strategies demonstrate the importance of both internal and external resources in overcoming self-doubt and maintaining a positive professional identity, especially in challenging circumstances.
This idea is supported by Robinson and Taylor (2018). They highlight the effectiveness of reflective practices in enhancing teachers' self-efficacy. Jones and Williams (2019) emphasize the role of mentorship and collegial support in teacher resilience. According to Smith and Anderson (2020), educators' resilience is further strengthened by a combination of personal reflection and community support. These findings align with the participants' strategies, underscoring the multifaceted nature of coping mechanisms in the teaching profession. 
Ignoring the Queries of the Parents at Inconvenient Times. This area delves into the challenging balance between being accessible to parents and preserving personal boundaries and well-being for teachers. In today's interconnected environment, teachers often navigate the expectation of constant availability, blurring the lines between their professional responsibilities and personal lives. The strategies they adopt in response to this challenge are critical, as they significantly influence the teachers' effectiveness and overall work-life balance.
Selectively ignoring parent queries during off-hours is one such strategy that teachers use as a coping mechanism. This approach is about setting boundaries and prioritizing their time management. It's a complex but necessary measure to prevent stress and burnout. While it may seem counterintuitive, this method underscores the importance of establishing explicit communication norms and mutual respect for availability. It's about maintaining a healthy and sustainable balance, ensuring that the profession's demands do not encroach excessively on personal time. 
“I've set specific hours for parent communication, and I inform the parents about these at the beginning of the school year. If I receive queries outside these hours, I respond during my next available communication slot. This helps me maintain a work-life balance while still addressing parents' concerns promptly." -IDI, Teacher B, L 379-402
“I switched my Messenger account to another account with no parents and students so that I can rest in the evening. Then, I reply to them during my working hours in the morning.” IDI- Teacher E, L342-355
“I no longer answer their calls or reply to their messages once I'm out of work because I've learned that these can prolong our conversation unnecessarily. I also inform them of the best time to call or message me. So, they can't blame me if I don't respond to them beyond those hours.”  - IDI, Teacher F, L322-343
As a researcher analyzing these responses, it's evident that the primary coping strategy of these participants is to establish clear boundaries for parent-teacher communication. Whether setting specific response hours, using separate digital accounts, using automated responses, or directly communicating availability, each teacher has found a way to balance their professional responsibilities with personal well-being.
This approach aligns with research by Johnson and Smith (2018), who highlight the importance of boundary-setting in preventing teacher burnout. A study by Lee and Thompson (2019) underscores the effectiveness of clear communication strategies in managing parental expectations. Further, Anderson and Williams (2020) emphasize the role of technology in aiding teachers to maintain these boundaries without compromising on responsiveness. 
Insights of Social Studies Teachers Towards Parent-Teacher Partnership During the Pandemic	 
The data gathered from social studies teachers during the pandemic has led to the identification of four key categories that encapsulate their insights on parent-teacher partnerships. These categories are: Establishing parental relations is vital for enhancing student learning and well-being, going the extra mile in professional commitment, embracing adaptability and flexibility as a teacher during the pandemic, and learning to foster greater compassion in the profession in the profession during the pandemic.  This section delves into the teachers' experiences and perspectives as they articulate their lived insights concerning these themes. Their narratives provide a nuanced understanding of the challenges and strategies in fostering effective parent-teacher partnerships, aligning closely with the study's objectives, and offering valuable insights into the unique educational landscape shaped by the pandemic.
Establishing good parental relations is vital for enhancing student learning and well-being.
This theme highlights the understanding that good parental relationships are beneficial and essential in fostering an environment conducive to student learning and overall well-being.  During the pandemic, where traditional educational settings have been disrupted, the role of parents in their children’s education has intensified. Teachers recognize that parents, now more than ever, are crucial partners in ensuring continuity and effectiveness in learning. Teachers seek to build trust and open lines of communication with parents, understanding that such collaboration can lead to more personalized and effective teaching strategies. In turn, well-informed and engaged parents can better support their children’s educational journey, particularly in a remote or hybrid learning environment necessitated by the pandemic. This theme highlights that in these unprecedented times, the partnership between parents and teachers has become a vital pillar in the educational ecosystem, significantly influencing students’ learning experiences and overall well-being. Below are the excerpts of the responses of the participants: .
"It is necessary to settle the difficulties by establishing a good partnership with the parents. If we don’t have communication and relation with the parents, we cannot really understand, or you know what’s really happening to their children at home."  - IDI, Teacher B, L405-425.
“Having a good relationship with the parents makes it easier for us to solve problems regarding their children's behavior. We talk, and we solve the issues or concerns they have. In a way, we both understand our sides and responsibilities.”- IDI, Teacher E, L483-498
“In my ten years of teaching, I can say that during this pandemic, I really appreciated the importance of having good connections with the parents. You know why, sir? We need them, and they need us. So both of us should cooperate with the child.” - FGD, Teacher A, L360-378“Naningkamot pud ko as a teacher ng maka-build ug connection or kana bitawng rapport nga ginatawag sa akong mga studyante kay diha man gud mas mahimong effective ang learning.” (I also make an effort as a teacher to build a connection, or what they call rapport, with my students because that’s where effective learning happens.) - Teacher 7, Item 21

Analyzing the participants' responses, it's evident that these teachers recognize the critical role of parent-teacher partnerships in enhancing student learning and well-being. Their insights reflect a shared understanding that effective communication, mutual respect, and collaboration are fundamental in addressing the diverse needs of students, especially during challenging times like the pandemic. 
This idea aligns with existing literature emphasizing that strong parental relationships are essential for fostering a conducive learning environment is supported by meta-analytic evidence showing that family-school partnership interventions significantly improve children's academic achievement, social-behavioral competence, and overall mental health (Smith et al., 2019). During the pandemic, parent-teacher communication served as a critical moderator of students' emotional well-being, helping bridge the gap created by school closures (Kaim et al., 2023). Teachers have observed that when parents feel satisfied with school support and have clear expectations for communication, their perception of the online learning experience becomes more positive, facilitating a smoother educational journey for the child (Lee, 2024). This collaboration reinforces the idea that active parental engagement, particularly through high expectations and consistent dialogue, remains one of the most reliable predictors of student success (Ateş, 2021).

Going the extra mile in professional commitment
In the context of the study, a significant aspect to explore is how social studies teachers have extended their professional boundaries to adapt to the unique challenges posed by the pandemic. This period has seen educators redefine their teaching methodologies and take on roles beyond traditional classroom duties. Adapting to remote learning, the need to continuously engage students in a virtual environment and integrating current global events into the curriculum have all demanded extraordinary dedication and innovation from teachers. This exploration delves into the various ways social studies teachers have demonstrated resilience and creativity to ensure education remains adequate and relevant despite the numerous obstacles posed by the pandemic.

“Our profession is not easy; we shouldn't just focus on the children but also on their parents. Let's guide them even when it gets tough because they are also like children. In a way, you have to do everything.” - IDI, Teacher D, L517-532
“As someone new to this field, I can confidently say I am not merely a teacher. I go beyond my job description, like giving advice not only to students but also to parents. There have been times when I even taught parents how to navigate online platforms to help their children.” - IDI, Teacher F, L472-492 
“Creating additional learning resources for parents has required extra effort, but it's crucial for empowering them to support their child's education. This initiative has shown me the importance of going the extra mile in ensuring parents are equipped and confident in their role as co-educators." - FGD, Teacher A, L381-403.  

Based on participants' responses, it is evident that these teachers perceive their role as extending far beyond traditional teaching. They recognize the critical importance of involving and empowering parents, especially under the constraints of the pandemic. This involvement ranges from creating specialized resources to providing personal guidance and support, all aimed at enhancing students' educational experience. 
Moreover, educators during the pandemic demonstrated an extraordinary level of commitment, often extending their roles to become facilitators of complex digital change while managing significantly increased workloads (Harvey-Flowers, 2022; Szabó et al., 2021). This "going the extra mile" was frequently driven by a deep sense of professional mission, leading many teachers to innovate and even "bypass" traditional systems to ensure no student was left behind (Sharma et al., 2022). This commitment often involved creating specialized resources to empower parents as "co-educators," a role that research suggests is vital for sustaining student engagement in virtual environments (Sharma et al., 2022). Such dedication illustrates how educators' passion for teaching serves as a primary intrinsic strength that maintains instructional quality during global crises (Sharma et al., 2022).
Embracing adaptability and flexibility as a teacher during the pandemic
 In exploring the insights of social studies teachers during the pandemic, a crucial area of focus has been how these educators have embraced adaptability and flexibility, particularly in the context of parent-teacher partnerships. The global health crisis has transformed the educational landscape and redefined the dynamics between teachers, students, and parents. This discussion explores how social studies teachers have navigated these changes, adapting their roles and teaching methods to maintain effective educational practices and relationships during these unprecedented times.
This section presents excerpts from the responses of the participants. These insights are invaluable in understanding how social studies teachers have adapted their strategies to foster strong, effective partnerships with parents. They highlight educators' resilience, creativity, and commitment to ensuring that the quality of education remains high despite the barriers imposed by the pandemic. The experiences shared by these teachers provide a comprehensive view of the evolving nature of teaching and learning during this period, underscoring the importance of adaptability and flexibility in the face of adversity.

“I have to be manageable in the situation in this time not for the reason that we have pandemic. But as a teacher we took an oath that whatever happens we will never stop and we can adjust” - IDI, Teacher B, L349-363.  

“Yes, because I believe that as a teacher, I need to be more flexible, open-minded, and willing to go the extra mile because that's what being a teacher is about, so I can cope with the challenges.” - IDI, Teacher C, L200-213
"This period taught me the value of collaborative flexibility. Working together with parents, we co-created a 'home learning plan' for each student, which considered their individual needs and family circumstances." FGD, Teacher A, L406-421

The responses collectively underscore a profound sense of duty, resilience, and adaptability among educators. These teachers view adaptability as not a choice but an integral part of their professional identity. Their insights reflect a deep commitment to education and a willingness to go beyond conventional responsibilities. They also highlight the importance of collaboration with parents and tailoring educational approaches to individual student needs, demonstrating a holistic and empathetic approach to teaching during the pandemic.
 For instance, the need for teacher adaptability and resilience became paramount as educators moved into unfamiliar territory in emergency remote teaching (Weidlich & Kalz, 2021; Zara et al., 2022). This professional flexibility involves more than just technical skill; it requires mobilizing adaptive responses and drawing on support from the wider school community to navigate disruptive changes (Sharma et al., 2022). Research indicates that teachers who embrace a flexible "facilitator" role are better equipped to address complex environmental problems and to implement the latest technologies effectively (Muhamad et al., 2021). Furthermore, the ability to bounce back and maintain professionalism in times of crisis is heavily dependent on a culture of collaboration and collegiality among staff (Flores, 2025).
Learning to foster greater compassion in the profession during the pandemic.
In the context of the global health crisis, the role of social studies teachers has evolved significantly, especially in their approach to fostering parent-teacher partnerships. This evolution has been particularly evident in the heightened need for compassion within the profession. The pandemic has not only reshaped the educational landscape but also brought to the forefront the importance of empathy and understanding in the interaction between educators, students, and parents. Below are excerpts of the participants' responses. These insights shed light on the personal and professional transformations experienced by social studies teachers as they navigated the complexities of teaching with compassion during the pandemic.

“I try to consider that if I find it hard the parents also feel the same way. So, I think I need to be more patient with parents, not to get triggered to anger or to be more understandable about things… it is better if we understand each other.” – IDI, Teacher D, L200-226
“The pandemic teaches us to value the importance of patience in dealing with each parent's unique situation. Every family has its own set of challenges. Approaching these situations with compassion and empathy has strengthened our partnerships and ensured continuous support for student learning.” – IDI, Teacher E, L541-564
"The pandemic teaches us to value the importance of patience in dealing with each parent's unique situation. Every family has its own set of challenges. Approaching these situations with compassion and empathy has been key in strengthening our partnerships and ensuring continuous support for student learning." - FGD, Teacher A, L424-450.

Based on the shared insights of the participants, it becomes evident that the teachers' insights are deeply rooted in the principles of empathy, patience, and understanding. Their responses collectively underline the significance of these qualities in strengthening the teacher-parent partnership during the pandemic. They recognize that navigating the educational challenges posed by the pandemic requires a collaborative approach, where understanding each other's struggles and supporting each other are crucial. This shift in perspective indicates a move towards a more empathetic and community-oriented approach in education. 
Moreover, the pandemic underscored the critical role of empathetic and compassionate communication in creating inclusive and supportive learning environments (Yasnita et al., 2025). Fostering greater compassion in teaching helps identify and dismantle the unique educational barriers students and families face during a crisis (Farrell, 2021). By approaching parent-teacher interactions with patience and understanding, educators can significantly ease parental anxiety, thereby building a more cohesive and trusting school community (Kaim et al., 2023; Lee, 2024). This shift toward a more compassionate pedagogical approach not only supports student behavior but also strengthens the fundamental partnership between the home and the school (Yasnita et al., 2025).

4. Conclusion
Based on the findings of the study, the following conclusions were obtained: The study reveals that the pandemic has brought to light the essential role of interaction between teachers and parents in the students' learning process. One clear implication is the need for enhanced communication strategies. Schools may need to facilitate better communication channels accessible to all families, recognizing the varied technological and time resources available at home. Furthermore, the challenges based on social studies teachers in terms of workload and the need to adapt to new teaching modalities suggest a significant demand for professional development. Such development programs should equip teachers with the skills to navigate remote teaching effectively and manage their workloads without burnout.
	Additionally, parents' involvement in their children’s education during the pandemic has been more direct and hands-on, indicating that parents need more support and resources, such as schools providing parent-friendly learning materials or even training sessions to help parents become effective educators at home. The teachers' insights suggest ways to improve the educational experience during times of crisis. There must be a concerted effort to support students' immediate learning environment, including equipping teachers with the right tools and skills and empowering parents to contribute positively to their children’s education. 
	When considering Bronfenbrenner's Ecological Systems Theory, the implications of this study become even more profound. Within the microsystem, the direct environment of a child and the enhanced need for communication and support speak to the necessity of strengthening the relationships between the child, their teachers, and parents where the impact on student learning is most immediate and palpable and where targeted interventions can be most effective. For instance, the mesosystem, which involves the interrelations among the microsystems in a child's life, is exemplified by the need for schools to create integrative educational experiences that bridge home and school settings. The pandemic has created a situation in which these two environments are more intertwined than ever, highlighting the importance of coherence and consistency in educational strategies and parental involvement.
	As such, the study's implications align with Bronfenbrenner's theory by emphasizing the importance of a supportive and cohesive learning environment across the systems that interact with the child's development. Recognizing and addressing the needs within these interconnected systems can lead to a more holistic and practical approach to education, particularly in times of crisis. The study's findings support the argument for a more holistic approach to understanding the pandemic's impact on education. While the microsystem and mesosystem are crucial, an exclusive focus on these areas may not fully capture the systemic and longitudinal complexities of education. A comprehensive approach that includes the exosystem, macrosystem, and chronosystem could provide a more nuanced understanding of the challenges and opportunities that have emerged from this global crisis, would reflect the educational ecosystem's intricacy, and enable the development of policies and practices that are robust, adaptable, and equitable across different contexts and over time.
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