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ABSTRACT 

	Aims: To examine how political and civic awareness relate to political and civic engagement among Senior High School (SHS) students in the Philippines, and to identify the mechanisms through which awareness is converted into action. It advances civic education theory by refining the Input–Process–Output (IPO) framework to highlight mediating processes between awareness and engagement, and extends Freire’s critical consciousness and Bandura’s social learning perspectives to explain how awareness becomes participation in hybrid classroom/digital contexts.
Study design: An explanatory sequential mixed‑methods design was employed, combining quantitative analysis of awareness–engagement relationships with qualitative exploration of underlying mechanisms.
Place and Duration of Study: The study was conducted in Domingo Lacson National High School, Banago, Bacolod City, Negros Occidental, Philippines during the School Year 2025–2026.
Methodology: Stratified random sampling yielded 400 students balanced by sex, grade level, and SHS track. A five‑part questionnaire, using Likert‑based scales, measured demographics, political awareness, civic awareness, political engagement, and civic engagement. Regression models controlled for demographic variables (sex, grade level, track). Extreme‑case purposive sampling selected 8 students for focus group discussions. Quantitative findings identified patterns that directly shaped focus group prompts, enabling qualitative insights to deepen interpretation of statistical trends. Quantitative data were analyzed using descriptive statistics, subgroup comparisons, correlations, and regressions, while qualitative data were examined through reflexive thematic analysis.
Results:  Students were generally “Aware” in both domains, with civic engagement stronger than political engagement. Political awareness moderately predicted political engagement (r ≈ .40; R² ≈ .16), while civic awareness strongly predicted civic engagement (r ≈ .67; R² ≈ .45). Qualitative themes revealed mechanisms including digital political learning, curricular disparities, incentive‑dependent participation, and peer‑network socialization. Track differences were most pronounced for awareness, grade differences modest for engagement, and sex differences minimal.
Conclusion: 
Awareness alone does not guarantee participation; civic pathways serve as bridges toward political learning. This study advances IPO theory by highlighting process‑level mediators that convert awareness into engagement, extends Freire’s and Bandura’s frameworks to hybrid classroom and digital contexts, and positions the Philippine SHS case as globally relevant for understanding youth civic development in digital democracies. Policy implications point to track‑inclusive experiential civics, stronger media and information literacy, and autonomy‑supportive school routines that reliably transform awareness into action.
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1. INTRODUCTION

Across democracies, concerns persist about whether schools adequately prepare young people for sustained civic and political participation. Declining civics scores in the United States and persistent funding disparities between civics and STEM education highlight the urgency of strengthening civic learning (National Center for Education Statistics, 2024; Hoover Institution, 2025; Carnegie Corporation of New York, 2024). Research consistently shows that open, discussion‑rich classrooms and democratic school climates foster civic knowledge, political interest, and efficacy (Kristensen, Denk, Olson, & Solhaug, 2022; Reichert, Chen, & Torney‑Purta, 2018). These effects, however, are often mediated by trust in institutions and political efficacy rather than direct exposure alone (Reichert et al., 2018; Kristensen et al., 2022).
 
Political awareness, civic awareness, political engagement, and civic engagement are foundational pillars of active citizenship. Civic awareness extends beyond knowledge of rights and duties to include values and dispositions that inspire responsible community participation; extracurricular and community involvement (e.g., social initiatives, volunteerism) can foster tolerance, responsibility, and civic consciousness (Lundberg & Abdelzadeh, 2022; Martini et al., 2023; Zarrett et al., 2021). Political awareness involves understanding political systems, rights, duties, and current events, and the capacity to critically engage political information, while civic engagement includes actions such as voting, advocacy, and community service (Kristensen, Denk, Olson, & Solhaug, 2021; Longley, 2022). Distinguishing civic from political engagement clarified that the former concerned involvement with collective well‑being and community issues, whereas the latter focused on participation in political institutions, processes, and decision‑making (Barrett & Pachi, 2019). Conceptually, the connection between civic engagement and political literacy was essential for nurturing responsible citizenship; when youth were informed and encouraged to take thoughtful, proactive steps, they were empowered to participate meaningfully in communities and governance (Barton & Ho, 2020).

In the Philippine context, civic development increasingly unfolds in hybrid online/offline spaces (Murthy, 2018; Sastramidjaja, 2024). Adolescents rely heavily on social media for information and expression (UNICEF Philippines, 2023/2024; Wui et al., 2025), while classroom openness has been shown to enhance digital literacy and predict online civic engagement (Wui, Claudio, Zhang, Reyes, Reyes, & Leviste, 2025; Pacatan, Macalinao, Juhailie, Amora, & Seclot, 2025). Nationally, youth participation has become highly salient, exemplified by the record 82.2% voter turnout in the 2025 midterm elections (ABS‑CBN News, 2025; GMA News Online, 2025; Philstar.com, 2025; Rappler, 2025). Within the K–12 system, Republic Act No. 10533 mandates schools to form empowered citizens (Department of Education, 2013; Lawphil, 2013), and the Understanding Culture, Society, and Politics (UCSP) course explicitly foregrounds civic competencies and democratic participation (Ceremonia‑Cerda, 2024; Wui et al., 2025).
 
Despite these institutional commitments, gaps remain in understanding how awareness translates into engagement, particularly in digitally saturated democracies of the Global South. Existing studies often treat awareness as a uniform cognitive precursor to participation, overlooking relational and contextual mediators such as peer networks, digital literacies, and curricular disparities (Barrett, 2018; Reichert, Chen, & Torney‑Purta, 2018; Kristensen, Denk, Olson, & Solhaug, 2022; Wui, Claudio, Zhang, Reyes, Reyes, & Leviste, 2025; Ceremonia‑Cerda, 2024). This study addresses that gap by investigating how political and civic awareness relate to engagement among Senior High School students in the Philippines. It is guided by Freire’s notion of critical consciousness (1970/2000), which emphasizes dialogue, conscientization, and the transformation of learners into active subjects of democratic life. Awareness is therefore not treated as a static cognitive state but as a relational process shaped by participation and reflection, consistent with Freire’s insistence that education must cultivate critical consciousness. Bandura’s social learning theory (1977) and social cognitive framework (1986) further inform this study by highlighting how observational learning, self‑efficacy, and reciprocal determinism shape civic and political engagement. Awareness and engagement are understood as mutually reinforcing, with peer networks and institutional structures providing the social models through which civic behaviors are learned and enacted. Within an IPO framework, the study combines quantitative estimates of relationships with qualitative insights into mechanisms. In doing so, it contributes to theory by refining models of youth political socialization, extends existing frameworks to hybrid classroom/digital contexts, and situates the Philippine SHS case as globally relevant for understanding youth civic development.
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Figure 1. Schematic Diagram Showing Input–Process–Output (IPO) Conceptual Framework of the Study.


An explanatory sequential mixed‑methods design was employed, consistent with Creswell and Plano Clark’s (2018) framework for integrating quantitative and qualitative strands. The quantitative strand estimated relationships between awareness and engagement, while the qualitative strand explained mechanisms underlying those patterns. Mixed‑methods design was used because survey data alone could identify patterns across sex, grade level, and track, but could not explain why certain groups were more or less engaged. The focus group discussions added this depth by revealing students’ motivations, challenges, and lived experiences. By combining quantitative and qualitative strands, the study moved beyond surface trends to provide a richer, more grounded understanding of how awareness translates into engagement.


2.2 Setting and Participants
Conducted in a large public Senior High School (SY 2025–2026), stratified random sampling yielded N = 400 students balanced by grade, sex, and track. Extreme‑case purposive sampling (n = 8) selected students at the highest and lowest ends of awareness and engagement scores.

2.3 Instruments
A five‑part questionnaire measured demographics, political awareness, civic awareness, political engagement, and civic engagement. All substantive items were rated on a four‑point Likert‑type scale (1 = Not Aware/Not Engaged, 2 = Less Aware/Fairly Engaged, 3 = Aware/Engaged, 4 = Highly Aware/Highly Engaged). Survey items included: “I understand that there are three branches of government of the Republic of the Philippines: executive, legislative, and judicial” (Political Awareness); “I recognize the importance of participating in relief operations and rehabilitation efforts during natural disasters” (Civic Awareness); “I am mindful of how to critically assess information sources and make well‑informed decisions on civic matters such as elections” (Civic Engagement); and “I plan to vote in presidential elections when eligible” (Political Engagement).

Construct validity was established through expert review and adaptation to the Philippine Senior High School context. Five subject‑matter experts evaluated the instrument using Oducado’s (2021) Survey Instrument Validation Rating Scale, yielding an average rating of 4.93 (Excellent), which confirmed the clarity, relevance, and cultural appropriateness of the items. Reliability was also high, with McDonald’s ω ranging from .906 to .958 across the four scales, indicating excellent internal consistency.

For the qualitative phase, a semi‑structured Focus Group Discussion (FGD) guide was developed to complement and explain the quantitative findings. The initial pool of 16 questions was derived from salient survey results and then subjected to expert validation using Lawshe’s (1975) Content Validity Ratio (CVR). Five subject‑matter experts in Social Studies, civic and political studies, and qualitative research reviewed the items and classified them as essential, useful but not essential, or not necessary. Only three questions achieved a CVR of 1.0, indicating unanimous agreement on their essentiality, and these were retained in the final guide. Representative questions included: “Have you ever participated in political activities (e.g., student government, school campaigns, advocacy posts, petitions)? What motivated you to do so?”, “Have you participated in civic or volunteer activities (e.g., clean‑up drives, donation drives, student‑led programs)? Why or why not?”, and “Can you describe a memorable experience that made you more politically or civically engaged?”

2.4 Procedures
Surveys were administered in classrooms; FGDs were conducted with extreme‑case participants. Ethical safeguards included informed consent, voluntariness, anonymization, and compliance with RA 10173.

2.5 Data Analysis
The data gathered for this study were tabulated, analyzed, and interpreted using statistical tools appropriate for a descriptive‑correlational design. All quantitative analyses were performed using Jamovi software (version 2.3), while qualitative data were analyzed through reflexive thematic analysis following Braun and Clarke’s (2013) framework. Trustworthiness of qualitative findings was ensured through triangulation, member checking, peer debriefing, and maintaining an audit trail. To determine the demographic profile of participants and their levels of political awareness, civic awareness, political engagement, and civic engagement, descriptive statistics (mean and standard deviation) were employed. Interpretation of mean scores was guided by predefined scoring scales.

Prerequisite tests were performed to ensure statistical assumptions were met, including normality, homogeneity of variances, and linearity. Group differences were examined using independent‑samples t‑tests, relationships were assessed through Pearson’s Product–Moment Correlation Coefficient (r), and predictive effects were tested using simple linear regression.

Validity and Reliability of Instruments  
The quantitative survey instrument was validated through expert review using Oducado’s (2021) Survey Instrument Validation Rating Scale, which integrates established criteria from Good and Scates (1972), Polit and Beck (2004, 2006), Chávez and Canino (2005), and Johnson (2013). A panel of five subject‑matter experts rated the instrument across 13 criteria, yielding an average score of 4.93 (Excellent), confirming its clarity, relevance, and cultural appropriateness for Senior High School students. Reliability was established through a pilot test with 30 students not included in the main study, with McDonald’s ω coefficients ranging from .906 to .958, indicating excellent internal consistency across all constructs.

For the qualitative phase, the Focus Group Discussion (FGD) guide was validated using Lawshe’s (1975) Content Validity Ratio (CVR). Out of 16 initial questions, only three items achieved a CVR of 1.0, reflecting unanimous expert agreement on their essentiality. These validated items formed the final FGD guide, ensuring alignment with the study’s objectives and clarity for participants.

Together, these procedures ensured that both quantitative and qualitative instruments were valid, reliable, and appropriate for the study context.

3. results and discussion

3.1 Overall Trends
Students were generally “Aware” in both domains, with civic engagement stronger than political engagement. Quantitative results showed mean scores in the Aware band for political and civic awareness, while civic engagement fell in the Engaged band and political engagement in the Fairly Engaged band. This pattern echoes Philippine findings that awareness is consistently high but engagement lags (Landig & Landig, 2024). As one participant explained, “I post about social issues on Facebook because it’s the easiest way to reach my classmates.” (Female, Grade 12, Academic Track). Internationally, NCES (2018, 2022) reported similar gaps in U.S. youth, where civic knowledge is stable but engagement remains modest without experiential pedagogy.

3.2 Subgroup Differences
Subgroup analyses revealed that track differences were the most pronounced, particularly in awareness. Academic students consistently scored higher than their TVL counterparts, with effect sizes approaching medium magnitude (political awareness d ≈ 0.49; civic awareness 
d ≈ 0.52). This pattern reflects curricular exposure: HUMSS and other academic strands integrate civics‑rich subjects such as Social Sciences, Philippine Politics and Governance, and Media and Information Literacy, while TVL strands emphasize technical competencies with limited civic content. One HUMSS student explained, “In Grade 12, we have more subjects that focus on government… we HUMSS students usually sit together, and that’s what we end up talking about.” (Female, Grade 12, Academic Track). Another added, “There are subjects that influence them… they discover that they are interested in politics because of those subjects.” (Male, Grade 11, Academic Track). These accounts highlight how structured curricular opportunities foster awareness through repeated exposure and peer discussion.

International evidence reinforces this finding. The International Civic and Citizenship Education Study (ICCS) reported similar academic–vocational disparities across Europe and Latin America, where students in academically oriented programs demonstrated higher civic knowledge and engagement than those in vocational tracks (Schulz et al., 2018; Kerr et al., 2010). ICCS scholars attribute these differences to sustained exposure to social sciences and humanities, which provide opportunities for deliberation and critical reflection. The Philippine case therefore resonates with global patterns, underscoring the need to embed civic content across all strands to reduce inequities. Without such integration, vocational students risk being systematically disadvantaged in civic literacy, perpetuating gaps in democratic participation.

Grade differences were modest, with Grade 12 students scoring slightly higher in engagement (d ≈ 0.15–0.22). This incremental gain reflects developmental progression and structural opportunities. Grade 12 students are closer to voting eligibility and have completed the Media and Information Literacy (MIL) subject, which enhances their ability to evaluate information and participate responsibly. One participant noted, “In Grade 12, we already have the MIL subject… so Grade 12 students are more enhanced compared to those in Grade 11.” (Male, Grade 12, TVL Track). Another suggested, “It would be better if their program were regular, like having a clean‑up drive every Friday.” (Male, Grade 12, TVL Track). These insights show that while maturity and curricular exposure contribute to engagement, institutionalization of civic routines is equally critical. Encina and Berger (2021) similarly found that consistent, structured civic programs not occasional one-time event build sustained participation. Thus, grade progression alone is insufficient without institutional scaffolding.

Sex differences were minimal, with females scoring slightly higher in awareness but not significantly different in engagement. This parity echoes Philippine studies (Arias & Montalbo, 2024) and global findings (García‑Albacete & Hoskins, 2025), which suggest that gender gaps in civic outcomes are narrowing in digital contexts. Yet qualitative data revealed nuanced perceptions. One female participant observed, “Young people today are more open‑minded when it comes to politics compared to older generations.” (Female, Grade 12, Academic Track). Another challenged, “You’ve been voting for so long, why is there still corruption?” (Female, Grade 12, Academic Track). These statements reflect critical consciousness and frustration with intergenerational patterns, consistent with Freire’s (1970/2000) emphasis on conscientization. While quantitative results show parity, qualitative insights suggest that female students may be more vocal in articulating critique, possibly reflecting relational scaffolding and peer‑driven socialization.

Taken together, subgroup differences highlight three key insights. First, track disparities matter most, with academic students advantaged by civics‑rich curricula. This finding aligns with ICCS comparative data and underscores the need for equity in curricular design. Second, grade differences are modest, suggesting that developmental progression must be coupled with institutionalized civic routines to yield meaningful gains. Third, sex differences are minimal, but qualitative evidence points to nuanced gendered expressions of critical consciousness. These patterns refine the IPO framework by showing that awareness and engagement are conditioned not only by individual attributes but by structural enablers: curriculum exposure, institutional routines, and peer networks. Addressing these disparities requires track‑inclusive civics, regularized programs, and gender‑sensitive approaches that amplify youth voices across contexts.

3.3 Awareness–Engagement Links
Regression analyses revealed distinct patterns in how awareness relates to engagement. Political awareness was moderately associated with political engagement (r = .40; R² = .16), indicating that awareness explains about 16% of the variance in political action. Civic awareness, by contrast, was strongly associated with civic engagement (r = .67; R² = .45), accounting for nearly half of the variance. These associations remained significant even after controlling for sex, grade level, and track, underscoring the robustness of the relationship. The difference in explanatory power between civic and political domains highlights the accessibility of civic practices as entry points into democratic life. Civic activities often involve local, familiar routines such as clean‑up drives, peer‑led initiatives, or classroom projects that are easier to translate into action than the more complex institutional structures of political participation.

This distinction resonates with international findings. The ICCS 2016 study reported that civic knowledge was more strongly linked to civic participation than political knowledge across 24 countries, suggesting that civic pathways are globally more reliable predictors of engagement (Schulz et al., 2018). Similarly, Kerr et al. (2010) found in the ICCS European report that civic knowledge correlated with participation in school‑based activities, while political knowledge was less consistently tied to political action. The Philippine case therefore aligns with comparative evidence, reinforcing the idea that civic awareness provides a more immediate and actionable foundation for youth engagement.

Qualitative data further illuminate these quantitative patterns. Focus group discussions revealed that awareness does not always translate into authentic participation. Many students admitted joining civic activities for extrinsic rewards such as attendance credit or grades. One participant confessed, “I only joined the clean‑up drive because of the plus points.” (Female, Grade 12, Academic Track). Another recalled, “When we were in Grade 10, we cleaned because it was required for attendance.” (Female, Grade 11, TVL Track). These accounts reflect controlled motivation, consistent with Ryan and Deci’s (2020) self‑determination theory, which distinguishes between extrinsic and intrinsic drivers of behavior. While awareness may provide knowledge of civic issues, engagement requires autonomy‑supportive contexts that foster genuine motivation. Without such structures, participation risks being superficial and short‑lived.

Bandura’s social cognitive framework (1986) helps explain these dynamics. Awareness contributes to self‑efficacy, the belief in one’s ability to act but efficacy alone is insufficient without opportunities for mastery experiences. Civic awareness often provides immediate contexts for action, such as peer‑organized projects or school‑based routines, reinforcing efficacy through practice. Political awareness, however, requires navigating more complex structures such as elections, governance, and policy debates, which may feel distant or inaccessible to students. As one participant noted, “Young people today are more open‑minded when it comes to politics compared to older generations, but it’s hard to see how we can really change things.” (Female, Grade 12, Academic Track). This statement reflects awareness without efficacy, highlighting the gap between knowledge and action in the political domain.

The role of peer networks also emerged as a critical mediator. Students described how conversations with friends encouraged them to act on their awareness. One participant explained, “My friends were always engaged in political topics… that was what pushed me to start engaging in politics as well.” (Male, Grade 11, Academic Track). Another added, “Whenever our conversations are about politics and we notice some information is wrong, we correct it so our understanding remains accurate.” (Female, Grade 12, Academic Track). These accounts illustrate Bandura’s principle of observational learning: peers serve as models, reinforcing both awareness and engagement. In civic contexts, peer scaffolding makes participation more immediate and less intimidating, strengthening the awareness–action link.

Taken together, these findings refine the IPO framework by showing that awareness is necessary but insufficient. Civic awareness translates more reliably into engagement because it is embedded in accessible routines and peer networks, while political awareness requires additional structural supports to become action. The Philippine case confirms global evidence that engagement flourishes when schools provide autonomy‑supportive environments, service learning opportunities, and democratic practices (Barrett & Pachi, 2019). Without such structures, awareness risks remaining a cognitive precursor rather than a behavioral outcome.

Interpretatively, the stronger civic pathway suggests that schools should treat civic engagement as a gateway to political learning. By embedding civic tasks across strands and institutionalizing routines, educators can scaffold awareness into action, building efficacy and motivation. Over time, these civic experiences may spill over into political domains, preparing students for more complex forms of participation. This insight contributes to comparative civic education scholarship by situating the Philippine SHS case within global debates on how awareness relates to engagement, emphasizing the relational and contextual factors that condition this link.

3.4 Qualitative Insights
Six themes explained these patterns: digital political learning, curricular disparities, incentive‑dependent participation, intergenerational tensions, structural school factors, and peer‑network socialization.

Theme 1: Digital Political Awakening and Self‑Directed Learning
Students’ political awareness often emerged from self‑directed digital exploration rather than classroom instruction. This aligns with Philippine studies showing youth reliance on Facebook and TikTok for civic learning (Velasco et al., 2024; Arias & Montalbo, 2024). One participant explained, “On social media, I join political groups and do research… whenever I see a post that raises awareness, I immediately share it and add my perspective.” (Female, Grade 12, Academic Track). Another added, “In writing essays, I feel motivated to create them because it helps make others aware of what is happening.” (Female, Grade 11, TVL Track). Internationally, Tzankova et al. (2021) found similar patterns in Europe, where adolescents treat social media as civic classrooms but face risks of misinformation. Thus, digital platforms are powerful but require schools to embed media literacy to ensure accuracy and responsible engagement.

Theme 2: Curriculum‑Based Political Literacy Disparities
FGDs revealed clear disparities across strands: HUMSS learners reported stronger political literacy due to structured civics subjects, while TVL students had fewer opportunities. Locally, Landig & Landig (2024) and Pacatan et al. (2025) confirmed that HUMSS cohorts benefit from discussion‑rich pedagogy. As one student noted, “In Grade 12, we have more subjects that focus on government… we HUMSS students usually sit together, and that’s what we end up talking about.” (Female, Grade 12, Academic Track). Another observed, “There are subjects that influence them… they discover that they are interested in politics because of those subjects.” (Male, Grade 11, Academic Track). Internationally, van de Werfhorst et al. (2025) found similar academic–vocational gaps in Europe, where civic outcomes depend on sustained exposure to social sciences. This underscores the need to embed civic content across all strands to reduce inequities.

Theme 3: Incentive‑Dependent Civic Participation
Students often joined civic activities for extrinsic rewards such as attendance credit or grades, reflecting controlled motivation (Ryan & Deci, 2020). Philippine evidence shows similar reliance on incentives in school‑based civic programs (Barber et al., 2021). One participant admitted, “I only joined the clean‑up drive because of the plus points.” (Female, Grade 12, Academic Track). Another recalled, “When we were in Grade 10, we cleaned because it was required for attendance.” (Female, Grade 11, TVL Track). Internationally, Barrett & Pachi (2019) emphasized that civic engagement flourishes when schools adopt service learning and democratic practices that foster intrinsic motivation. Thus, both local and global evidence highlight the need to shift from incentive‑driven participation to autonomy‑supportive approaches.

Theme 4: Intergenerational Tensions and Youth Critical Consciousness
Youth expressed frustration with older generations’ voting patterns and corruption, reflecting a growing critical consciousness. Locally, Ragusta (2024) and Wui et al. (2024) documented how younger voters increasingly reject transactional politics. One participant shared, “Young people today are more open‑minded when it comes to politics… unlike before.” (Female, Grade 12, Academic Track). Another challenged, “You’ve been voting for so long, why is there still corruption?” (Female, Grade 12, Academic Track). Internationally, García‑Albacete & Hoskins (2025) observed similar generational divides in Europe, where youth demand transparency and accountability. This suggests a global shift toward values‑based evaluation of leaders, with Filipino youth part of a broader regional wave of reform‑oriented activism.

Theme 5: Developmental and Structural Factors in Engagement
Grade 12 students described feeling “enhanced” due to Media and Information Literacy (MIL) and voting eligibility, highlighting developmental progression. Locally, DepEd (2019) emphasized MIL as foundational for responsible civic engagement. A participant explained, “In Grade 12, we already have the MIL subject… so Grade 12 students are more enhanced compared to those in Grade 11.” (Male, Grade 12, TVL Track). Another suggested, “It would be better if their program were regular, like having a clean‑up drive every Friday.” (Male, Grade 12, TVL Track). Internationally, Encina & Berger (2021) found that institutionalized civic routines, not sporadic events, build sustained participation. This underscores the need for consistent, structured civic programs across grade levels.

Theme 6: Peer Networks and Collective Political Socialization
Peer influence emerged as a powerful driver of political engagement. Locally, Somosot (2025) found that peer ties predicted civic participation more strongly than social media use. One student shared, “My friends were always engaged in political topics… that was what pushed me to start engaging in politics as well.” (Male, Grade 11, Academic Track). Another explained, “Whenever our conversations are about politics and we notice some information is wrong, we correct it so our understanding remains accurate.” (Female, Grade 12, Academic Track). Internationally, Encina & Berger (2021) and Tzankova et al. (2021) emphasized that peer deliberation strengthens civic agency across contexts. Thus, Filipino youth networks function as collaborative civic learning environments, echoing global findings on the importance of peer‑driven socialization.
















3.5 Tables

Table 1. Subgroup Differences in Awareness and Engagement (Means, Effect Sizes, and Interpretive Notes)

	Construct
	Subgroup Comparison
	Mean Difference
	Effect Size (d)
	Significance
	Interpretive Note

	Political Awareness
	Female vs. Male
	+0.16
	0.28 (small)
	p = .01
	Females slightly more aware; difference modest.

	
	Academic vs. TVL
	+0.27
	0.49 (approaching medium)
	p < .001
	Track exposure drives awareness gap.

	
	Grade 12 vs. 11
	+0.02
	0.04 (trivial)
	ns
	Grade progression does not affect awareness.

	Civic Awareness
	Female vs. Male
	+0.20
	0.33 (small–medium)
	p = .001
	Females slightly higher awareness.

	
	Academic vs. TVL
	+0.31
	0.52 (approaching medium)
	p < .001
	Curriculum exposure explains track gap.

	
	Grade 12 vs. 11
	+0.02
	0.03 (trivial)
	ns
	Grade progression negligible.

	Political Engagement
	Grade 12 vs. 11
	+0.14
	0.22 (small)
	p = .03
	Grade 12 slightly more engaged, likely due to voting readiness.

	Civic Engagement
	Academic vs. TVL
	+0.14
	0.23 (small)
	p = .02
	Academic track slightly higher, but overall engagement strong across tracks.



Interpretive emphasis: Track differences matter most for awareness; grade differences matter modestly for engagement; sex differences are minimal.








Table 2. Awareness Predicting Engagement (Regression Summary with Interpretive Emphasis)
	Predictor
	r
	R²
	B (Unstandardized)
	Interpretation

	Political Awareness → Engagement
	.40
	.16
	0.46
	Awareness moderately predicts engagement; barriers limit translation into action.

	Civic Awareness → Engagement
	.67
	.45
	0.67
	Awareness shows a strong association with engagement; civic activities more accessible and immediate.


Interpretive emphasis: Civic pathways are stronger and more reliable than political pathways, suggesting civic engagement can serve as a gateway to political learning.


Table 3. Integration of Quantitative and Qualitative Results

	Quantitative Finding
	Qualitative Themes
	Integration Type
	Meta‑Inference (IPO)

	Females > Males in Political Awareness
	Digital self‑learning; Critical consciousness
	Convergence + Explanation
	Female advantage linked to digital exploration and critical reflection

	Academic > TVL in Political Awareness
	Curriculum disparities
	Convergence + Explanation
	Civics‑rich curriculum drives higher awareness

	Civic Awareness strongly associated with Civic Engagement (r = .67, R² = .45)
	Peer networks; Curriculum exposure
	Convergence + Complementarity
	Awareness translates into action when scaffolded by peers and embedded tasks

	Political Awareness moderately associated with Political Engagement (r = .40, R² = .16)
	Incentive‑dependent participation; Structural factors
	Complementarity
	Awareness alone insufficient; requires autonomy‑supportive opportunities

	Quantitative Finding
	Qualitative Themes
	Integration Type
	Meta‑Inference (IPO)

	Grade 12 > Grade 11 in Political Engagement
	Developmental progression; Voting horizon
	Convergence + Explanation
	Maturity and voting readiness slightly increase engagement

	Civic Engagement parity by sex and grade
	Peer networks; Institutional routines
	Convergence
	Engagement shaped more by peer and school structures than demographics

	Academic > TVL in Civic Engagement
	Curriculum disparities; Structural factors
	Convergence + Explanation
	Embedded civic tasks in academic tracks foster stronger engagement



Table 3 demonstrates that civic awareness consistently shows stronger associations with engagement than political awareness, underscoring the accessibility of civic practices as entry points into democratic life. Track disparities highlight the importance of civics‑rich curricula, while parity across sex and grade suggests that peer networks and institutional routines are more influential than demographics. Taken together, these meta‑inferences refine the IPO framework by emphasizing process‑level mediators: curriculum exposure, peer influence, and motivational structures that condition whether awareness becomes engagement. These associations reflect the context of one public SHS in Bacolod City, and generalizability should be interpreted cautiously.

The study demonstrates that awareness is significantly associated with engagement, with stronger relationships in the civic domain than in the political domain. This distinction underscores the accessibility of civic practices as entry points into democratic life. Civic activities often demand attentiveness to local needs and participation in familiar routines, making them more proximal and less institutionally complex than political engagement. This finding refines existing models of youth political socialization by showing that awareness is not merely a cognitive precursor to efficacy and trust but is itself shaped by relational and contextual factors. In particular, the IPO framework gains nuance by highlighting how civic awareness operates differently across domains, suggesting refinements to theories that treat awareness as a uniform correlate of engagement.

Qualitative insights further illuminate the mechanisms through which awareness relates to action. Open, discussion‑rich classrooms and predictable civic routines provide relational spaces where awareness is cultivated and enacted. Students’ experiences of peer‑led fact‑checking and guided expression resonate with democratic school climate literature, which emphasizes respect and student voice as drivers of civic outcomes. Importantly, the Philippine case adds to this body of work by showing how classroom openness enhances digital literacy, which in turn mediates online civic engagement. This contribution extends comparative civic education scholarship by situating digital practices within institutional contexts, demonstrating that platform literacy is not peripheral but central to contemporary civic development.
The findings also highlight the dual role of digital environments. Students’ self‑directed digital learning fosters immediacy and community but simultaneously exposes them to misinformation and risks. This tension underscores the need for schools to scaffold healthy online participation. Embedding media and information literacy (MIL) tasks such as source triangulation, claim evaluation, and platform‑aware audience design offers a pathway to harness students’ digital motivation while mitigating vulnerabilities. This insight contributes to broader debates on democratic resilience in the digital age, positioning schools as critical sites for cultivating both agency and protection against misinformation. Institutional and contextual factors further shape engagement. The elevated midterm turnout likely amplified civic salience in students’ households and feeds, creating motivational spillovers that reinforced classroom learning. While causality cannot be claimed, this observation suggests that situating civic education during periods of heightened national attention may coincide with stronger effects. Moreover, strand‑based disparities in politically relevant exposure reveal inequities in awareness opportunities. Addressing these gaps requires track‑inclusive civics that embed issue‑based deliberation, simulations, audits, and service‑learning into diverse curricular contexts. Such strategies advance knowledge on equity in civic learning, challenging assumptions that civic education can be uniformly delivered across student populations.

Taken together, the study contributes to knowledge‑building in three ways. First, it refines theoretical models by showing that awareness is relational and domain‑specific, not a uniform correlate of engagement. Second, it demonstrates the significance of the Philippine SHS case, where institutional reforms and digital realities intersect to shape civic outcomes.By connecting to ICCS comparative datasets, this study contributes to understanding how local civic education outcomes resonate with international trends (Schulz et al., 2018; Kerr et al., 2010). Third, it highlights the broader societal stakes of civic education, particularly the need to scaffold digital participation and address inequities across student tracks. By situating awareness within systemic, relational, and digital contexts, this study advances understanding of how schools can cultivate durable civic action and democratic resilience. 

 

4. Conclusion

This study offers a nuanced portrait of Senior High School students’ civic and political development through the lens of the Input–Process–Output (IPO) framework. However, several limitations must be acknowledged.  First, the study employed a correlational design; therefore, findings should be interpreted as associations rather than causal effects. While regression analyses identified significant relationships between awareness and engagement, the design does not permit causal inference. Second, the sample was drawn from a single public Senior High School in Bacolod City, which constrains the generalizability of results to other schools, regions, or educational contexts. Third, although multivariate regression models simultaneously controlled for sex, grade level, and track, further modeling approaches could strengthen analytical rigor by examining interaction effects and additional covariates. Fourth, while the instrument demonstrated excellent reliability and strong content validity through expert review, construct validity was not formally tested using factor analysis. 

Future research should employ exploratory and confirmatory factor analyses to provide stronger evidence of validity. Address these limitations by expanding to multi‑site and cross‑regional samples, allowing for comparative analyses across diverse educational contexts. Longitudinal designs are recommended to validate whether strengthening inputs (e.g., track‑inclusive curricula) and processes (e.g., peer networks, autonomy‑supportive pedagogy) lead to sustained outputs in civic and political engagement. Researchers should also test IPO‑based interventions, comparing autonomy‑supportive versus incentive‑driven designs, and examine how socioeconomic supports influence participation quality. Finally, future studies should integrate measures of community‑based and digital civic action, capturing the full spectrum of youth engagement beyond the school environment.

In extending Freire’s critical consciousness and Bandura’s social learning perspectives to hybrid classroom and digital contexts, the study underscores how awareness is relational and mediated by peer networks, incentives, and curricular structures.

While limited awareness takes its toll through reduced participation and misinformation, stronger civic education can foster deeper engagement and democratic resilience.
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DEFINITION OF TERMS

The following terms are conceptually and operationally defined to ensure clarity and consistency in this study.
 
Civic Awareness. Conceptually, civic awareness refers to the understanding of roles, rights, and responsibilities within society, including recognition of social, political, and cultural issues that shape community life (Achour & Alghamdi, 2022). Operationally, it was measured as SHS students’ ability to recognize societal structures, understand responsibilities, and identify their role in contributing to community and national development, assessed through survey items on civic duties, participation, and perceived impact.
 
Civic Engagement. Conceptually, civic engagement encompasses activities and attitudes that promote participation in social and political life, strengthening democratic society (Banyan, 2023). Operationally, it was measured as SHS students’ active involvement in community service, awareness of social issues, and participation in civic or volunteer activities.
 
Political Awareness. Conceptually, political awareness refers to recognition and understanding of political knowledge, including issues, institutions, and leaders at local, national, and global levels (Achour & Alghamdi, 2022). Operationally, it was measured as SHS students’ comprehension of political systems, participation in political discussions, and familiarity with current events.
 
Political Engagement. Conceptually, political engagement refers to active involvement in political processes, including voting, campaigning, advocacy, and public discussions (Thelma et al., 2024). Operationally, it was measured as SHS students’ self‑reported participation in five dimensions: contacting officials or media, voting, campaign involvement, digital political expression, and activism (e.g., petitions, demonstrations, youth‑led events).
 
Senior High School (SHS). Conceptually, SHS refers to the final two years of secondary education (Grades 11–12), serving as a transition to higher education or the workforce (Department of Education, 2021). Operationally, it was defined as the educational level of participants enrolled in Grades 11 and 12 during SY 2025–2026 in a public school in Bacolod City.
 
SHS Track. Conceptually, SHS track refers to specialized pathways addressing students’ interests and career goals (Department of Education, 2020). Operationally, it was defined as the academic pathway chosen by students, categorized into Academic Track (HUMSS, STEM, ABM) and Technical‑Vocational‑Livelihood (TVL) Track, measured by enrollment records during SY 2025–2026.








