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Abstract
The present study was undertaken to analyse the level of happiness among secondary school teachers and to compare their level of happiness with respect to gender, type of school, and locality. The study used a descriptive survey design to carry out the research, and a total of 125 secondary school teachers from the different schools of Balasore district of Odisha were chosen as samples using a simple random sampling technique. The data was collected during the academic session 2025-2026 using a self-developed Happiness Scale with CVI of 0.785 and split half reliability of 0.723.  The scale comprises 56 statements related to the 7 dimensions of workplace happiness. Both descriptive and inferential analysis methods were used for the analysis of data. The results showed that the majority of secondary school teachers (75.2%) had a moderate level of workplace happiness, while 12% teachers had a high level of happiness and 12.8% teachers had a low level of happiness (M = 221.65, SD = 17.41). The results of the independent t-test indicated that there is no significant difference in workplace happiness between male and female secondary school teachers. But the result revealed that there is a significant difference in workplace happiness on the basis of the type of school and locality. It was found that the teachers in government schools have higher workplace happiness than teachers in private schools. Moreover, the teachers in the secondary schools in rural areas also have higher levels of workplace happiness than those in urban areas. The importance of the institutional and environmental factors in influencing the happiness of teachers in the workplace is emphasised in the study. The findings of the study will be helpful for educational administrators and policymakers to develop strategies for enhancing the happiness of teachers in the workplace.
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Introduction
India has remained the symbol of peace since ancient times. It is continuously searching for the true meaning of happiness and a medium for attaining happiness in human life. For long years, happiness has been associated with spirituality and religion. The different scriptures like the Vedas, the Upanishad and the Bhagwat Gita defined happiness as attaining liberation and salvation. According to the Vedas, happiness is the ultimate goal of human life, which lasts long and is eternal. The Vedas don’t advocate for short-term and temporary happiness in life. In the modern period, happiness is associated with positive psychology, and Positive psychology is a key aspect for developing happiness and positivity among individuals, as suggested by the Positive Psychology Centre of the University of Pennsylvania. The founder of positive psychology suggested strengthening positivity among individuals rather than attempting to reduce negativity (Seligman, 2002). 
Happiness consists of four major components: life satisfaction, positive emotion, good mood, the absence of negative mood and emotion, self-esteem, and prosperity. (Hills & Argyle, 2001). Happiness at work can be defined as the “spirit of work”, and the spirit of work for teachers can be understood as the teacher's attitude and feelings towards their work (Gyeltshen & Beri, 2018). Happiness at work of an individual is associated with several factors, like meaningful work done, positive feedbacks and, positive relationships and effective interaction with the workplace mandates (Abdullah & Ling, 2016)  
India is ranked 118th of 147 in the world in the happiness index. Although India rose from 126th place in 2024, it is still below the  rank of its neighbouring countries like Nepal (92) and Pakistan(109)(Helliwell et al., 2025). The report was further supported by (Happiness Research Academy, 2025) indicating that 66% of the working personnel in India are not happy for various reasons.(Bhatia, 2020)
Life satisfaction brings greater achievements, a better social life, contributes to economic growth, and also improves people's physical health. (Lyubomirsky, 2007; Lyubomirsky et al., 2005). It was evident that people with greater happiness contribute more to others and have a tendency to enhance efficient professional skills(Seligman, 2002). It was also evident that the trait happiness has a stronger connection with creativity, empathic attitude, better social life and stronger immune system.(Hills & Argyle, 2002). Hence, the teacher with greater happiness tends to be more confident and dedicated to their role.  
The destiny of a nation depends on its teachers of the country who act as the pillars of any country. The teachers are the base for the success of any educational program or innovation in the country, as they add alternative learning experiences to the program. In this context, the teacher's happiness and life satisfaction are the most necessary conditions for the development of the nation. The teaching profession has been considered one of the most stress-prone jobs as teacher as they have to address diverse learners with diverse needs (Subhrajyoti & Acharya, 2025). In the context of education, researchers have proved that teachers' happiness is positively associated with students’ happiness, and students’ happiness is positively associated with the learning outcomes of teachers(Bakker, 2005; Tadić et al., 2013). The institution that fails to sustain the mental health of the teachers increases the challenges for teachers to cope and deliver the best in classrooms (Tikader & Acharya, 2025). These challenges increase and are unique with the secondary school teachers(Austin et al., 2025). 
Review of Related Literature on Teacher Happiness
Happiness in the workplace or academic setting has gradually emerged as a significant domain of educational research due to its impact on the well-being, effectiveness, and performance of teachers. Happiness in the educational setting is presently recognised as a complex construct that is influenced by personal, professional, organisational, and contextual factors, as opposed to being viewed as a mere emotional state. Initial studies conducted on happiness in the educational setting emphasised the importance of the institutional climate and personal perceptions. Panda and Sinha (2020) identified that the levels of happiness among teachers were relatively lower compared to global norms and were significantly impacted by personal and social factors influencing their perception of well-being. Later studies have identified the significance of organisational and social factors in influencing the workplace happiness of teachers. Samosir and Idayani (2022) identified that the social life of teachers plays a vital role in influencing happiness, while character strength, social interaction, and compensation factors together improve overall well-being. Huang (2019) found that the level of happiness is relatively low in private college teachers even in developed areas, which indicates that economic development does not necessarily lead to professional satisfaction. This argument is supported by Islam and Kaur (2025), who found a significant relationship between teaching performance, work satisfaction of teachers, and the success of the organisation, which indicates that teacher happiness has a positive impact on the success of the organisation. Isa et al. (2020) emphasised that organisational factors have a greater impact on the happiness of lecturers compared to personal and social factors.
Workplace environment and practices have also been found to be significant determinants of happiness in the workplace. Hasanati and Istiqomah (2024) found that the level of workplace happiness among teachers is high, and age and years of service are positively related to happiness. Likewise, Bhatia (2023) found that though teachers are mostly categorised under low to moderate levels of happiness, there is a significant positive relationship between workplace happiness and performance. Cakir and Yavuz (2024) clarified that leadership support, equitable management practices, recognition of teachers’ achievements, better working conditions, and opportunities for professional growth are crucial for improving workplace happiness. Sebuala and Bayani (2024) further supported that job satisfaction has a positive and significant effect on happiness among teachers. However, a substantial amount of literature has been found associating teacher happiness with professional competencies and teaching effectiveness. Bahat and Isik (2023) established a substantial association between school happiness, organisational commitment, and teachers’ self-efficacy, which differed in terms of gender, experience, and school characteristics. Dahiya and Malik (2024) established a positive correlation between classroom management behaviour and the levels of happiness among teachers. Similarly, Bansal and Kulshrestha (2024) found that increased levels of happiness have a substantial positive effect on teaching effectiveness and academic performance. Previous research by Yadav (2012) also confirmed a positive association between teacher happiness and professional effectiveness. In support of this view, İhtiyaroğlu (2018) identified that happiness and life satisfaction are substantial predictors of positive classroom management behaviour.
Studies on demographic determinants have generated mixed results. Rashmi (2017), Pareek and Rathore (2017), and Sanjay and Fonceca (2025) found that female teachers were happier, while Lobos et al. (2016) and Smitha (2015) found that there was no significant demographic factor. International studies have also generated mixed results. Chui and Wong (2016) found that slightly more men were happy, while Hori and Kamo (2017) found gender differences in Asian nations. Nguyen-Thi et al. (2024) found that older teachers were happier and more satisfied with their jobs than younger teachers. Barutcu and Akin (2025) further found that there was no significant difference in happiness levels based on demographic factors. Institutional and geographical factors have also been considered as determinants. Singh and Kumar (2025) and Jain (2022) found that there was no significant difference between government and private school teachers, although the happiness level of government school teachers was slightly higher. Kumar and Praveen (2019) reported moderate levels of happiness among teachers, with higher levels of happiness among senior teachers. However, Buragohain and Hazarika (2015) reported the existence of significant differences based on rural-urban areas, management categories of schools, and employment status, thereby underlining the relevance of institutional ecology. Further studies have been conducted on psychological and motivational factors underlying teacher happiness. Mertoglu (2018) found that the willingness to attend school is a significant factor that influences happiness levels. Mishra et al. (2025) identified some key factors that promote the happiness of teachers, such as respect, recognition, interpersonal harmony, administrative efficiency, and infrastructure. Vale et al. (2025) emphasised the importance of belongingness, interpersonal relationships, leadership style, and academic self-efficacy in promoting happiness in schools. Mahajan and Singh (2023) found that a good work-life balance is essential to reduce occupational stress and improve the well-being of teachers. Gouri and Ambily (2024) further identified the existence of significant relationships between workplace happiness, motivation, technological adaptability, and interpersonal relationships.
Contemporary studies have defined workplace happiness as an integrated and multi-dimensional construct. Hikmah et al. (2026) have identified meaning-oriented, relational, and organisational dimensions as core elements of workplace happiness. Ho-Thi et al. (2025) found moderate to high levels of happiness with less influence of demographic factors. Kale and Menezes (2025) have emphasised the significance of digital well-being for maintaining professional happiness, whereas Meher et al. (2025) have emphasized the significance of emotional maturity as an important determinant facilitating teachers to cope with stress and maintain positive professional relationships. From the above literature review, it can be concluded that the literature on workplace happiness among teachers is influenced by the combined effect of organisational climate, professional engagement, psychological well-being, interpersonal relationships, and contextual factors. Although most of the studies have found positive correlations between happiness, teaching effectiveness, and job satisfaction, the findings on demographic and institutional factors are inconsistent. Moreover, very few empirical studies based on determinant-driven workplace happiness at the district level justify the need for systematic quantitative analysis, hence validating the significance of the current study on workplace happiness among secondary school teachers.
Objective of the Study
1. To examine the level of happiness among secondary school teachers.
2. To compare the happiness of secondary school teachers based on gender.
3. To compare the happiness of secondary school teachers based on the type of school.
4. To compare the happiness of secondary school teachers based on locality.
Hypotheses of the Study
H₀₁: There is no significant difference in happiness between male and female secondary school teachers.
H₀₂: There is no significant difference in happiness between government and private secondary school teachers.
H₀₃: There is no significant difference in happiness between urban and rural secondary school teachers.
Research Methodology
Research Design
The present study used the descriptive survey design. The survey was carried out among secondary school teachers chosen from various secondary schools of the Sadar Block of Balasore District to gather relevant data for the research work.
Population and Sample
The present study was conducted on secondary school teachers working in the Sadar Block of Balasore District, Odisha. The secondary school teachers who were included in the research work were working in government as well as private secondary schools. A total of 125 secondary school teachers were chosen for the research work from 15 secondary schools in the Sadar Block. The sample was deemed sufficient to represent secondary school teachers working in different schools of the study area. A simple random sampling technique was adopted for choosing the participants for the research work, where each teacher had an equal opportunity of being chosen for the research work. Out of the 125 samples, 57 (45.60%) samples representing male category, while 68 (54.40%) represented the female category. Based on the locality, 60 (48%) teachers were from rural areas, and 65 (52%) teachers were from urban areas. Moreover, in the total sample of 125, 69 (55.20%) teachers and 56 (44.80%) teachers were from government and private schools, respectively.

Table 1. Description of Sample
	Sample
	Levels
	No of Teachers (n=125)
	Percentage

	Gender
	Male
	57
	45.60%

	
	Female
	68
	54.40%

	Locality
	Rural
	60
	48%

	
	Urban
	65
	52%

	Type of School
	Government
	69
	55.20%

	
	Private
	56
	44.80%



Data Collection Instruments
In the current study, the self-developed Happiness scale has been used to collect the data. The scale consists of a total of 56 statements, and it has 7 dimensions. Each dimension consists of 8 statements, and all of them are positively scoring items. The content validity of the tool was examined through the expert validation procedure, and CVI of the overall scale was 0.785. The split-half reliability of the scale was determined as 0.723.
Procedure of Data Collection
The researcher has visited 15 secondary schools of the Sadar Block of Balasore district to collect the data. The researcher has selected 9 schools from the urban area and 6 schools from the rural area to collect the relevant data. Before collecting the data, formal permission was taken from the head of each institution, and the researcher was physically present during the administration of the scale to collect the relevant data from the secondary school teachers using a self-developed Happiness scale. 
Ethical Considerations
The research was carried out by adhering to some basic ethical principles. Prior permission was obtained from the principals of the short-listed secondary schools before gathering the data. The teachers were informed about the nature of the research, and their voluntary participation was sought. The privacy of the participants was maintained, and the data was used only for research purposes.
Data Analysis Techniques
The researcher tests the normality and homogeneity of data. After all criteria are met, the researcher used simple percentage, descriptive, and inferential statistics, such as an independent t-test to compare the means of the groups.
Analysis and Interpretation 
Level of Happiness of Secondary School Teachers
In the present study, the simple percentage techniques were used to assess the level of happiness of secondary school teachers and the results are presented in Table 2.
Table 2. Level of Happiness of Secondary School Teachers
	Range
	No of Teachers (125)
	Percentage
	Levels

	240-280
	15
	12%
	High

	204-239
	94
	75.2%
	Moderate

	56-203
	16
	12.8%
	Low


N= 125, M=221.648, SD=17.4135
Table 2 indicates that the majority of secondary school teachers (75.2%) fall under the moderate level of happiness. Further, 12% of teachers exhibit a high level of happiness, while 12.8% demonstrate a low level of happiness. The overall mean score (M = 221.65) suggests that secondary school teachers possess a moderate level of happiness.
Happiness of Secondary School Teachers in Terms of Gender
In the present study, happiness level was compared based on gender (male and female). An independent sample t-test was conducted to compare the happiness level of secondary school teachers based on gender, and the results of the analysis are presented in Table 3.
Table 3. Independent Sample t-test results for the happiness score of male and female secondary school teachers.
	Gender
	N
	Mean
	SD
	SEM
	df
	t-value
	Sig. Value
	Remark

	Male
	57
	220.54
	13.64
	1.81
	123
	0.597
	0.551
	Not Sig.

	Female
	68
	222.41
	20.05
	2.43
	
	
	
	



An independent samples t-test was conducted to examine the difference in happiness between male and female secondary school teachers. The mean happiness scores of males (M = 220.54, SD = 13.64) and female teachers (M = 222.41, SD = 20.05) indicate only a slight variation. The obtained t-value (t = 0.597, p = 0.551) is not significant at the 0.05 level of significance. Therefore, the null hypothesis stated that there is no significant difference in happiness between male and female secondary school teachers fails to reject. So, it is concluded that gender does not significantly influence the happiness level of secondary school teachers.
Happiness of Secondary School Teachers in Terms of Type of School
In the present study, happiness was examined based on the type of school (Government and Private). An independent sample t-test was conducted to compare the happiness level of secondary school teachers based on the type of school, and the results of the analysis are presented in Table 4.
Table 4. Independent sample t-test for the happiness score of government and private secondary school teachers
	Type of School
	N
	Mean
	SD
	SEM
	df
	t-value
	Sig. Value
	Remark

	Government
	69
	225.45
	19.01
	2.29
	123
	2.781
	0.006
	Significant

	Private
	56
	216.96
	14.01
	1.87
	
	
	
	



An independent samples t-test was performed to compare the happiness levels of teachers working in government and private secondary schools. Government school teachers obtained a higher mean score (M = 225.45, SD = 19.01) compared to private school teachers (M = 216.96, SD = 14.01). The calculated t-value (t = 2.781, p = 0.006) is significant at the 0.05 level. Hence, the null hypothesis is rejected. The findings indicate that teachers working in government schools experience significantly higher levels of happiness than those working in private schools. 
Happiness of Secondary School Teachers in Terms of Locality
In the present study, happiness was examined based on locality (Rural and Urban). An independent sample t-test was conducted to compare the happiness level of secondary school teachers based on locality, and the results of the analysis are presented in Table 5.
Table 5. Independent sample t-test for the happiness score of rural and urban private secondary school teachers
	Locality
	N
	Mean
	SD
	SEM
	df
	t-value
	Sig. Value
	Remark

	Rural
	60
	225.82
	13.22
	1.71
	123
	2.524
	0.012
	Significant

	Urban
	65
	218.14
	19.84
	2.46
	
	
	
	



Table 5 reveals that rural secondary school teachers (M = 225.82, SD = 13.22) report higher happiness levels compared to urban teachers (M = 218.14, SD = 19.84). The obtained t-value (t = 2.524, p = 0.012) is significant at the 0.05 level of significance. Therefore, the null hypothesis is rejected, indicating a significant difference in happiness between rural and urban secondary school teachers. Rural teachers demonstrate comparatively higher workplace happiness than urban teachers.
Discussion
Analysis of the statistical data of workplace happiness among secondary school teachers shows that the overall happiness level is largely moderate, with 75.2% teachers being largely moderate, while 12% and 12.8% teachers show high and low levels of workplace happiness, respectively. The result shows that teachers are experiencing a satisfactory level of workplace happiness, but the happiness level is not yet in the highly positive range. This suggests that teachers generally maintain stable professional adjustment within existing workplace conditions. Similar findings were reported by Bhatia (2023) and Kumar and Praveen (2019), who also found moderate levels of happiness among school teachers. These findings indicate that improvement in institutional support, recognition, and professional autonomy may further enhance teachers’ workplace happiness.
Analysis of gender variation showed that there is no statistically significant difference in workplace happiness between male and female secondary school teachers, although female teachers scored slightly higher mean values. This finding suggests that workplace happiness is not significantly affected by gender in the current educational setting. This finding is in line with the findings of studies carried out by Lobos et al. (2016), Smitha (2015), and Barutcu and Akin (2025), which found that demographic factors have minimal impact on the happiness of teachers. This finding is in contrast to the findings of studies carried out by Rashmi (2017) and Sanjay and Fonceca (2025), which found that female teachers are comparatively happier than male teachers. The lack of gender-based variation in the current study suggests that organisational and professional factors have a more decisive impact on workplace happiness than personal demographic factors. In contrast, a statistically significant difference was found regarding the type of school, in which government school teachers experienced greater workplace happiness than private school teachers. The higher mean score recorded by government school teachers can be explained by their greater job security, organised service terms, and managed workload. This result validates previous research conducted by Singh and Kumar (2025) and Isa et al. (2020), in which the organised structure of an organisation and managed workload were identified as crucial factors in determining professional happiness. The lower level of happiness recorded by private school teachers may be due to their greater performance demands.
A major difference was also identified with respect to locality, where the workplace happiness of the rural secondary school teachers was found to be higher than that of the urban secondary school teachers. Which indicate that the happiness levels of the secondary school teachers are affected by the work environments. Similarly, Buragohain and Hazarika (2015) found that the happiness levels of secondary school teachers also depend on the locality or their working locations. The authorities of rural schools may be more supportive in social interactions and workplace stress, while urban schools have more authoritative natures and competitive pressures. Taken together, the results of this study suggest that workplace happiness among secondary school teachers is more affected by institutional and contextual factors than demographic variables. Although gender differences were found not to be significant, on the other hand, the type of school and locality were found to be significant factors influencing workplace happiness. The results conform to the present views that consider workplace happiness to be a multifaceted construct that is affected by the work environment (Hikmah et al., 2026; Vale et al., 2025). The maintenance of moderate levels of happiness among teachers is an indication that institutional interventions need to be developed to support teachers. The improvement of workplace happiness among teachers is not only important for the happiness of teachers but also for the improvement of the performance of the teachers themselves.
Educational Implication
The implications of the present study are also significant for the educational administrators and the management authorities in the schools. As the level of happiness in the workplace highly depends on the type of school and geographical location, more emphasis should be laid on the working conditions and the working environments at the institutional level. The educational administrators should focus on the equitable distribution of workload, job security, the acknowledgement of the teachers’ hard work, and the use of participative management styles in the schools, especially in the private and urban schools, where low levels of happiness were observed in the study. The educational institutions should also focus on the provision of well-being programs for the teachers, professional development programs for the teachers, counselling support services for the teachers, and the provision of a work culture in the schools. These would increase the level of motivation in the teachers towards their work. The increased level of happiness in the teachers would also have a positive effect on the success of the students.
Conclusion and Future Directions
This study concludes that the level of workplace happiness among secondary school teachers is found to be moderate and the results also indicate that gender is not a significant factor in determining workplace happiness, but type of school and locality are important factors that determine the happiness of teachers at the workplace. This indicates that the factors that influence the professional happiness of the secondary school teachers are organisational and contextual rather than demographic. The findings also highlight the need to strengthen support systems, improve working conditions, and create positive work environments for teachers in schools. Improving workplace happiness among teachers is the key to improving teaching quality and ensuring the effective functioning of educational institutions. Future studies may be conducted in different districts and states to increase the generalizability of the findings. Future studies may also explore the psychological, technological, and leadership factors using longitudinal or mixed-method research designs. Exploring the relationship between workplace happiness, teacher performance, and student outcomes may provide insights for sustainable improvement in education.
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