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A Phenomenological Study of English Teachers’ Firsthand Experiences in Multigrade Classrooms  


	Background: Multigrade classrooms often present a problematic situation in teaching performance, where teachers are expected to deliver instruction to students across different grade levels within a single period. Poor teaching performance in such settings can have significant consequences for student learning and equity.

Aims: The aim of this study is to understand how integrated school English teachers shape the teaching experiences in a multigrade classroom.

Methodology: A qualitative-phenomenological approach to investigate the experiences of integrated school English teachers in a multigrade classroom setting. The study purposively selected eight English teachers, aged 25-45 years old, from integrated schools, with at least one year of experience. Data were collected through two focus group discussions, each with four members, to create a comfortable environment for sharing. Data were analysed through thematic analysis. 
Results: Three domains were identified, including personal, behavioural, and environmental, each with themes explaining how English teachers navigate multigrade classrooms. In the personal domain, six themes emerged, highlighting how teachers’ inner dispositions and past experiences strongly shape their instructional practices. In the behavioural domain, five themes were identified, demonstrating how teachers’ daily actions, consistency, and emotional regulation directly influence student discipline, confidence, and engagement. In the environmental domain, five themes surfaced, emphasising how physical settings, resource scarcity, and social contexts continuously shape teaching strategies.
Conclusion: The results reveal that English teaching in multigrade classrooms is shaped by a complex interplay of personal values, behavioural practices, and environmental conditions. Teachers’ personal struggles, resilience, and motivation drive their commitment to inclusive and learner-centred approaches. Their daily behaviours, modelling positivity, establishing routines, and adapting to challenges, directly influence student confidence, discipline, and engagement. Meanwhile, environmental realities such as resource scarcity, classroom conditions, and community expectations continuously demand flexibility and creativity. This study highlights that effective multigrade teaching is sustained by patience, adaptability, and collaboration, with teachers drawing strength from both personal experiences and professional growth to ensure meaningful learning for all students.
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1. INTRODUCTION 
Multigrade classrooms often present a problematic situation in teaching performance, where teachers are expected to deliver instruction to students across different grade levels within a single period. In this setting, the learners vary in age, academic ability, and developmental stage, distinguishing multigrade classrooms from monograde settings (Qangule & Letuma, 2025). Globally, multigrade teaching is practised in several countries, including the Philippines (Recla and Potane, 2023), Malaysia (Idris, 2020), Cyprus (Erden, 2020), Pakistan (Qayoom et al., 2024) and Turkey (Kartal and Demir, 2022). Observations and reflections indicate that sustaining effective teaching practices in such settings is frequently compromised. These performance issues are evident in how teachers adapt, or fail to adapt, to their pedagogical approaches, suggesting that multigrade teaching environments can challenge even experienced educators' ability (Apar-Gesoyot & Rapada, Jr., 2024; Jalorn et al., 2025).

In Chile, research noted that teachers' poor performance often varies widely, with some teachers struggling to implement coherent and sustained teaching practices (Cerón Urzúa et al., 2024). Similarly, studies from Europe and other regions highlight that teachers frequently feel underprepared and overwhelmed by the dual demands of planning and managing multigrade classrooms (Jabiñar & Mustacisa, 2024).

In the Philippines, multigrade teaching is particularly demanding within rural schools. Findings from Borongan City indicate that while many multigrade teachers are rated "very satisfactory" overall, a significant number remain at "satisfactory" levels, raising questions about inconsistencies in instructional effectiveness across grade levels (Apar-Gesoyot & Rapada, Jr., 2024).

Multi-grade classroom teaching is extremely challenging and often results in students performing poorly (Jr., Leonardo, 2025). The consequences of poor teaching performance in multigrade classrooms are profound for student learning and equity. The literature indicates that when teachers are unable to consistently deliver high-quality instruction across multiple grade levels, learner engagement, mastery of key competencies, and academic outcomes may be compromised, especially in foundational subjects like language and literacy. This carries implications for long-term student achievement, as gaps in instruction can exacerbate learning disparities over time. What emerges from both global and local research is the recognition that inadequate teaching performance in multigrade settings not only undermines instructional quality but also potentially widens inequities in educational outcomes, especially for vulnerable students in rural or under-resourced contexts. These realities highlight the urgent need to conduct this study, as understanding the experiences of multigrade teachers is essential to developing teaching performance and ensuring equitable learning opportunities.
1.1 Significance of the Study

This study illuminates the experiences of teachers struggling with poor teaching performance in multigrade classrooms, giving voice to educators whose challenges are often overlooked. By exploring teachers' reflections on instructional planning, lesson delivery, and assessment across multiple grade levels, this study aims to provide a deeper understanding of the complexities of multigrade teaching and its impact on teaching. The insights gained from this study can inform fellow teachers, school leaders, and policymakers in creating supportive professional environments, improving teacher development, and fostering instructional practices that enhance learner engagement and learning outcomes in multigrade settings.
1.2 Research Questions

This study aimed to understand how integrated school English teachers shape the teaching experiences in a multigrade classroom. It focused on the personal, behavioural, and environmental factors that influence their teaching practices and how these factors interact. The following research questions guided this study: 1) What are the personal experiences of integrated school teachers that shaped teaching English in the multigrade classroom? 2) What are the behavioural experiences of integrated school teachers that shaped teaching English in the multigrade classroom? 3) What are the environmental experiences of integrated school teachers that shaped teaching English in the multigrade classroom? 4) What are the experiences of English teachers concerning the interplay between personal, behavioural, and environmental factors that shaped teaching English in the multigrade classroom?
1.3 Theoretical Lens

Reciprocal determinism, a central concept in Bandura’s Social Cognitive Theory, was considered to describe how an individual's actions are shaped by the ongoing interplay between personal factors, behaviours, and environmental influences (Bandura, 1986).

Figure 1. Reciprocal Determinism in Bandura’s Social Cognitive Theory Framework

1.4 Assumptions
This study posits that the experiences of integrated school teachers managing multigrade English classrooms are influenced by their specific contexts and interactions, which shape their unique perspectives. The most accurate understanding of these experiences can be achieved through direct narratives from the teachers themselves, as their accounts offer valuable insights into the challenges and dynamics of multigrade teaching. By employing a qualitative phenomenological approach, the research sought to uncover recurring themes and patterns through a focus group discussion, providing a detailed understanding of their realities. The study also applied Bandura's Reciprocal Determinism, emphasising the interplay between teachers' behaviours, personal factors, and environmental factors as crucial in shaping their experiences. Furthermore, cultural norms and educational priorities, such as the emphasis on inclusive practices and student achievement, play a critical role in shaping how teachers understand and approach their responsibilities in a multigrade setting.

2. material and methods 

2.1 Research Design

In this study, a qualitative-phenomenological approach was employed to investigate the experiences of integrated school English teachers in a multigrade classroom setting. This methodology was particularly appropriate for this study as it sought to reveal the essence of participants' experiences by examining their subjective perceptions and feelings in depth (Creswell & Poth, 2018); illuminates the meaning of the participants’ personal encounters (Christensen et al., 2011; San Jose et al., 2020); reveals participants’ opinions, attitudes, beliefs, concepts and ideas (Oding et al., 2021).

Through focus group discussions, this research focused on how these teachers addressed the challenges of multigrade teaching, thereby uncovering the crucial factors that shaped their experiences, behaviours, and professional identities (Van Manen, 2016). By capturing their insights, this research aimed to provide a thorough understanding of the distinct challenges and adaptations necessary in multigrade settings.

2.2 Locale of the Study

This study was conducted in selected schools within Cluster 9 of Davao City, where multigrade teaching practices were implemented informally due to practical constraints. These schools were situated in rural and remote areas, where combining grade levels in a single classroom was necessary due to limited student and teacher numbers. The distinctive educational environment of this region, characterised by resource constraints and diverse student populations, provided a valuable context for examining multigrade teachers' experiences. This locale was crucial for understanding the specific challenges, strategies, and support systems that influenced teachers' experiences in these unique settings.

2.3 Sample and Sampling

The study involved eight English teachers from integrated schools with at least one (1) year of experience teaching English in multigrade classrooms. These teachers were selected because they possessed firsthand knowledge of the unique instructional challenges in multigrade settings, allowing for an in-depth exploration of their experiences. The participants were aged 25-45, and although they were not required to be currently teaching in multigrade classrooms, the inclusion criteria required that they should have at least one year of previous experience. Teachers without this experience were excluded, as their insights would not directly reflect the realities of multigrade teaching. A small sample size was chosen because this phenomenological research emphasises depth and richness of experience over numerical representation (Creswell & Poth, 2018).

Out of a total of 15 eligible English teachers, eight (8) participants were selected using purposive sampling. Purposive sampling is a deliberate method of selecting participants who possess specific characteristics or experiences relevant to the research problem, ensuring that the data collected is rich and meaningful (Etikan et al., 2016). By applying this method, this research focused on teachers with direct experience in multigrade classrooms, enabling me to gather detailed insights into the instructional challenges, strategies, and professional experiences unique to this context. This approach ensured that the participants could provide information directly aligned with the purpose of the study.

2.4 Data Gathering Technique

The data were collected primarily through focus group discussions to explore participants' experiences with multigrade teaching. Eight qualified English teachers were invited and divided into two groups to create a comfortable environment for sharing. Using a semi-structured interview guide aligned with the research questions (Kvale & Brinkmann, 2015), online discussions were facilitated in neutral settings and recorded with participants' consent. The recordings were transcribed verbatim, and a thematic analysis was conducted to identify patterns and themes (Braun & Clarke, 2021). Focus group discussions were particularly effective, as they encouraged participants to share challenges and reflect collaboratively, enriching the depth and quality of the data (Dempsey, 2020).
2.5 Data Analysis

The study applied thematic analysis to identify and report patterns in the focus group data, thereby remaining grounded in participants' own words (Braun & Clarke, 2006). The discussions were transcribed and coded for significant statements, and grouped them into themes that captured teachers' shared experiences and challenges. Member checking was conducted to ensure the accuracy and authenticity of interpretations, providing an in-depth understanding of multigrade English teaching.

2.6 Trustworthiness of the Study

Trustworthiness in qualitative research ensured that this study's findings were dependable and accurately represented participants' experiences, while adhering to rigorous quality standards (Nowell et al., 2017). To ensure the trustworthiness of the study, the core principles of credibility, transferability, dependability, and confirmability were implemented. Extensive interaction with participants was conducted to deepen understanding, and peer review was used to minimise biases in data interpretation (Lincoln et al., 2016). Transferability was addressed by providing detailed descriptions of the research context, participants, and factors influencing the study, enabling future researchers to assess the relevance of the study findings in different settings (Merriam & Tisdell, 2015). An audit trail of research activities, including decisions and methods, was maintained to allow verification of the consistency and reliability of the process (Houghton et al., 2017). Confirmability was reinforced through reflexivity, reflecting on how the research biases might affect interpretation, and through data triangulation, ensuring findings were supported by multiple sources (Koch, 2015). Finally, authenticity was prioritised by providing an accurate and truthful representation of participants' experiences, portraying the realities of multigrade teaching as faithfully as possible (Finlay, 2017).
3. results

3.1 Personal experiences shaping English teaching in a multigrade classroom

Based on the in-depth analysis of participants' narratives, it can be stated that the personal factors shaping the teaching of English in multigrade classrooms emerged from several deeply interconnected, meaning-laden themes. These included personal struggles and growth in multigrade teaching; lack of patience, flexibility, and adaptability as core personal values; shaping teaching approaches through personality traits; upholding inclusive and learner-centred practices; drawing from personal backgrounds and past experiences in teaching; and being motivated and well-trained, all of which collectively illuminate how teachers' inner dispositions and experiences profoundly influence their instructional practices in multigrade English classrooms.

Personal struggles and growth in multigrade teaching. Teaching in a multigrade classroom presents both significant struggles and unique opportunities for participants. One of the most pressing difficulties expressed by the participants is the wide variation in learning levels among students, with some fast learners and others slow learners. This gap in pace makes it difficult for teachers to design lessons that meet the needs of every learner simultaneously. Mela emphasised, 

“Lisod siya kay lahi-lahi gani sila og learning… naa fast learner naa pud slow learner.” [“It’s difficult because they have different ways of learning… some are fast learners and some are slow learners.”]
This reflects the constant balancing act required of multigrade teachers to ensure no student is left behind. Alongside learning differences, behaviour management also becomes a pressing issue when handling multiple grade levels in one classroom. The need to prepare numerous activities for different groups often results in students finishing tasks at other times, which can lead to restlessness and disruptions. Kate illustrated this challenge by stating, 

“Daghan kaau kag i-prepare na activities kay 2 grade levels in one classroom.” [“You have to prepare many activities because there are two grade levels in one classroom.”]
Such demands highlight the strain placed on teachers' time management and planning skills. Despite these challenges, multigrade teaching also offers opportunities for student collaboration. Peer tutoring is seen as a valuable strategy in which older or more advanced learners guide their younger or struggling classmates. Jade pointed out this advantage, saying,
“Multigrade is no easy but a challenging na trabaho… pero naa siya advantage like peer tutoring.” [“Multigrade teaching is not easy but a challenging job… yet it has advantages like peer tutoring.”]
This not only lightens the participants' load but also fosters leadership and responsibility among learners. Similarly, Ruby recognised that the diversity in student personalities and learning stages, while challenging, also creates a dynamic environment where participants can innovate and adapt their approaches. She explained, 

“Challenging siya no kay maka encounter ka og lahi-lahi na personalidad og stage sa learning.” [“It’s challenging because you encounter different personalities and stages of learning.”] 

This suggests that multigrade teaching, though demanding, offers participants opportunities for professional growth and creativity. The narratives of the participants reveal that multigrade teaching is both a test of patience and skill and a chance to nurture collaboration and independence among learners. Their experiences highlight the dual nature of multigrade classrooms: they are challenging to manage, yet rewarding in the way they cultivate peer support and adaptive teaching practices.
3.1.1 Lack of Patience, Flexibility, and Adaptability as Core Values

Generally, teaching multigrades requires consistent patience, flexibility, and adaptability as guiding values in their practice. Patience stands out as an essential trait, particularly when working with learners who struggle to keep pace with their peers in lessons. Jade captured this necessity when she stated, 

“You need a taas pa na pasensya… dili baya dayun kasabot ang bata so you need to remain calm.” [“You need a lot of patience… since children don’t immediately understand, you have to remain calm.”] 

This highlights the demand for participants to maintain composure and perseverance in the face of students' varied learning progress. Flexibility in lesson planning and teaching style also emerged as a recurring theme. With learners coming from different grade levels and learning backgrounds, participants need to adjust their strategies to ensure inclusivity and effectiveness. Lily explained, 

“Learner-centred jud kay lahi-lahi man gud ang mga bata.” [“It really has to be learner-centred because children are different.”]

This belief underscores the importance of adapting lessons to the learners' needs rather than rigidly following a one-size-fits-all approach. Participants also emphasised that their personal situations and emotions influence how they approach classroom interactions. The ability to set aside personal struggles and remain composed reflects both patience and adaptability. The girl shared, 

“Kung kapoy ko tungod sa personal nga problema… pero kinahanglan gihapon ko mahimong pasensyoso ug malumo.” [“When I’m tired because of personal problems… I still need to be patient and gentle.”]
This statement underscores the critical role of personal resilience in sustaining effective teaching practices in multigrade settings. Patience and adaptability were linked to participants' personality traits, which influence the learning environment. Stacey expressed how her cheerful and patient disposition fostered openness and trust with her students, saying, 

“Ang akong personality, cheerful ug patient… nakatabang nga mas open ang mga estudyante sa akoa.” [“My personality, being cheerful and patient, helps students feel more open with me.”]
This shows that maintaining a positive, flexible outlook not only eases classroom management but also builds stronger teacher-student relationships. The statements of the participants show that patience, flexibility, and adaptability are not optional qualities but essential values for teachers managing multigrade classrooms. These traits enable participants to respond to students' diverse needs, balance personal challenges, and create a supportive learning environment where all learners can thrive.

3.1.2 Shaping Teaching Approaches through Personality Traits
Participants' personalities play a vital role in shaping how they manage their classrooms and interact with students. Many participants highlighted the value of cheerfulness, enthusiasm, and humour as effective traits to keep learners engaged. Kate shared, 

“Ang akong personality jud kay enthusiastic… matakdan pud ang mga bata sa pagka lively nako.” ["My personality is really enthusiastic… even the kids catch my liveliness."]
She emphasises how her lively disposition directly influences students' energy and participation in class. Similarly, Stacey explained, 

“Ako cheerful person, also patient one… students become open and close to me.” ["I am a cheerful and patient person… students feel comfortable and become close to me."]

She shows that an upbeat personality fosters trust and openness among learners. Patience and humility also emerged as guiding principles in teacher- student interactions. Being approachable and calm encourages students to feel comfortable seeking help and participating in learning. The girl explained,
“Pasensyoso og approachable ko… mas dali makaduol ang mga estudyante.” ["I am patient and approachable… students find it easier to come to me."]

This reveals how patient and humble traits break down barriers between participants and students, making the learning environment more supportive and inclusive. On the other hand, some participants recognised that strictness, or its absence, affects classroom management. Daisy noted,

“For me, pagiging strict… makita ra nila sa akong face kung nasuko ko.” ["For me, being strict… they can already see it on my face when I am angry."]

This highlights how maintaining authority, even subtly through demeanour, helps establish discipline and respect within the class. The participants' narratives demonstrate that personality traits significantly shape teaching approaches in multigrade classrooms. Cheerfulness and enthusiasm energise learners, patience and humility encourage closeness, while strictness ensures order. These traits complement each other, reflecting how participants balance warmth and authority to create an environment conducive to both discipline and meaningful learning.
3.1.3 Upholding Inclusive and Learner-Centred Practices
Participants in multigrade classrooms strongly emphasised their commitment to inclusive and learner- centred teaching practices. Central to this belief is the principle that every child deserves equal opportunities to learn, regardless of ability. Kate expressed this clearly when she stated, 

“My belief kay inclusive learning… regardless of their ability level.”

This highlights participants' dedication to creating learning environments where no student is left behind. Another key idea is recognising and catering to students' multiple intelligences and learning styles. Stacey acknowledged this by saying,

“I believe my students have their own unique talents and multiple intelligences.” 

This reflects the participants' awareness that learners bring diverse strengths to the classroom, requiring teachers to design strategies that nurture these differences rather than forcing uniformity. Adapting teaching practices to students' cultural and learning contexts also emerged as an essential dimension of inclusivity. Ruby noted, 

“We must adapt the culture jud sa bata para mahaom sa learning style.” ["We must really adapt to the child’s culture so that it fits their learning style."]

The principle of learner-centredness was consistently highlighted. Lily affirmed, 

“Learner-centred jud kay lahi-lahi man gud ang mga bata.” ["It should really be learner-centred because the children are different from one another."]

This reflects the participants' understanding that instruction must be grounded in students' needs, interests, and abilities rather than rigid curriculum delivery. The narratives reveal that inclusive and learner-centred beliefs guide multigrade teachers in designing and implementing instruction. These beliefs push participants to acknowledge diverse abilities, respect cultural backgrounds, and provide opportunities that maximise each learner's potential. Such practices not only foster equity but also empower students to take ownership of their learning.

3.1.4 Drawing from Personal Backgrounds and Past Experiences in Teaching
Participants' personal backgrounds and past experiences significantly shape their current teaching approaches. Childhood schooling experiences, in particular, influence how they empathise with their students. For instance, Mela recalled,

“Sauna ang nagtudlo sa akoa akong papa… dili nako e-apply karun kay lahi naman jud ang generation.” ["Before, it was my father who taught me… but I no longer apply that now because the generation is already different."]

This statement reflects her recognition that the traditional methods she experienced in the past may no longer be effective, leading her to adopt approaches better suited to the current generation. Participants also drew on their own struggles with poverty, strict discipline, and lack of appreciation to guide their classroom practices. Kate emphasised the importance of giving positive reinforcement, sharing, 

“Every achievement sa bata nagahatag jud kog appreciation kay sauna dili ko ma appreciate.” ["For every achievement of the child, I really give appreciation because before, I was not appreciated."] 

This demonstrates how past negative experiences can motivate teachers to create a more encouraging and supportive environment for their learners. Similarly, Ruby shared how her past shyness shaped her desire to build students' confidence. 

“Nagahatag ko og example aron ma build nila ang confidence… sauna ulawon baya ta.” ["I give examples so they can build their confidence… before, I used to be very shy."]

This shows how personal challenges become a source of empathy and inspire participants to foster self-esteem and courage among their pupils. Additionally, participants' backgrounds also influence their values of patience and creativity. The girl explained, 

“Ako background sa kabukiran nakatabang nga mahimong pasensyoso og malikhain.” ["My background in the countryside helped me become patient and creative."]

Growing up in rural conditions helped cultivate resilience and resourcefulness, qualities that now support her in handling the complexities of multigrade teaching. The narratives reveal that participants' personal histories, whether positive or negative, shape their teaching philosophies. Their experiences with discipline, lack of recognition, shyness, or rural upbringing shaped values such as patience, empathy, encouragement, and creativity, which they now integrate into their classroom practices to better support their learners.

3.1.5 Being Motivated and Well-trained
Participants' reflections reveal that their professional growth is shaped by both challenges and motivations that drive them to improve their practice continuously. Many recalled that initial struggles in multigrade teaching eventually transformed into learning opportunities, leading to the development of more effective strategies. This growth reflects resilience and a commitment to adapt for the benefit of their students. Professional development opportunities, such as training, workshops, and seminars, were also highlighted as crucial for refining teaching methods. Jade affirmed this by saying, 

“Through seminars naka help pud para ma develop nato ang atong teaching.” Similarly, Kate shared, “Nag attend kog mga trainings… maningkamot pud kog mangita og mga uso run,” ["Through seminars, it also helped us to develop our teaching. " Similarly, Kate shared, "I attended trainings… I also make an effort to look for what is trending now."]

This statement emphasises that formal learning and personal initiative to keep up with modern trends enhance their effectiveness in the classroom. Motivation to help students succeed emerged as a strong driving force for continuous development. The girl explained, 

“Personal goal nga makatabang sa kabataan nag push nako nga magpangita og new strategies,” [" My personal goal of helping the children pushed me to look for new strategies."] 

This underscores how student success fuels their persistence in discovering and applying innovative approaches. Ruby echoed this sense of purpose by noting, 

“Goal as a teacher kay dili magsalig ang bata sa AI… guide them properly.” ["My goal as a teacher is that children will not depend on AI… but that we guide them properly."]

This shows her awareness of the influence of technology and her role in ensuring students use it responsibly. Altogether, these insights show that participants' professional growth is a dynamic process influenced by experience, training, motivation, and technological awareness. Their narratives reveal a strong commitment to lifelong learning and adapting strategies to meet the evolving needs of their students.

3.2 Behavioural experiences shaping English teaching in a multigrade classroom

Based on the close examination of the participants' shared accounts, it is found that the behavioural experiences shaping the teaching of English in multigrade classrooms were expressed through several interrelated themes that unfolded from teachers' everyday practices. These included Modelling Positive Behaviour, Demonstrating Care and Positivity Through Daily Classroom Actions, Shaping Behavioural Patterns, Establishing Routines and Habits on Student Learning, and Adapting Teaching Behaviours to Manage Challenges. Together, these themes reveal how teachers' observable actions, consistent classroom behaviours, and adaptive practices serve as powerful mechanisms for enacting, sustaining, and refining English instruction within the complex realities of multigrade teaching.

3.2.1 Modelling Positive Behaviour
Participants consistently acknowledged that their personal behaviour directly influences student actions. Since children often imitate what they see, participants view themselves as role models who must exhibit positive attitudes and discipline. Kate explained, 

“Imong mga lihok sundugon sa mga bata e imitate nila, kung ikaw permi pud ma late, ok ra pud sa bata kay sundugon man ka ana nila.” ["Your actions are copied by the children, they imitate you. If you are always late, the children will think it’s okay because they will follow what you do."]

Ruby also emphasised this modelling effect, noting, 

“Ang atong behaviour dako jud siyag impact… mao man na ilang sundugon, dapat we will be a role model.” [" Our behaviour really has a big impact… because that is what they will imitate, so we should be role models."]

At the same time, some participants recognised the value of stricter approaches to maintain order. As Daisy put it, 

“Ang akong pagiging strict kay mas nakatabang siya sa multigrade kay mas mahawakan nimo sila.” ["My being strict has been more helpful in multigrade teaching because it allows me to manage them better."]

This demonstrates how participants adapt their behaviour between patience and control depending on student needs and classroom contexts.

3.2.2 Demonstrating Care and Positivity through Daily Classroom Actions
Participants’ daily attitudes and routines mirror their underlying teaching philosophy, whether student-centred, collaborative, or care-driven. Smiling, greeting, and showing care were highlighted as simple but powerful ways to foster love and attention. Jade captured this by saying, 
“Wear your smile everyday although naay problems dili jud nimo ipakita sa ilaha na stress ka.” ["Wear your smile every day; even if you have problems, you should never show your stress to them."]
Similarly, Kate emphasised her collaborative approach: 

“Mag focus ko sa teaching philosophy which is collaboration… maka feel sila og safe and magkaroon sila og time na maka speak up.” ["I focus on my teaching philosophy, which is collaboration… so they can feel safe and have time to speak up."]

Other participants stressed patience and gentleness as guiding principles. The girl reflected,

“Ang akong adlaw-adlaw nga pamatasan… puno sa pasensya og pagkamalumo… respeto og pagkahimsog sa relasyon.” ["My daily demeanor… is full of patience and gentleness… with respect and the nurturing of relationships."]

These participants’ insights reveal how teaching philosophies are not abstract ideas but are embodied daily through teacher demeanour.

3.2.3 Shaping Behavioural Patterns
Consistent behavioural patterns were found to shape student confidence, discipline, and motivation. Establishing routines such as chants and hand signals created automatic responses among students. Daisy explained, 
“Chant… hand signal na sila ray nakasabot… automatic na sila mohilom.” ["Chant… a hand signal that only they understand… they automatically become quiet."]
Positive reinforcement also boosted students’ self-belief. Kate shared, 

“Pirmi nako sila gina ingnan og very good… nakahatag sa mga estudyante nga mas mosalig sa ilang kaugalingon.” ["I always tell them ‘Very good’… which has helped the students become more confident in themselves."]

Meanwhile, Jade linked her liveliness to student engagement, saying,

“Kanunay ko nga lively og happy magtudlo naghatag og inspiration sa mga bata.” ["I always teach in a lively and happy way, which gives inspiration to the children."] 

Ruby added that her calm nature, 

“Naghatag og kahigayunan nga dili sila mahadlok masayop.” ["It provided an opportunity for them not to be afraid of making mistakes."] 

Together, these participants' experiences highlight how consistency in positivity, energy, and patience directly influences how students behave and participate.

3.2.4 Establishing Routines and Habits in Student Learning
Routines not only establish order but also prepare students for effective learning and retention. Morning activities like greetings, spelling, and prayer set the tone for the day. Stacey emphasised repetition as a memory tool, 

“Repetition is very important… maka learn jud sila kay ginabalik-balik man nako tong mga words.” ["repetition is very important… they really learn because I keep repeating those words."]

Similarly, Lily explained her practice of daily quizzes, 

“Before ko mag start… naa koy quiz about sa among gi discuss gahapon… para dili nila malimtan.” ["Before I start… I give a quiz about what we discussed yesterday… so that they won’t forget it."]

Recognition and appreciation were also linked to motivation. The girl reflected, 

“Routine sa pag appreciate… naghatag og positive effect sa classroom management.” ["The routine of giving appreciation… created a positive effect on classroom management."]

Finally, Mela highlighted the role of preparation, 

“Pagplano daan og pag-andam sa materials… mas smooth ang dagan sa klase og mas gamay ang distractions.” ["Planning ahead and preparing the materials… made the flow of the class smoother and reduced distractions."] 

These testimonies of the participants illustrate that structured routines not only build discipline but also enhance confidence and readiness to learn.

3.2.5 Adapting Teaching Behaviours to Manage Challenges
When faced with difficulties, participants’ emotional regulation and problem-solving strategies shaped their instructional decisions. The majority of participants highlighted patience and calmness as the foundations for gentler approaches. Ruby explained, 
“Akong kalmado nga reaksyon… naghatag nako og kusog nga pilion ang mga pamaagi nga mas malumo.” ["My calm reaction… gave me the strength to choose gentler approaches."] 

Similarly, Stacey shared, 

“Kung naay problema sa klase… dili dayon ko masuko… instead ginapangitaan nako og solution.” ["If there is a problem in the class… I don’t get angry right away… instead, I look for a solution."]


However, some participants admitted that frustration could shift their style to a stricter tone. Lily said, 

“Pag naa na pud ko sa peak masapot na ko… wala nay gara-gara, grabe na ka seryoso ang tanan.” ["When I reach my peak and get angry… there’s no more fooling around, everything becomes very serious."]

Beyond emotion, participants also showed resilience by adopting flexible strategies. Kate noted, 

“Kung maabot ang challenges… akong reaction mao ang pagpangita og lain pa nga strategy.” ["When challenges arise… my reaction is to look for another strategy."] 

Participants' reflections highlight how emotional control, flexibility, and persistence are key to sustaining effective teaching in the multigrade context.

The narratives of the participants in these themes demonstrate that behaviour, whether expressed through routines, daily demeanour, or reactions to challenges, profoundly influences student responses, discipline, and learning outcomes in multigrade classrooms. Participants see themselves as role models whose calmness, positivity, and routines create order and engagement, while their adaptability and persistence allow them to navigate difficulties. By blending patience with discipline and structure with care, participants embody a philosophy that prioritises student well-being and growth despite the complexities of multigrade teaching.

3.3 Environmental experiences shaping English teaching in a multigrade classroom

Based on the careful interpretation of the participants' narratives, it is found that the environmental experiences shaping the teaching of English in multigrade classrooms emerged through a set of closely connected themes rooted in teachers' everyday teaching contexts. These included Navigating Environmental Challenges, Adapting to Classroom Environment Affecting Teaching Strategies, Maximising Teaching Resources and Instructional Planning, Supportive Leadership and Collegial Collaboration, and Cultural, Community, and Parental Expectations. Collectively, these themes illuminate how the physical, institutional, and social environments surrounding multigrade classrooms continuously influence teachers' instructional decisions, shape their pedagogical adjustments, and frame the ways English is taught within complex, resource-constrained settings.
3.3.1 Navigating Environmental Challenges 

All participants emphasised that their teaching actions are directly affected by environmental distractions and limitations. They shared that noise, weather, and community activities often disrupt student focus. Lily observed, 
“Daghan og hayop gawas… dali kayo ma distract ang mga bata.” ["There are many animals outside… the children get distracted very easily."]

Similarly, Daisy described how interruptions break learning momentum by saying,

“Naa naka sa exciting part… unya naay moagi rag kalit na motor… mura kag naputol na ang excitement.” ["You’re already at the exciting part… then suddenly a motorcycle passes by… it’s like the excitement gets cut off."]
Beyond distractions, being in far-flung areas posed resource limitations. Ruby reflected, 

“Belong jud mi sa far-flung area… lahi ra jud naa sa syudad… maka apekto jud ang environment.” ["We really belong to a far-flung area… it’s really different from the city… the environment truly affects us."] 

Participants responded by adapting strategies to classroom conditions, such as adjusting seating initiated by Jade or localising lessons with available materials by Kate.    This theme shows that environmental constraints are constant realities that require teachers to exercise flexibility and ingenuity daily.

3.3.2 Adapting to Classroom Environment Affecting Teaching Strategies
The physical condition of classrooms strongly influenced instructional strategies. Stacey described her setting, saying, 

“Wala siyay kuryente, walay electric fan… bahaunon… dili conducive,” ["There’s no electricity, no electric fan… it gets flooded… not conducive."]

While Daisy confirmed, 

“Kung init kay init pud… kung ulan pud kay magbaha ang among classroom.” ["When it’s hot, it’s really hot… and when it rains, our classroom gets flooded."]

Material scarcity also forced the participants to improvise. Kate explained, 

“Ang kakulangan sa instructional materials og learning resources mao ang pinakadako nga nakaapekto.” ["The lack of instructional materials and learning resources is what affects the most."]

Beyond infrastructure, student mood and energy dictated how lessons were delivered. Girl noted, 

“Kung makita nako nga energetic sila, mas interactive akong pamaagi pero if bug-at ang mood, mag light nga approach.” ["When I see that they are energetic, my approach becomes more interactive, but if the mood is heavy, I use a lighter approach."]

These responses from participants show that multigrade teachers constantly calibrate their strategies to match classroom conditions, resources, and student energy levels.

3.3.3 Maximising Teaching Resources and Instructional Planning
 All participants highlighted resource availability or lack thereof as a defining factor in lesson delivery. Inadequate books, visuals, or technology limited engagement. Stacey lamented,

“Walay libro, walay TV, walay internet… kinahanglan pa namo isulat sa board ang mga lessons.” ["No books, no TV, no internet… we still have to write the lessons on the board."] 

Daisy also admitted, 

“Wala man kay TV wala pud big book… mas makasabot man gud sila kung makita nila.” ["There’s no TV and no big book… because they can understand better if they can see it."]
This scarcity often forced the participants to improvise. Kate shared, 

“Mapugos ko nga mag-improvise… gamit kahoy, bato, o local nga materials,” ["I am forced to improvise… using wood, stones, or local materials."] 
Ruby added that limited resources meant, 

“Maghimo og mas simple nga activities gamit ang naa lang sa palibot.” ["I create simpler activities using only what is available in the surroundings."]

Others focused on low-cost but engaging strategies, such as storytelling or role-playing, initiated by Girl. By contrast, when resources like laptops were available, Lily noted, 

“I am using laptop so gamay jud siya kayo… mag gwapo man gud tong naay TV.” ["I am using a laptop, but it’s really too small… it would really be better if there were a TV."]
In this theme, resource scarcity emerged as a universal challenge that pushed participants toward more creative, localised, and student-centred practices.

3.3.4 Supportive Leadership and Collegial Collaboration
Supportive leadership and collegial collaboration consistently motivated participants and shaped their work environment. Daisy stressed, 
“Mas nindto mag trabaho… kung naamoy connection sa imong school head or principal… mo support pud siya.” ["It’s much better to work… if you have a good connection with your school head or principal… and they also give their support."] 

Lily agreed, 

“Big help jud pud nga naa kay ka trabaho… ang atong principal very supportive.” ["It’s really a big help to have colleagues… and our principal is very supportive."]
Stacey explained how feedback guided her, saying, 

“School head… nagahatag siyag mga ideas kung unsaon nako paghandle… o-workers… naga ask pud kog mga thought.” ["The school head gives ideas on how I should handle things… and with co-workers, I also ask for their thoughts."] 

Ruby highlighted motivation, 

“Kung klaro og supportive ang school head, mas motivated ko sa pagpangita og pamaagi.” ["If the school head is clear and supportive, I am more motivated to find ways."]

Mela went further, recognising leadership as foundational, 

“Ang school leadership mao jud ang naghatag og foundation sa akong trabaho.” ["The school leadership really provides the foundation of my work."] 
These participants' elaborations show that leadership and collaboration serve as anchors that help them manage environmental and instructional challenges with confidence.

3.3.5 Cultural, Community, and Parental Expectations
Community and parental expectations strongly influenced teaching priorities and pushed participants to perform at their best. Lily emphasised, 

“Gina expect sa mga parents… maka learn ang mga bata og tarung… maningkamot pa jud.” ["Parents expect… that the children will learn properly… so I really strive harder."]

Stacey echoed this pressure by saying,

“Expectations of the parents is medyo high… I need to teach well.” ["The expectations of the parents are quite high… I need to teach well."]
Participants also integrated cultural values into classroom practices. Ruby explained,

“Kung ang community naga expect nga ma apply ang respeto og pagtinabangay… ipasulod kini sa klase.” ["If the community expects respect and cooperation to be applied… I incorporate this into the class."] 

Similarly, Kate prioritised reading skills because parents expected quick literacy,

“Kung ang ginikanan naga expect nga matudluan dayon og pagbasa… ginabutang nako ni nga priority.” ["If the parents expect that their children will be taught to read immediately… I make this a priority."]

Girl highlighted modelling values by saying, 

“Kung ang ginikanan naga expect nga makita nila ang disiplina og pag uswag… ipakita jud nako ang maayong pamatasan.” ["If the parents expect to see discipline and progress, I make sure to show good behaviour."]

This theme demonstrates how participants align their classroom practices with cultural and community demands, balancing academic and character development.

3.4 Experiences of English teachers concerning the interplay between personal, behavioural, and environmental factors that shaped teaching English in a multigrade classroom

Based on the in-depth analysis of participants' narratives, the study found that English teachers' experiences of the interplay among personal, behavioural, and environmental factors shaping English teaching in multigrade classrooms were expressed through several interwoven themes. These included the Interconnection of Personal, Behavioural, and Environmental Factors, Being Flexible, Adaptable, and Resourceful, Practising Resilience and Problem-Solving, Prioritising Student Welfare, Balancing Personal Values and Professional Demands, Participating in Trainings and Seminars, and Managing Stress and Self-Care. Taken together, these themes reveal how teachers continuously negotiate their inner dispositions, everyday teaching behaviours, and surrounding contexts, allowing them to sustain meaningful English instruction while responding to the complex realities of multigrade classroom life.

3.4.1 Interconnection of Personal, Behavioural, and Environmental Factors
Participants consistently recognised that their personal values, student behaviour, and environmental conditions are inseparable and jointly influence their teaching approaches. Stacey explained, 

“As a whole kailangan jud nako mag pursue na maka learn ang mga bata because of high expectations of parents, my experiences, and also behaviour nako, mao na siya naka affect sa akoa…” ["As a whole, I really need to pursue that the students will learn because of the high expectations of parents, my experiences, and also my own behaviour that’s what has affected me..."] 

Similarly, Lily emphasised, 

“Sabay sabay naman siya no personal, behaviour and environment it's a big challenge… naka affect siya na mas maningkamot pa jud ko as a teacher para sa mga bata.” ["It all comes together, personal, behaviour, and environment. It’s a big challenge, and it has affected me to strive harder as a teacher for the students."]

Ruby and Girl reinforced that these interconnected domains not only affect classroom management but also shape teacher identity. This theme emerged across nearly all responses, underscoring its centrality in multigrade teaching.

3.4.2 Being Flexible, Adaptable And Resourceful
Flexibility was widely regarded as essential for managing overlapping challenges. Kate noted, 

“Be flexible enough as a teacher kay atong purpose lang man jud kay to provide equitable learning sa atong mga estudyante.” ["Be flexible enough as a teacher because our main purpose is really to provide equitable learning for our students."] 

Jade and Girl echoed this sentiment, with Girl highlighting how her adaptability enabled her to handle multiple grade levels simultaneously. Such accounts demonstrate that flexibility is not just reactive but a proactive philosophy guiding teachers in creating inclusive and equitable classrooms.

3.4.3 Practising Resilience and Problem-Solving
All participants frequently described resilience and problem-solving as necessary responses to external obstacles. Lily illustrated the importance of contingency planning, saying,

“Dapat kabalo ta nga advance jud ta maghuna huna… naa tay plan B, plan C, plan D…” ["We should know how to think ahead — we must have a plan B, plan C, and plan D…"]

Stacey stressed resourcefulness by saying, 

“As a teacher you have to be resilient, so what's available in the school you have to use that…” ["As a teacher, you have to be resilient; whatever is available in the school, you have to make use of it…"] 

The girl added, 

“Mag improvise then be creative enough para sa mga bata…” ["Improvise and be creative enough for the students…"]

Collectively, these accounts portray participants as resourceful problem-solvers who transform environmental challenges into opportunities for innovation.

3.4.4 Prioritising Student Welfare
A dominant theme across responses was the prioritisation of students’ needs over personal or institutional preferences. Kate stated, 

“E-prioritise jud kung unsa ang best sa students, dili lang nato huna-hunaon ang atong gusto…” ["We really have to prioritise what’s best for the students, not just think about what we want…"]

Jade emphasised listening to students’ voices, while Mela stressed focusing on what children truly need. This consistent student-centred orientation highlights a strong professional ethics that guides teachers’ decisions and coping mechanisms in multigrade classrooms.

3.4.5 Balancing Personal Values and Professional Demands
Typically, participants described how they reconcile personal struggles with professional obligations, often setting aside personal concerns to prioritise learners. Stacey shared, 

“Since estudyante man jud ang akong mga murag costumer kailangan sila jud akong gina priority, Dili nako gina priority ang akong beliefs.” ["Since the students are really like my customers, they are the ones I prioritise; I don’t prioritise my own beliefs. "]

Kate explained,

“Set aside sa mga personal nimo, then set communication sa parents nimo, students, sa colleagues…” ["Set aside your personal matters, then establish communication with parents, students, and colleagues…"] 

The girl framed her personal principle as staying humble and respectful in her teaching role. These reflections, while not general, show a typical pattern in which participants subordinated individual interests to professional responsibility.

3.4.6 Participating in Training and Seminar
Participants also typically underscored the importance of ongoing professional development, though it was mentioned less frequently than other themes. Kate emphasised feedback and continual learning, 

“Feedback gihapon or survey, then continual professional development, mga seminar, trainings…” ["There should still be feedback or surveys, then continuous professional development through seminars and trainings…"]

Ruby noted, 

“Kinahanglan mag attend tag mga trainings og seminar kay opportunity jud na siya para madungagan atong knowledge…” ["We need to attend trainings and seminars because they are really opportunities to increase our knowledge…"]

Mela viewed workshops and training as essential to enhancing skills. These narratives demonstrate a meaningful commitment to lifelong learning as a means of sustaining effective teaching in multigrade settings.

3.4.7 Managing Stress and Self-Care
A few participants emphasised self-care as part of their coping strategies. Ruby admitted, 

“Kung kana tanan sabay-sabay, akong buhaton siguro is mag rest sa ta, pahulay sa guro ta… kinahanglan mangita ka og place, og tao…” ["If all those things happen at the same time, what I would probably do is take a rest first… you really need to find a place and a person…"]

Mela stressed holistic readiness, saying,

“Dapat ready ta physically, mentally, emotionally and spiritually, mag prepare jud ta perminte ana para mogawas jud ang mga positive…” ["We should be ready physically, mentally, emotionally, and spiritually; we really need to prepare for that always so that positive outcomes will truly come out…"]

Although valiantly mentioned, these insights highlight the role of rest, reflection, and emotional regulation in sustaining teacher well-being.

4. DISCUSSIONS
4.1. Personal factors shape teaching English in a multigrade classroom

The findings highlight that personal factors are shaping the teaching of English in multigrade classrooms, which affirms Zhao's (2021) assertion that teachers' resilience and intrinsic motivation are central to sustaining instructional quality under demanding teaching conditions. Similarly, this study's findings support Kim and Asbury's (2022) observation that teachers' emotional investment and personal commitment enable them to navigate pedagogical pressures, particularly in settings where formal structural support is limited. 

4.2 Behavioural factors shape teaching English in a multigrade classroom

The findings indicate that behavioural factors are shaping the teaching of English in multigrade classrooms, consistent with Bandura's (2021) social learning perspective, which affirms that teachers' observable behaviours function as powerful models that learners imitate, particularly in shaping classroom norms, emotional regulation, and learning routines. In the same way, these findings align with those of Jennings et al. (2021), who emphasised that teachers' emotional regulation and interpersonal behaviours contribute significantly to a favourable classroom climate, which, in turn, strengthens learner motivation and engagement. Contrarily, the findings led to question Unal and Untal's (2024) implication that positive behavioural strategies alone are sufficient to manage multigrade classrooms effectively.

4.3 Environmental factors shape teaching English in a multigrade classroom

Another key finding that environmental factors are shaping the teaching of English in multigrade classrooms supports Bronfenbrenner's (2021) Ecological Systems Theory, which holds that teaching practices are directly influenced by surrounding physical, institutional, and community contexts. Likewise, this study's findings correspond with Darling-Hammond et al. (2023), who emphasised that learning environments, particularly in rural and resource-limited schools, significantly affect instructional decisions, classroom management, and teacher responsiveness. Contrariwise, the findings challenge the implication of OECD (2021) that effective teaching can be sustained primarily through teacher adaptability despite unfavourable environmental conditions.

4.4 Teaching English in a Multigrade Classroom concerning the interplay between personal, behavioural, and environmental factors 

Another salient finding of this study, that teaching English in multigrade classrooms is shaping the interplay between personal, behavioural, and environmental factors, is consistent with Bandura's (2021) Reciprocal Determinism, which posits that personal attributes, behaviours, and environmental contexts mutually influence one another in shaping professional practice. Similarly, the findings resonate with Darling-Hammond et al. (2023), who emphasised that effective teaching emerges from the interaction of teacher commitment, adaptive behaviours, and supportive learning environments. The findings dispute the assumption that personal resilience and adaptive teaching behaviours alone can sustain effective multigrade instruction (Kim & Asbury, 2022; Skaalvik & Skaalvik, 2023).

4.5 Future Direction of the Study
Regression analysis may be undertaken as a future direction of this study, involving personal, behavioural, and environmental factors as predictors or determinants of teaching English in a multigrade classroom setting. The sub-themes identified in this study may serve as indicators of these variables.

4.6 Implications for Future Practice
Educational institutions may design programs that intentionally develop teachers' personal, behavioural, and environmental factors, ultimately creating meaningful outcomes in the teaching of English in multigrade classroom settings.

5. Conclusion

The English teaching in multigrade classrooms is shaped by a complex interplay of personal values, behavioural practices, and environmental conditions. Teachers’ personal struggles, resilience, and motivation drive their commitment to inclusive and learner-centred approaches. Their daily behaviours, modelling positivity, establishing routines, and adapting to challenges, directly influence student confidence, discipline, and engagement. Meanwhile, environmental realities such as resource scarcity, classroom conditions, and community expectations continuously demand flexibility and creativity. Effective multigrade teaching is sustained by patience, adaptability, and collaboration, with teachers drawing strength from both personal experiences and professional growth to ensure meaningful learning for all students.
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