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ABSTRACT 

	Aims: This study examined the effectiveness of storytelling through video presentations as a pedagogical strategy to enhance English comprehension skills among intermediate-grade learners. It specifically investigated whether the integration of visual and auditory elements in storytelling could improve comprehension performance and learner engagement.
Study design:  A one-group pretest–posttest experimental design was employed to measure changes in comprehension before and after the intervention.
Place and Duration of Study: The research was conducted at Talisay Elementary School, Laoang, Northern Samar, Philippines, during the 2023–2024 academic year.
Methodology: Twenty Grade 4 learners participated in the study. A standardized comprehension test was administered before the intervention to establish baseline performance. Learners were then exposed to structured storytelling sessions delivered through video presentations that combined narrative flow, visual cues, and auditory reinforcement. The same test was administered after the intervention to measure comprehension gains. Frequency, perecentages and t-test were used in this study.
Results: The pre-test scores ranged from 2 to 12, with a mean of 6.15 (SD = 2.23), indicating average comprehension levels with moderate variability. After the intervention, post-test scores ranged from 5 to 14, with a mean of 10.90 (SD = 2.25), reflecting a substantial improvement. A paired-sample t-test revealed a highly significant difference between pre-test and post-test scores (t = -5.26, p < 0.001), confirming the effectiveness of the intervention. Most learners (55%) clustered between scores of 11–13 in the post-test, demonstrating strong comprehension gains compared to their baseline performance.
Conclusion: Storytelling through video presentations significantly improved learners’ English comprehension skills, validating its potential as an effective instructional strategy in elementary education. The integration of multimodal elements fostered learner engagement, accommodated diverse learning styles, and strengthened comprehension outcomes. Future studies with larger samples, varied grade levels, and longitudinal designs are recommended to further validate and extend these findings, contributing to sustainable innovations in language instruction.
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1. INTRODUCTION

Storytelling has long been recognized as a powerful means of engaging audiences and conveying meaningful messages. In education, it serves not only as a tool for capturing learners’ attention but also as a vital pedagogical strategy for improving reading comprehension, particularly among struggling readers and English language learners (Purnama et al., 2022; La Bertha Santoso et al., 2023). By presenting ideas in narrative form, storytelling fosters creativity, supports complex problem-solving, and allows learners to imagine new realities and experiences. Furthermore, it bridges the gap between cognition and emotion, encouraging the adoption of new concepts and motivating learners to act (Haven, 2007). In an era where technology permeates every aspect of life, the education sector stands at a crucial crossroads, ready to integrate innovative learning tools and processes to transform the student experience (Pala et al., 2025).
Extensive research highlights that storytelling enhances vocabulary acquisition, listening comprehension, and overall language development. Purnama et al. (2022) emphasize that storytelling enables children to become better readers and listeners as they gain vocabulary in context, while La Bertha Santoso et al. (2023) note that it builds learner confidence and strengthens foundational reading abilities. Similarly, Lenhart et al. (2020) found that storytelling improves oral language skills and comprehension, particularly when paired with visual aids. This aligns with the theories of Bruner (1991), who argues that narrative is a fundamental mode of thought, shaping how learners construct meaning and understand their experiences. More recent studies confirm these benefits: Ligmon (2024) demonstrated that read-aloud storytelling significantly improved kindergarten pupils’ comprehension, while Kabaran and Duman (2021) found that digital storytelling enhanced study strategies and learner motivation. Abun (2025) also reported that digital stories improved reading comprehension among Filipino learners, underscoring the relevance of storytelling in local contexts.
Despite these proven benefits, teachers often encounter significant challenges in teaching comprehension. Learners may struggle with the speed of oral delivery, limited opportunities to repeat words, and restricted vocabulary that hinders listening comprehension (Mayer, 2009). When unfamiliar words arise, students often pause to interpret meaning, causing a cognitive "bottleneck" where they miss subsequent parts of the story. These difficulties are mirrored in practical classroom observations; for instance, a Grade 4 teacher at Talisay Elementary School observed that learners face consistent hurdles in understanding unfamiliar words, maintaining concentration, and recognizing sounds. To address these issues, educators have traditionally utilized printed short stories with colored illustrations and focused on phonics. However, there is an increasing need to adapt these methods to include online learning and multimedia approaches to better address student challenges in the evolving educational landscape (Nobis et al., 2024).
These persistent challenges highlight the need for innovative interventions that enhance vocabulary and comprehension skills through more dynamic means. Storytelling through video presentations offers a promising strategy by combining narrative with visual and auditory elements, effectively utilizing Dual Coding Theory to make language more accessible (Paivio, 1986; Mayer, 2009). Videos provide learners with repeated exposure to words and contexts, making information more engaging and retrievable. This approach introduces new vocabulary and linguistic structures in meaningful contexts, strengthens memory and listening skills, and fosters empathy and social understanding (Lenhart et al., 2020; Bond et al., 2020). By integrating storytelling with multimedia, learners are significantly more likely to comprehend, retain, and express ideas effectively.
2. methodology

2.1 Research Design
The researcher utilized a one-group pretest–posttest experimental design to conduct the investigation. This specific pre-experimental framework was chosen to measure changes in the participants' comprehension levels before and after the introduction of the storytelling intervention. By using the same group as its own control, the study established a baseline of performance and directly observed the shifts in score distribution and mean performance following the implementation of video-based narratives.

2.2 Participants and Research Locale

The research was conducted at Talisay Elementary School, located in Laoang, Northern Samar, Philippines, during the 2023–2024 academic year. The participants consisted of 20 Grade 4 learners who were purposively selected to represent the intermediate grade level. These learners were primarily engaged in a bilingual curriculum where English served as a key medium of instruction, which made them a suitable cohort for testing strategies aimed at enhancing English language comprehension.

2.3 Data Gathering Procedures and Intervention

The data collection process followed a systematic three-stage procedure. In the first stage, a standardized English comprehension test was administered to the participants to establish their baseline performance and identify the initial range of scores. Following this, the learners participated in structured storytelling sessions delivered through video presentations. these videos combined narrative flow with visual cues and auditory reinforcement to reduce cognitive load and enhance engagement. In the final stage, the same standardized test was re-administered to measure comprehension gains and determine the effectiveness of the multimedia intervention.

2.4 Data Gathering Procedures and Intervention

A standardized comprehension test adapted for Grade 4 learners served as the primary instrument for the study. This test was designed to evaluate various dimensions of English comprehension, including literal recall and inferential understanding. To ensure the reliability of the findings, the test items remained consistent between the pre-test and post-test phases, which allowed for a direct and valid comparison of student performance over time.

2.5 Statistical Treatment of Data

Several statistical tools were employed to interpret the gathered data. Frequency and percentages were used to describe the distribution of scores and identify the proportion of learners reaching specific proficiency levels. Finally, a paired-sample t-test was performed to determine the significance of the difference between the pre-test and post-test scores. This analysis confirmed whether the observed improvements were statistically significant at a p < 0.001 level.


3. results and discussion

3.1  Pre-Test
The initial assessment of the learners’ listening comprehension was conducted through a pre-test to establish a performance baseline. As shown in Table 1, the participants' scores ranged from a minimum of 2 to a maximum of 12. The distribution yielded a mean of 6.15 with a standard deviation of 2.23, which indicated a moderate level of variability within the group. The data revealed significant clustering at the scores of 6 and 7, with each representing 25% of the total participants. This suggested that while the majority of the learners demonstrated average comprehension skills, a small subset of the group struggled significantly, as evidenced by scores between 2 and 4. Conversely, a single outlier demonstrated advanced proficiency by achieving a score of 12. Such a diverse distribution highlighted a critical need for differentiated instruction, specifically requiring remediation strategies for lower-performing students and enrichment activities for those with stronger foundational skills.
These findings were consistent with recent literature regarding the variability of storytelling outcomes. For instance, Risonar et al. (2021) examined the Story Retelling (SR) technique and observed that while it successfully improved student engagement, the actual comprehension gains were not significantly higher than those achieved through traditional methods. This suggested that instructional interventions must be precisely tailored to meet specific learner needs rather than relying on a generalized approach. In contrast, Labador (2021) demonstrated that interactive storytelling techniques significantly enhanced early literacy skills among kindergarten learners, proving that storytelling is most effective when combined with interactive and multimodal elements. The presence of outliers in the current pre-test data supported this notion, as it indicated that while some learners were naturally receptive to narrative-based learning, others required additional structural scaffolding to succeed.
Furthermore, the pre-test results aligned with the observations made by Abun (2025), who emphasized that digital storytelling significantly improved comprehension among Filipino learners by contextualizing vocabulary and providing repeated exposure to complex language structures. The implication for the current study was clear: learners with limited vocabulary—the low scorers in the pre-test—stood to benefit the most from the visual and auditory support provided by multimedia storytelling. Meanwhile, average learners were expected to consolidate their existing skills through the consistent narrative exposure inherent in the video presentations.re.
Table 1. Pre-test Result
	Scores
	Frequency
	Percentage

	2
	1
	5.0%

	3
	1
	5.0%

	4
	2
	10.0%

	5
	3
	15.0%

	6
	5
	25.0%

	7
	5
	25.0%

	9
	2
	10.0%

	12
	1
	5.0%

	TOTAL
	20
	100%

	Mean: 6.150
Std. Dev.: 2.231



3.2  Post-Test

The post-test results, as detailed in Table 2, demonstrated a substantial improvement in the learners’ comprehension levels following the multimedia intervention. The participants' scores ranged from a minimum of 5 to a maximum of 14, yielding a post-test mean of 10.90 (SD = 2.25). When compared to the pre-test mean of 6.15, this represented a significant upward shift in academic performance. Data analysis revealed a strong clustering of scores between 11 and 13, accounting for 55% of the total participants, which indicated that the majority of the learners achieved a robust grasp of the English narrative material. Furthermore, even the lowest recorded scores (5–7) reflected individual progress from the baseline, while the highest scores (13–14) highlighted advanced comprehension among a significant portion of the group.

These findings suggested that storytelling delivered through video presentations positively impacted the students' ability to process and retain linguistic information. The results aligned with contemporary research emphasizing the efficacy of multimodal approaches in language instruction. For instance, Chen et al. (2022) observed that digital storytelling significantly improved vocabulary retention and comprehension among English as a Foreign Language (EFL) learners. Similarly, Rajendran and Yunus (2021) reported that video-based storytelling enhanced both listening and reading skills by providing contextualized language input that traditional methods often lack. These observations were further supported by Cabardo (2021), who highlighted that the integration of visual and auditory elements fosters deeper engagement and provides essential scaffolding for learners with diverse academic needs.

The upward trajectory of the scores also resonated with the findings of Rahiem (2021), who argued that such improvements support the broader adoption of learner-centered, engaging strategies in English instruction. Multimedia storytelling appeared to bridge critical comprehension gaps by motivating learners to actively process the narrative, recall specific details, and connect linguistic meaning to visual context. Consequently, the data confirmed that video-based storytelling served as an effective instructional intervention for improving comprehension among elementary learners, particularly those transitioning through varying levels of linguistic ability..

Table 2
Posttest Result
	Scores
	Frequency
	Percentage

	5
	1
	5.0%

	6
	1
	5.0%

	7
	1
	5.0%

	9
	1
	5.0%

	10
	2
	10.0%

	11
	6
	30.0%

	12
	1
	5.0%

	13
	5
	25.0%

	14
	2
	10.0%

	TOTAL
	20
	100%

	Mean: 10.900
Std. Dev.: 2.253




3.3 Significant Difference between the Posttest and Pretest Results

To evaluate the effectiveness of the storytelling intervention using video presentations, a paired-samples t-test was conducted to compare the pre-test and post-test scores of the Grade 4 learners. As illustrated in Table 3, the statistical analysis yielded a computed t-value of -5.26 with a corresponding p-value of < 0.001. Since this p-value fell well below the 0.05 alpha level of significance, the null hypothesis was rejected. This result confirmed a statistically significant difference between the learners’ comprehension performance before and after the intervention, indicating that the observed improvements were not due to chance.
The substantial increase in post-test scores demonstrated that storytelling through multimedia presentations exerted a positive and meaningful impact on the students' English comprehension skills. These findings remained consistent with contemporary literature which emphasizes that digital and video-based storytelling enhances both cognitive retention and learner engagement. For instance, Chen et al. (2022) reported that digital storytelling significantly improved vocabulary and comprehension among English as a Foreign Language (EFL) learners, while Rajendran and Yunus (2021) found that video-based narratives strengthened listening and reading skills by providing essential contextualized input. Furthermore, Cabardo (2021) emphasized that multimodal storytelling strategies fostered deeper engagement, particularly in classrooms with diverse learning needs.
More recently, Alshammari (2023) highlighted that the integration of multimedia storytelling in English instruction improved both comprehension and motivation, especially among younger learners. These results, supported by the findings of Nobis (2021) and Curammeng (2025), suggested that merging narrative structures with multimedia elements effectively bridged existing comprehension gaps.


Table 3
Significant Difference between the Posttest and Pretest Results
	Variables
	t - value
	p - value
	Level of Significance
	Decision
	Interpretation

	Post-test and Pre-test Results
	-5.26
	<0.001
	0.001
	Reject the Null Hypothesis
	Highly 
Significant





4. Conclusion

This study confirmed that storytelling through video presentations served as a highly effective pedagogical strategy for enhancing English comprehension skills among Grade 4 learners. While the initial pre-test results revealed a group with average comprehension levels—characterized by notable gaps in vocabulary and concentration among struggling readers—the introduction of the multimedia intervention catalyzed a marked shift in performance. Following the exposure to structured video narratives, the learners demonstrated a substantial improvement in their ability to process, retain, and recall linguistic information. The significant leap in mean scores and the narrowing of performance gaps evidenced that the integration of visual and auditory elements successfully addressed the cognitive bottlenecks often associated with traditional oral storytelling.
The findings highlighted the immense value of multimedia storytelling as a modern tool for language instruction. By combining narrative flow with synchronized visual and auditory cues, the video presentations provided the contextualized input necessary for learners to bridge the gap between unfamiliar words and their meanings. This multimodal approach not only enriched the students' vocabulary but also fostered a higher degree of active listening and sustained attention. Learners became more motivated and engaged, proving that when instructional materials align with the digital habits of the 2023–2024 academic landscape, comprehension outcomes are significantly strengthened.

Overall, the researcher concluded that integrating storytelling through video presentations into classroom practice could effectively bridge comprehension gaps and support diverse learning needs. This learner-centered approach accommodated various learning styles by providing multiple pathways to understanding, thereby making English instruction more inclusive. The statistical evidence validated this strategy as a powerful intervention for cultivating deeper language skills, suggesting that moving beyond traditional printed media toward interactive, video-based narratives is essential for the evolving educational needs of elementary learners.

RECOMMENDATIONS

Based on the results of this study, the following suggestions were made: 

1. Integrate storytelling through video presentations into their English instruction to enhance learners’ comprehension skills. This approach provides contextualized input, enriches vocabulary, and fosters active listening, making lessons more engaging and accessible. 
2. Teachers should also adopt differentiated strategies, offering remedial support such as visual aids and repetition for struggling learners, while providing enrichment activities like extended narratives and creative retelling for advanced learners. 
3. Curriculum developers are encouraged to incorporate multimedia storytelling into instructional materials and align these strategies with language learning standards to ensure consistency across grade levels. 
4. School administrators should support teachers by providing training, resources, and access to technology that facilitates video-based instruction, while promoting collaboration among educators to share best practices. 
5. Future researchers are advised to explore the long-term effects of video-based storytelling on comprehension and other language skills, investigate its impact across different grade levels and learner groups, and compare its effectiveness with other multimedia strategies.
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