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ABSTRACT 

	Aims: To examine how political and civic awareness relate to political and civic engagement among Senior High School (SHS) students in the Philippines, and to identify the mechanisms through which awareness is converted into action. The study also aims to refine the Input–Process–Output (IPO) framework and extend Freire’s critical consciousness and Bandura’s social learning perspectives to hybrid classroom/digital contexts.
Study design: An explanatory sequential mixed‑methods design was employed, combining quantitative analysis of awareness–engagement relationships with qualitative exploration of underlying mechanisms.
Place and Duration of Study: The study was conducted in Domingo Lacson National High School, Banago, Bacolod City, Negros Occidental, Philippines during the School Year 2025–2026.
Methodology: Stratified random sampling yielded 400 students balanced by sex, grade level, and academic track. A five‑part questionnaire measured demographics, political awareness, civic awareness, political engagement, and civic engagement. Extreme‑case purposive sampling selected 8 students for focus group discussions. Quantitative data were analyzed using descriptive statistics, subgroup comparisons, correlations, and regressions, while qualitative data were examined through reflexive thematic analysis. Integration occurred through connecting, building, and merging strands.
Results:  Students were generally “Aware” in both domains, with civic engagement stronger than political engagement. Political awareness moderately predicted political engagement (r ≈ .40; R² ≈ .16), while civic awareness strongly predicted civic engagement (r ≈ .67; R² ≈ .45). Qualitative themes revealed mechanisms including digital political learning, curricular disparities, incentive‑dependent participation, and peer‑network socialization. Track differences were most pronounced for awareness, grade differences modest for engagement, and sex differences minimal.
Conclusion: 
Awareness is necessary but insufficient for participation, with civic pathways serving as gateways to political learning. The study refines IPO theory by emphasizing process‑level mediators, extends Freire’s and Bandura’s frameworks to hybrid classroom/digital contexts, and underscores the Philippine SHS case as globally relevant for understanding youth civic development in digitally saturated democracies. Policy implications include track‑inclusive experiential civics, media and information literacy, and autonomy‑supportive school routines to reliably convert awareness into action.
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1. INTRODUCTION	Comment by User:  Also discussed about what political and civic awareness, political and civic engagement, and IPO framework.
 Sharpen the urgency of research.
 The IPO framework is introduced conceptually but could be diagrammatically previewed.
End the introduction with an explicit research aim.

Across democracies, concerns persist about whether schools adequately prepare young people for sustained civic and political participation. Declining civics scores in the United States and persistent funding disparities between civics and STEM education highlight the urgency of strengthening civic learning. Research consistently shows that open, discussion‑rich classrooms and democratic school climates foster civic knowledge, political interest, and efficacy, though these effects are often mediated by trust and efficacy rather than direct exposure alone.	Comment by User: Where does the information come from?	Comment by User: Which research results?
 
In the Philippine context, civic development increasingly unfolds in hybrid online/offline spaces. Adolescents rely heavily on social media for information and expression, while classroom openness has been shown to enhance digital literacy and predict online civic engagement. Nationally, youth participation has become highly salient, exemplified by the record 82.2% voter turnout in the 2025 midterm elections. Within the K–12 system, Republic Act No. 10533 mandates schools to form empowered citizens, and the Understanding Culture, Society, and Politics (UCSP) course explicitly foregrounds civic competencies and democratic participation.	Comment by User: Where does the information come from?
	Comment by User: Where does the information come from?

 
Despite these institutional commitments, gaps remain in understanding how awareness translates into engagement, particularly in digitally saturated democracies of the Global South. Existing studies often treat awareness as a uniform cognitive precursor to participation, overlooking relational and contextual mediators such as peer networks, digital literacies, and curricular disparities. This study addresses that gap by investigating how political and civic awareness relate to engagement among Senior High School students in the Philippines. Guided by Freire’s critical consciousness and Bandura’s social learning perspectives within an IPO framework, the study combines quantitative estimates of relationships with qualitative insights into mechanisms. In doing so, it contributes to theory by refining models of youth political socialization, extends existing frameworks to hybrid classroom/digital contexts, and situates the Philippine SHS case as globally relevant for understanding youth civic development.	Comment by User: Which study results?



2. material and methods 

2.1 Research Design
An explanatory sequential mixed‑methods design was employed. The quantitative strand estimated relationships between awareness and engagement, while the qualitative strand explained mechanisms underlying those patterns.	Comment by User: Explicitly justify why mixed methods are necessary.



2.2 Setting and Participants
Conducted in a large public Senior High School (SY 2025–2026), stratified random sampling yielded N = 400 students balanced by grade, sex, and track. Extreme‑case purposive sampling (n = 8) selected students at the highest and lowest ends of awareness and engagement scores.

2.3 Instruments	Comment by User:  State the measurement scale used.
 Provide examples of questionnaire items.
 Briefly discuss the construct validity.
A five‑part questionnaire measured demographics, political awareness, civic awareness, political engagement, and civic engagement. Scales were contextualized to the Philippine SHS setting, expert‑reviewed, and pilot‑tested (McDonald’s ω = .91–.96).

2.4 Procedures
Surveys were administered in classrooms; FGDs were conducted with extreme‑case participants. Ethical safeguards included informed consent, voluntariness, anonymization, and compliance with RA 10173.

2.5 Data Analysis	Comment by User:  How about the validity, reliability, and prerequisite test?
 Specify the software used.
Quantitative data were analyzed using descriptive statistics, subgroup comparisons, correlations, and regressions. Qualitative data were analyzed through reflexive thematic analysis. Integration occurred through connecting, building, and merging strands.


3. results and discussion	Comment by User:  The discussion must be comprehensive and supported by relevant previous research results.
 The discussion could be more deeply illustrated with short exemplar quotes to strengthen qualitative credibility.
 Briefly contrasting the findings with other studies to further support claims of international relevance.

3.1 Overall Trends
Students were generally “Aware” in both domains, with civic engagement stronger than political engagement.

3.2 Subgroup Differences
Track differences were most pronounced for awareness. Grade differences were modest for engagement. Sex differences were minimal.

3.3 Awareness–Engagement Links
Political awareness moderately predicted political engagement (r = .40; R² = .16), while civic awareness strongly predicted civic engagement (r = .67; R² = .45).

3.4 Qualitative Insights	Comment by User: Include the direct student quotations (1 or 2 per theme) to strengthen qualitative credibility.
Six themes explained these patterns: digital political learning, curricular disparities, incentive‑dependent participation, intergenerational tensions, structural school factors, and peer‑network socialization.







3.5 Tables
Table 1. Subgroup Differences in Awareness and Engagement (Means, Effect Sizes, and Interpretive Notes)

	Construct
	Subgroup Comparison
	Mean Difference
	Effect Size (d)
	Significance
	Interpretive Note

	Political Awareness
	Female vs. Male
	+0.16
	0.28 (small)
	P = .01
	Females slightly more aware; difference modest.

	
	Academic vs. TVL
	+0.27
	0.49 (approaching medium)
	P < .001
	Track exposure drives awareness gap.

	
	Grade 12 vs. 11
	+0.02
	0.04 (trivial)
	ns
	Grade progression does not affect awareness.

	Civic Awareness
	Female vs. Male
	+0.20
	0.33 (small–medium)
	P = .001
	Females slightly higher awareness.

	
	Academic vs. TVL
	+0.31
	0.52 (approaching medium)
	P < .001
	Curriculum exposure explains track gap.

	
	Grade 12 vs. 11
	+0.02
	0.03 (trivial)
	ns
	Grade progression negligible.

	Political Engagement
	Grade 12 vs. 11
	+0.14
	0.22 (small)
	P = .03
	Grade 12 slightly more engaged, likely due to voting readiness.

	Civic Engagement
	Academic vs. TVL
	+0.14
	0.23 (small)
	P = .02
	Academic track slightly higher, but overall engagement strong across tracks.


Interpretive emphasis: Track differences matter most for awareness; grade differences matter modestly for engagement; sex differences are minimal.


Table 2. Awareness Predicting Engagement (Regression Summary with Interpretive Emphasis)
	Predictor
	r
	R²
	B (Unstandardized)
	Interpretation

	Political Awareness → Engagement
	.40
	.16
	0.46
	Awareness moderately predicts engagement; barriers limit translation into action.

	Civic Awareness → Engagement
	.67
	.45
	0.67
	Awareness strongly predicts engagement; civic activities more accessible and immediate.


Interpretive emphasis: Civic pathways are stronger and more reliable than political pathways, suggesting civic engagement can serve as a gateway to political learning.

The study demonstrates that awareness is a significant predictor of engagement, with stronger effects in the civic domain than in the political domain. This distinction underscores the accessibility of civic practices as entry points into democratic life. Civic activities often demand attentiveness to local needs and participation in familiar routines, making them more proximal and less institutionally complex than political engagement. This finding refines existing models of youth political socialization by showing that awareness is not merely a cognitive precursor to efficacy and trust but is itself shaped by relational and contextual factors. In particular, the IPO framework gains nuance by highlighting how civic awareness operates differently across domains, suggesting refinements to theories that treat awareness as a uniform predictor of engagement.
Qualitative insights further illuminate the mechanisms through which awareness translates into action. Open, discussion‑rich classrooms and predictable civic routines provide relational spaces where awareness is cultivated and enacted. Students’ experiences of peer‑led fact‑checking and guided expression resonate with democratic school climate literature, which emphasizes respect and student voice as drivers of civic outcomes. Importantly, the Philippine case adds to this body of work by showing how classroom openness enhances digital literacy, which in turn mediates online civic engagement. This contribution extends comparative civic education scholarship by situating digital practices within institutional contexts, demonstrating that platform literacies are not peripheral but central to contemporary civic development.
The findings also highlight the dual role of digital environments. Students’ self‑directed digital learning fosters immediacy and community but simultaneously exposes them to misinformation and risks. This tension underscores the need for schools to scaffold healthy online participation. Embedding media and information literacy (MIL) tasks such as source triangulation, claim evaluation, and platform‑aware audience design offers a pathway to harness students’ digital motivation while mitigating vulnerabilities. This insight contributes to broader debates on democratic resilience in the digital age, positioning schools as critical sites for cultivating both agency and protection against misinformation.
Institutional and contextual factors further shape engagement. The elevated midterm turnout likely amplified civic salience in students’ households and feeds, creating motivational spillovers that reinforced classroom learning. While causality cannot be claimed, this observation suggests that situating civic education during periods of heightened national attention may magnify its effects. Moreover, strand‑based disparities in politically relevant exposure reveal inequities in awareness opportunities. Addressing these gaps requires track‑inclusive civics that embed issue‑based deliberation, simulations, audits, and service‑learning into diverse curricular contexts. Such strategies advance knowledge on equity in civic learning, challenging assumptions that civic education can be uniformly delivered across student populations.
Taken together, the study contributes to knowledge‑building in three ways. First, it refines theoretical models by showing that awareness is relational and domain‑specific, not a uniform predictor of engagement. Second, it demonstrates the significance of the Philippine SHS case, where institutional reforms and digital realities intersect to shape civic outcomes. Third, it highlights the broader societal stakes of civic education, particularly the need to scaffold digital participation and address inequities across student tracks. By situating awareness within systemic, relational, and digital contexts, this study advances understanding of how schools can cultivate durable civic action and democratic resilience.
 

4. Conclusion	Comment by User: State the research limitations and future research directions.

This study offers a nuanced portrait of Senior High School students’ civic and political development through the lens of the Input–Process–Output (IPO) framework. The inputs: sex, grade level, and SHS track, shaped students’ opportunities for awareness and engagement, with track-based disparities emerging as the most consistent influence. The process phase revealed that awareness is a powerful predictor of engagement, particularly in the civic domain, and that this pathway is reinforced by classroom facilitation, peer networks, and digital spaces. The outputs: enhanced civic and political dispositions, reflect the culmination of these interactions, achievable when instructional practices and institutional programs align with students’ lived realities.
Beyond confirming these pathways, the study contributes to knowledge-building in three ways. First, it refines theoretical models by showing that awareness is relational and domain-specific, not a uniform precursor to engagement. Second, it highlights the Philippine SHS context as a significant empirical case, demonstrating how curricular reforms and digital literacies intersect to shape democratic outcomes. Third, it underscores the broader societal stakes of civic education: schools must not only cultivate agency but also scaffold healthy digital participation and address inequities across student tracks. Taken together, the IPO framework clarifies that translating awareness into durable civic action requires systemic alignment of demographic realities, instructional practices, and experiential opportunities, an insight with implications for both theory and practice in youth civic development.
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DEFINITION OF TERMS

The following terms are conceptually and operationally defined to ensure clarity and consistency in this study.
 
Civic Awareness. Conceptually, civic awareness refers to the understanding of roles, rights, and responsibilities within society, including recognition of social, political, and cultural issues that shape community life (Achour & Alghamdi, 2022). Operationally, it was measured as SHS students’ ability to recognize societal structures, understand responsibilities, and identify their role in contributing to community and national development, assessed through survey items on civic duties, participation, and perceived impact.
 
Civic Engagement. Conceptually, civic engagement encompasses activities and attitudes that promote participation in social and political life, strengthening democratic society (Banyan, 2023). Operationally, it was measured as SHS students’ active involvement in community service, awareness of social issues, and participation in civic or volunteer activities.
 
Political Awareness. Conceptually, political awareness refers to recognition and understanding of political knowledge, including issues, institutions, and leaders at local, national, and global levels (Achour & Alghamdi, 2022). Operationally, it was measured as SHS students’ comprehension of political systems, participation in political discussions, and familiarity with current events.
 
Political Engagement. Conceptually, political engagement refers to active involvement in political processes, including voting, campaigning, advocacy, and public discussions (Thelma et al., 2024). Operationally, it was measured as SHS students’ self‑reported participation in five dimensions: contacting officials or media, voting, campaign involvement, digital political expression, and activism (e.g., petitions, demonstrations, youth‑led events).
 
Senior High School (SHS). Conceptually, SHS refers to the final two years of secondary education (Grades 11–12), serving as a transition to higher education or the workforce (Department of Education, 2021). Operationally, it was defined as the educational level of participants enrolled in Grades 11 and 12 during SY 2025–2026 in a public school in Bacolod City.
 
SHS Track. Conceptually, SHS track refers to specialized pathways addressing students’ interests and career goals (Department of Education, 2020). Operationally, it was defined as the academic pathway chosen by students, categorized into Academic Track (HUMSS, STEM, ABM) and Technical‑Vocational‑Livelihood (TVL) Track, measured by enrollment records during SY 2025–2026.






