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ABSTRACT 

	Purpose
This study examined differences in English-speaking anxiety across the 16 Myers-Briggs Type Indicator (MBTI) personality types among Senior High School students in a public secondary school in Davao Occidental during the School Year 2024–2025.
Design/methodology/approach
A quantitative, non-experimental design using a descriptive–comparative approach was employed. Data were gathered from 143 senior high school students using standardized instruments measuring MBTI personality types and English-speaking anxiety. Descriptive statistics were used to determine personality distribution and anxiety levels, while one-way analysis of variance (ANOVA) was conducted to identify significant differences in anxiety across personality types.
Findings
The most prevalent personality types were Virtuosos (ISTP) and Campaigners (ENFP), indicating a balance between introverted and extraverted traits among the respondents. Overall, students demonstrated a moderate level of English-speaking anxiety. Significant differences were found among MBTI personality types, with Defenders (ISFJ) exhibiting the highest level of anxiety and Entertainers (ESFP) the lowest. The results indicate that personality traits are associated with variations in students’ English-speaking anxiety.
Originality/value
This study provides empirical evidence on the relationship between MBTI personality types and English-speaking anxiety in a Philippine public senior high school context. The findings offer practical value by supporting the use of personality-sensitive and learner-centered instructional strategies to reduce speaking anxiety and enhance students’ oral communication confidence.
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1. INTRODUCTION

English speaking is an essential skill for effective communication, academic success, and future professional opportunities. Despite its importance, many students encounter difficulties in speaking English because of anxiety, which negatively affects their participation and overall language proficiency (Lubis et al., 2025). Research indicates that learners may perform well in reading and writing but still struggle with oral communication due to nervousness, fear of making mistakes, or the pressure associated with classroom performance (Moafa, 2024). Consequently, some students avoid speaking activities, depend heavily on written materials or handouts during presentations, or hesitate to volunteer answers, thereby reducing their opportunities for meaningful language practice (Faqihi, 2024; Lubis et al., 2025). In some situations, speaking anxiety may also appear through psychological and physical symptoms that further obstruct effective communication (Alfiani et al., 2023; Moafa, 2024).
Previous research highlights the widespread occurrence of English-speaking anxiety among students in different countries. In Saudi Arabia, learners often experience anxiety because of fear of negative evaluation and linguistic barriers when speaking in front of others (Alaqeel & Altalhab, 2024; Alshehri, 2024; Faqihi, 2024). Similarly, Indonesian students frequently report anxiety during speaking tasks, particularly due to pronunciation challenges and fear of committing mistakes (Marpaung et al., 2023). In the Philippines, English-speaking anxiety is also common among senior high school students, largely influenced by communication apprehension and fear of peer judgment (Pike & Raymundo, 2024; Tapado, 2025). Studies reveal that many learners demonstrate moderate to high levels of anxiety, which significantly affects their oral performance (Daymiel et al., 2022; Pike & Raymundo, 2024). This challenge limits students’ confidence and readiness for future professional environments, highlighting the need for targeted improvement programs and interventions (Cuamag et al., 2024; Gantina et al., 2023).
Psychological and learner-related factors, particularly personality, play a crucial role in shaping English-speaking anxiety, as individual differences influence how learners perceive, participate in, and emotionally react to oral communication tasks (Lubis et al., 2025; Zhang, 2025). From a theoretical standpoint, personality differences originate from established psychological type theories, which suggest that individuals vary systematically in how they perceive information and form judgments about the world (Soleimani et al., 2018; Vainio & Raus, 2014). This theoretical perspective was later expanded and operationalized through the development of the Myers–Briggs Type Indicator (MBTI), a widely recognized model used to identify personality preferences in educational and psychological research (Conti, 2023; Yifan et al., 2024).
The MBTI classifies personality into sixteen types based on four dichotomous dimensions: Extraversion–Introversion, Sensing–Intuition, Thinking–Feeling, and Judging–Perceiving (Yifan et al., 2024; Zhang, 2025). These dimensions represent relatively stable preferences that shape how individuals direct their energy, process information, make decisions, and organize their activities (Soleimani et al., 2018; Storesund & Mitroff, 2023). Within language learning contexts, extroverted learners typically experience lower levels of speaking anxiety because their preference for social interaction and sociability acts as a buffer against communication apprehension (Vural, 2019; Zhang, 2025). In contrast, introverted learners often experience higher levels of apprehension and hesitation during English-speaking tasks due to their tendency toward internal reflection and lower preference for high-stimulus social environments (Lubis et al., 2025; Zhang, 2025). These findings suggest that personality type profiles systematically influence students’ emotional responses to speaking activities, emphasizing the importance of developing instruction that is responsive to learners' individual differences to effectively reduce anxiety (Vural, 2019; Zhang, 2025).
Despite the increasing body of international research examining the relationship between personality and English-speaking anxiety, studies that specifically focus on senior high school students in the Philippines remain limited (Pike & Raymundo, 2024). In particular, there is insufficient empirical evidence explaining how English-speaking anxiety varies across MBTI personality types within local educational settings, as most existing research in the region has concentrated on general qualitative experiences or on different populations such as engineering students or university freshmen (Cuamag et al., 2024; Daymiel et al., 2022; Quinto & Macayan, 2019; Tapado, 2025). This leaves a gap in understanding how personality traits interact with school-related challenges to influence speaking anxiety among Filipino senior high school students (Dewaele, 2007; Lin et al., 2025).
Building on these empirical and contextual gaps, the present study seeks to examine how English-speaking anxiety varies across the MBTI personality types of senior high school students at a public school in Davao Occidental. By exploring these differences, the study aims to identify patterns that may inform the development of personality-informed instructional strategies, create low-stress speaking opportunities for learners who experience higher anxiety, and foster more inclusive and responsive language learning environments. Ultimately, this study intends to contribute to improving English language education by aligning teaching approaches with learners’ psychological characteristics and promoting a more supportive and effective English-speaking experience.

1.1. Objectives

The study aimed to compare the level of English-speaking anxiety across 16 MBTI personality types among Senior High School students in a public secondary school in Davao Occidental, Philippines, for the School Year 2024–2025. Specifically, this study sought to achieve the following objectives:

1. To identify the personality types of the respondents based on the Myers-Briggs Type Indicator (MBTI) categories:

1.1. The Logistician (ISTJ);
1.2. The Defender (ISFJ);
1.3. The Advocate (INFJ);
1.4. The Architect (INTJ);
1.5. The Virtuoso (ISTP);
1.6. The Adventurer (ISFP);
1.7. The Mediator (INFP);
1.8. The Thinker (INTP);
1.9. The Entrepreneur (ESTP);
1.10. The Entertainer (ESFP);
1.11. The Campaigner (ENFP);
1.12. The Debater (ENTP);
1.13. The Executive (ESTJ);
1.14. The Consul (ESFJ);
1.15. The Protagonist (ENFJ); and
1.16. The Commander (ENTJ).

2. To determine the level of English-speaking anxiety among the respondents in terms of:

2.1. Beliefs about language learning;
2.2. Communication apprehension;
2.3. Fear of being less competent;
2.4. Fear of negative evaluation;
2.5. Negative attitudes toward English classes; and
2.6. Test anxiety.

3. To examine the significant differences in English-speaking anxiety among the respondents when grouped according to their MBTI personality types.

2. MATERIALS AND METHODS

2.1. Research Design
This study employed a non-experimental quantitative approach, specifically a descriptive–comparative research design. Descriptive–comparative research involves describing variables as they naturally occur and comparing groups to determine whether significant differences exist without manipulating any variables (Cantrell, 2011).
In this study, the descriptive component focused on identifying the respondents’ MBTI personality types and the level of English-speaking anxiety, while the comparative component examined differences in anxiety levels when respondents were grouped according to personality type. This design is ideal because the variables under study are inherent characteristics that cannot be manipulated.

2.2. Research Instrument

The study utilized a two-part research instrument. The first part was the Personality Identity Estimator (PIE), developed by Conti (2023), which determines personality types through 12 items. Respondents selected one of two options for each item that best reflected their personal preferences or behaviors. Each response contributed to a four-letter code representing the Jungian dimensions: E (Extraversion) or I (Introversion), S (Sensing) or N (Intuition), T (Thinking) or F (Feeling), and J (Judging) or P (Perceiving). This code categorizes participants into one of 16 personality types, providing a clear interpretation of their personality traits.

The second part was a questionnaire adapted from Bhattarachaiyakorn and Phettakua (2023), designed to measure English-speaking anxiety. The questionnaire focused on key aspects such as Communication Apprehension, Fear of Negative Evaluation, and Test Anxiety. It consisted of 31 items and employed a five-point Likert scale for responses: 5 = Strongly Agree, 4 = Agree, 3 = Neutral, 2 = Disagree, and 1 = Strongly Disagree. Respondents indicated the extent of their agreement or disagreement with each statement. The instrument’s reliability, as reported in the original adaptation, yielded a Cronbach’s alpha of 0.89, indicating high internal consistency.

2.3. Respondents of the Study

The respondents of the study were Grade 11 and Grade 12 students enrolled in the Senior High School Department of a secondary school in the Division of Davao Occidental for the School Year 2024–2025. This included students of any age and gender who willingly participated in the study. Students who were not enrolled in the Senior High School Department or those who could not provide informed consent were excluded. A complete enumeration sampling technique was employed to ensure that all eligible students were included. In total, 143 students participated in the study, consisting of 69 Grade 11 students and 74 Grade 12 students. The distribution of respondents is presented in Table 1.

Table 1. Distribution of Respondents

	Grade Level
	Population (N)
	Percentage (%)

	11
	69
	48

	12
	74
	52

	Total
	143
	100.00



2.4. Data Gathering

A formal request letter was sent to the school principal to seek permission to conduct the study involving all Senior High School students enrolled for the first semester of the School Year 2024–2025. Upon approval, informed consent letters were distributed through the grade-level advisers to facilitate communication with the prospective respondents. A comprehensive orientation was then conducted to inform the respondents about the objectives of the study, their rights as participants, and the possible risks and benefits of their participation. This ensured that involvement in the study was voluntary and based on informed consent.

The adapted research instruments, namely the Personality Identity Estimator (PIE) and the Foreign Language Classroom Anxiety Scale (FLCAS), were administered properly. Respondents were given sufficient time to complete the questionnaires comfortably. After completion, all collected data were handled with strict confidentiality and respect. The data were then compiled, tallied, and tabulated for further analysis to ensure the reliability of the study’s findings. Tables were prepared to present the data visually, and the results were summarized and analyzed using appropriate statistical tools and software.

3. RESULTS AND DISCUSSIONS
Table 2 presents the distribution of MBTI personality types among the Senior High School students. The most frequent types among the respondents were the Virtuosos (ISTP) and Campaigners (ENFP), with 13 students each, accounting for 9.09% of the total population. This was followed by the Architects (INTJ), Thinkers (INTP), and Debaters (ENTP), each comprising 12 students or 8.39% of the total population. These personality types are commonly associated with analytical thinking, problem-solving, and adaptability, which may influence how students approach intellectually demanding learning tasks (Lubis et al., 2025; Oliveira et al., 2021). Previous studies suggest that personality-related cognitive preferences, including perception and problem-solving orientation, can shape how learners process and engage with academic content (Oliveira et al., 2021; Zhang, 2025).
In addition, Protagonists (ENFJ) accounted for 11 students, representing 7.69% of the respondents. Individuals with this personality type are often characterized by strong interpersonal skills and the ability to foster collaboration, which may contribute to greater participation in group-based learning activities (Yifan et al., 2024). Similarly, Mediators (INFP) and Consuls (ESFJ) were represented by 10 students each, accounting for 6.99% of the population. Mediators are typically described as reflective and idealistic, often demonstrating a preference for expressive and creative tasks, whereas Consuls tend to exhibit people-oriented traits that support cooperative classroom interaction (Conti, 2023; Lubis et al., 2025).
Furthermore, Commanders (ENTJ) and Defenders (ISFJ) were moderately represented, with 9 students each, comprising 6.29% of the total population. Commanders are frequently associated with strategic thinking and goal-oriented behavior, while Defenders are often characterized by conscientiousness and reliability in structured environments (Soleimani et al., 2018). Such traits may influence how students organize their learning tasks and interact within collaborative classroom settings. Other personality types, including Entrepreneurs (ESTP), Executives (ESTJ), and Adventurers (ISFP), were less common, with frequencies ranging from 6 to 7 students (4.20%–4.90%). These personality profiles are often linked to practical and action-oriented tendencies that may support adaptability in dynamic learning situations (Makwana & Dave, 2020; Wang et al., 2023).
[bookmark: _heading=h.lt9ldk5hliq3]Lastly, Logisticians (ISTJ) were identified in 5 students (3.50%), while Advocates (INFJ) and Entertainers (ESFP) were the least represented, with 4 students each (2.80%). Logisticians are commonly described as systematic and dependable, Advocates as insightful and reflective, and Entertainers as socially expressive and spontaneous (Vainio & Raus, 2014; Wang et al., 2023). The distribution of personality types observed in this study supports previous research indicating that personality differences may influence patterns of participation, task engagement, and interaction within educational contexts (Oliveira et al., 2021; Vainio & Raus, 2014). For instance, introverted learners may demonstrate lower participation in traditional classroom discussions compared to their extroverted counterparts (Caspi et al., 2005).
[bookmark: _heading=h.usrx43bdbb6n]Overall, the findings reveal a diverse distribution of personality types among the Senior High School students, reflecting a balance between introverted and extroverted preferences. This diversity highlights variations in students’ learning approaches, interpersonal interaction, and engagement in academic tasks. Consistent with previous studies, personality traits can play a meaningful role in shaping learners’ engagement, learning strategies, and emotional responses to academic challenges such as English-speaking anxiety (Soleimani et al., 2018; Yifan et al., 2024; Zhang, 2025). Recognizing these differences may assist educators in developing more responsive and inclusive instructional strategies that accommodate diverse learner characteristics (Oliveira et al., 2021).

Table 2. MBTI Personality Types of Senior High School Students

	Personality Type

	Population (N)
	Percentage (%)

	Campaigner (ENFP)
	13
	9.09

	Virtuoso (ISTP)
	13
	9.09

	Architect (INTJ)
	12
	8.39

	Debater (ENTP)
	12
	8.39

	Thinker (INTP)
	12
	8.39

	Protagonist (ENFJ)
	11
	7.69

	Consul (ESFJ)
	10
	6.99

	Mediator (INFP)
	10
	6.99

	Commander (ENTJ)
	9
	6.29

	Defender (ISFJ)
	9
	6.29

	Adventurer (ISFP)
	7
	4.90

	Entrepreneur (ESTP)
	6
	4.20

	Executive (ESTJ)
	6
	4.20

	Logistician (ISTJ)
	5
	3.50

	Advocate (INFJ)
	4
	2.80

	Entertainer (ESFP)
	4
	2.80


                                                     N=143; %=100

3.2. Senior High School Students’ Level of English-Speaking Anxiety
The level of English-speaking anxiety is presented in Table 3. The overall English-speaking anxiety obtained a grand mean of 3.40 (SD = 0.41), which corresponds to a moderate level. This indicates that students experience noticeable levels of nervousness when speaking English, although their anxiety remains manageable and may be improved through supportive instructional strategies. This finding is consistent with previous studies reporting that many students experience moderate levels of language anxiety during oral communication tasks (Alnahidh & Altalhab, 2020; Chen et al., 2022; Miskam & Saidalvi, 2018).
Among the six domains of English-speaking anxiety, test anxiety recorded the highest mean score of 3.55 (SD = 0.48), which falls under the high level, while negative attitudes toward English-speaking classes obtained the lowest mean score of 3.07 (SD = 0.52), interpreted as moderate. The prominence of test anxiety aligns with research identifying evaluative pressure as a major source of apprehension in foreign language learning contexts (Bux et al., 2019; Moafa, 2024). Previous studies have shown that students often experience heightened nervousness during formal evaluations, which may lead to feelings of uncertainty and hesitation in speaking tasks (Moafa, 2024; Naibaho, 2022). This suggests that evaluation pressure plays a significant role in shaping students’ anxiety during English-speaking activities (Sabri et al., 2021).
[bookmark: _heading=h.nzt2s5gig95q]Furthermore, the relatively lower mean score for negative attitudes toward English-speaking classes suggests that students may still maintain interest in learning the language despite experiencing anxiety. Research indicates that many learners recognize the importance of English for their academic and professional development, even if fear of evaluation limits their participation in speaking activities (Tsiplakides & Keramida, 2009). However, even moderate anxiety may reduce classroom engagement, as students who frequently experience apprehension may become hesitant to participate actively in oral communication tasks (Alnahidh & Altalhab, 2020; Amiri & Ghonsooly, 2015).
[bookmark: _heading=h.g90ldyddehys]Moreover, the item with the highest mean, “I am afraid that the other students will laugh at me when I speak English,” corresponds to a high level of anxiety under the domain of Fear of Negative Evaluation. This finding highlights students’ concern about peer judgment and the possibility of being mocked during speaking activities (Doyman & Yumru, 2015; Hussain et al., 2021). Previous studies similarly report that fear of negative evaluation often discourages learners from volunteering answers or participating in oral tasks, as students may worry about making mistakes in front of their classmates (Bakhtyari & Hafizoah, 2022).

Table 3. The Level of Senior High School Students’ English-Speaking Anxiety

	Statement 
	Mean
	SD
	Description

	1.  Students never feel quite sure of themselves when they speak English in public.
	3.24
	1.03
	Moderate

	2.  Students tremble when they know that they are going to be called on in the speaking class.
	3.30
	1.01
	Moderate

	3.  Students feel more strained and nervous in their English-speaking class than in their other classes.
	3.50
	1.12
	High

	4.  Students get nervous when they are speaking English in class.
	3.45
	1.16
	High

	COMMUNICATION APPREHENSION
	3.37
	0.80
	Moderate

	5.  Students feel very self-conscious when speaking English in front of other students.
	3.50
	1.00
	High

	6.  It embarrasses students to volunteer answers in their English-speaking class.
	3.22
	0.94
	Moderate

	7.  Students are afraid that the other students will laugh at them when they speak English.
	3.66
	1.10
	High

	FEAR OF NEGATIVE EVALUATION
	3.46
	0.72
	High

	8.  Students worry about the consequences of failing their English-speaking class.
	3.48
	1.04
	High

	9.  Students feel worried about the differences between what they have prepared for a speaking test.
	3.42
	0.99
	High

	10.  The more students study for an English-speaking test, the more confused they become.
	3.56
	0.95
	High

	11.  Students start panicking when they have to speak without preparation in the English class.
	3.60
	1.08
	High

	12.  Even when the students are well-prepared for the English-speaking test, they feel anxious about it.
	3.48
	1.01
	High

	13.  Students feel stressed even when they are well-prepared for the English-speaking class.
	3.60
	0.94
	High

	14.  Students can feel their heart pounding when they are going to be called on in the English-speaking class.
	3.62
	0.98
	High

	15.  Students get nervous when the English teachers ask a question which they have not prepared in advance.
	3.56
	1.15
	High

	16.  Students are often afraid that their English-speaking score will be less than what they expect.
	3.60
	0.94
	High

	TEST ANXIETY
	3.55
	0.65
	High

	17.  The English-speaking class moves so quickly that students worry about getting left behind.
	3.42
	1.00
	High

	18.  Students keep thinking that the other students speak English better than they do.
	3.44
	1.03
	High

	19.  Students usually feel that the other students speak English better than they do.
	3.45
	1.00
	High

	20.  Students are often afraid that their English-speaking score will be less than what they expect.
	3.60
	1.06
	High

	FEAR OF BEING LESS PROFICIENT THAN OTHERS
	3.48
	0.80
	High

	21.  Students usually feel like not going to their English-speaking class.
	3.03
	1.10
	Moderate

	22.  Students feel unhappy when they are on their way to the English-speaking class.
	3.01
	1.16
	Moderate

	23.  It would really bother students to take more English classes.
	3.16
	1.10
	Moderate

	NEGATIVE ATTITUDE TOWARDS ENGLISH-SPEAKING CLASSES
	3.07
	0.95
	Moderate

	24.  It frightens students when they do not understand what the teacher is saying in English.
	3.43
	1.09
	High

	25.  Students feel overwhelmed by the number of rules they have to learn to speak English.
	3.53
	0.93
	High

	26.  Students feel uneasy during English speaking tests in their class.
	3.46
	1.00
	High

	27.  Students feel worried over learning to speak English.
	3.32
	1.04
	Moderate

	28.  Students probably feel uncomfortable around native speakers of English.
	3.43
	1.02
	High

	29.  Students feel overwhelmed by the number of pronunciation rules they have to learn in order to speak English.
	3.48
	0.97
	High

	30.  Students feel overwhelmed by the many words they have to learn to speak in English
	3.50
	0.90
	High

	31.  Students are not confident when they speak English in class
	3.62
	1.07
	High

	BELIEFS ABOUT ENGLISH LEARNING
	3.47
	0.60
	High

	ENGLISH-SPEAKING ANXIETY (Overall)
	3.40
	0.28
	ModerateLegend: 4.21 – 5.00, Very High; 3.41 – 4.20, High; 2.61 – 3.40, Moderate; 1.81 – 2.60, Low; 1.00 – 1.80, Very Low





[bookmark: _heading=h.mj5w2e70papp]On the other hand, the item with the lowest mean, “I feel unhappy when I am on my way to the English-speaking class,” corresponds to a moderate level of anxiety under the domain of Negative Attitude Towards English-Speaking Classes. This suggests that students experience some discomfort when attending English-speaking classes but do not feel severe distress. Lin et al. (2025) noted that learners with moderate anxiety often remain willing to communicate and participate in language activities when they recognize the importance of English for their academic and professional development. Similarly, Tsiplakides and Keramida (2009) explained that students experiencing manageable levels of anxiety tend to approach speaking tasks cautiously rather than avoid them entirely, allowing them to remain engaged in the learning process despite their apprehension. 

3.3. Communication Apprehension
As presented in Table 3, the communication apprehension domain obtained a mean of 3.37 (SD = 0.28), which corresponds to a moderate level of English-speaking anxiety. This indicates that students experience noticeable nervousness when speaking or interacting in English. Although they still participate in classroom communication, hesitation and fear of making mistakes may reduce their confidence in speaking. Similar findings have been reported by Eddraoui and Wirza (2020) and Miskam and Saidalvi (2018), who found that high school learners often demonstrate moderate communication apprehension and struggle to express their ideas when speaking in front of their peers. Likewise, Daymiel et al. (2022) emphasized that this level of anxiety may affect students’ readiness to communicate even when they possess sufficient language knowledge.
As reflected in Table 3, the item “I feel more strained and nervous in my English-speaking class than in my other classes” obtained the highest mean rating of 3.50, interpreted as High. This suggests that students tend to experience greater tension in English-speaking classes compared to other subjects. Research indicates that foreign language anxiety is often situation-specific, with many students reporting higher nervousness during language classes than in other academic settings (Nilsson, 2019; Zou, 2024). This heightened anxiety is frequently associated with the spontaneous nature of speaking tasks and the fear of making mistakes in front of others (Abrar et al., 2024; Gkonou, 2011).
Conversely, the item “I tremble when I know that I am going to be called on in the speaking class” obtained the lowest mean score of 3.24, which still falls under the moderate level. This suggests that although students feel nervous when anticipating being called upon, their anxiety remains manageable. Previous studies have shown that physical reactions such as trembling or tension are common among EFL learners when asked to speak, yet many students remain capable of coping with these feelings (Toubot et al., 2018). Nevertheless, being called on unexpectedly can still discourage participation, as some learners require additional time and reassurance before responding in a second language (Abrar et al., 2024; Debreli & Demirkan, 2015).
3.4 Fear of Negative Evaluation
Table 3 shows that the fear of negative evaluation domain obtained a mean score of 3.46 with a standard deviation of 0.72, described as High. This indicates that students experience a high level of anxiety related to being judged by others when speaking English, showing heightened concern about criticism and negative reactions from peers and teachers. This high level of apprehension is consistent with research identifying the fear of negative evaluation as a primary component of foreign language anxiety, where learners are deeply concerned about how they are perceived by others in the classroom (Jamshed et al., 2024; Kriangkrai & Usaha, 2012). Studies suggest that students often feel they are under constant scrutiny, which significantly inhibits their willingness to engage in oral communication (Faqihi, 2024; Moafa, 2024).
The item “I am afraid that the other students will laugh at me when I speak English” obtained the highest mean rating of 3.66, described as High. This suggests that students’ anxiety is strongly influenced by fear of negative peer reactions during English-speaking activities. Literature confirms that the fear of being mocked or laughed at by classmates is one of the most significant psychological triggers for speaking anxiety among EFL learners (Doyman & Yumru, 2015; Tapado, 2025). Many students perceive their peers as critical evaluators of their pronunciation, grammar, and fluency, which heightens their self-consciousness and leads to intense feelings of embarrassment (Bakhtyari & Hafizoah, 2022; Marpaung et al., 2023). This social pressure often forces students to focus on gaining peer approval rather than on the learning process itself, creating a stressful environment that discourages active participation (Doyman & Yumru, 2015).
In contrast, the item “It embarrasses me to volunteer answers in my English-speaking class” obtained the lowest mean score of 3.22, described as Moderate. This indicates that while students experience discomfort when volunteering to speak, the level of anxiety is comparatively lower than other evaluative situations. Research indicates that while volunteering can still be a source of anxiety, it often feels less threatening than being called upon unexpectedly or being formally assessed (Abrar et al., 2024). However, the "silencing" effect of anxiety still persists even in voluntary contexts; students with lower linguistic self-esteem may remain silent to avoid the risk of being judged for an incorrect answer (Abrar et al., 2024; Debreli & Demirkan, 2015). This moderate level of embarrassment suggests that while the pressure is slightly reduced, the underlying concern about peer comparison remains a barrier to spontaneous classroom interaction (Abrar et al., 2024; Alnahidh & Altalhab, 2020).

3.5. Test Anxiety

As shown in Table 3, students’ English-speaking anxiety in terms of test anxiety obtained a mean score of 3.55 with a standard deviation of 0.65, categorized as High. This suggests that students experience heightened anxiety when their English-speaking skills are assessed, particularly in oral examinations or graded speaking tasks. This finding is consistent with research indicating that second-language learners often experience significant nervousness during assessments, which can negatively affect their oral performance and confidence (Daymiel et al., 2022; Moafa, 2024). Literature highlights that test anxiety is a core component of overall language anxiety, reflecting the psychological pressure students feel when performing under strict evaluation criteria (Faqihi, 2024; Jamshed et al., 2024).
As reflected in Table 3, the item “I can feel my heart pounding when I am going to be called on in the English-speaking class” obtained the highest mean rating of 3.62, described as High. This indicates that students experience intense anxiety and physiological responses when anticipating being called on to speak in class. Evidence shows that public speaking anxiety frequently manifests in physical symptoms—such as a pounding heart, trembling, and sweating—especially when students perceive a threat of negative evaluation from their teacher or peers (Marpaung et al., 2023; Pike & Raymundo, 2024). Furthermore, studies have shown that the level of this apprehension is often closely linked to the student's perceived proficiency and previous exposure to speaking tasks (Alnahidh & Altalhab, 2020; Debreli & Demirkan, 2015).
On the other hand, the item “I feel worried about the differences between what I have prepared for a speaking test” obtained the lowest mean rating of 3.42, described as High. This suggests that students experience considerable anxiety when perceiving a mismatch between their preparation and the actual demands of the speaking test. Research has highlighted that such fears of inadequacy and the pressure to meet specific evaluative standards are major triggers for speaking anxiety in university settings (Hussain et al., 2021; Naibaho, 2022). While some learners can manage this stress through effective preparation and coping strategies, others may feel overwhelmed by the discrepancy between their practice and the formal requirements of the test environment (Doyman & Yumru, 2015; Hussain et al., 2021).



3.6 Fear of Being Less Proficient Than Others
Table 3 shows that the fear of being less proficient than others obtained a mean score of 3.48 with a standard deviation of 0.80, described as High. This indicates that students experience a high level of anxiety when comparing their English-speaking skills to those of their peers, showing heightened concern about falling behind or appearing less competent. Research supports that learners who perceive their own linguistic competence as inferior to that of their classmates often experience increased anxiety, which frequently leads to the avoidance of speaking opportunities and decreased participation (Jamshed et al., 2024; Tsiplakides & Keramida, 2009). Studies have found that such social comparison significantly influences students' confidence, as they often view their peers as more proficient, which can either inhibit their performance or, in some cases, serve as a motivator to bridge the proficiency gap (Daymiel et al., 2022; Jamshed et al., 2024).
The item “I feel nervous when I do not understand every word the English teacher says” obtained the highest mean rating of 3.60, described as High. This suggests that students’ anxiety is strongly influenced by comprehension difficulties during English-speaking activities. Evidence identifies the inability to understand the teacher’s instructions or explanations as a significant psychological trigger that increases self-consciousness and the fear of missing critical information (Alnahidh & Altalhab, 2020; Faqihi, 2024). This behavior is often driven by an underlying desire to maintain pace with the class and avoid falling behind. However, it has been noted that learners who employ effective coping strategies—such as seeking peer support or using context clues—can mitigate this anxiety even when comprehension remains challenging (Gantina et al., 2023; Hussain et al., 2021).
In contrast, the item “The English-speaking class moves so quickly, I worry about getting left behind” obtained the lowest mean score of 3.42, described as High. This indicates that while students feel anxious when the class pace is fast, the level of anxiety is comparatively lower than other situations in this domain. Research confirms that the perceived speed of a language lesson is a common source of stress, as students struggle to process information and respond spontaneously (Alnahidh & Altalhab, 2020; Moafa, 2024). Nevertheless, some students demonstrate higher levels of academic buoyancy, which allows them to view a dynamic and fast-paced environment as a manageable challenge rather than a debilitating source of distress, maintaining their willingness to communicate despite the pressure (Lin et al., 2025; Tsiplakides & Keramida, 2009).
3.7 Negative Attitude Towards English-Speaking Classes
As shown in Table 3, students’ English-speaking anxiety in terms of negative attitude towards English-speaking classes obtained a mean score of 3.07 with a standard deviation of 0.95, categorized as Moderate. This suggests that students experience moderate anxiety when participating in English-speaking classes, which may be influenced by psychological and socio-cultural obstacles. Research involving similar student populations highlights that learners often perceive linguistic and psychological barriers as significant deterrents to effective communication (Malik et al., 2021). In the context of Filipino learners, studies have identified that while students recognize the importance of English, a moderate degree of apprehension remains rooted in the fear of making errors and the pressure of social evaluation in a classroom setting (Gatcho & Hajan, 2019).
As reflected in Table 3, the item “It would really bother me to take more English classes” obtained the highest mean rating of 3.16, described as Moderate. This indicates that students feel hesitant about enrolling in additional English classes due to the psychological burden and persistent self-doubt regarding their oral proficiency. Evidence suggests that such reluctance is frequently a byproduct of the stress students feel when they are unable to organize their thoughts or express their opinions effectively during oral activities (Hussain et al., 2021). This situational anxiety can lead students to view future language coursework as a source of ongoing pressure rather than an opportunity for improvement, particularly if they have a history of struggling with the communicative demands of the classroom (Bakhtyari & Hafizoah, 2022; Hussain et al., 2021).
On the other hand, the item “I feel unhappy when I am on my way to the English-speaking class” obtained the lowest mean rating of 3.01, described as Moderate. This suggests that students experience moderate discomfort when attending English-speaking classes, likely due to the anticipation of high-pressure speaking tasks. Literature on language learning anxiety indicates that while this anticipatory stress is common, it can be mitigated through the implementation of supportive teaching strategies that focus on building learner confidence and reducing the perceived threat of the evaluative environment (Alshehri, 2024). Furthermore, when teachers utilize targeted strategies to foster a willingness to communicate, students are more likely to overcome initial feelings of unhappiness and engage more productively in classroom interactions (Khoudri, 2024).
3.8 Beliefs About English Learning
Table 3 shows that the Beliefs about English Learning domain obtained a mean score of 3.47 with a standard deviation of 0.60, described as High. This indicates that students experience a high level of anxiety related to their perceptions of learning English, showing heightened concern about their ability to succeed and fear of failure. Research suggests that erroneous or unrealistic beliefs—such as the idea that a learner must be perfectly accurate or achieve native-like pronunciation—contribute substantially to generating language anxiety and frustration (Azarfam, 2022; Faqihi, 2024). Furthermore, studies have shown that positive beliefs about the language learning process are essential, as a fear of ambiguity and a perceived inability to meet high standards are positively linked to heightened performance anxiety in the classroom (Aslan & Thompson, 2018; Santoso & Perrodin, 2022).
The item “I am not confident when I speak English in class” obtained the highest mean rating of 3.62, described as High. This suggests that students’ anxiety is strongly influenced by self-doubt and fear of making mistakes during English-speaking activities. Lack of self-confidence is recognized as a core construct of foreign language classroom anxiety, often leading students to pass up opportunities to practice for fear of looking foolish (Hanake, 2024; Oruç & Demirci, 2020). This lack of confidence often results in a "panic" sensation when learners are asked to speak spontaneously, as they struggle to manage their self-image while attempting to communicate in a target language (Hanake, 2024).
In contrast, the item “I feel worried about learning to speak English” obtained the lowest mean score of 3.32, described as Moderate. This indicates that while students experience some anxiety regarding English-speaking skills, the level is comparatively lower than other belief-related concerns. Evidence indicates that even moderate levels of worry can raise tension and impede a student's aptitude for describing their viewpoints effectively (Oad, 2020). However, it has also been observed that some learners may report feeling "normal" or less under pressure regarding the long-term learning process compared to the immediate, situational stress of specific classroom tasks (Hussain et al., 2021).
These findings indicate that fostering students’ self-confidence, positive beliefs about English learning, and supportive classroom environments can reduce English-speaking anxiety and improve participation. Academic evidence emphasizes that teachers should create a "warm atmosphere" and establish rapport through learner-centered strategies, which increases a student's willingness and courage to engage in speaking tasks (Alrabai, 2014; Sadighi & Dastpak, 2017). By prioritizing fluency over precision and helping students set realistic, achievable goals, instructors can significantly alleviate the psychological barriers that hinder oral communication (Alrabai, 2014; Hussain et al., 2021).
3.9 Descriptive Overview of the Students’ English-speaking Anxiety Across MBTI Personality Types
The descriptive statistics presented in Table 4 indicate a generally moderate to high level of English-speaking anxiety across all MBTI personality types, with mean scores ranging from 3.22 to 3.73. No personality group fell under the very low, low, or very high anxiety classifications, suggesting that English-speaking anxiety is a common experience among senior high school students, although its intensity varies across personality types. This finding aligns with evidence that personality traits significantly influence how learners experience anxiety, with certain dimensions like neuroticism or a strong "feeling" preference often correlating with higher levels of apprehension during oral communication tasks (Vural, 2019; Zhang, 2025). Research confirms that English-speaking anxiety affects students regardless of their core personality traits, as the situational pressure of the classroom can trigger stress in both introverted and extraverted learners (Vural, 2019).
The personality types classified under the high English-speaking anxiety range—Advocate, Mediator, Logistician, Defender, Consul, and Entrepreneur—share traits that help explain their heightened anxiety levels. These learners tend to be highly sensitive to values, responsibility, and social expectations, which can intensify fear of negative evaluation and self-consciousness during oral communication tasks. Literature suggests that learners who possess higher "feeling" traits in the MBTI framework are particularly susceptible to speaking anxiety, as they may over-monitor their performance due to a heightened concern for social harmony and the judgment of others (Zhang, 2025). While some of these types are extraverted, their anxiety can be driven by a perfectionistic desire to meet specific evaluative standards or a fear of appearing incompetent in front of peers (Aslan & Thompson, 2018; Debreli & Demirkan, 2015).
In contrast, the personality types classified under the moderate English-speaking anxiety range—Adventurer, Architect, Campaigner, Commander, Debater, Entertainer, Executive, Protagonist, Thinker, and Virtuoso—share traits that may explain their moderate anxiety levels. These learners tend to be analytical, adaptable, and goal-oriented, allowing them to engage in oral communication with balanced confidence. Research indicates that personality traits like extraversion and openness are often negatively associated with speaking anxiety, providing a buffer that allows students to approach communication as a manageable challenge rather than a threat (Vural, 2019). Although some introverted types fall within this range, their reliance on strategic thinking and problem-solving skills helps them navigate the classroom environment with greater resilience (Tee et al., 2020).
Examining individual cases, Defenders exhibited the highest level of English-speaking anxiety (M = 3.73), indicating profound nervousness and discomfort in oral communication. Their introverted, detail-oriented, and conscientious nature, combined with sensitivity to criticism and fear of mistakes, contributes to overanalyzing speech and anticipating negative evaluation. This is consistent with findings that learners who are deeply concerned about the "fear of leaving an unfavorable impression" experience higher levels of classroom stress (Shabani, 2012). However, research suggests that the implementation of structured, supportive learning environments and consistent practice can help such students overcome these psychological barriers (Alrabai, 2014; Tsiplakides & Keramida, 2009).
In comparison, Entertainers displayed the lowest anxiety within the moderate range (M = 3.22), indicating that while some nervousness exists, it is less pronounced than in high-anxiety types. Their outgoing and sociable nature often enables them to navigate speaking tasks with relative ease. Research supports that high levels of extraversion and sociability can significantly reduce the impact of communication apprehension, as these students are generally more willing to take risks and interact with their audience (Vural, 2019). Nonetheless, they may still experience situational stress when tasks are highly formal or require a mismatch between their preparation and the actual test demands (Hussain et al., 2021).
These findings highlight that English-speaking anxiety is influenced more by specific personality traits—such as self-consciousness, perfectionism, and sensitivity to social evaluation—than by introversion or extraversion alone (Vural, 2019; Zhang, 2025). Recognizing these tendencies is crucial for educators, who can implement targeted interventions, such as supportive learning environments and teacher-led strategies to foster a willingness to communicate, helping students manage their anxiety and improve overall oral performance (Khoudri, 2024; Tsiplakides & Keramida, 2009).



Table 4. Descriptive Overview of the Students’ English-speaking Anxiety 
Across Personality Types

	Personality Type
	Population (N)
	Percentage (%)
	Mean
	Std. Deviation 
	Description

	Adventurer (ISFP) 
	7
	4.90
	3.37
	0.229
	Moderate

	Advocate (INFJ)
	4
	2.80
	3.63
	0.386
	High

	Architect (INTJ)
	12
	8.39
	3.30
	0.294
	Moderate

	Campaigner (ENFP)
	13
	9.09
	3.32
	0.265
	Moderate

	Commander (ESTJ)
	9
	6.29
	3.27
	0.192
	Moderate

	Consul (ESFJ)
	10
	6.99
	3.52
	0.246
	High

	Debater (ENTP)
	12
	8.39
	3.32
	0.287
	Moderate

	Defender (ISFJ)
	9
	6.29
	3.73
	0.219
	High

	Entertainer (ESFP)
	4
	2.80
	3.22
	0.364
	Moderate

	Entrepreneur (ESTP)
	6
	4.20
	3.54
	0.160
	High

	Executive (ESTJ)
	6
	4.20
	3.33
	0.272
	Moderate

	Logistician (ISTJ)
	5
	3.50
	3.57
	0.258
	High

	Mediator (INFP)
	10
	6.99
	3.43
	0.166
	High

	Protagonist (ENFJ)
	11
	7.69
	3.36
	0.306
	Moderate

	Thinker (INTP)
	12
	8.39
	3.31
	0.196
	Moderate

	Virtuoso (ISTP)
	13
	9.09
	3.40
	0.365
	Moderate



Legend: 4.21 – 5.00, Very High; 3.41 – 4.20, High; 2.61 – 3.40, Moderate; 1.81 – 2.60, Low; 1.00 – 1.80, Very Low

3.1. Difference on the Students’ Level of English-Speaking Anxiety Across MBTI Personality Types
Table 5 presents the differences in the level of English-speaking anxiety among senior high school students grouped according to their MBTI personality types. A one-way analysis of variance was conducted to examine whether statistically significant differences existed in anxiety levels across every MBTI personality type. The results revealed a significant difference in English-speaking anxiety, with degrees of freedom between groups = 15, degrees of freedom within groups = 127, F-value = 2.148, and p-value = 0.011. Since the p-value is less than 0.05, the observed differences are statistically significant, indicating that MBTI personality types influence students’ English-speaking anxiety. The Between Groups Sum of Squares (SS = 2.296) and Within Groups Sum of Squares (SS = 9.050) show that while most variability occurs within personality types, differences between groups are significant.
These findings suggest that personality traits shape students’ experiences when speaking English. This result is supported by research indicating that specific MBTI dimensions, particularly the "Feeling" (F) preference, are significant predictors of higher English-speaking anxiety levels among college-level learners (Zhang, 2025). Furthermore, studies have demonstrated that personality traits such as extraversion and openness are negatively correlated with speaking anxiety, meaning students with these traits tend to be more comfortable with verbal communication and risk-taking in the target language (Vural, 2019). In contrast, traits like conscientiousness often influence how systematically a student applies coping strategies to manage the stress of oral interaction (Tee et al., 2020).
However, external factors also play a critical role. Evidence suggests that while personality provides a psychological baseline, the level of classroom support and the specific strategies employed by teachers can significantly alleviate speaking anxiety (Khoudri, 2024; Tsiplakides & Keramida, 2009). Even students with personality profiles prone to high anxiety can develop greater confidence when provided with structured learning opportunities and a supportive environment that prioritizes fluency over immediate correction (Hussain et al., 2021; Tsiplakides & Keramida, 2009). Speaking anxiety remains a situational construct that can vary depending on task complexity, teacher feedback, and the perceived presence of critical peers (Alnahidh & Altalhab, 2020; Khoudri, 2024).
The ANOVA results confirm that English-speaking anxiety differs significantly across the sixteen MBTI personality types, highlighting the importance of considering personality traits when designing teaching strategies or interventions aimed at reducing anxiety and enhancing students’ English-speaking performance (Vural, 2019; Zhang, 2025).

Table 5. Analysis of Variance on Senior High School Students’ Level of English-Speaking 
Anxiety Grouped by Personality Types

	Source of Variation
	Sum of Squares (SS)
	df
	Mean Square (MS)


	F
	p-value
	Decision H₀

	Between Groups
	2.296
	15
	0.153
	2.148
	0.01*
	Reject

	Within Groups
	9.050
	127
	0.071
	
	
	

	Total
	11.345
	142
	
	
	
	


*Significant at p < 0.05

3.10 Post-hoc Analysis of the Differences in English-Speaking Anxiety Across Personality Types
Following the significant one-way ANOVA results, a post hoc analysis using Tukey’s Honestly Significant Difference test was conducted, and the results are summarized in Table 6. The analysis revealed two homogeneous subsets, indicating that statistically significant differences were limited to selected groups rather than being widespread across all personality types. The substantial overlap among most personality types suggests that English-speaking anxiety is a common experience among learners and is influenced by situational and psychological factors beyond personality type alone (Rahman et al., 2024; Vural, 2019).
Most MBTI personality types, including Commander, Architect, Thinker, Debater, Campaigner, Executive, Protagonist, Adventurer, Virtuoso, Mediator, Consul, Entrepreneur, Logistician, and Advocate, appeared in both subsets, indicating no statistically significant differences among these groups. This pattern aligns with findings suggesting that English-speaking anxiety is not confined to specific personality categories but is instead shaped by factors such as classroom environment, fear of evaluation, and task demands (Alnahidh & Altalhab, 2020; Faqihi, 2024; Moafa, 2024).
In contrast, Entertainers appeared exclusively in the lower-anxiety subset, reflecting significantly lower levels of English-speaking anxiety. This finding is consistent with studies suggesting that learners who are more socially expressive, extroverted, and willing to communicate tend to experience reduced anxiety during oral tasks (Vural, 2019). Such learners may engage more comfortably in spontaneous interaction, which can help mitigate apprehension associated with speaking in a second language (Vural, 2019).
Conversely, Defenders appeared only in the higher-anxiety subset, indicating significantly elevated levels of English-speaking anxiety relative to those in the lower subset. This result aligns with research emphasizing that personality dimensions such as a strong "Feeling" preference and heightened sensitivity to social evaluation are strongly associated with increased speaking anxiety (Shabani, 2012; Zhang, 2025). Learners who closely monitor their performance and anticipate negative feedback are therefore more likely to experience discomfort during oral communication tasks (Debreli & Demirkan, 2015; Shabani, 2012).
Overall, the post hoc findings suggest that statistically significant differences in English-speaking anxiety are concentrated at the extremes rather than being broadly distributed across all MBTI personality types. This pattern supports literature indicating that specific personality-related tendencies, such as self-consciousness and the fear of negative evaluation, contribute to variations in speaking anxiety (Vural, 2019; Zhang, 2025). Within the context of the present study, these findings underscore the importance of recognizing individual differences when designing instructional strategies to support learners experiencing heightened English-speaking anxiety (Khoudri, 2024; Tsiplakides & Keramida, 2009).

Table 6. Tukey HSD Post Hoc Analysis on the Differences in English-Speaking 
Anxiety Levels Across Personality Types

	MBTI Personality Type
	Population (N)
	Subset 1
	Subset 2

	Entertainer (ESFP)
	4
	3.22
	-

	Commander (ENTJ)
	9
	3.27
	3.27

	Architect (INTJ)
	12
	3.30
	3.30

	Thinker (INTP)
	12
	3.31
	3.31

	Debater (ENTP)
	12
	3.32
	3.32

	Campaigner (ENFP)
	13
	3.32
	3.32

	Executive (ESTJ)
	6
	3.33
	3.33

	Protagonist (ENFJ)
	11
	3.36
	3.36

	Adventurer (ISFP)
	7
	3.37
	3.37

	Virtuoso (ISTP)
	13
	3.40
	3.40

	Mediator (INFP)
	10
	3.43
	3.43

	Consul (ESFJ)
	10
	3.52
	3.52

	Entrepreneur (ESTP)
	6
	3.54
	3.54

	Logistician (ISTJ)
	5
	3.57
	3.57

	Advocate (INFJ)
	4
	3.63
	3.63

	Defender (ISFJ)
	9
	-
	3.73


*Means in the same subset are not significantly different at p < 0.05.
a Uses Harmonic Mean Sample Size = 7.644.
b. Group sizes are unequal; the harmonic mean of the group sizes is used. Type I error levels are not guaranteed.
c. Subset 1 contains personality types whose means are not significantly different from each other at p < 0.05.
d. Subset 2 contains personality types whose means are also not significantly different from each other at p < 0.05.


4. CONCLUSIONS AND RECOMMENDATIONS

4.1. Conclusion

This study explored the personality types and levels of English-speaking anxiety among senior high school students. The findings revealed that Virtuosos (ISTP) and Campaigners (ENFP) were the most frequent personality types among the respondents, indicating a predominance of practical, adaptable, and expressive learners in the sample. In contrast, Advocates (INFJ) and Entertainers (ESFP) were the least frequent personality types, suggesting that fewer students identified with highly idealistic or highly expressive personality traits. 

Following this distribution, the results further showed that overall, students experienced a moderate level of English-speaking anxiety, indicating that while learners are able to participate in speaking activities, many still experience discomfort, nervousness, or apprehension when using English orally. Among the anxiety domains, Test Anxiety emerged as the most prominent, suggesting that evaluative speaking situations such as oral recitations, presentations, and graded performances pose significant challenges for students. In contrast, Negative Attitudes Toward English-Speaking Classes registered the lowest mean, indicating that students do not necessarily dislike English-speaking activities but may struggle with pressure-related factors.

The one-way analysis of variance (ANOVA) revealed a statistically significant difference in English-speaking anxiety across the 16 MBTI personality types (p = 0.011), leading to the rejection of the null hypothesis. This confirms that personality type plays a significant role in shaping students’ anxiety experiences when speaking English. Post hoc analysis further showed that Defenders (ISFJ) exhibited the highest level of English-speaking anxiety, reflecting their tendency toward self-criticism, fear of negative evaluation, and preference for structured and predictable situations. Conversely, Entertainers (ESFP) demonstrated the lowest anxiety levels, consistent with their sociable, expressive, and spontaneous nature, which allows them to engage more comfortably in oral communication tasks.

Despite these significant differences, the results also indicate that several personality types fall within overlapping anxiety subsets, suggesting that English-speaking anxiety is influenced not only by personality but also by situational and instructional factors. These findings highlight the importance of recognizing individual differences in language classrooms and underscore the need for supportive, personality-sensitive instructional practices.

4.2. Recommendations

1. Teachers are encouraged to implement instructional strategies that consider students’ personality traits to better address English-speaking anxiety. For learners with higher anxiety, such as Defenders (ISFJ), structured, predictable, and low-pressure speaking activities may help build confidence. For learners with lower anxiety, such as Entertainers (ESFP), interactive and collaborative speaking tasks may sustain engagement and facilitate participation, consistent with findings on personality-related differences in speaking anxiety. 
2. School administrators may support professional development programs that equip teachers with strategies to manage English-speaking anxiety. Given the generally moderate anxiety levels observed in this study, training that emphasizes differentiated instruction, confidence-building approaches, and classroom practices accommodating personality differences may help optimize students’ oral communication experiences. 
3. Curriculum planners may incorporate speaking activities that gradually progress from low-stakes to higher-stakes tasks, addressing learners’ varying comfort levels. Including diverse formats, such as structured practice, role-plays, and real-life communication scenarios, can help students gradually build confidence while accommodating personality-related differences in anxiety. 
4. Students are encouraged to develop self-awareness of their personality traits and how these may influence their English-speaking anxiety. Learners with higher anxiety may benefit from gradual exposure to speaking tasks, structured practice, and confidence-building exercises. Learners with lower anxiety can leverage their sociable and expressive tendencies to engage more actively in interactive and collaborative speaking activities. 
5. Future researchers may extend this study by including multiple schools to enhance the generalizability of findings. Investigating additional English language skills, such as reading, pronunciation, or grammar, and exploring variables like self-efficacy, learning strategies, and exposure to English outside the classroom, may provide a more comprehensive understanding of factors influencing English-learning anxiety and guide targeted interventions.




5. LIMITATIONS OF THE STUDY

This study has several limitations that should be considered when interpreting the results. First, it employed a descriptive–comparative design, which can identify differences in English-speaking anxiety across personality types but cannot establish causal relationships. Second, the participants were drawn only from senior high school students at Tubalan Comprehensive National High School during the school year 2024–2025, so the findings may not be generalizable to other schools, regions, or grade levels. Third, English-speaking anxiety was assessed using a self-reported questionnaire adapted from Bhattarachaiyakorn and Phettakua (2023), which may be influenced by factors such as honesty, self-perception, or response bias.

Fourth, personality types were determined using the Personality Identity Estimator (PIE) developed by Conti (2023), a self-reported MBTI-based tool. Responses may be affected by respondents’ self-awareness, mood, or social desirability, and the tool may not fully capture the complexity of individual personality traits. Fifth, the study focused solely on English-speaking anxiety and did not include other language skills such as reading, pronunciation, or grammar, which may also affect students’ overall language performance. 
Lastly, data collection was conducted in a single session prior to the approval by the thesis advisory committee, the school head, and the respondents. Challenges such as absenteeism or reluctance to fully engage with the questionnaires could have influenced the reliability of the data. Future research could address these limitations by including larger and more diverse samples, using multiple assessment methods (e.g., observations, interviews, or performance tasks), and exploring additional language learning factors. This would provide a more comprehensive understanding of how personality influences English-speaking anxiety among learners.
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