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[bookmark: _Hlk223350837][bookmark: _Hlk223350854]Afrocentric education is one of the strong answers to historical marginalisation of the African knowledge systems in South African schooling. This study examines how Afrocentric education is useful in fostering the sense of belonging, cultural pride, and identity among learners in South African classrooms. The study applies the Afrocentric theory, decolonial theory and social identity theory, it also argues that learning experiences rooted in African history, languages and values help learners to form positive self-concepts and significant connections to schooling. Based on the qualitative research method, the data was collected in the form of semi-structured interviews, focus group discussions, and classroom observations. The results prove that Afrocentric pedagogical practices support the cultural identity of the learners, confidence, and inclusive classroom settings. This research concludes that Afrocentric education needs to be incorporated into education systems and teaching activities in South Africa to heal the wrongs of the past and show socially fair education systems.
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1.Introduction
The education system in South Africa still shows the severe inequalities of colonialism and apartheid, especially the process of knowledge choice, organisation, and teaching in schools. To most learners, particularly the African communities, classroom material does not always relate to their lives, languages, and cultural realities. Traditionally, the Western epistemologies were given preference and African knowledge systems were intentionally marginalised and even depicted as inferior knowledge systems (Omodan, 2025). As a result, several learners assimilated emotions of cultural inadequacy and estrangement of formal education. These historical trends are still present in the classroom practices, textbooks, and assessment methods in post apartheid South Africa.
Another approach available is Afrocentric education which focuses on African worldviews, histories, values, and ways of knowing (Ringstaff, 2023). Instead of making African learners' passive receivers of Western knowledge, Afrocentric education acknowledges them as the active holders of knowledge whose cultures and experiences are good and deserving of attention (Fatokun and Gumbo, 2025). This change has significant consequences on the identity development of the learners and their participation in the learning process. The term learner identity is used to describe how the learners perceive themselves with regards to their culture, language, community, and schooling (Richards, 2023). Learners can develop a sense of exclusion and lack of academic motivation when they are exposed to the curricula that disregards their identities and belittles them. On the other hand, learners are supposed to have positive self-concepts when education confirms their cultural backgrounds.
Identity development is related to cultural pride which is extremely important in the emotional and psychological well-being of learners. Afrocentric education fosters the practice of cultural pride by drawing attention to African accomplishment, philosophy, and contribution to the world knowledge (Lateef, Ball and Lateef, 2024). This assists the learners to challenge the systems of oppression that are internalised and that makes them feel accepted, recognised and included in the learning spaces. Belonging in the classroom denotes learners to feel that they are accepted, recognised, and included in learning spaces. Studies reveal that students with a high sense of belonging are more motivated, engaged, and they achieve better performance academically (Bekele and Amponsah, 2025).  Afrocentric education will help in belonging by providing culturally accommodating environments where learners feel seen respected.
The idea of belonging is good to promote in South African reality as the country is a multi-ethnic community with a history of exclusion. The Afrocentric education encourages inclusive education through the importance of the indigenous languages, learning together, and the need to have a shared identity. These practices are consistent with the African philosophies like Ubuntu, which focuses on interrelatedness and shared humanity. This paper is therefore an investigation of the induction of learner identity, cultural pride, and belonging in the South African classrooms through Afrocentric education. Using theory, literature and quality research practices, the study aims to contribute to the existing arguments about decolonisation of education and the transformation of schooling to suit the African students.
2. Theoretical Framework
The theoretical frameworks are important since they offer perspectives through which education, learning, and identity formation may be perceived. Applying the theories that focus on African experiences and upset the hierarchies of knowledge is necessary in the South African education, in which past and colonial legacies were still clear in the curriculum and classroom practices (Williamson, 2023). The theoretical frameworks that form a solid basis in the study are the Afrocentric Theory, Decolonial Theory and the Social Identity Theory, which in combination with each other should provide sufficient grounds on the analysis of how education can be used to establish the identity of the learner, ensure cultural relevance and a sense of belonging. These theories can be used to elaborate the connection between curriculum material, authority, and student identity and emphasise the significance of socially and culturally responsive education practices.
2.1. Afrocentric Theory
According to Asante (1991), Afrocentric theory puts African people, histories, and cultures in the centre. It criticises the Eurocentric control of education on the basis that African students should see themselves as the ones who learn as opposed to the ones who are being learned. This theory gives a background to the way education can empower learners through confirmation of their cultural identities. In the classroom, the Afrocentric theory aids teaching that is based on the indigenous knowledge of the learners, oral traditions, and experiences within the community (Bekele and Amponsah, 2025). In this way, the learning process will be relevant and meaningful and will enable the learners to relate new information with what they know about a particular culture. This relatability fosters interaction and academic self-esteem. Historical awareness is another feature of Afrocentric theory and it helps learners to appreciate their history beyond the colonial accounts (Garner, 2026). The study of African resistance, leadership, and innovation helps the learners to reclaim their dignity and pride. This is a necessary process to overcome negative stereotypes and reinstate the cultural confidence.
2.2.  Decolonial Theory
The decolonial theory concerns itself with the eradication of the residual impacts of colonialism in systems of knowledge production and education (Mignolo, 2011). Colonial legacies are still in South African classrooms in the form of curriculum that give preference to the western understanding at the expense of African voices. Decolonial theory rejects such hierarchies and demands the existence of epistemic justice (Naicker, 2024).  Decolonial theory is the one that promotes Afrocentric education by proposing the incorporation of African epistemologies of indigenous knowledge systems. This method shows the fact that knowledge is a social construction, and it is influenced by power relations. Decolonising education thus entails changing the subject matter of teaching and the way it is taught.
2.3. Social Identity Theory
The social identity theory describes group membership where individuals develop identities about their affiliation to group such as culture, language and ethnicity (Turner, Brown and  Tajfel, 1979). The identity of learners in educational institutions is also shaped by the manner in which the cultures are adopted and honoured within the learning curriculum.Afrocentric education has a positive impact on the social identity of the learners in that it legitimises the membership of the African learners in their groups and their cultures. When students observe the reflection of themselves in the learning resources, they have a greater level of self-esteem and increased sense of belonging. This theoretical perspective serves to clarify the connection between the content covered by curriculum and motivation of learners (Brown, 2000).
3. Literature Review
3.1. Afrocentric Education and Learner Identity
It has been found out that Afrocentric education is crucial in enhancing the identity of the learner by affirming the African cultural values (Asante, Ababio and Boadu, 2017). Students having culturally relevant curricula have higher chances of building positive self-images as well as confidence in their own abilities. Research at South African schools suggests that identity affirmation enhances participation and engagement of learners in the classroom (Johnson, 2020). Learners are more ready to express themselves and be critical as they feel respected. The Afrocentric approaches also address the deficit concepts of African learners by emphasising on their intellectual and cultural strengths (Fatokun and Gumbo, 2025). This change acts as a facilitator of dignity and self-respect in learners who have always been marginalised. The indigenous languages in teaching and learning helps in identity formation. Language is a transmission of culture and plays a key role in shaping how learners understand themselves and the world. 
Afrocentric education makes learners realise that they are valuable contributors of knowledge and not receivers (Ababio, Asante and Kquofi,2019). Once the learners are made aware of the fact that the African histories, philosophies, and achievements are appreciated in the classroom, they start to be proud of who they are (Asante, 1991). This pride promotes the emotional well-being and lessens the feelings of inferiority that tend to arise due to the Eurocentric education systems (George and Dei, 2018). It has been found out that the learners who feel represented in the curriculum feel more motivated and interested in learning (Gay, 2018). They stand a higher chance of attending school and contributing towards the lessons. Afrocentric content has the benefit of enabling the learners to connect the new knowledge with their daily experiences and thus make the learning relevant and meaningful (Ladson-Billings, 2021). This leads to a higher sense of belongingness by learners in school. Belonging teaches the learners to respect others and themselves. It also fosters healthy relations between the learners and teachers (Johnson, 2021). Learners are not prone to checking out of school when they feel appreciated. This helps in the long-term academic success. Thus, Afrocentric education is a key factor in the development of positive identity among learners.
Afrocentric education encourages identity development by recovering African knowing and leadership. The traditional systems of African knowledge base focus on community, collaboration, and respect towards the aged (George and Dei, 2018). When such values are incorporated into instructions, students find themselves with their cultural backgrounds (Agnihotri, 2014). This relationship will make learners appreciate that their culture is not inferior, but it is rich and meaningful (Asante, Ababio and Boadu, 2017).  Literature shows that cultural alienation is a frequent cause of misunderstanding and poor self-perception in learners. Afrocentric education solves this issue by restoring knowledge of the heritage among learners. Learners acquire wisdom through their villages by way of telling stories, proverbs, and indigenous knowledge (Asante, 1991). These approaches promote moral development and critical thinking. Students get to appreciate teamwork over individualism. This method develops trust and accountability. It also contributes to social cohesion within different classrooms. Students are introduced to the appreciation of cultural differences, as they also learn to believe in their identity. These learning conditions are accommodative and non-discriminating. As such, Afrocentric education empowers the sense of identity, both personal and social.
In the development of learner identity using afrocentric education, teachers play a pivotal role. Respectful and knowledgeable teachers about African cultures will develop a classroom where learners will feel safe and respected (Gay, 2018). This respectful atmosphere enables the learners to share their opinions freely. It has been found that good teacher-learner relationships contribute to the confidence and self-esteem of the learner (George and Dei, 2018).  When teachers give examples that are based on African contexts, learners process a better understanding of concepts. This strategy proves to learners that lived experiences are important. The teachers also act as role models who are culturally proud and self-respecting. Afrocentric education promotes the challenge against stereotypes and prejudices among educators (Asante, 1991). This can help the learners to challenge negative images of Africa that are commonly displayed in the media. Those teachers who subscribe to Afrocentric education help affirmation of identity. These teachers promote pride among the learners in their names, languages, and traditions (Fatokun and Gumbo, 2025). This arrogance enhances classroom involvement and interplay. Students feel more confident when discussing and working in groups. This makes the teaching process more meaningful and transformative.
Afrocentric education also encourages identity in learners by combating historical injustice in education. In the previous years, curricula taught in African schools overlooked or distorted African histories (Asante, Ababio and Boadu, 2017). This rejection led to identity loss and cultural alienation. The solution to this problem provided by Afrocentric education is to introduce proper and respectful portrayals of African contributions (Asante, 1991). Students get to know about African leaders, intellectuals, and innovators. This piece of knowledge dispels the notion that the West is the only source of progress. Students start to regard themselves as excellent. Such change of mindset encourages individual trust and desire (George and Dei, 2018). It has been argued that students who learn about their past gain more self-confidence. They also acquire a vital awareness on social inequalities (Bylund, Khafif and Berghoff, 2023). Afrocentric education provokes the learners to challenge systems that oppress them. This gives the learners the ability to feel proud of their identity. It further equips them with the expectation of being an active citizen (Chumbow, 1999). Therefore, the Afrocentric education is a means of personal and academic development.
Lastly, Afrocentric education enhances identity, which fosters inclusive and democratic learning environments. Students are supposed to exchange their cultural experiences and worldviews (Gay, 2018). This involvement makes their voices and identities legitimate. Learners grow self-assured in expressing themselves when they can be heard. In Afrocentric classrooms, dialogue and learning together are appreciated (Ladson-Billings, 2021). This would minimise power distance between teachers and learners. Students are made to feel that they are co-creators of knowledge (Asante, Ababio and Boadu, 2017).  These are the environments where mutual understanding and respect are encouraged. It has also been shown that inclusive classrooms enhance the self-esteem and performance of learners (Heugh, 2020). Students also become highly responsible and independent. Ubuntu is another value that is supported by Afrocentric education to develop a moral (Letseka and Pitsoe, 2014). Ubuntu focuses on human beings, love, and relatedness. These values make learners have positive self identities. They are also the ones that encourage others to respect each other. Generally, Afrocentric education provides an environment where confident, proud, and culturally aware learners are developed.



3.2. Cultural Pride and Curriculum Content
Pride in the culture is fostered when students read material that attests African success and legacies. Research shows that this content has an anti-oppressive effect on internalisation and enhances good health (Ndlovu-Gatsheni, 2018). Afrocentric education focuses on African philosophies, music, narratives, and practices of the community (Asante,1991). These factors will assist the learners to value their culture and understand its importance in modern society. Culturally responsive teaching has been associated with the high motivation of the learners and better academic achievement in South Africa (Sipsas,1994).  When they find schooling as part of their identities, learners are more devoted to schooling. The cultural pride also enhances the resilience of learners as they will be able to overcome social challenges and discrimination (Enari and Keung, 2022). Education therefore becomes a means of empowerment and not assimilation.
Cultural pride develops when the school curriculum is based on the lived realities and on the knowledge of the community. They start perceiving themselves as able and worthy individuals in the society when they learn the African histories and accomplishments (Asante, 1991). This depiction breaks the stereotypes that have existed over the ages and position African knowledge as inferior. It has been found that learners who experience a culturally recognised curriculum gain increased self esteem and motivation (Gay, 2018). The learners are more active in classroom discussions and learning activities. African heroes, leaders, and scholars in the curriculum content create positive role models to the learners (Andrews, McGlynn and Mycock, 2010). Such role models encourage learners to strive to achieve high academic and social results. The content of Afrocentric curriculum also encourages respect to African culture and practices. Students get a better insight into their cultural responsibilities. This knowledge reinforces the moral development and social behaviour. Cultural pride stimulates the learners to value diversity. It also ensures unity in multicultural classes (Asante, 1991). Consequently, education is accommodating and empowering. The concept of cultural pride is therefore important in development of learners.
Content of Afrocentric curriculum Helps to in-still cultural pride through incorporation of indigenous knowledge systems in teaching and learning. Local farming, healing, and community problem-solving tactics are part of indigenous knowledge (George and Dei, 2018). As these types of knowledge are appreciated in the schools, students will feel that their societies are esteemed. This endorsement enhances the self-confidence of the learner as well as belonging. Studies have shown that indigenous knowledge also makes learning more significant and possible. Students can connect the knowledge in school with their daily life. This relationship enhances information learning and recall. The other curriculum that encourages intergenerational learning is Afrocentric. The seniors and the members of the society are enlightened as leaders of knowledge (Bannon, Mckay and Chacko, 2009). This enhances the bonds of schools and communities. Students learn to be proud of their culture. They also get to know how to value local wisdom. This content of the curriculum challenges the Western domination of education. It enhances harmonious knowledge systems. As a result, effective curriculum change enhances cultural pride.
Language is important in enhancing cultural pride in the curriculum contents. Culture and identity are strongly connected to language and determine the way learners perceive the world  In learning where native languages are applied in the learning process, students will feel appreciated and represented (Bannon, Mckay and Chacko, 2009).South African studies indicate that one learns better in his or her native language and feels more confident and understands more ( Ndlovu-Gatsheni, 2021). The Afrocentric curriculums promote the use of the African languages in addition to the use of English. This method establishes linguistic identity and discourages the sense of alienation (Ababio, Asante and Kquofi, 2019). Learners get pride in their native language. Poetry, songs and storytelling are other forms of cultural expression in language inclusive curriculums. Such expressions empower the innovative and emotional growth. Learners are not afraid to share their ideas. This enhances participation in the classroom. Academic success is also supported by the inclusion of language. Students learn more concepts in languages that they are familiar with. Thus, the content of the curriculum based on the language improves cultural pride and outcomes of learning.
Cultural pride can also be encouraged by the curriculum content that covers the African arts and cultural practices. Cultural expression uses strong means like music, dance, drama, and visual arts (Asante, 1991). When students are exposed to African art, they relate with their culture on an emotional level. Such activities help the learners to articulate identity and creativity. Studies show the enhancement of confidence and social skills by arts-based learning (Gay, 2018). Afrocentric curricula consider arts as knowledge not entertainment. Students get to know the interpretation of traditional dances and songs. This enhances cultural sensitivity. There is also collaboration and teamwork through artistic activities (Bannon, Mckay and Chacko, 2009). Students get to have respect towards cultural diversity. Education in arts fosters happiness and emotional happiness. It also also establishes good learning environments. Active participation helps in cultural pride. Students are proud to present their culture. Therefore, holistic development in learners is eased by the contents of arts-rich curriculum.
Lastly, the content of Afrocentric curriculum empowers the learners because cultural pride is associated with social justice and transformation. Students are being trained to analyze history and relations of power in a critical way (Ndlovu-Gatsheni, 2018). This helps the learners to appreciate how colonialism and apartheid affected the African societies. The Afrocentric schooling stimulates the rediscovery of the hidden histories. This recovery enhances pride and awareness of the culture. Students start questioning inequality and discrimination. It has been discovered that culturally sensitive curriculums encourage active citizenship and critical thinking (Ababio, Asante and Kquofi,2019). Learners become empowered to bring change in the society. Culture resilience is developed in the face of marginalisation. Students build high levels of purpose. Education is used as means of liberation and not assimilation. The contents of Afrocentric curriculum therefore help in academic and social empowerment. It equips learners to interact with the contemporary world with a lot of courage.
3.3. Belonging and Inclusive Classroom Practices
One of the determinants of success and retention of learners is belonging. The studies show that culturally inclusive classrooms can help build better relationships between the learners and the teachers (Gay, 2018). Afrocentric education also encourages group learning and collaboration, which are typical of African culture of collectivism. The practices provide conducive conditions that make the learners feel accommodated ( Asante, Ababio and Boadu, 2017). The rituals in the classroom, storytelling, and group discussions based on the African traditions promote the social cohesion. Students learn to respect and empathise with each other, which strengthens the feeling of being a part of something(Asante, 1991). Those teachers who embrace Afrocentric pedagogies are in a better position to serve the emotional and cultural needs of the learners. This sensitivity creates trust and good learning environments.
In Afrocentric classroom, the practices enhancing belonging are based on collaboration as opposed to competition. In most African cultures, learning is a community process through which knowledge is accumulated in a group (Asante, 1991). Learners feel secure when they operate in groups as they are less lonely. It has been proven that cooperative learning enhances the confidence of learners and their results in any academic context (Gay, 2018). Students are not afraid of posing questions and exchanging ideas. This drops fear of errors. The Afrocentric style of classroom promotes learner support. These practices make peer relationships stronger. Good peer interaction enhances a sense of belongingness by learners. The learners start feeling that they belong to a learning family. This feeling of belonging encourages frequent attendance. It also lowers the dropout rates. The sense of belonging makes learners stay attached to school. There is also respect and responsibility taught in cooperative learning. Thus, Afrocentric culture leads to inclusive and supportive classes.
Inclusive classroom based on Afrocentric practices acknowledge the significance of background and experiences of learners. Educators who consider the home cultures of learners make them feel represented and important (Ndlovu-Gatsheni, 2018).  Learners feel respected when they provide stories about their families and communities. This contribution enhances classroom relationships. It is revealed that culturally responsive teaching enhances emotional safety (Gay, 2018). Emotional safety enables the learners to express themselves with ease. The Afrocentric classrooms embrace listening and talking (Johnson, 2020). Students get to understand the importance of diversity of opinions. This recognition minimises prejudice and segregation. According to Surmiyev (2026) teachers take respectful ways of guiding discussions. This kind of counselling encourages compassion and sympathy. Social skills are also acquired by learners through inclusive practices. The learners would be at ease in class using the activities. They get empowered on their identities. Consequently, the practices of inclusion help belonging and engagement.
Afrocentric education also supports belonging through the application of culturally significant classroom rituals. Rituals like greetings, songs, and storytelling generate comfortable and accommodating learning environments (Asante, 1991). Such traditions are African customs of community and respect. It has been shown that regular classroom practice develops trust and stability. Students are not afraid because they are aware of what is going on. The Afrocentric rituals help to reinforce teacher-learner relationships. Students are made to feel acknowledged and valued. Rituals also promote the efforts of every learner. Such inclusion decreases isolation. Telling of stories enables the learners to relate emotionally (Ellery, 2019). It also assists learners to get moral values. This kind of practice encourages compassion and solidarity. The ritual events in the classroom enhance social ties. Students are proud of their cultural backgrounds. This arrogance boosts their belongingness. Rituals are thus significant in inclusive classes.
Afrocentric pedagogies help create a sense of belonging, which is the role of teachers. Caring and respectful teachers can show a trusting relationship with learners (Gay, 2018). Confidence makes the learners feel secure and comfortable. Studies show that teacher learner relationships are beneficial in motivation and achievement ( Ellery, 2019). Afrocentric educators identify learners as individuals. Emotional, cultural and social needs are taken into consideration. Such integrated method enhances well being of learners. When teachers listen to issues raised by learners, openness is created. Students are free to share problems. This drops stress and anxiety. Afrocentric pedagogy promotes equality and diversity (Asante,1991). There are no favouritism and discrimination on the part of teachers. This is the way equality is encouraged. Students are seen as being appreciated irrespective of their backgrounds. This enhances classroom belongingness. Inclusive learning environments therefore require teacher responsiveness.
Home languages of learners are also used to enhance their belonging in the Afrocentric classrooms. Language is interconnected with identity and emotional manifestations (Johnson, 2020).   By using their native language, the learners are made to feel respected. In South Africa, the studies show that the use of home languages enhances participation and comprehension ( Surmiyev,2026). Students feel more secure when using languages that they know. This trust enhances the classroom engagement. Multilingualism is upheld by Afrocentric education. When it is needed, teachers stimulate the use of code switching. This minimises language barriers. Students feel included irrespective of the language proficiency. Peer support is also encouraged through language inclusion ( Omodan, 2025). Students assist each other to grasp concepts. Such collaboration creates cohesiveness. Language classrooms minimise the exclusion. Students learn to take pride in being linguistic. Thus, belonging and engagement are improved with the inclusion of language.
Lastly, Afrocentric inclusive practices assist learners to build a good sense of belonging as it promotes Ubuntu values. Ubuntu focuses on human race, humanity, and interconnectedness (Letseka and Pitsoe, 2014). These ideals teach the learners to love each other. The Afrocentric classrooms make learners understand that there is a collective success(Asante, Ababio and Boadu, 2017). Students get to know how to respect and be caring. The studies indicate that education based on values enhances social behaviour. Students will be less judgemental and critical. Ubuntu practices lessen bullying and discord. Students feel safe and welcomed. This tolerance enhances emotional health. Collective responsibility is promoted in Afrocentric education. Learners maintain their learning environment. They encourage others both academically and emotionally. Harmony is encouraged in such environments. Togetherness is a collective experience. The Afrocentric classrooms thus foster inclusive, respectful, and caring learning communities.

3.4. Challenges in Implementing Afrocentric Education
Despite its positive influences, Afrocentric education faces challenges that include short training of teachers and strict curriculum. There is a lot of educators who are not ready to connect the indigenous knowledge in a meaningful way (Akua,2019). Afrocentric education is also facing resistance because of misperceptions that it does not consist of other cultures. Nevertheless, researchers claim that it encourages inclusiveness because of the appreciation of diversity instead of supremacy. Implementation is further restricted by policy limits and pressure to assess. These issues need institutional transformation and growth to tackle them.
According to Mpofu (2023) lack of proper teacher training is one of the greatest obstacles towards the implementation of Afrocentric education. Most of the teachers have had training in Eurocentric education systems and did not have much exposure to Afrocentric theories (George and Dei, 2018). Because of this, they might become not confident in teaching African centred content. Teachers tend to use textbooks which do not have indigenous information (Mpofu,2023). This restricts their capability of changing practices in the classroom. It is also found that teachers cannot use culturally relevant pedagogy without training (Gay, 2018). There are teachers who are afraid of committing errors during the teaching of cultural material. This fear results into shunning of Afrocentric approaches. There is also a lack of opportunities in the field of professional development. There is a low access to training workshops in the rural schools. Educators are supposed to use new strategies without adequate support. This provokes an aggravation and opposition. The Afrocentric education cannot be practical without qualified teachers (Asante, 1991) Successful implementation is therefore a prerequisite of training of teachers.
The other problem is the inflexibility of national curriculum and testing systems. The curriculum often favours standardisation of material and tests (Akua, 2019). Teachers are being pressured to get through with the syllabus in a brief time. This does not give much room to incorporate the indigenous knowledge (Richardson,2000). Afrocentric education needs flexibility and situational learning. Nevertheless, the practices of assessment are concerned with memorisation and testing. This does not promote innovative ways of teaching. It has been found that high-stakes testing inhibits curriculum innovation (Ndlovu-Gatsheni, 2018). Teachers might be afraid that the Afrocentric material would not undergo evaluation. Consequently, they focus on examinable content. This sabotages culturally relevant teaching. The local adaptation is not always possible in the structure of the curriculum. Teachers are faced with the issue of balancing between policy requirements and cultural relevance. These limitations slacken transformation efforts. There is hence the need to reform the curriculum.
Lack of understanding and opposition to Afrocentric education is also a big challenge. Other educators and parents are of the opinion that Afrocentric education is exclusive to other cultures (Asante, 1991). Such a misunderstanding causes resistance and rejection. Nevertheless, researchers state that Afrocentric education is inclusive and respectful of other cultures (George and Dei, 2018). In a lot of cases, resistance is because of lack of awareness. Among the stakeholders, Afrocentric principles are not comprehensible to many of them. Afrocentric education is inaccurately portrayed at times in the media and in the general discourse. This inspires fear and distrust. Teachers can evade Afrocentric content so as not to conflict. Mixed messages may also be given to the learners. This opposition retards curriculum change (Ndlovu-Gatsheni, 2018). There is the absence of awareness campaigns. The purpose of the Afrocentric education is not communicated in education systems. It is thus important to counter the misconceptions.
The instructional resources are also not enough thus complicating the application of Afrocentric education. Learning materials and most textbooks are Eurocentric (Andrews, McGlynn and Mycock, 2010).  The knowledge systems and African histories are sidelined. The educators have difficulties in finding proper Afrocentric resources. The creation of novel resources needs investments and time. There are many schools that do not have libraries and online tools. This is more severe in under-resourced and rural schools. It has been discovered that resource inequality has an influence on curriculum delivery (Asante, 1991). The educators can make use of old resources. This restricts innovation and creativity. The Afrocentric education needs culturally relevant material. In the absence of resources, it makes implementation hard (Omotosho,2025). Instructors can get demoralised. The success can therefore only be achieved through resource development.
The application of the Afrocentric education is also influenced by the language barriers. Despite the policy favouring multilingualism, English is still prevalent in classrooms (Gay, 2018). Educators might not speak native languages. This restricts them in teaching in the home languages of learners. Students might not be able to communicate the cultural knowledge in English. As it has been shown, language marginalisation has an impact on the learner participation (Andrews, McGlynn and Mycock, 2010). Afrocentric education is concerned with linguistic diversity. But the English language is usually favoured by the assessment systems. Educationalists are under pressure to focus on academic success of English. This brings about a conflict between policy and practice. The use of language is an obstacle and not an asset. Multilingual education teacher training is poor. There is still poor implementation of language policy.
The Afrocentric education is further curtailed by institutional and policy constraints. Education policies have a tendency of supporting change on paper, but not on practice (Ndlovu-Gatsheni, 2018). Schools are supposed to apply tight structures. Bureaucratic systems tend to discourage innovation. Teachers can be intimidated of being punished in case they do not stick to the official content. The Afrocentric education needs institutional backing. Nevertheless, leadership can be uncommitted. The school management teams can put an emphasis on the performance statistics. Education of the culture is regarded as secondary(Andrews, McGlynn and Mycock, 2010). It has been demonstrated that such contradictions can be seen in policies and impact implementation (Omotosho, 2025). Change is sluggish without encouraging leadership. Resistance of the institutions is still a problem. There is hence a need to align policies.
Due to social and historical factors, practical issues may make it difficult to introduce Afrocentric education. Colonialism and apartheid continue to affect education systems (Ndlovu-Gatsheni, 2018). Success to many African parents would be related to Western education. This is the attitude that has been developed against Afrocentric approaches. The learners can also internalise poor beliefs of African knowledge. It has been found that internalised oppression has an impact on identity (Asante, 1991). Teachers have to defy the strongly held assumptions. This is a time-consuming process. Schools might be devoid of support structures. Attitudes of people alter gradually. The Afrocentric education should counter psychological deterrents (Omotosho, 2025). It is thus important that the community is involved. To transform, historical trauma should be addressed.
Lastly, enacting Afrocentric education needs a structural transformation throughout the education system. It cannot be achieved with isolated efforts of individual teachers (George and Dei, 2018).  The process of implementation that can be sustainable is based on the required policy reform, training of teachers, and development of resources. Interaction among universities, schools and communities is needed. According to research, education reform is enhanced by systemic support (Gay, 2018). On-going professional development is to be considered. Teachers require space and safety to learn and be able to reflect. Systems that check and evaluate should be adaptable. Teacher education programmes should incorporate the Afrocentric education(Moodley, 2025). It is also important on leadership training. Education departments must support schools. Without a change in the system, things will remain a challenge. These barriers are key issues that need to be addressed to have a successful Afrocentric education.

4. Research Methods
This chapter will describe the research method that was employed in the study and provide the procedures that were employed in conducting the research on the role of Afrocentric education in developing learner identity, cultural pride, and sense of belonging. It contains an in-depth description of the research paradigm, research design, study site, population and sampling, data collection process, data analysis, trustworthiness and ethical considerations. The methodological decisions were critically related to the goals and aims of the research and theoretical framework used to support the research. A qualitative method under a case study research design illustrates how the research aimed to be the lived experiences of participants and realities of the context in the chapter. This chapter hence provides the credibility, rigour, and ethical foundation of the research process thus ensuring the findings in the later chapters are trustworthy and grounded in systematic inquiry.     
4.1. Research Paradigm
This paper was informed by an interpretivist research paradigm, which is concerned with how people have subjective meanings of their social realities. This research is suited to interpretivism because it aims at examining how teachers and students understand and experience Afrocentric education in their daily classroom activities. The paradigm presupposes that reality is socially created and pluralistic and that there exist various realities which are culturally, historically, and socially constructed (Alharahsheh and Pius, 2020). In this perspective, the research placed the voices, beliefs and lived experiences of the participants at the centre and did not aim at producing generalisable truths. Interpretivism enabled the researcher to work closely with the subjects in order to learn more about the effects of the Afrocentric practices in the formation of learner identity, cultural pride and feelings of belonging. This paradigm also recognises the role played by the researcher as an active researcher in the research process and it is through interaction that meaning is co-constructed (Thanh and Thanh, 2015). Through an interpretivist approach, the research could generate nuanced information about the beliefs of Afrocentric education in an actual South African school setting, as understood, implemented, and lived out in the specific lens. The paradigm thus fitted in the exploratory and contextual nature of the study.
4.2. Research Design
The qualitative case study design was used to investigate the Afrocentric education in a particular secondary school context. This was a suitable design because it enabled a detailed and holistic analysis of actual life classroom practices and experiences in their natural environment (Legette, Garner & Halberstadt, 2026). The case study approach enabled the researcher to focus on a bounded system, namely one school, to gain a detailed understanding of how Afrocentric principles are partially implemented. Qualitative case studies are applied especially when one wants to study more complex social phenomena that cannot be isolated (Arifin,2018). The design in the study made it possible to use both various data sources, including interviews and observations, which enhanced the credibility and richness of the results. The case study design gave the opportunity to explore developing themes as the research took place. The study could also offer thick descriptions and contextualised information owing to the particular case, and such information is significant to the accumulation of knowledge on the topic of Afrocentric education in South African schools.
4.3. Study Site
The research was done in one of the South African public secondary schools where Afrocentric teaching methods were applied to the curriculum partially. The school was chosen because it is receptive to the culturally responsive teaching strategies, and so it is relevant to the topic of the study of the identity of learners and the affirmation of their culture. The school also accommodates learners of African cultural background and therefore is a good environment to consider Afrocentric education. The socio-cultural background of the school is a sign of larger issues in South African education such as the limitation of curriculum and the historical inequities. The study could be conducted in this site because this enabled the researcher to see how Afrocentric practices can work in a formal schooling set up. The school setting also gave an understanding of how teachers compromise official curriculum requirements as compared to those that are culturally relevant pedagogy. This environment was thus rich and interactive about the investigation of the practical realities of enforcing Afrocentric education.


4.4. Population and Sampling
The study population included 3 teachers and 8 learners of the chosen secondary school that were directly engaged into the teaching and learning process. Purposive sampling was used to select participants who had relevant knowledge and experience related to Afrocentric teaching practices. This sampling technique was suitable for qualitative research because it enables the researcher to select participants who provided rich information. Teachers were selected in terms of their participation in subjects or activities, which involved Afrocentric aspects while the learners were selected in terms of their exposure of these practices. The purposive sampling was used to make sure that the participants would offer in-depth and relevant information that will be in tandem with the study goals. The sample was not too large to ensure that the researcher had the opportunity to interact with each member extensively. This strategy improved the quality, relevance and depth of the collected data as well as the credibility of the findings of the study.
4.5. Data Collection Methods
The teachers were interviewed semi-structurally to find their comprehension of Afrocentric education. Such an approach was flexible and deep. Learners were engaged in focus group discussions to share in experiences and get group views. The teaching practices and interaction of the learners were observed in the natural classrooms. Method triangulation enhanced the validity of the data.
Semi-Structured Interviews
A semi-structured interview served as a primary data source to understand how educators understand, experience, and perceive Afrocentric education. This approach was suitable since the researcher could prepare guiding questions and be open-minded to address emergent issues in the interview. The fact that the questions were open-ended stimulated the participants to present their opinions in their own words and thus gave rich and detailed answers. The semi-structured interviews also provided room where the participants relied on their reflections in terms of practice, challenges, and successes in using the Afrocentric approaches in terms of their teaching practices. The interviews were conversational in nature, and this then helped in creating rapport between the researcher and the participants, which increased openness and honesty. The interviews were then done under a calm and relaxed setting to protect the confidentiality and reduce distractions. The approach helped the researcher to have an in-depth understanding of the beliefs and classroom practices of the teachers. Overall, the semi-structured interviews worked well in the sense that they were able to capture subtle views that supported the interpretivist paradigm of the research.
Focus Group Discussions
The learners were subjected to focus group discussions to ease their common experiences and general beliefs of the Afrocentric education. This approach was well applicable in investigating how learners derive meaning of their identities in a social cultural context. The group discussion eased free exchange of ideas among the participants, and learners were able to expand on the ideas of others and produce more profound ideas. The discussions of the focus groups were the means to allow learners to share their emotions concerning cultural representation, belonging, and identity in the classroom. The researcher played the role of a facilitator to lead the discussion but to make sure that every participant had a chance to contribute. The approach was also useful to unveil shared themes, agreements, and alterations in experiences of learners. The use of focus groups helped the feeling of ease and encouragement, particularly when it comes to a conversation of mutual cultural experiences. Consequently, focus group discussions provided rich and contextual data to supplement individual views gained through interviewing teachers.
Classroom Observations
The teaching practices and the interaction between the learners in their natural learning context were observed in the classroom. This approach was effective in enabling the researcher to see the practical application of the Afrocentric principles instead of relying on the self-reported information only. The observations included teaching strategies, references to the cultural background, student involvement, and class dynamics. The presence of the researcher in the classroom enabled him to record non-verbal communication, interaction, and contextual issues that would otherwise not have been detected in the interview. Observations in class also served to establish inconsistencies and similarity between what the teachers said and what was happening in the classroom. The fact that this method was naturalistic made the data more authentic and credible. The field notes have been taken in a systematic way to capture observed behaviours and interactions. Overall, classroom observations were a source of useful information that enhanced data triangulation and enhanced the insight into Afrocentric education in practice.
4.6. Data Analysis
Thematic analysis was applied in the analysis of the data gathered with interviews, focus group discussions, and classroom observations. This approach was suitable because it allowed the researcher to systematically plan, code and decode voluminous amounts of qualitative data. Familiarisation was the starting point of the analysis procedure as the researcher read transcripts and field notes repeatedly in order to get the general view of the information. Primary codes were then created to reflect significant pieces of information pertaining to the learner identity, cultural pride, and a sense of belonging. The comparison of these codes was done through data sources to find patterns and similarities. The thematic analysis enabled the researcher to go beyond the description of the situations and to reveal some underlying meaning within the experiences of the participants. This would have made the analysis be grounded by the data but influenced by the research aims of the study.
Emerging themes were subjected to revision, editing, and analysis in relation to the theoretical framework and available literature on the Afrocentric and decolonial education. These themes were associated with Afrocentric Theory, Decolonial Theory, and Social Identity Theory to elucidate the the way in which the Afrocentric practices affect the identity of learners and the classroom experiences. The application of these theoretical orientations in interpreting the data enhanced strong analytical dimensions and the validity of the findings. The themes were supported, contrasted, and contextualised using the literature and the results of the research were coherent with scholarly work. The process allowed the researcher to make relevant conclusions on the concept of Afrocentric education in the creation of identity, pride, and belonging. In general, the thematic analysis was a rigorous and flexible method of making sense of the qualitative data.
4.7. Trustworthiness
Trustworthiness in this research was achieved by use of acceptable qualitative standards of research such as credibility, dependability, confirmability, transferability, and authenticity. The quality of credibility was improved by the fact that the researcher spent considerable time at the research site, and this experience successfully gave her a strong insight into the situation and earned her the confidence of the participants. The data collection methods, i.e. interviews, focus group discussions, and classroom observations, were also triangulated, which also enhanced the credibility as it became possible to compare the results between various sources. Member checking was also used, hereby the participants had the chance to look at the researcher and confirm the accuracy of the interpretations made by the researcher. This procedure served to hold misrepresentation and guaranteed that the results were based on the intended meanings of the participants. The research also had participants who were involved in the entire process of research, and this brought a greater confidence in the validity of the research results.
Dependability was ensured using clear and systematic audit trail of all research processes. This involved comprehensive reports of the research design, the data collection procedures, sampling procedures, and data analysis procedures. Keeping detailed records made the research process transparent and traceable, which other researchers could decode the way the research was carried out. The reliability was also justified using the same research instruments and procedures to all the participants. All the alterations or modifications were effectively documented and explained during the research. This was a systematic method of making sure that the results of the study were not random but based on a well documented and logical research process. Consequently, the research showed consistency and reliability in its research method.
Reflexivity and transparent documentation of the role, assumptions, and choices of the researcher during the research were used to increase confirmability. The researcher used repeated self-reflection to recognise individual views and biases which might affect the interpretation of data. Reflexive notes were kept recording the process of forming interpretations and decision-making in data analysis. This was done to make the findings based on the accounts of the participants and not the individual opinions of the researcher. Confirmability was also enhanced by the fact that verbatim quotation of participants was used to give first hand evidence on which interpretations are made. Clear records of the methods of analysis gave the reader the opportunity to follow the derivation of conclusions using the data. Through this, the research-maintained objectivity and still showed the interpretive character of qualitative research.
The support of transferability and authenticity was provided by rich and thick description of the research context, participants, and settings. In-depth contextual details helped the readers to conclude which findings could be applied to other related education settings. Authenticity was ensured through precise and respectful course of action and presentation of the voices, experiences, and opinions of participants. The research was aimed at providing a balanced and fair picture of the experience of both teachers and learners under the Afrocentric education. Caution was seen to make sure that the stories of the participants were not thought of out of context. The study respected the voices of the participants and their lived experiences by foregrounding them. This method also helped in a more authentic and moral depiction of the research evidence.
4.8. Ethical Considerations
To ensure the rights and well being of all the participants, ethical considerations were keenly looked upon during the study. The institutional ethics committee and the education authorities and the school management were consulted and gave their consent. All the participants gave informed consent before data collection and the purpose of the study, procedures, and risks were properly explained. The participants were told that they were involved on a voluntary basis and could pull out of the study any point without suffering any adverse effects. The confidentiality and anonymity were achieved with the help of pseudonyms and safe storage of all data. These ethical measures ensured that the study was carried out in a respectful, responsible, and ethical way.
5. Results and Discussion
This section consists of the presentation and discussions of the study findings in terms of the research aims and theoretical framework. The results prove that Afrocentric education is a useful tool in helping learners develop a sense of identity, build their cultural pride, and create a sense of belonging in the classroom. Interview, focus group discussion, and classroom observation data written down positive experiences of both teachers and learners. The voices of the participants are used to explain the main themes and base the discussion on the lived experiences. The findings are discussed in relation to Afrocentric Theory, Decolonial Theory, and Social Identity Theory together with the relevant literature.
5.1. Influence of Afrocentric Education on Learner Identity
5.1.1. Affirmation of Cultural Identity
Learners said that the Afrocentric education made them realise and appreciate their cultural identities. Learners felt recognised and honoured when African histories, language, and traditions were incorporated in the classroom. One learner said, 
“I feel important in the classroom when the teacher discusses our culture and history, it used to be strange at school but now I recognise myself in what we study”.
Observations made in the classrooms revealed that the lessons that included indigenous examples made the learners more attentive and active. These conclusions can be used to uphold the Afrocentric Theory, which focuses on putting African students at the centre of learning. The reinforcement of cultural identity helped learners to consider themselves as agents and not as passive receivers of education. This is in line with literature that presents the argument that culturally relevant curricula reinforce learner identity.

5.1.2. Development of Self-Confidence
The study found that Afrocentric practices enhanced confidence in the learners. Students indicated that they were more willing to talk in class, especially when examples were associated with their experiences in life. One learner shared,
“And now I am not afraid to answer as the examples are based on our own lives”.
There were also evident changes in teachers and one teacher said, 
“Learners are more confident when lessons relate to what they know”.
This confidence was manifested in group discussions and presentations. The Afrocentric education provided a conducive learning process in which the learners felt secure enough to speak out. These results can be echoed with the Social Identity Theory that associates positive group representation with high self-esteem. The findings show that cultural validation in the classroom is linked with confidence.

5.1.3.  Reclaiming Pride in African Heritage
The Afrocentric teaching is seen to have brought about a sense of re-pride among the learners towards their African identity. The news about African rulers, opposition, and inventions destroyed earlier negative stereotypes that were in the system. One learner commented,
“I heard that there was no history in Africa, but now I understand this is not the case”.
Another learner added, 
“When we hear about such things, it makes me proud to be African”.
This was replicated by teachers who said that learners were enthusiastic whenever African success stories were mentioned. This observation is in line with the Decolonial Theory, which proposes the breakdown of colonial discourse. It was the regaining pride which led to emotional well-being and the formation of positive identity.






5.2. Afrocentric Education and Classroom Engagement

5.2.1. Improved Learner Participation
According to teachers, the Afrocentric strategies led to increased participation of the learners. Lessons with storytelling, indigenous knowledge, and local examples it was possible to take part actively. One teacher said, 
“Even the silent students will begin to speak when the lesson is concerning their culture.”
In classroom observations, the learners asked more questions and made more contributions in discussions. Afrocentric education made the learning more interactive and learner based. This contributes to the literature, which correlates the concepts of culturally responsive teaching with increased levels of engagement. It was not only academic participation but social participation since learners became freer to interact with peers.

5.2.2.  Strengthened Learner–Teacher Relationships

The findings showed that Afrocentric education caused better relationships between teachers and learners. Students believed that educators who appreciated their culture knew them better. One learner expressed, 
“I am more attached to my teacher since she values our origins”.
 Improved relationships were also observed by teachers, one of whom said, 
“When students are made to feel noticeable, there is less discipline”.
The respect provided to the backgrounds of the learners implied mutual trust and understanding. This relationship advancement generated a favourable classroom atmosphere. Good learner teacher relationships also enhanced a sense of belonging and academic motivation.
5.2.3. Inclusive Learning Environment
Afrocentric practices also helped to create inclusive classrooms where learners felt accepted. Students said that they no longer felt marginalised and were more comfortable in expressing identities. One learner noted, 
“No one laughs when you discuss your culture anymore”.
There was more respect among learners of diverse backgrounds as seen by teachers. There was inclusion in collaborative and group work. These results confirm that Afrocentric education does not exclude, but inclusivity. Diversity improved social cohesiveness and learning outcomes.
5.3.  Sense of Belonging and Emotional Well-Being
5.3.1. Feeling of Belonging in the Classroom
Students always reported a feeling of belonging more when Afrocentric material was used. One learner said, 
“School is now a home. This belongingness was associated to the feeling of recognition and appreciation”.
Classroom Observations shown that learners were more relaxed and comfortable. The belongingness minimised the sense of alienation that comes with Eurocentric curriculum. The findings are consistent with the Social Identity Theory which highlights the significance of belonging to a group. The feeling of belonging was high and affected inspiration in learners.
5.3.2.  Emotional Safety and Expression
Afrocentric education provided emotionally secure environments within which learners were able to express themselves freely. Learners were not afraid of personal and cultural shares. One learner shared, 

“I will have an opportunity to discuss my traditions without judgment”.
Educators mentioned that learners became freer and more open in classes. Positiveness helped in enhancing classroom dynamics. This was a place where holistic growth was encouraged other than academic performance. Achieving emotional well-being became one of the priorities of culturally responsive teaching.
5.4. Alignment with Existing Literature
The findings of this study align with existing research and publications that focus on the positive outcomes of culturally responsive and Afrocentric education. According to scholars, these methods increase engagement, identity development, and emotional welfare of learners. In this study, the teachers verified these advantages by their classroom experiences. The validity of the study is reinforced by the consistency of the results of the study with literature. The Afrocentric education turned out to have a potent means of resolution of historical and cultural marginalisation. This correspondence supports the applicability of Afrocentric and decolonial education in South Africa.

5.5. Discussion in Relation to Theory
The findings are strong indications of the Afrocentric Theory because they prove the importance of making African learners and knowledge systems central. The Decolonial Theory is echoed in the fight against Eurocentric dominance and inclusion of indigenous knowledge. Social Identity Theory justifies the beneficial impacts on the feeling of belonging and self-esteem of learners. These theories move in the same direction to offer an integrated approach in understanding the effect of Afrocentric education. The words of students and educators prove how theory can be applied in real life. This discourse reveals that the Afrocentric education is not only sound in theory, but also significant.
6.  Conclusion and Recommendations
6.1. Conclusion
This paper has found that Afrocentric education is a crucial and transformative idea that fosters learner identity, cultural pride, and sense of belonging to the South African classrooms. The results illustrate that in cases where African histories, cultures, languages, and lived experiences are effectively incorporated into teaching and learning, they would provide learners with a stronger self-esteem and produce a sense of self more positively. The Afrocentric education will make the learners perceive themselves in the curriculum thus taking them off the periphery and into the centre of knowledge production. This procedure leads to better classroom involvement, confidence and involvement. The research also shows that the Afrocentric practices create inclusive learning environments in which learners are treated with respect and value. Afrocentric education can deal with the psychological and cultural effects of historical marginalisation by confirming African identities. These results show the relevance of culturally responsive education in a postcolonial and diverse society.
In addition, the research confirms the fact that Afrocentric education has been an effective means of subverting and interrupting colonial legacies that permeate South African education systems. The curricula of Eurocentrism that alienated the African systems of knowledge have continued to influence the identity building and sense of belonging in learners. The results show that decolonisation of the classroom processes based on Afrocentric modes of teaching and learning helps learners to recover cultural dignity and pride. The experiences of teachers show that Afrocentric education supports the relationship between learners and teachers, as well as fosters respect. The paper also shows that Afrocentric education is consistent with the Afrocentric Theory, Decolonial Theory and Social Identity Theory which all focus on both affirmation of identity and epistemic justice. Overall, the research findings will add to the existing literature that supports culturally relevant, socially just, and context-driven education.



6.2. Recommendations
Based on the results of this research, it can be suggested that teacher training and professional development programmes should deliberately include afrocentric pedagogies. The pre-service and in-service teachers are expected to be provided with the knowledge and skills that would enable them to incorporate indigenous knowledge systems, African worldviews, and culturally responsive teaching strategies into their practices in the classroom. Interpretative workshops on continuous professional development should be offered to help teachers to apply Afrocentric approaches in an effective and confident manner. It should also be taught in teacher training institutions and students should think in a decolonial manner regarding colonial impacts in education. The schools can provide a learning experience that enhances the identity of learners and fosters inclusive learning by empowering teachers with Afrocentric pedagogical tools. This training will be part of the sustainable and meaningful curriculum change.
Moreover, it is proposed that curriculum developers and policymakers put the introduction of Afrocentric visions and indigenous knowledge systems into the national curriculum on the agendas. Curriculum reform must go beyond tokenism and make sure that the knowledge of Africans, their histories, and contributions are incorporated throughout the subjects. Policy makers ought to support, offer resources and clear guidelines that promote culturally sensitive education. Schools are recommended to engage local communities to tap into the indigenous knowledge and cultural practices as resource towards education. Encouraging Afrocentric education on policy ground will lead to promotion of social justice, educational equity, and transformation. It is also suggested that in the future, research on Afrocentric education in other regions and school settings should be conducted to help increase its effectiveness and use.
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