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ABSTRACT

	Students' psychological well-being is problematic. Using a diagnostic research design, this study aimed to determine the significance of the contributions of dance engagement and emotional intelligence on the psychological well-being of students. Involving 350 junior high school students selected through proportionate stratified random sampling, it was concluded that the determinants account for 4.7% of the criterion, partly affirming Self- Determination Theory. Future research may investigate the concept of relatedness or employ qualitative methods to account for the remaining 95.3% of the criterion variance. The Department of Education may prioritize structured dance programs and activities focused on emotional intelligence to promote psychological well-being.
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1. INTRODUCTION

The Problem and Its Scope  
Students' psychological well-being is problematic. Despite increasing awareness of the importance of psychological well-being, global surveys show that well-being has declined significantly, with nearly 50% of younger generations reporting poor well- being (Hako et al., 2023). Moreover, a study of Ariyanti et al. (2024) indicates that 70.2% of high school students fall into the medium category of psychological well-being, highlighting a significant prevalence of psychological well-being issues among students.
Students around the world are facing challenges related to psychological well- being. In Latvia, Kalvans (2024) has identified that students of Rezekne Academy of Technologies are increasingly reporting symptoms of anxiety and depression, indicating a deterioration in psychological well-being. Further, at Cambridge University, Pointon-Haas et al. (2023) stated that there are growing concerns about students' low psychological well-being, with significant numbers reporting distress. Furthermore, a study in India found that students are vulnerable to psychological well-being problems, a situation that has drawn attention internationally (Udhayakumar & Illango, 2022).
Meanwhile, in the Philippines, a study by Cauilan and Reyes (2022) reported an increase in psychological well-being problems among Filipino students. In Davao del Norte, Otero et al. (2024) highlighted that senior high school students face psychological well-being issues related to academic, social, and identity challenges, despite the province's economic development. Similarly, a study in Davao Occidental revealed that students exhibited low psychological well‐being alongside low academic interest (Mejias, 2024).
Despite the recognized importance of psychological well-being, there remains a lack of localized research examining the specific factors affecting students' psychological well-being, particularly in Davao City. This lack of contextual understanding may hinder the development of effective strategies to nurture and enhance students' psychological well-being. Addressing this gap is essential to creating effective, responsive health programs that not only improve students' psychological well-being but also enhance their social engagement and academic outcomes.

2. Significance of the Study  

The study on success, anchored in SDG 4 (Quality Education), highlights the importance of nurturing holistic learning environments that promote students' mental health, resilience, and lifelong growth. Aligned with the Holy Cross of Davao College Vision-Mission-Goal, it reinforces the institution's commitment to fostering a faith- inspired, humane, and excellent educational environment.

3. Statement of the Problem  

This study determined the significance of the contribution of dance engagement and emotional intelligence as factors in the psychological well-being of junior high school students. Specifically, it aimed to achieve the following objectives:
1. To determine the levels of dance engagement in terms of vigor, dedication, and absorption; emotional intelligence in terms of self-emotions appraisal, others' emotions appraisal, use of emotions, and regulations of emotions; and psychological well-being in terms of autonomy, environmental mastery, personal growth, positive relations with other, purpose in life, and self- acceptance among junior high school students in Davao City;
2. To determine the significance of the impact of relationships between dance engagement and emotional intelligence, and psychological well-being among junior high school students in Davao City; and
3. To determine the significance of the individual and combined degree of influence of dance engagement and emotional intelligence on psychological well-being among junior high school students in Davao City.
4. Hypotheses

H₀1: Dance engagement does not significantly correlate with psychological well-being.
H₀2: Emotional intelligence does not significantly correlate with psychological well-being.
H₀3: Dance engagement does not significantly influence on psychological well-being.
H₀4: Emotional intelligence does not significantly influence on psychological well-being.
H₀5: Dance engagement and emotional intelligence combined do not significantly influence psychological well-being.

5. Theoretical and Conceptual Framework  

This study is anchored on the theory of Self-Determination by Edward L. Deci and Richard M. Ryan (2000), which posits that fulfilling three basic psychological needs, namely, autonomy, relatedness, and competence, constitutes an essential pathway to well-being.
In this study, the dance engagement variable indicated by vigor, dedication, and absorption (Guillén & Martínez-Alvarado, 2014) stands for the competence mentioned in the theory. On the other hand, the emotional intelligence variable, as indicated by self-emotion appraisal, others' emotions appraisal, use of emotions, and regulation of emotions (Law & Wong, 2004), stands for autonomy. Finally, the psychological well-being variable, as indicated by autonomy, environmental mastery, personal growth, positive relations with others, purpose in life, and self-acceptance (Ryff & Keyes, 1995), reflects the idea of well-being presented in the theory.
 In other words, this study is delimited to two elements (autonomy and competence) as contributors to psychological well-being, as described in the theory. The relatedness factor was not covered in this study.
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Figure 1. Conceptual Framework of the study

5. METHODOLOGY

	This section includes the research design, locale of the study, the sample and sampling, data gathering technique, data analysis, and ethical considerations.

Research Design  

	The researcher used a quantitative diagnostic research design as the most appropriate approach to examine the influence of the dance engagement and emotional intelligence on psychological well-being of junior high school students. Specifically, a descriptive–correlational design was utilized to fulfill the study’s objectives, as it allowed the researcher to describe two or more variables and determine the degree of association between them. According to Aprecia et al., (2023), descriptive correlational research design describes the variables and measures on the extent of the relationships that occur between and among the variables.  

Locale of the Study  

	This study was conducted in three public secondary schools under Cluster 14 of the Department of Education (DepEd) Davao City Division, located in Davao City, Region XI. The selected schools catered to junior high school students from Grades 7 to 10. Additionally, these schools provided a structured environment where students participated in both academic and non- academic activities, fostering holistic learning through programs that enhanced their cognitive, emotional, social, and physical development.

Sample and Sampling  

	The respondents of this study comprised three hundred fifty (350) junior high school students who were officially enrolled for the school year 2025-2026 from the three secondary public schools under Cluster 14 of Davao City Division. A proportionate stratified random sampling technique was employed to determine the study’s respondents. According to Lee et al., (2025), proportionate stratified random sampling involves dividing the population into strata and sampling from each stratum in proportion to its size relative to the total population. Guided by inclusion criteria that participants are officially enrolled in the Learner’s Information System (LIS), the respondents were selected based on their population sizes, with 32 respondents from School A, 220 respondents from school B, and 98 respondents from school C. Participation was voluntary, and informed consent and assent were obtained to uphold ethical standards such as confidentiality, participant welfare, and appropriate compensation. These procedures ensured that the sample accurately represented enrolled junior high school students across the division.

Data Gathering Technique 

	The study utilized the onsite survey technique in gathering data. Specifically utilized three adapted and modified survey questionnaires: the Sport Engagement Scale developed by Guillén & Martínez-Alvarado (2014), the Trait Emotional Intelligence Scale developed by Law et. al. (2004), and the Psychological Wellbeing (PWB) Scale developed by Ryff and Keyes (1995). 

The quality and validity of the instrument were insured through the validation of Physical Education and research specialists. A pilot test was then conducted on thirty (30) students who were not part of the actual respondents to determine the clarity and usability of the items. The responses obtained from the pilot test were analyzed, and the combined questionnaire achieved a Cronbach alpha coefficient of 0.832, indicating good internal consistency and reliability across all measured variables. Moreover, all of them have scale (Likert-type) with specific indicators describing current conditions of respondents.

Data Analysis

	The Mean and Standard Deviation (SD) were used to determine levels of dance engagement, emotional intelligence, and psychological well-being among junior high school students. A lower standard deviation indicates that respondents' scores are clustered closely around the mean, suggesting high consistency or agreement among respondents (Ma et al., 2025). Conversely, a high standard deviation indicates that responses are spread out, suggesting a lack of consensus or high variability in how respondents interpreted or responded to the survey items (Sergent et al., 2024).

	The Pearson Product–Moment Correlation, a symmetric measure of association that yields consistent estimates regardless of variable arrangement (Akeke, 2025), was applied to assess the relationships among the study variables.
Multiple Regression was also used to examine how dance engagement and emotional intelligence influence the psychological well-being of junior high school students, assuming a linear relationship between the independent variables and the dependent variable (Sarang, 2023).

In the following section, the matrix containing the scale, descriptive level, and corresponding interpretation assigned to each variable in this study is presented. This measure is used specifically to describe the levels of dance engagement, emotional intelligence, and psychological well-being.

Chart 1. Determination of the levels of dance engagement, emotional intelligence, and psychological well-being.

 

	Scale 
	Level 
	Dance Engagement
	Emotional Intelligence
	Psychological Well-being

	3.27 – 4.00
	Very High
	Extremely engaged
	Very Good
	Very good

	2.52 – 3.26
	High
	Well engaged
	Good
	Good

	1.76 – 2.51
	Low
	Poorly engaged
	Poor
	Poor

	1.00 – 1.75
	Very Low
	Not engaged
	Very Poor
	Very Poor



For the interpretation of standard deviation, the following percentage standard by Sergent et al. (2024) was followed:

% of Scores Covered			Interpretation Basis
≈ 68%					Scores are highly consistent.
≈ 95%					Scores are moderately dispersed.
≈ 99.7%					Scores are highly dispersed.

For the interpretation scale of r-value, the following scheme by Guilford (1956) was used as proposed:

Computed r 					Descriptive Interpretation
+/- 1.00 					Perfect correlation 
Between +/- 0.75 – +/- 0.99 		High correlation 
Between +/- 0.51 – +/- 0.74 		Moderately high correlation 
Between +/- 0.31 – +/- 0.50 		Moderately low correlation 
Between +/- 0.01 – +/- 0.30 		Low correlation 
0.00 					No correlation 

In terms of Scale of Beta (β) Coefficient Strength, the following scheme as proposed by Cohen (1988) and Hair et al. (2019) was used:

β Value Range					Strength of Relationship
±0.00 – ±0.09					Very Weak 
±0.10 – ±0.29					Weak 
±0.30 – ±0.49					Moderate 
±0.50 – ±0.69					Strong 
±0.70 and above			Very Strong 

Ethical Consideration  

	The researcher followed a rigorous data gathering procedure, anchored in ethical standards to ensure integrity. Approval was obtained from the thesis adviser, Graduate School, and HCDC-SMILE, guaranteeing adherence to legal and moral principles. Formal permission from the Department of Education and school principals was secured before distributing consent and assent forms to ensure voluntary participation, confidentiality, and the right to withdraw. During data collection, the researcher explained the purpose and process of the research and provided a token of gratitude for respondents' participation.

6. RESULTS

	This section presents the results of the study. Specifically presented are descriptive, correlation, and regression analysis. The summary of findings is also presented in this section.

Descriptive Results

	Table 1 presents the descriptive statistics of the study variables, namely; dance engagement, emotional intelligence, and psychological well-being, with their respective indicators. It also includes the number of respondents, means, standard deviations, and the corresponding descriptive level..
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     Table 1: Descriptive Table  (n=350)
	
	Mean
	SD
	Descriptive Level

	Dance Engagement
	3.08
	0.46
	High 

	Vigor
	3.11
	0.50
	High

	Dedication
	3.19
	0.56
	High

	Absorption
	2.93
	0.52
	High

	Emotional Intelligence
	3.14
	0.37
	High

	Self-Emotions Appraisal
	3.15
	0.48
	High

	Others’ Emotions Appraisal
	3.18
	0.49
	High

	Use of Emotions
	3.24
	0.47
	Very High

	Regulations of Emotions
	3.00
	0.55
	High

	Psychological Well-being
	3.09
	0.35
	High

	Autonomy
	2.98
	0.54
	High

	Environmental Mastery
	3.02
	0.53
	High

	Personal Growth
	3.29
	0.58
	Very High

	Positive Relation with Others
	3.09
	0.52
	High

	     Purpose in Life
	3.03
	0.56
	High

	     Self-Acceptance
	3.12
	0.52
	High


	Specifically, Table 1 shows that the dance engagement variable had a mean score of 3.08 (SD=0.46), indicating a high level of engagement and highly consistent responses among respondents. It indicates that junior high school students in Davao City are well-engaged. All its indicators are described as high. The emotional intelligence variable had a mean of 3.14 (SD=0.37), indicating a high level and highly consistent responses among respondents. This indicates that the junior high school students' emotional intelligence is good. Three indicators obtained high, while one indicator obtained very high. Finally, the psychological variable had a mean of 3.09 (SD=0.35), indicating a high level of consistency in respondents' responses. It indicates that the psychological well-being of junior high school students is good. The results showed that five indicators obtained high, while one indicator obtained very high.

	The results reveal that junior high school students demonstrate high levels across three variables. While all three variables are consistently described as high, emotional intelligence and psychological well-being each include indicators rated very high, showing stronger dimensions in these areas compared to dance engagement.

Correlation Results  

	Table 2 is the correlation table. It contains the predictive variables, namely, Exercise Engagement and Quality Physical Education. It also includes the criterion variable, Psychological Need Satisfaction among Tertiary Students. Lastly, it contains the r-value, p-value, decision on hypotheses, and the corresponding interpretation.

Table 2: Relationship Between Variables (n=280)
	[bookmark: _Hlk214636318]                                          Psychological Well-being 

	Variables
	r-value
	p-value
	Decision on Ho
	Interpretation

	Dance Engagement
	0.188
	0.001
	Reject
	Low Correlation, Significant

	Emotional Intelligence
	0.182
	0.004
	Reject
	Low Correlation, Significant


Level of Significance: 0.05 
Decision Rule: Reject H₀ if p < 0.05

	Table 2 shows that the relationship between dance engagement and the psychological well-being among junior high school students yielded a p-value of 0.001, which is less than the 0.05 level of significance. Hence, the null hypothesis was rejected. This indicates a statistically significant correlation. With an r-value of 0.188, such a correlation is described as low. The correlation between emotional intelligence and the psychological well-being of junior high school students yielded a p-value of 0.004, which is lower than the 0.05 level of significance. Hence, the null hypothesis was rejected. This finding indicates that the relationship between emotional intelligence and the psychological well-being variable is significant, with an r-value of 0.182. The correlation of the two variables is described as low.

	Both dance engagement and emotional intelligence have significant correlations with psychological well-being. While each relationship is statistically significant, both are described as having low correlation, indicating comparable levels of association between the two variables.


Regression Results 

	Table 3 presents the regression results and includes the variables, namely; dance engagement, emotional intelligence, and psychological well-being. It also displays the β coefficients, t-values, p-values, the decisions on the hypotheses, and the corresponding interpretations

Table 3: Regression Table
	
	Psychological Well-being among Junior High School Students

	Predictors
	
Coefficient
Β
	
T
	p -Value
	Decision Ho
	Interpretation

	Dance Engagement
	0.195
	3.709
	<.001
	Reject Ho
	Influence,
Significant 

	Emotional Intelligence
	0.107
	2.042
	0.042
	Reject Ho
	Influence,
Significant


Model-Summary: 
R = 0.843 | R² = 0.710 | F(2,277) = 339.593 | p = 0.000 
Level of Significance: 0.05 
Decision Rule: Reject H₀ if p < 0.05

	Table 3 specifically shows that dance engagement had a standardized coefficient (β) of 0.195, indicating that it has a 19.5% influence on psychological well-being. With a p-value of <.001, the null hypothesis was rejected. Hence, such a degree of influence is significant. Likewise, the emotional intelligence obtained a standardized coefficient β of 0.107, indicating a 10.7% influence on psychological well-being. With a p-value of 0.042, which is less than the 0.05 confidence level, the null hypothesis was rejected, indicating significant influence. Moreover, the combined degree of influence of the predictors (r² = 0.047) is significant (f-stat = 8.488, p-value = 0.000).

	Both dance engagement and emotional intelligence significantly relate to psychological well-being, with dance engagement exerting a stronger influence. Together, they form a significant model that explains part of students' psychological well-being.

Summary of Findings  

     Based on statistical results, it was specifically found that:
1. Dance engagement has a low significant correlation with psychological well-being.
2. Emotional intelligence has a low significant correlation with psychological well-being.
3. Dance engagement has a weak significant influence on psychological well-being.
4. Emotional intelligence has weak significant influence on psychological well-being.
5. Dance engagement and emotional intelligence have weak significant combined influence (4.7%) on psychological well-being.


7. DISCUSSIONS

	This section presents the discussion of the study's results. Specifically, it includes the reviews of previous findings that are either supported or denied by the results of this study.

Influence of Dance Engagement on Psychological Well-being

	The findings revealed that dance engagement has a weak but significant influence on the psychological well-being of junior high school students. This finding supports the study by Lobo et al. (2023), which found that dance engagement had a positive, yet modest and statistically significant, influence on students' psychological well-being, despite its weak effect size. Moreover, it supports the study by Zygmont et al. (2023), which found that dance engagement had a weak, significant influence on psychological well-being. Still, participants consistently reported enhanced mood, social connectedness, and resilience. In contrast, this finding contradicts the study by Sabidalas et al. (2024), which found no significant influence of dance engagement on psychological well-being.

Influence of Emotional Intelligence on Psychological Well-being

	The results show that emotional intelligence has a weak and significant influence on the psychological well-being of junior high school students. The results of the study affirm the claim of Adajar et al. (2023), who found that emotional intelligence exerted a weak but significant influence on students' psychological well-being, with skills like regulation and awareness easing stress and anxiety, though the effect was limited. Likewise, the findings support the study by Wakesa et al. (2024), which found that emotional intelligence had a weak but significant influence on psychological well-being among secondary school students, aiding better coping strategies and academic adjustment. However, another study contradicts the result, reporting a very strong positive relationship between emotional intelligence and psychological well-being, highlighting that students with higher emotional intelligence demonstrated better coping strategies, stronger social relationships, and higher overall psychological well-being (Larguinho et al, 2025).

Significance of the Contribution of Dance Engagement and Emotional Intelligence as Factors of Psychological Well-being

	The results revealed that dance engagement and emotional intelligence have a weak significant combined influence on the psychological well-being of junior high school students. This means that, while dance engagement and emotional intelligence together show a statistically significant effect on the psychological well-being of junior high school students, their combined influence is weak, indicating that they contribute positively but explain only a small portion of overall well-being. The findings support the study of Yu et al. (2025), which concluded that dance engagement and emotional intelligence both contribute to psychological well-being. Still, their combined effect was relatively weak compared to other factors such as physical health, social support, and career satisfaction. Moreover, Minz et al. (2025) revealed that emotional intelligence and dance engagement significantly predict psychological well-being, but with a weak to moderate strength, yet explain only a small portion of variance.

	On the contrary, this finding denied the study of Koch et al. (2023), which revealed that dance engagement combined with emotional intelligence exerts a strong and significant influence on psychological well-being, contradicting the claim of only weak combined effects.

8. Conclusion  

	Based on the findings, it is concluded that dance engagement and emotional intelligence, as determinants, have a 4.7% impact on psychological well-being. With this, the Self-Determination Theory was partly affirmed, positing that fulfilling two of the three basic psychological needs, namely autonomy and competence, constitutes an essential pathway to well-being.

9. Recommendations 

	Based on the conclusion, conducting future research integrating the other concept (relatedness), which was highlighted in the theory but not covered in this study, is recommended to ascertain whether the remaining 95.3% variance in psychological well- being belongs to it. Alternatively, a qualitative study may be conducted to identify emerging themes that could serve as variables for explaining unexplained variance.

	Furthermore, to achieve excellent psychological well-being among junior high school students, the Department of Education may prioritize and enhance structured dance programs and developmental activities in emotional intelligence within educational pursuits.
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