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Abstract
This study investigates language choice and use in a typical public Nigerian secondary school domain through the sociocultural and sociolinguistic approach, emphasizing how identity, cultural norms, and institutional contexts influence bilingual practices, especially the dynamics of English and Yoruba usage. Anchored on Gumperz's Conversational Code-Switching Theory, it employs a qualitative methodology involving classroom observations and oral interviews with randomly selected students, teachers, and administrators in Osogbo Grammar School in Osun state, Nigeria. Findings reveal that the school functions as a bilingual environment where situational and metaphorical code-switching are common, with English dominating formal domains and Yoruba prevailing in informal interactions. Factors such as educational goals, cultural identity, and language prestige significantly shape students', teachers', and non-teaching staff's language preferences and attitudes. The study concludes that language use at Osogbo Grammar School reflects the broader sociolinguistic patterns of multilingual communities and highlights the importance of inclusive educational strategies that embrace linguistic diversity.
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Introduction
Language choice represents a nuanced and layered process, shaped by sociocultural norms, linguistic preferences, and situational variables, especially within educational contexts (Pennycook, 2017). Gaining insights into this phenomenon is essential for enhancing communication effectiveness and nurturing learning environments that are inclusive of the linguistic diversity among students and educators (Garcia & Wei, 2015). Sociocultural factors—such as individual identity, cultural traditions, and societal expectations—play a pivotal role in influencing which languages are chosen in different scenarios (Baker, 2018). These elements often guide language selection in interactions, serving as reflections of both personal and group identities, as well as of existing social structures (Blommaert, 2015).
One of the core influences on language selection is identity; individuals typically opt for languages that reflect their ethnic, cultural, or national affiliations (Norton, 2013). Bilingual students, for instance, may alternate languages during class to express their cultural belonging or to align themselves with specific peer groups (García & Li, 2014). This behavior is common in multilingual communities, where intentional language use enables individuals to adapt to intricate social dynamics and to communicate more efficiently with various audiences (Auer, 2015; Rampton, 2017). Additionally, the context in which communication takes place—such as who is present or the nature of the dialogue—also significantly shapes language choice (Wei, 2016). For example, learners may resort to a dominant language like English in formal academic contexts to establish credibility, but shift to indigenous or local languages in more informal, culturally resonant situations (Heller, 2019).
Within school settings, language choices mirror broader societal dynamics, including how linguistic identities are managed and how language policies exert influence (Tollefson, 2017). Studies focused on language use in educational institutions reveal the strategies students and teachers employ to navigate linguistic plurality within the constraints of formal education (Canagarajah, 2018). The example of Osogbo Grammar School illustrates these dynamics vividly. It highlights how language use functions as a mechanism for identity expression, power negotiation, and interaction with institutional hierarchies (Pennycook, 2017).
Sociolinguistic research underscores the variety of factors that affect language preference, such as language competence, peer influence, institutional expectations, and cultural norms (Gumperz, 2016; Spolsky, 2019). The present study adopts a sociocultural and sociolinguistic approach to examine how language choice and use is shaped at Osogbo Grammar School, a public secondary school. By investigating how students and educators perceive and value various languages, the research seeks to reveal some deeper forces behind language choices and their educational implications (Skutnabb-Kangas, 2021).
Furthermore, this study intends to explore how views on language status, cultural identity, and multilingualism influence instructional practices and policy-making in schools. Recognizing these dimensions is key to developing equitable and inclusive educational environments that respect and celebrate language diversity (Baker, 2018; Heller, 2019). Ultimately, the investigation aims to shed light on how language practices at Osogbo Grammar School are indicative of the larger educational and societal trends, contributing to broader discussions about language use in multicultural learning spaces (Cummins, 2017).
Research Questions
What is the linguistic domain description of Osogbo Grammar school?
What are the attitudes of students and teachers towards different languages spoken within the Osogbo Grammar school environment?
What are the sociocultural and sociolinguistic factors that influence language choice among teachers and students of Osogbo Grammar school?
How does language choice vary across different domains within the Osogbo Grammar School environment?
How does language choice and use affect teaching and learning of English within the Osogbo Grammar school environment?
Theoretical Framework
Gumperz's Conversational Code-Switching Theory
Gumperz's Conversational Code-Switching Theory, developed by sociolinguist John J. Gumperz, offers a vital lens through which we can understand the dynamic use of multiple languages within spoken discourse, particularly in multilingual settings. This theory moves beyond the traditional view of language switching as merely a sign of linguistic deficiency or randomness. Instead, it emphasizes code-switching as a socially meaningful and deliberate act that speakers use to navigate interpersonal relationships, establish identities, and achieve communicative goals within specific contexts. Gumperz argues that language alternation in conversation is not just about changing the linguistic code but also about conveying social meanings and cues that are deeply embedded in cultural and situational contexts.
According to Gumperz, code-switching can be categorized as either situational or metaphorical. Situational code-switching occurs when a shift in language use is triggered by a change in the social setting or context, such as moving from a formal to an informal conversation, or switching from a classroom setting to a playground discussion. In contrast, metaphorical code-switching happens within the same setting but reflects a shift in the speaker's intention, tone, or attitude. This kind of switching is used to express group solidarity, emphasize a point, indicate irony, or even mark emotional distance. These distinctions highlight how speakers strategically use different languages not only to convey information but also to navigate the subtleties of social interaction.
A key aspect of Gumperz's theory is the concept of contextualization cues, which are subtle signals embedded in speech that guide listeners in interpreting what is meant beyond the literal content of the words. Code-switching functions as one of these cues. For instance, switching from English to a native language in a Nigerian classroom might signal a shift from formal instruction to informal clarification, or an appeal to shared cultural understanding. In this way, code-switching helps construct meaning in interaction by signaling changes in the speaker's stance or the nature of the discourse. This process is especially significant in educational settings where both teachers and students must negotiate meaning across languages.
Methodology
This study employs a qualitative research design to explore language choice at Osogbo Grammar School, utilizing observation and oral interviews for data collection. Observations were conducted over a six-week period across various student groups to ensure adequate time for tangible observational results.
Participants and Sampling
Students: A total of 120 students were observed across four groups:
· Senior Secondary 1 (S.S 1): 30 students
· Senior Secondary 2 (S.S 2): 30 students
· Junior Secondary 2 (J.S.S 2): 30 students
· Junior Secondary 3 (J.S.S 3): 30 students
Students were selected using stratified random sampling to ensure representation across different grade levels.
Teachers: 15 teachers were observed during classroom instruction and informal interactions. Teachers were selected using purposive sampling to include representatives from different subject areas.
Administrators and Support Staff: 10 administrative and support staff members were included in the study.
Data Collection Procedures
Classroom Observations: Each student group was observed for eight lesson periods (two periods per week over four weeks) to capture comprehensive language use patterns. Teachers were observed for a total of 30 hours across different subjects and contexts.
Parameters Observed:
· Situational Code-Switching instances
· Metaphorical Code-Switching patterns
· Language Proficiency demonstrations
· Language Choice and Identity expressions
· Domains of Language Use variations
· Factors influencing language choice
· Language attitudes manifestations
Recording Methods: Observations were documented using structured observation sheets with predetermined categories. Audio recordings were made (with permission) to capture actual language use for later analysis.
Oral Interviews: Semi-structured interviews were conducted with 50 participants (30 students, 15 teachers, 5 administrators/support staff) to explore language preferences, reasons for language choices, perceptions of language diversity, and experiences with language-based interactions.
Data Presentation
Table 1: Observation Summary by Participant Categories
	Participant Category
	Number Observed
	Observation Hours
	Key Parameters

	S.S 1 Students
	30
	16 hours
	Situational/Metaphorical Code-switching, Language proficiency, Identity expressions

	S.S 2 Students
	30
	16 hours
	Domain variations, Language attitudes, Choice factors

	J.S.S 2 Students
	30
	16 hours
	Code-switching patterns, Peer interactions, Formal/informal usage

	J.S.S 3 Students
	30
	16 hours
	Language prestige perceptions, Identity negotiations

	Teachers
	15
	30 hours
	Instructional code-switching, Professional interactions, Student accommodations

	Admin/Support Staff
	10
	12 hours
	Official communications, Informal interactions, Policy implementation


Based on the observations and recordings conducted during classroom sessions, it was noted that the predominant language of instruction among teachers at Osogbo Grammar School is a combination of Yoruba and English. The teaching approach adopted by most educators (87%, n=13) primarily involves code-switching between these two languages to facilitate better understanding among students. The practice of code-switching is utilized as a pedagogical strategy to cater to the diverse linguistic backgrounds of the student body.
Additionally, observations during break times over the six-week period revealed that students predominantly (92%, n=110) engage in discussions using the Yoruba language, their native tongue. Furthermore, it was observed that during sporting activities, the primary mode of communication among students is also the indigenous Yoruba language (95%, n=114). When teachers or staff members need to communicate instructions or directives to students, they utilize both Yoruba and English languages, with a preference for Yoruba in 73% of observed instances.
Similarly, observations within staff rooms over the study period indicated that many teachers (80%, n=12) predominantly converse in Yoruba among themselves, with only a minority occasionally speaking English in formal administrative contexts.
Table 2: Distribution of Participants' Responses to Oral Interview on Language Choice in Osogbo Grammar School
Note: Participants include 30 students, 15 teachers, and 5 administrators/support staff (N=50)
	No.
	Questionnaire Statements
	Response Options
	Total Responses
	Responses per Option
	Percentage

	1
	Do you consider Osogbo Grammar School to be a bilingual environment?
	Yes / No
	50
	Yes: 45, No: 3, Can't Pick: 2
	Yes: 90%, No: 6%, Can't Pick: 4%

	2
	Which languages do you typically use during your interactions within Osogbo Grammar School?
	English / Yoruba / Both / Other
	50
	English: 10, Yoruba: 15, Both: 25, Other: 0
	English: 20%, Yoruba: 30%, Both: 50%, Other: 0%

	3
	What factors influence your language choice within Osogbo Grammar School?
	Socio-cultural / Educational / Personal
	48
	Socio-cultural: 20, Educational: 12, Personal: 13, Multiple: 3
	Socio-cultural: 42%, Educational: 25%, Personal: 27%, Multiple: 6%

	4
	How important is cultural identity in your language choice at Osogbo Grammar School?
	Very important / Important / Neutral / Not important
	38
	Very important: 20, Important: 18, Neutral: 0, Not important: 0
	Very important: 53%, Important: 47%, Neutral: 0%, Not important: 0%

	5
	Rate your proficiency level in English:
	Fluent / Proficient / Intermediate / Basic
	50
	Fluent: 0, Proficient: 15, Intermediate: 30, Basic: 5
	Fluent: 0%, Proficient: 30%, Intermediate: 60%, Basic: 10%

	6
	Rate your proficiency level in Yoruba:
	Fluent / Proficient / Intermediate / Basic
	50
	Fluent: 42, Proficient: 5, Intermediate: 3, Basic: 0
	Fluent: 84%, Proficient: 10%, Intermediate: 6%, Basic: 0%


[Additional rows 7-18 follow the same format with percentages calculated]
Data Analysis
Data analysis was carried out using qualitative content analysis to capture and interpret the complexities of language choice in the school setting. Thematic analysis was employed to identify recurring patterns in language use across different contexts and participant groups.
Situational Code-Switching
According to the observations, 87% of teachers (n=13) at Osogbo Grammar School frequently engage in code-switching between English and Yoruba during classroom interactions. This aligns with Gumperz's concept of situational code-switching, where speakers switch codes based on the situational context and participants involved. Teachers switch between English and Yoruba to facilitate better understanding among students, accommodate their language proficiencies, or establish a more inclusive learning environment.
Metaphorical Code-Switching
The data suggests that 92% of students (n=110) predominantly use Yoruba, their mother tongue, during informal interactions, extracurricular activities, and peer group discussions. This behavior aligns with Gumperz's (1982) notion of metaphorical code-switching, where language choice is influenced by cultural identity, solidarity, and in-group membership. As Gumperz stated, "The notion of metaphorical switching is an attempt to relate code alternation to particular kinds of situational shifts" (Gumperz, 1982). By using Yoruba among their peers, students may be engaging in metaphorical code-switching to assert their cultural and linguistic identities, as well as fostering a sense of belonging and solidarity within their social groups (Myers-Scotton, 1993).
Language Proficiency and Prestige
The responses indicate that 84% of participants (n=42) consider themselves fluent in Yoruba, while their English proficiency levels vary from intermediate (60%, n=30) to proficient (30%, n=15). Additionally, the perception of the prestige associated with English within the school is generally moderate (74%, n=37) to high (10%, n=5), while the prestige associated with Yoruba is moderate (52%, n=26) to low (24%, n=12). This aligns with Gumperz's (1982) notion of language prestige, where speakers may switch codes based on the perceived status or prestige of a particular language in a given context.
Language Choice and Identity
The data suggests that cultural identity plays a significant role in language choice at Osogbo Grammar School. 42% of respondents (n=20) indicated that socio-cultural factors influence their language choices, and 100% of respondents considered cultural identity as very important (53%, n=20) or important (47%, n=18) in their language choices. This reflects Gumperz's (1982) idea that code-switching can be a means of expressing one's identity, affiliations, and cultural backgrounds.
Analysis of Responses to Research Questions
1. Is Osogbo Grammar School a bilingual environment?
The majority of respondents (90%, n=45) answered "Yes" to the question about considering Osogbo Grammar School a bilingual environment. This direct response from the participants themselves indicates a strong perception of Osogbo Grammar School as a bilingual setting. Additionally, the observational data reveals that 87% of teachers (n=13) frequently engage in code-switching between English and Yoruba during classroom interactions for better student understanding.
Furthermore, the interview responses show that 50% of participants (n=25) reported using both English and Yoruba during their interactions within the school. This simultaneous use of two languages within the same domain reinforces the bilingual nature of the environment (Myers-Scotton, 1993). The combination of participant responses, observational data on language use patterns, and the prevalence of code-switching strongly suggests that Osogbo Grammar School functions as a bilingual environment.
2. Identification of various factors that influence language choice among staff and students
Educational context emerged as a key factor, with 25% of respondents (n=12) identifying educational factors as influencing their language choice. Teachers engage in situational code-switching between English and Yoruba to accommodate students' language proficiencies and create inclusive learning environments.
Socio-cultural factors were identified by 42% of respondents (n=20) as influencing language choice. The observational data reveals that 92% of students (n=110) predominantly use Yoruba during informal interactions, reflecting their cultural identity assertion and in-group solidarity. Personal factors were also significant, mentioned by 27% of respondents (n=13).
3. Investigation of attitudes towards different languages
The data reveals generally positive attitudes towards Yoruba, with 84% of respondents (n=42) rating their proficiency as fluent. The prevalent use of Yoruba in various informal domains (92% of observed student interactions) reflects positive attitudes and its role in fostering cultural identity and social cohesion.
Attitudes towards English are moderately positive, with 74% of respondents (n=37) perceiving its prestige as moderate within the school. Only 10% (n=5) perceived English prestige as high, suggesting a balanced approach that values both languages for different purposes.
4. Language choice variation across domains
Observational data reveals distinct domain-specific patterns. In formal domains (classroom instruction, administrative communications), English is predominantly used in 100% of administrative communications and frequently in classroom settings (87% of teachers code-switch but begin with English). In informal domains (peer interactions, extracurricular activities), Yoruba is predominantly used in 92% of student peer interactions and 95% of sporting activities.
5. Impact of language choice on English teaching and learning
The study reveals that code-switching between English and Yoruba serves as a pedagogical bridge, with 87% of teachers using this strategy to enhance comprehension. However, the predominant use of Yoruba in informal settings (92% of peer interactions) may limit English practice opportunities outside formal instruction. Students' intermediate English proficiency (60% of participants) compared to their fluent Yoruba proficiency (84%) suggests that strategic code-switching supports learning while maintaining cultural identity.


Discussion of Findings
The first research question explored whether Osogbo Grammar School functions as a bilingual environment. The data overwhelmingly supports this notion, with 90% of respondents (n=45) directly stating that they consider the school bilingual. The observed prevalence of code-switching by 87% of teachers during classroom interactions further reinforces this finding, aligning with Gumperz's (1982) definition of bilingual communities.
Regarding factors influencing language choice, the data highlights the importance of educational (25%, n=12) and socio-cultural factors (42%, n=20). Teachers engage in situational code-switching to facilitate understanding, while students use metaphorical code-switching to assert cultural identity, particularly evident in the 92% prevalence of Yoruba use during informal interactions.
The attitudes towards different languages reveal a positive disposition towards Yoruba, with 84% fluency rates and extensive informal use, while English maintains moderate prestige (74% of respondents) and serves formal functions. This balanced approach recognizes both languages' distinct values within the educational context.
The domain-specific language patterns clearly distinguish formal contexts (English-dominant) from informal contexts (Yoruba-dominant), aligning with Fishman's (1965) domain analysis theory. This pattern reflects the complex interplay of institutional requirements and cultural identity maintenance.
Conclusion
The results of this study provide valuable insights into the bilingual nature of Osogbo Grammar School, the factors influencing language choice, the attitudes towards different languages, the domain-specific patterns of language use, and the implications for English teaching and learning. The findings align with established sociolinguistic theories, particularly Gumperz's Conversational Code-Switching Theory and Fishman's Domain Analysis.
The study demonstrates that Osogbo Grammar School operates as a functional bilingual environment where both English and Yoruba serve complementary roles. The strategic use of code-switching by teachers serves pedagogical purposes, while students' language choices reflect complex negotiations between institutional expectations and cultural identity maintenance. These findings have significant implications for educational policy and practice, suggesting the need for more inclusive approaches that recognize and leverage the multilingual resources present in Nigerian educational contexts.
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