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ABSTRACT

This study examined the influence of peer relationships and relational behavior on the involvement of senior high school students in campus organizations. The research was conducted during the academic year 2024–2025 among students enrolled in Senior High School programs within Cluster 5 schools in the Division of Davao City. A quantitative non-experimental design using predictive correlational analysis was employed. Data were collected from 150 students selected through simple random sampling. Standardized questionnaires were utilized to measure peer relationships, relational behavior, and student involvement in campus organizations. The collected data were analyzed using descriptive statistics, Pearson product–moment correlation, and multiple linear regression to determine the extent to which the independent variables predicted student involvement. The findings revealed that peer relationships significantly predicted students’ participation in campus organizations (β = .343, p = .001). In contrast, relational behavior did not demonstrate a statistically significant effect (β = .180, p = .071). The regression model indicated that the predictors jointly explained a meaningful proportion of the variance in student involvement. These results suggest that the quality of peer relationships plays an important role in encouraging student participation in organizational activities. Strengthening peer connections within schools may therefore serve as an effective strategy for increasing student engagement in extracurricular programs. Educational institutions may consider implementing initiatives that promote collaboration, social support, and inclusive peer environments. Future studies may explore additional factors that contribute to student involvement in school organizations.
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1. INTRODUCTION

Student involvement in campus organizations has been widely recognized as an important component of students’ holistic development within educational institutions. Participation in extracurricular activities provides opportunities for learners to develop leadership abilities, enhance interpersonal competencies, and strengthen their sense of belonging within the school community. Recent studies indicate that involvement in co-curricular activities contributes significantly to students’ academic engagement, personal growth, and social integration within educational environments (Bond et al., 2020; Kim & Sax, 2021). Engagement in campus organizations therefore allows students to apply classroom learning in practical settings while fostering collaboration and social interaction with peers.
Contemporary research on student engagement continues to emphasize the importance of participation in institutional and co-curricular activities. Student involvement in campus organizations has been associated with improved academic motivation, stronger institutional attachment, and increased persistence in educational programs (Xiong, Li, & Liu, 2022). Peer relationships play a significant role in shaping students’ participation in school activities. During adolescence, peers become a central social influence that affects students’ attitudes, behaviors, and motivation toward academic and extracurricular engagement. Research shows that supportive peer interactions can encourage students to participate more actively in school activities and collaborative learning environments (Zhou et al., 2023). Positive peer relationships provide emotional encouragement, shared interests, and a supportive environment that motivates students to engage in student organizations and other school-related activities.
Supportive peer networks are also closely associated with higher levels of student engagement. Studies indicate that students who experience strong peer support are more likely to demonstrate increased participation in both academic and extracurricular activities (Li, 2025). When learners feel socially connected to their peers, they are more likely to engage in collaborative tasks, contribute to organizational initiatives, and participate in activities that promote both personal and academic development.
Furthermore, positive peer relationships contribute to students’ social adjustment and participation within the school community. Research suggests that supportive peer interactions foster prosocial behavior, emotional well-being, and a stronger sense of belonging among students (Chen, Chen, & Huang, 2020). These social connections encourage learners to become more involved in collective activities, including student organizations, which provide opportunities for leadership development, teamwork, and community engagement.
Student engagement is influenced by multiple contextual and relational factors. Educational researchers emphasize that social environments within schools play a crucial role in shaping students’ engagement and participation in learning activities (Bond et al., 2020). Within this context, peer relationships and interpersonal interactions serve as important mechanisms that support students’ motivation to become involved in campus organizations and collaborative educational experiences.
Despite the well-documented benefits of participation in campus organizations, some students remain minimally involved in such activities. Limited engagement may reduce opportunities for learners to develop leadership competencies, expand their social networks, and strengthen their sense of belonging within the academic community. Understanding the factors that influence students’ involvement in organizational activities is therefore essential for educators and school administrators seeking to promote meaningful student engagement.
In the context of senior high school education, social relationships may play a critical role in shaping students’ participation in school organizations. Peer relationships and relational behavior may influence students’ willingness to collaborate with others, interact socially, and contribute to organizational goals. However, empirical research examining the combined influence of these interpersonal factors on student involvement in campus organizations remains limited.
In response to this gap, the present study investigates the influence of peer relationships and relational behavior on involvement in campus organizations among senior high school learners. By examining how these interpersonal factors relate to organizational participation, the study aims to provide insights that may assist educators in fostering supportive peer environments and encouraging greater student engagement in extracurricular activities. These social interactions can also be explained through Social Cognitive Theory (Bandura, 1986), which proposes that behavior is shaped by the reciprocal interaction between personal factors, environmental influences, and individual actions.
Significance of the Study
	This study may help improve education by showing how student relationships and involvement in school organizations affect learning and personal growth. It may give useful ideas for schools, teachers, and students to build a more supportive and active school environment. The findings may also guide new programs that help students become better in character, teamwork, and leadership. It may add to global efforts to give quality and inclusive education for all, supporting Sustainable Development Goal number 4. This research may also inspire other studies that aim to make education better for senior high school students around the world.                      
Statement of the Problem
        This study aimed to determine the significance of peer relationships and relational behavior as predictors of involvement in campus organizations among senior high school students. Specifically, it aimed to attain the following objectives:
1. To determine the levels of peer relationship in terms of intimacy, popularity, trust, and insightfulness; relational behavior in terms of conflict resolution skill, prosocial skill, and relational satisfaction of senior high school learners; and involvement in organization in terms of active participation, event attendance, and personal development of senior high school students.	
2. To determine the significance of the correlation between peer relationships and relational behavior on involvement in campus organizations among senior high school learners.
3. To determine the significance of the degree of influence of peer relationships and relational behavior on involvement in campus organizations among senior high school learners. 
Hypotheses
         This study was tested at a .05 level of significance.
HO1: There is no significant relationship between peer relationships and relational behavior on involvement in organizations among senior high school learners.
HO2:  There is no significant influence of peer relationships and relational behavior on involvement in campus organizations among senior high school learners.
Theoretical/Conceptual Framework      
Social Cognitive Theory (SCT), developed by Albert Bandura (1986), claims that it favors a model of causation involving triadic reciprocal determinism. In this model of reciprocal causation, behavior, cognition, other personal factors, and environmental influences all operate as interacting determinants that influence each other bidirectionally.


2. methodology

In this part, the methods used in this study are described. Specifically, the following are presented in this chapter: research design, research locale, research respondents, research instruments, data gathering procedure, and data analysis tool.

Research Design

This research employed a non-experimental, quantitative design, utilizing descriptive-correlational and predictive analyses to investigate the correlation between variables. Descriptive-correlational research identifies patterns and correlations between variables, as seen in studies exploring the mediating effect of peer relationships on relational behavior and involvement in organizations (Llorente & Tado, 2024). This approach supported evidence-based strategies for enhancing educational outcomes by leveraging observed relationships among key variables. The variables, including peer relationships, relational behavior, and involvement in campus organizations, were assessed in their natural setting to determine the strength and direction of their association.  It is suitable for this study because it investigated the correlation between peer relationships, relational behavior, and involvement in campus organizations, that draw conclusions about general education students based on the findings of the study and makes predictions about pragmatic language skills of freshmen education students based on the findings of the study.

Locale of the Study

The study was conducted in Cluster 5 Senior High Schools in the Division of Davao City. This cluster is located in the Toril area, and it is composed of 7 schools, including Integrated schools, offering a Senior High School program. 

Sample and Sampling Technique

The respondents comprised 150 Senior High School students from the Division of Davao City Cluster 5 Schools offering Senior High School programs. All respondents were bona fide enrollees among Cluster 5 schools offering Senior High School programs, including the integrated schools in the Division of Davao City. Moreover, the study employed simple random sampling in identifying the respondents of the study.  In a 2019 study published in the Journal of Applied Psychology, sample sizes of 150 or more reduce the risk of random error and increase the reliability of research findings (Journal of Applied Psychology, 2019).

Subjects in the population were sampled by a random procedure in a simple random sampling system, using either a random number generator or a table. The researcher used the sample size calculator by Raosoft, Inc. to determine the appropriate number of research respondents.

Research Instrument

To gather the data for the independent variable, which is relational behavior, the researcher adopted the Relational Behaviour Questionnaire developed by Burton and Mazerolle (2011) to collect information for the study's independent variable, relational behavior. It is also a 15-item instrument and has the following indicators: Conflict resolution skills, Prosocial behavior, and Relationship Satisfaction. In evaluating relational behavior, respondents rated items using a 5-point Likert scale: 5 (strongly agree), 4 (agree), 3 (neutral), 2 (disagree), and 1 (strongly disagree). The responses were interpreted using the following scale:


Chart 1: Students’ relational behavior 

	[bookmark: _Hlk196092668]Mean Interval
	Descriptive Level
	Descriptive Interpretation

	4.20 - 5.00
	Very High
	Students’ relational behavior was excellent.

	3.40 - 4.19
	High
	Students’ relational behavior was very good.

	2.60 - 3.39
	Moderate
	Students’ relational behavior was good.

	1.80 - 2.59
	Low
	Students’ relational behavior was poor.

	1.00 - 1.79
	Very Low
	Students’ relational behavior was very poor.



Moreover, to gather data pertaining to another independent variable, peer relationship, the researcher additionally adapted the Peer Relationship Instrument Scale developed by Aydodu (2022). It is a 20-item instrument with the following indicators: intimacy, popularity, trust, and insightfulness. When assessing the extent of peer relationships among junior high school students, the respondents used a rating scale for the questionnaire: 5 - if they agreed strongly, 4 – if they agreed, 3 – if they were unsure, 2 – if they disagreed, and 1 – if they disagreed strongly. The responses were interpreted using the following scale:

Chart 2: Peer Relationship

	Range of Means
	Descriptive Level

	Descriptive Interpretation

	4.20 – 5.00
	Very High
	Peer relationship is excellent.

	3.40 – 4.19
	High
	Peer relationship is very good.

	2.60 – 3.39
	Moderate
	Peer relationships are good.

	1.80 – 2.59
	Low
	Peer relationship is poor.

	1.00 – 1.79
	Very Low
	Peer relationship is very poor.


To gather data for the dependent variable of the study, which is Involvement in the Campos Organization, the researcher adapted the questionnaire of Pace (1984). It is a 15-item instrument and has the following indicators: active participation, events attendance, and personal development. In evaluating the organizational involvement of learners, the respondents used the following in rating the questionnaire: 5 – Always; 4 – Often, 3 - Sometimes, 2 as Rarely, and; 1 – Never. The Likert scale below was used to analyze the result:

Chart 3: Students’ involvement in organization 

	Mean Interval
	Descriptive Level
	Descriptive Interpretation


	4.20 - 5.00
	Very High
	Students’ involvement in organization is extremely strong.


	3.40 - 4.19
	High
	Students’ involvement in organization is very strong.


	2.60 - 3.39
	Moderate
	Students’ involvement in organization is strong.


	1.80 - 2.59
	Low
	Students’ involvement in organization is weak.

	1.00 - 1.79
	Very Low
	Students’ involvement in organization is very weak.



To recapitulate, the study included fifty (50) items: fifteen (15) in the first part, fifteen (15) in the second part, and twenty (20) in the third part. The panel of experts validated the questionnaire of this study and has a validity rating of 4.94 which is described as very good. This result implies that the research questionnaire was of high quality and meets the necessary standards for effective data collection. Further, this questionnaire was pilot-tested and obtained a Cronbach's Alpha of .901, which consists of peer relationship (0.869), relational behavior (0.839), and involvement in campus organizations (0.869), which means it was reliable. The result indicates that the items in the questionnaire have a strong interrelation and are measuring the same construct, making it a reliable instrument for data collection.


Ethical Considerations

This study strictly adhered to ethical considerations, ensuring compliance with the SMILE of HCDC and its nine elements. It upholds social values by addressing educational and community needs, with findings contributing to policy development and professional growth. Informed consent and assent are prioritized, ensuring respondents and their parents understand participation is voluntary and confidential. Privacy and data security measures, aligned with the Data Privacy Act of 2012, protect respondents' identities, while transparency ensures honest reporting and accessibility of results. The researcher, qualified through academic training and ethical review, guarantees proper methodology, community respect, and the responsible dissemination of findings.

Data Gathering Procedure

The researcher underwent the following steps and procedures in gathering data for this study. 

Asking permission to conduct the study. The researcher secured a permit from the SMILE for the initial review and ask an endorsement letter from the dean of the Graduate School of Holy Cross of Davao College, with the consent of the thesis adviser, to conduct the study on the relational behavior and involvement in organization among senior high school learners. The researcher also got approval from the SMILE before proceeding to the next step. With the endorsement letter and after getting approval from the SMILE, the researcher sent a request to the Division Office of Davao City through the Schools Division Superintendent (SDS) to conduct the study. Then, the researcher asked for the consent of the school principal in the said school. 

Administration and retrieval of questionnaires. After securing approval from SDS and the school principal, the researcher coordinated with senior high school teachers in the said school to send questionnaires and forms to students through face-to-face. Informed consent was given to the parents of the students, and once signed, an informed assent was given and signed by the learners to ensure that they understand what this research is all about and that they are aware of their rights in data security, as well. There were 150 senior high school learners who were requested to answer the question. After the respondents have honestly and completely answered the survey, the researcher closed the form so that access to it is locked and the data is protected. 

Tabulation and organization of data. After successful administration of the survey, the data were collated and tabulated. An appropriate statistical tool was employed to get the necessary data for interpretation and further analysis.

Data Analysis

In analyzing the results of the study, the researcher used the following statistical tool. 
Mean. This was utilized to determine the levels of relational behavior, involvement in campus organizations, and peer relationships among senior high school learners. This answered the first and second statements of the problem raised in the first chapter of this study.
Standard Deviation. The standard deviation was used to determine how spread out the data were from the mean.

Pearson Product-Moment Correlation Coefficient. This was used to determine if there is a significant correlation between an organization's campus involvement and the relational behavior of senior high school students. This answered the third statement of the problem raised in the first chapter of this study. The coefficient ranges from -1 to +1, where values closer to +1 indicate a strong positive correlation, values near -1 suggest a strong negative correlation, and values around 0 imply no linear relationship.

Multiple Linear Regression. This statistical tool was used to determine the significant influence of the level of peer relationship and relational behavior on the involvement in campus organizations among senior high school learners.

On measuring the strength of the correlation. In measuring the correlation, this study utilized the standard scheme in determining the strength and the significance measure of the correlation. For the r-value, the following scheme was used: 

Chart 4: Computed r-values and their corresponding descriptive interpretations of correlation strength

	Computed r
	Descriptive Interpretation

	+/- 1.00
	Perfect correlation

	Between +/- 0.75 - +/- 0.99
	High correlation

	Between +/- 0.51 - +/- 0.74
	Moderately high correlation

	Between +/- 0.31 - +/- 0.50
	Moderately low correlation

	Between +/- 0.01 - +/- 0.30
	Low correlation

	0.00
	No correlation




3. results and discussion

[bookmark: _Hlk196099596]In this chapter, the results of the study are presented. The discussion is organized according to the research questions established in Chapter 1.


Descriptive Analysis

[bookmark: _Hlk196099829]Table 1 is the descriptive table. Contained in this table are the variables involved in the study and their corresponding indicators. These variables are Peer relation, Relational Behavior, and Involvement in campus Organization. Also contained are the number of samples, standard deviation (SD), mean, and descriptive level of the variables.

Table 1.  Descriptive Table  
	Variables and Indicators                        n   
	SD
	Mean
	Descriptive
 Level

	Peer Relationship                                    150   
	.352
	4.26
	Very High

	Intimacy
	.409
	4.27
	Very High

	Popularity
	.387
	4.32
	Very High

	Trust
	.488
	4.23
	Very High

	Insightfulness
	.451
	4.28
	Very High

	Relational behavior                                  150
	.380
	4.20
	Very High

	Conflict Resolution Skill
	.500
	4.14
	High

	Prosocial Skill
	.528
	4.22
	Very High

	Relationship Satisfaction
	.439
	4.22
	Very High

	Involvement in Organizations                 150
	.381
	4.13
	High

	Active Participation
	.487
	4.21
	Very High

	Event Attendance
	.496
	4.12
	High

	Personal Development
	.523
	4.07
	High



Table 1 specifically shows that the Peer Relationship variable obtained an overall mean of 4.26, which is described as very high. This suggests that the peer relationship is excellent. All its indicators obtained corresponding mean values described as very high.  

The Relational Behavior variable obtained an overall mean of 4.20, which is described as very high. This suggests that relational behavior is excellent. The two indicators of its obtained corresponding mean value are described as very high, and the remaining one is described as high.

 Lastly, Organizational Involvement in Campus organization obtained an overall mean of 4.13, which is described as high. This suggests the Organizational Involvement in campus organizations is very good.  The one indicator obtained a corresponding mean value described as very high, and the two remaining are described as high.
          
  For the standard deviation (SD), Peer Relationship has the lowest variability among the three main variables, with an SD of .352. This low SD suggests a high level of consistency among participants’ responses, indicating that most respondents similarly rated their peer relationship indicators. Specifically, the indicator Trust had the highest SD of .488, implying more variability in how respondents perceive trust in their peer relationships. Meanwhile, Popularity had a lower SD of .387, suggesting more agreement among participants on this aspect.

Correlation Analysis

Table 2 is the correlation table. Contained in this table are the predictive variables, namely, peer relationship and relational behavior. Likewise, the criterion variable is also contained, which is the involvement in the organization. Finally, this table obtained the r-value, p-value, Decision for hypotheses, and the corresponding interpretation.



	Table 2. Correlation Table

	
	
Involvement in Organizations

	

Predictive Variables 

	r
	p-value
	Decision on H01 at 0.05 level of significance
	Interpretation

	Peer Relationship
	.467
	.000
	Reject
	Significant

	Relational Behavior
	.416
	.000
	Reject
	Significant



	Table 2 specifically shows that the correlation between peer relationships and involvement in organizations obtained a p-value of 0.000, which is less than a 0.05 degree of confidence. Hence, the null hypothesis was rejected. It indicates that the correlation between peer relationships and involvement in organizations is significant. With the r-value obtained of 0.467, it is indicated that the correlation between the two variables is moderately low.
         
Moreover, Table 2 presents the correlation between relational behavior and involvement in an organization. The correlation between these variables obtained a p-value of 0.000, which is less than a 0.05 degree of confidence. Hence, the null hypothesis was rejected. It indicates that the correlation between relational behavior and involvement in an organization is significant. With the r-value obtained of 0.416, it is indicated that the correlation between these two variables is moderately low.  

Regression Analysis

Table 3 is the regression table. Contained in this table are the predictive variables, namely, peer relationship and relational behavior. Likewise, contained is the criterion variable, which is the involvement in the organization. Finally, this table obtained the Unstandardized Coefficients (B), Standard Error (SE), Standardized Coefficients (Beta), t-value (t), p-value, and corresponding interpretation.

Table 3. Regression Table
	Model

	Involvement in Organizations
	

	
	Unstandardized Coefficients
	Standardized Coefficients
	t

	Sig.

	

	
	B
	Standard
Error
	Beta
	
	
	Interpretation

	(Constant)
	1.794
	.350
	
	5.129
	.000
	

	Peer Relationship
	.372
	.107
	.343
	3.464
	.001
	Significant

	Relational Behavior
	.181
	.099
	.180
	1.821
	.071
	Not Significant


R=.485,     R-Square=.235,      F-ratio=22.595,     p-value=.000

Table 3 specifically shows that the peer relationship and involvement in the organization regression model obtained a standardized beta of 0.343, indicating that the peer relationship has a 34.3% degree of influence on the organizational involvement variable.  With the obtained p-value of 0.001, which is less than 0.05 degrees of confidence, the degree of influence of peer relationships on involvement in the organization is significant. 

The relational behavior and involvement in the organization regression model obtained a standardized beta of 0.180, indicating an 18% degree of influence on the latter. With a p-value of 0.71, which is greater than 0.05, the 18% influence of relational behavior on organizational involvement is not significant.

Finally, Table 3 shows that the two predictive variables obtained an R-squared of 0.235, which denotes that together, they have a 23.5% combined degree of influence on the criterion variable. With the obtained p-value of 0.000, which is less than the 0.05 alpha, the said predictive power is significant.

Summary of Findings

1. The peer relationship is excellent.
2. The relational behavior is excellent.  
3. The involvement in campus organizations is very good.
4. [bookmark: _Hlk198656137]The peer relationship is correlated with involvement in campus organizations.
5. The relational behavior is correlated with involvement in campus organizations.
6.  Peer relationship influences involvement in campus organizations.

Discussions
	The following presents the discussions, conclusions, and recommendations based on the findings.
The peer relationship of students is excellent.
	In this study, peer relationships mean the way teens connect and interact with their peers of the same age. This includes friendships, how they share emotions, and how they communicate. This finding affirms the study of Shao et al. (2024) and Liu (2023). According to a study by Shao and colleagues, these relationships are very important because they help teens handle their emotions and give them a sense of safety and support.
          Moreover, the excellent peer relationship affirms the idea of Liu et al. (2024) that excellent peer relationships shape a person's growth by how they interact with their surroundings. After family, school has the biggest effect on teens. At school, friendships strongly affect teens’ mental health and how well they adjust.       
             Additionally, the excellent peer relationship of students affirms the study of Ivanova (2024). Such a study explained that peer relationships are important because they help teens feel included and like they belong. Having close friends can make teens feel happier, more confident, and better at handling stress.
          Furthermore, this finding affirmed the study of Chen, Chen, and Huang (2020) in Taiwan, which uncovered that students who had stronger social support from their peers displayed better mental health and had lower chances of experiencing academic stress. The result of this study also corroborates the study of Lagrosa et al. (2019). Such a study highlighted the importance of social support from peers in promoting mental health and reducing academic stress. The results showed that students who had stronger social support from their peers had better mental health and were less likely to experience academic stress.
Excellent relational behavior of students.
In this study, excellent relational behavior of students refers to the quality of interpersonal relationships that learners have with their peers, teachers, and other members of the school community. This finding affirms the study of Wang and Degol (2017), who found that in the United States, students who had excellent relational behavior with their peers were more inclined to be engaged in their academic pursuits and performed better academically. The results of this study highlighted the importance of positive relational behavior in promoting academic success, mental health, and personal development among students, which underscores the need for educational institutions to foster a supportive learning environment and encourage student engagement in extracurricular activities.
Moreover, when students demonstrate excellent relational behavior, they are more likely to form strong peer connections, which, in turn, positively impact their involvement in campus organizations. This study affirmed the study of Thomas and Allen (2016), who stated that students who display excellent levels of social competence and interpersonal skills tend to be more engaged in co-curricular activities. These relational abilities allow them to collaborate effectively, take leadership roles, and contribute to the collective goals of student organizations.
Furthermore, excellent relational behavior is a significant driver of organizational involvement. This finding corroborates the study of Tinto and Pusser (2018), who emphasized that peer support networks not only promote a sense of community but also serve as motivators for active participation in student-led activities. Student are more likely to join and stay committed to campus organizations when they feel socially connected and supported by their peers.
The involvement of students in campus organizations is very good.
            In this study, involvement in an organization refers to the extent to which individuals actively participate in and demonstrate commitment to their academic, social, or organizational activities within an educational setting. This finding is consistent with the study of Duran et al. (2022), which emphasized that participation in student organizations plays an important role in students’ psychosocial development. Their study found that involvement in co-curricular and leadership activities helps students develop essential skills such as collaboration, leadership, and self-confidence, while also fostering meaningful social relationships. These experiences provide opportunities for students to engage with diverse perspectives and apply their knowledge beyond the classroom. As a result, participation in student organizations can contribute to students’ personal growth and better prepare them for future academic and professional endeavors.
Moreover, the findings of this study align with recent research emphasizing the developmental benefits of student participation in campus organizations. Participation in co-curricular activities has been shown to support students’ personal growth, strengthen peer relationships, and foster a stronger sense of belonging within the academic community. For instance, Xiong et al. (2022) found that student involvement in campus activities significantly enhances students’ sense of belonging and social integration, which in turn increases their academic engagement and persistence in higher education. When students feel connected to their peers and the broader campus environment, they are more likely to remain actively engaged in both academic and non-academic pursuits.
Additionally, student participation in organizational and decision-making processes has been linked to the development of leadership skills and collaborative competencies. A study by Kim and Sax (2021) demonstrated that involvement in student organizations provides opportunities for students to develop leadership capacity, interpersonal skills, and civic engagement, which ultimately contribute to improved educational and developmental outcomes. These findings highlight the important role that organizational participation plays in shaping both student development and broader educational experiences.
The peer relationship is correlated with involvement in campus organizations.
         In this study, it is found that peer relationship correlates with involvement in campus organizations. This finding supports the research of Yuliana et al. (2022). The study of Yuliana demonstrated a strong positive correlation between peer relationships and involvement in organization, indicating that supportive peer interactions enhance students' involvement in school activities. In addition, this finding supports the study of Wang and Hu (2021). Such a study found that positive peer relationships enhance adolescents' engagement in school activities, leading to increased participation in extracurricular organizations. 
             Moreover, this finding is supported by the work of Wentzel et al. (2017), who demonstrated that supportive peer interactions promote prosocial behavior and active involvement in school communities. 
This finding is further supported by recent studies examining the role of student organization involvement in students’ holistic development. For instance, Bond et al. (2020) highlight that participation in co-curricular and extracurricular activities significantly contributes to students’ academic engagement, social integration, and personal development. Their systematic review demonstrates that involvement in student organizations provides opportunities for students to develop leadership skills, interpersonal competencies, and meaningful peer relationships, which in turn influence their academic persistence and future career aspirations. Such engagement also creates experiential learning environments where students can apply classroom knowledge to real-world contexts, thereby strengthening both their psychosocial development and professional readiness.
The relational behavior is correlated with involvement in campus organizations.
The finding supported the work of Yuliana et al. (2022), who further highlighted that peer social support significantly influences student engagement, implying that relational behaviors directly impact participation in school organizations. This study shows that students with strong social skills are more active in extracurricular activities, have higher self-esteem, and are less likely to take part in risky behaviors. These positive traits help them get along better with others and build stronger relationships.


Peer relationship influences involvement in campus organizations.
         Found in this study is that peer relationship influences involvement in campus organizations. This finding supports the study of Kahu et al. (2018). Such a study indicated that peer relationship is the critical factor influencing student involvement in campus organizations. The study found that peer support contributes significantly to students' sense of belonging, which in turn fosters greater participation in extracurricular and organizational activities. The presence of supportive peer networks encourages students to explore opportunities for involvement and sustain engagement over time.
             Further, the finding on the influence of peer relationships on on-campus involvement is consistent with recent research highlighting the importance of peer networks in shaping student engagement. Studies show that peer interaction and support significantly contribute to students’ participation and engagement in academic and social activities within educational settings. Similarly, Zhou et al. (2023) demonstrated that students’ peer networks influence behavioral outcomes, showing that individuals are more likely to adopt similar academic and social participation patterns as their close peers. These peer connections often function as informal channels of influence where encouragement, shared interests, and social belonging motivate students to participate in campus organizations and activities. Collectively, these findings highlight the importance of fostering positive peer relationships as a strategy for strengthening student engagement and promoting broader campus involvement.

4. Conclusion

Based on the findings of the study, it is concluded that both peer relationships and relational behavior significantly influence involvement in organizations. Indeed, these social connections serve as valuable resources, facilitating student engagement in collective activities. This conclusion supports the Social Capital Theory (SCT), which asserts that relationships (relational behavior) and social networks (peer relationships) contribute to an individual's ability to engage in collective activities (involvement in organizations). Therefore, fostering supportive peer networks and relational skills is essential in promoting active student involvement in school organizations.

[bookmark: _GoBack]		
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