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ABSTRACT

	The purpose of this study is to determine whether teacher interpersonal behavior and physical self-perception predict university students' situational interest (SI) in physical education (PE). This paper employed a quantitative, descriptive-correlational method with 369 university students as respondents and utilized validated standardized instrument. Stratified random sampling was used to obtain an effective representation of participants. In analyzing the data gathered, mean, Pearson r, and multiple linear regression were applied. The results revealed that both teacher interpersonal behavior and student SI in PE levels were high, while the physical self-perception was moderate. The results also exhibited a significant relationship between teacher interpersonal behavior and student SI in PE, and physical self-perception and student SI in PE. Moreover, both teacher interpersonal behavior and physical self-perception predict university students' SI in PE. The findings imply that teachers who demonstrate supportive interpersonal behavior and encourage students’ confidence in their physical abilities can significantly influence students’ situational interest in PE classes.
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1. INTRODUCTION

	Declining students’ interest in physical education poses a significant challenge for educators. For instance, a lack of variety in activities or instructional methods may reduce situational interest, potentially leading to student disengagement. Also, interdisciplinary approaches can sometimes fail to sustain situational interest when the integration of different disciplines is limited or poorly executed (Tonnetti & Lentillon-Kaestner, 2023). Similarly, Chen et al. (2021) highlighted that situational interest often produces immediate engagement, but its motivational effects tend to be temporary unless maintained through carefully designed instruction. Without ongoing reinforcement, its influence fades quickly. Additionally, Aslan et al. (2021) revealed that misconceptions about curiosity can negatively impact situational interest, with students less likely to engage fully in PE if they believe that curiosity is only applicable to certain subjects or activities. These obstacles can lead to disengagement, decreased motivation, and hinder students' overall learning outcomes.
	Teachers' interpersonal behaviors can significantly influence students' situational interest within PE setting. Tian and Shen (2023) mentioned that supportive interpersonal behaviors from teachers, such as providing positive feedback and demonstrating care, fostering students' enjoyment, and a sense of autonomy, subsequently promoting situational interest in PE. Meanwhile, situational interest is affected when students exhibit lower physical self-perception. A focus on skill development and cooperative activities potentially boosts the situational interest of those with negative body image (Roure & Lentillon-Kaestner, 2021).
Moreover, physical self-perception is highly influential in shaping a person's self-esteem and confidence, as it involves both an internal appraisal of one's body and the internalization of external standards from family, peers, and the media (Kim & Ahn, 2021; Sáez et al., 2020). Moreover, an individual's assessment of their body is not a single concept, but rather a complex, multi-dimensional view that includes feelings about their physical health, strength, and appearance (Caramenti & Castiglioni, 2022; Wang et al., 2022).
Given that situational interest is context-sensitive and malleable during lesson delivery, measuring it in PE settings provides a practical indicator for monitoring and adapting instructional strategies to support student motivation in real time. Teachers should intentionally design physical-education tasks that incorporate novelty, enjoyment, challenge, and relevance to ignite and sustain students’ situational interest, thereby enhancing engagement and involvement (Hudo & Perlman, 2024). Additionally, Lentillon-Kaestner and Roure (2023) mentioned that to enhance students’ situational interest in PE lessons using the reciprocal teaching style, teachers should allow self-selected dyads rather than ability-based pairings, because self-selection yielded higher SI and feelings of relatedness.
Although numerous studies have explored the links between teacher interpersonal behavior, physical self‑perception, and situational interest in physical education, critical gaps remain. Empirically, findings remain inconsistent: the systematic review by Tian and Shen (2023) confirmed a relationship between perceived supportive teacher behavior and students’ psychological well-being and activity levels in PE but also noted that the evidence is still insufficient regarding the effects on situational interest.
Contextually, almost no research has examined these dynamics in the unique socio‑cultural and educational environment of Davao Oriental or broader Philippine higher education, despite localized studies such as Barlizo et al. (2022), which examined related constructs like anxiety and motivation but neither teacher interpersonal behavior nor physical self‑perception as predictors of situational interest.
Lastly, there is a lack of localized, applied guidance for PE instructors in Davao Oriental on how to leverage interpersonal teaching strategies alongside students’ physical self‑perceptions to foster situational interest. Addressing these gaps is crucial for developing a comprehensive understanding of the dynamics at play in physical education settings, ultimately informing more effective teaching practices and interventions. For these reasons, this study aims to investigate the influence of teacher interpersonal behaviors and physical self-perception as predictors of situational interest in physical education.
Specifically, it aims to determine the following: the level of teacher interpersonal behavior in terms of autonomy-supportive behaviors, competence-supportive behaviors, relatedness-supportive behaviors, autonomy-thwarting behaviors, competence-thwarting behaviors, and relatedness-thwarting behaviors;  the level of physical self-perception in terms of sports competence, physical conditioning, body attractiveness, and physical strength; the level of student situational interest in PE in terms of total interest, instant enjoyment, exploration intention, attention demand, challenge, and novelty; the relationship between interpersonal behaviors and student situational interest in PE; the relationship between physical self-perception and student situational interest in PE; and whether teacher interpersonal behavior and physical self-perception significantly predict the student situational interest in PE.
Moreover, the null hypotheses in this study, which were tested at a 0.05 level of significance, state that there were no significant relationships between teacher interpersonal behaviors and student situational interest in PE, as well as the physical self-perception and student situational interest in PE. It also asserts that teacher interpersonal behaviors and physical self-perception do not significantly predict student situational interest in PE.
Furthermore, this study is grounded in Self-Determination Theory (SDT). SDT of Ryan and Deci (2017) involves examining how teachers' supportive behaviors can fulfill students' basic psychological needs for autonomy, competence, and relatedness. In the context of PE, teachers who encourage student choice and self-directed learning (autonomy), provide constructive feedback and recognize students' efforts (competence), and create a supportive and inclusive environment (relatedness) can enhance students' situational interest.
Supporting this framework, the Interest Theory of Renninger and Su (2012) further explains that interest is influenced by various factors such as biological predispositions, environmental influences, and personal experiences. Individuals' interactions with others can significantly impact their interests.  Teacher interpersonal behavior aligns with the theory's emphasis on environmental influences and personal experiences. As outlined by Yu et al (2020), positive social interactions, such as those fostered by supportive teachers, can significantly impact students' interest development. A teacher's behavior can act as a catalyst, either encouraging or discouraging student engagement in PE.
On the other hand, students' physical self-perception relates to the theory's consideration of personal experiences. Nicolosi et al. (2021) highlights the role of individuals' perceptions of their physical abilities and appearance in shaping their interest levels. A student's confidence and comfort level in PE, influenced by their self-perception, can directly impact their situational interest. Together, these theories form the foundation for understanding teacher interpersonal behavior and physical self-perception as predictors of student situational interest in physical education.

2. methodology

2.1 Research Respondent
The respondents of this study were university students who were enrolled in Service PE 2 and 4 (SPEAR 2 and SPEAR 4) subjects. These courses were offered during the second semester in higher education institutions (HEIs) across the province of Davao Oriental for the Academic Year 2024-2025. While PE 1, 2, 3, and 4 are fundamental PE subjects, only PE 2 and 4 were offered during that semester. As a result, students enrolled in these subjects were exclusively selected as the respondents for this study. Since PE 2 and 4 were standard curricular offerings for students at this academic level, focusing on these subjects ensured a representative sample of the student population engaged in physical education during the specified academic period. 
To ensure a representative sample, the researcher utilized stratified random sampling. The Raosoft sample size calculator was used to determine the number of respondents needed from the total 8,749 PE 2 and 4 students. With a 95% confidence level and a 5% margin of error, the final number of respondents was 369. To ensure that each subgroup was adequately represented in the sample, providing a comprehensive understanding of the student population's engagement in physical education, the distribution of respondents for each HEI was as follows: HEI-A with 29 respondents, HEI-B with 23 respondents, HEI-C with 13 respondents, HEI-D with 17 respondents, HEI-E with 29 respondents, HEI-F with 192 respondents, HEI-G with 12 respondents, HEI-H with 26 respondents, and HEI-I with 29 respondents.
The following are considerations in selecting Service PE students as respondents: Firstly, students often exhibit relatively homogeneous composition, sharing similar characteristics that may contribute to more consistent and comparable data; secondly, service PE students represent an appropriate population for investigation, as the study is situated within the context of the educational setting. Lastly, engaging students as respondents is cost-effective, since they are generally less expensive to reach compared to other groups.
	Respondents eligible for this study were 18 years old or above at the time of data collection, currently enrolled as university students in identified higher education institutions within the province of Davao Oriental, and taking Service PE subjects offered during the 2nd semester of the Academic Year 2024-2025. However, students were excluded if they had officially withdrawn from their Service PE subjects during the specified semester, had an incomplete enrollment status such as being on leave of absence or not officially registered, had prior academic or disciplinary sanctions that could affect their participation in PE classes, or declined to provide informed consent for the study. Additionally, participants were withdrawn from the study if they voluntarily chose to discontinue their participation, failed to comply with study protocols, or developed health conditions that prevented them from engaging in PE activities. 
	The study was conducted at higher education institutions in Davao Oriental, a province located in the Southeastern part of Mindanao, specifically in Region XI. Known as the country’s easternmost province, it features Pusan Point, where the sunrise can be seen first. Davao Oriental borders Davao de Oro to the west and Agusan and Surigao del Sur to the north. This province is traditionally home to the Mandaya and Kagan/Kalagan tribes and is celebrated as the Coconut Capital of the Philippines due to its status as the leading coconut producer in the country.

2.2 Materials and Instrument
	There were three adapted instruments used in this study. The first instrument utilized is the Interpersonal Behaviors in PE of Burgueño and Medina-Casaubón (2021), which composed of six indicators, namely: autonomy-supportive behaviors, competence-supportive behaviors, relatedness-supportive behaviors, with four items each, thus with a total of 24 items. The second research instrument utilized is the Physical Self-Perception of Lindwall et al. (2011), which is composed of four indicators, namely: sports competence, physical conditioning, body attractiveness, and physical strength, with six items each, thus with a total of 24 items. The last research instrument utilized is the Situational Interest in PE of Roure and Pasco (2018), which is composed of six indicators, namely: total interest with four items, challenge, attention demand, instant enjoyment, novelty, and exploration intention with three items each, thus with a total of 19 items.
All variables in this study were measured using a 5-point Likert scale. The interpretation of mean scores was as follows: a mean ranging from 4.20 to 5.00 indicates a very high level, meaning measures of the variable is always manifested; 3.40 to 4.19 is considered high, reflecting that the measures of the variable is often manifested; 2.60 to 3.39 is interpreted as moderate, signifying the measures of the variable is sometimes manifested; 1.80 to 2.59 is classified as low, indicating the measures of the variable is seldom manifested; and 1.00 to 1.79 is labeled very low, demonstrating the measures of the variable is never manifested. This interpretation scale is consistently applied to variables such as physical self-perception, student situational interest in physical education, and the supportive teacher interpersonal behavior indicators (supportive competence, autonomy, and relatedness), where higher scores indicate more positive perceptions and experiences.
To ensure the instruments were appropriate for the study's context, the researcher adapted all tools and had them reviewed by a panel of experts, resulting in an average suitability rating of 4.54 out of 5. A pilot test was then conducted with 100 students enrolled in Basic PE courses to assess the instruments’ reliability and effectiveness prior to full-scale implementation. The reliability coefficients, as measured by Cronbach’s alpha, were as follows: Teacher Interpersonal Behavior scored 0.934, Physical Self-Perception scored 0.958, and Student Situational Interest in Physical Education scored 0.922, all indicating excellent internal consistency. 

Design and Procedure
	This study utilized a non-experimental quantitative and descriptive-correlational research design. Quantitative research is a systematic methodology used to investigate social phenomena through numerical data and statistical analysis. This approach emphasized measurement and aimed to identify trends, relationships, and verifications within those measurements (Watson, 2015). With this, non-experimental study designs describe existing phenomena without manipulating conditions to influence subjects’ responses, meaning there were no manipulations of an independent variable (Radhakrishnan, 2014).
Moreover, the study specifically employed a descriptive-correlational research design which investigates the statistical association between two or more variables, determining the strength and direction of their relationships using methods like correlation coefficients. A crucial limitation of this approach is that it establishes association, not causation. Meanwhile, this design is valuable for identifying potential patterns and generating new hypotheses for subsequent experimental research (Selvam et al., 2024). Therefore, this research design was deemed suitable for the study, as it was neither feasible nor ethical to manipulate factors such as teacher interpersonal behaviors and physical self-perception as predictors of situational interest in PE among university students.
The data collected were systematically classified, analyzed, and interpreted using designated statistical methods. Specifically, the mean was calculated to describe the levels of interpersonal behaviors, physical self-perception, and situational interest in PE. Pearson's correlation coefficient (r) was employed to assess the significance of the relationships between interpersonal behaviors and situational interest in PE, as well as between physical self-perception and situational interest in PE. Additionally, regression analysis was conducted to evaluate whether one or both independent variables significantly affected situational interest in PE among students at a state university.

3. results and discussion

3.1 Teacher Interpersonal Behavior
 
Table 1. Level of Teacher Interpersonal Behavior
	Indicator
	SD
	Mean
	Descriptive Level

	Autonomy-Supportive Behaviors
	0.77
	4.28
	Very High

	Competence-Supportive Behaviors
	0.68
	4.45
	Very High

	Relatedness-Supportive Behaviors
	0.84
	4.02
	High

	Autonomy-Thwarting Behaviors*
	1.17
	3.57
	High

	Competence-Thwarting Behaviors*
	1.19
	3.98
	High

	Relatedness-Thwarting Behaviors*
	1.04
	3.76
	High

	Overall
	0.67
	4.01
	High


*Reverse coded

The results show that teacher interpersonal behavior level is high, which implies that students often perceived their PE teachers to exhibit supportive behaviors, with supportive behaviors being consistently high and thwarting behaviors being rarely observed. These findings are consistent with those of Diloy Peña et al. (2021) who mentioned that students reported high levels of perceived support for autonomy, competence, and especially relatedness, making students feel connected, included, and respected. Moreover, Leo et al. (2022) found that most PE teachers displayed supportive interpersonal behavior, particularly in competence and relatedness. Similarly, students generally perceived moderate to high levels of these supportive behaviors across studies (Tian & Shen, 2023).


3.2 Physical Self-Perception
Table 2 presents the level of physical self-perception among students, which resulted in an overall mean of 3.04 (SD = 0.84), interpreted as a moderate level. All four indicators under this variable were likewise rated as moderate. Specifically, physical conditioning obtained the highest mean of 3.28 (SD = 0.94), followed by sports competence with a mean of 3.19 (SD = 1.00). Meanwhile, physical strength and body attractiveness garnered mean scores of 2.87 (SD = 0.99) and 2.81 (SD = 0.97), respectively.

Table 2. Level of Physical Self-Perception
	Indicator
	SD
	Mean
	Descriptive Level

	Sports Competence
	1.00
	3.19
	Moderate

	Physical Conditioning
	0.94
	3.28
	Moderate

	Body Attractiveness
	0.97
	2.81
	Moderate

	Physical Strength
	0.99
	2.87
	Moderate

	Overall
	0.84
	3.04
	Moderate



The results indicate that students held a moderate level of confidence in their physical abilities and appearance, which implies that students sometimes feel confident and satisfied with their physical abilities and body image. Correspondingly, in the meta-analysis by Yang et al. (2024), the baseline levels of physical self-perception among college students were generally described as moderate before any intervention. The study synthesized data from multiple research articles and found that most college students demonstrated average to slightly below-average perceptions of their physical abilities and appearance. Students commonly reported moderate levels of physical self-worth, perceived competence in sports, physical condition, strength, and body attractiveness. Similarly, Hao et al. (2023) measured body dissatisfaction, a core aspect of physical self-perception, and found that most students fell into the low-dissatisfaction group, suggesting relatively positive physical self-perception overall.

3.3 Student Situational Interest in PE
Table 3 presents the level of situational interest in PE, yielding an overall mean of 3.92 (SD = 0.61), which is interpreted as high. Among the six indicators, total interest obtained the highest mean of 4.29 (SD = 0.75). On the other hand, challenge recorded the lowest mean of 3.06 (SD = 1.03).

Table 3. Level of Student Situational Interest in PE
	Indicator
	SD
	Mean
	Descriptive Level

	Total Interest
	0.75
	4.29
	Very High

	Instant Enjoyment
	0.75
	4.28
	Very High

	Exploration Intention
	0.78
	4.25
	Very High

	Attention Demand
	0.77
	3.96
	High

	Challenge
	1.03
	3.06
	Moderate

	Novelty
	1.01
	3.66
	High

	Overall
	0.61
	3.92
	High



The results reveal that students maintain a high level of situational interest in PE, which implies that the learning experiences provided in PE generally capture students’ interest and promote active participation. These findings are consistent with Kolovelonis and Goudas (2023), who reported a high level of situational interest in PE, especially within activities categorized as cognitively challenging games. Specifically, students engaged in these games demonstrated notably higher levels of instant enjoyment and overall interest compared to their peers participating in fitness-oriented activities. Similarly, Roure and Pasco (2022) found that personalizing learning tasks according to students’ preferences enhanced the perceived relevance of the activities and increased their motivational appeal. This instructional strategy was designed to promote greater autonomy, enjoyment, and engagement, resulting in significantly higher levels of situational interest among students in the experimental group compared to those in the control group, who experienced a traditional, non-personalized version of the unit.
Meanwhile, Allard-Latour et al. (2022) found that adolescent boys reported significantly higher overall situational interest than girls when engaging with a technical learning task in physical education. Moreover, Scott et al. (2020) pointed out that situational interest is highly sensitive to the type of PE content, with its strength depending on the specific activity being taught, rather than exhibiting a uniform level across different lessons.

3.4 Relationship between Teacher Interpersonal Behavior and Student Situational Interest in PE
Table 4 illustrates the significance of the correlation between teacher interpersonal behavior and students’ situational interest in PE. The analysis revealed an overall computed r-value of .406, which indicates a moderate positive relationship, and a P = 0.000, which is less than the alpha value of 0.05. This result leads to the rejection of the corresponding null hypothesis, confirming that there is a statistically significant relationship between teacher interpersonal behavior and students' situational interest in PE. This affirms the applicability of Self-determination theory, which posits that supportive social environments satisfying students’ basic psychological needs for autonomy, competence, and relatedness enhance their intrinsic motivation and engagement in learning activities.
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	Student Situational Interest in PE

	
	Total Interest
	Instant Enjoyment
	Exploration Intention
	Attention Demand
	Challenge
	Novelty
	Overall

	Autonomy-Supportive Behaviors
	.441**
(0.000)
	.383**
(0.000)
	.399**
(0.000)
	.282**
(0.000)
	-.041
(0.437)
	.156**
(0.003)
	.406**
(0.000)

	Competence-Supportive Behaviors
	.502**
(0.000)
	.476**
(0.000)
	.491**
(0.000)
	.323**
(0.000)
	.025
(0.629)
	.201**
(0.000)
	.419**
(0.000)

	Relatedness-Supportive Behaviors
	.460**
(0.000)
	.446**
(0.000)
	.432**
(0.000)
	.363**
(0.000)
	-.401**
(0.000)
	-.038
(0.468)
	-.026
(0.622)

	Autonomy-Thwarting Behaviors
	.210**
(0.000)
	.133*
(0.010)
	.126*
(0.016)
	.006
(0.906)
	-.486**
(0.000)
	-.167**
(0.001)
	-.115*
(0.028)

	Competence-Thwarting Behaviors
	.172**
(0.000)
	0.084
(0.107)
	.126*
(0.016)
	-.046
(0.373)
	-.448**
(0.000)
	-.138**
(0.008)
	-.010
(0.842)

	Relatedness-Thwarting Behaviors
	.275**
(0.000)
	.230**
(0.000)
	.191**
(0.000)
	.049
(0.350)
	-.396**
(0.000)
	-.015
(0.781)
	.172**
(0.000)

	Overall
	.450**
(0.000)
	.372**
(0.000)
	.374**
(0.000)
	.186**
(0.000)
	-.041
(0.437)
	.156**
(0.003)
	.406**
(0.000)


*Significant at 0.05 significance level
**Significant at 0.01 significance level
	
The findings imply that supportive teacher interpersonal behaviors are positively linked to students’ situational interest in PE, particularly in areas such as total interest, enjoyment, and exploration, while thwarting behaviors are generally associated with reduced levels of perceived challenge and novelty. This outcome aligned with the findings of Tian and Shen (2023), which posits that teachers’ interpersonal behavior significantly influences students’ situational interest in PE. When teachers support autonomy, competence, and relatedness, they create an environment where students are more likely to find lessons interesting and engaging. Conversely, controlling or neglectful behaviors undermine situational interest by thwarting these needs.
Moreover, Lentillon-Kaestner and Roure (2024) mentioned that by allowing self-selected dyads and promoting autonomy-supportive strategies, teachers created an environment that enhanced students’ perceived relatedness and competence, both of which were positively associated with higher situational interest. This suggests that when teachers adopt interpersonal behaviors that support autonomy and encourage meaningful peer interaction, they indirectly foster situational interest by satisfying students’ basic psychological needs, reinforcing the importance of teacher interpersonal style in engaging students during PE.

3.5 Relationship between Physical Self-Perception and Student Situational Interest in PE
Table 5 illustrates the significance of the correlation between physical self-perception and students’ situational interest in PE. The results revealed an overall computed r-value of .397, indicating a moderate positive relationship, with a P = 0.000, which is less than the alpha value of 0.05. This leads to the rejection of the corresponding null hypothesis, confirming that there is a statistically significant relationship between students’ physical self-perception and their situational interest in PE. This supports the application of Interest theory, which emphasizes that individuals’ self-related perceptions and personal relevance of a task play a crucial role in triggering and sustaining situational interest in learning contexts.

Table 5. Significance of the Relationship between Physical Self-Perception and Student Situational Interest in PE
	Physical Self-Perception
	Student Situational Interest in PE

	
	Total Interest
	Instant Enjoyment
	Exploration Intention
	Attention Demand
	Challenge
	Novelty
	Overall

	Sports Competence
	.336**
(0.000)
	.402**
(0.000)
	.273**
(0.000)
	.383**
(0.000)
	.089
(0.089)
	.175**
(0.000)
	.365**
(0.000)

	Physical Conditioning
	.344**
(0.000)
	.409**
(0.000)
	.254**
(0.000)
	.381**
(0.000)
	.082
(0.114)
	.158**
(0.002)
	.357**
(0.000)

	Body Attractiveness
	.218**
(0.000)
	.280**
(0.000)
	.202**
(0.000)
	.310**
(0.000)
	.258**
(0.000)
	.198**
(0.000)
	.340**
(0.000)

	Physical Strength
	.194**
(0.000)
	.228**
(0.000)
	.177**
(0.000)
	.336**
(0.000)
	.200**
(0.000)
	.182**
(0.000)
	.303**
(0.000)

	Overall
	.317**
(0.000)
	.383**
(0.000)
	.263**
(0.000)
	.410**
(0.000)
	.183**
(0.000)
	.208**
(0.000)
	.397**
(0.000)


*Significant at 0.05 significance level
**Significant at 0.01 significance level

The findings imply that students with higher physical self-perception, particularly in terms of sports competence and physical conditioning, tend to report greater situational interest in PE. The significant positive relationships imply that when students feel confident in their physical abilities and body image, they are more likely to engage with and enjoy PE activities. This is in line with the findings reported by Monacis et al. (2022), which states that physical self-perception plays a vital role in promoting enjoyment and physical activity, which are recognized as key precursors to situational interest in PE. Although their study focused on general physical activity, self-perception influenced activity through enjoyment, strongly supports the idea that enhancing physical self-perception can effectively increase students’ in-the-moment interest and engagement in PE settings. Similarly, while González‑Gutiérrez et al. (2025) did not explicitly measure situational interest, their findings revealed that students with higher physical self-perception demonstrated greater enjoyment, willingness to participate, and attentiveness, closely aligning with core dimensions of situational interest such as instant enjoyment, exploration intention, and focused attention. These findings are consistent with Bandura’s Social Cognitive Theory, which asserts that self-efficacy influences individuals’ motivation and engagement in challenging tasks (Bandura, 1986). Together, both studies underscore the importance of fostering physical self-perception as a strategic means to enhance situational interest and active participation in physical education. 

3.6 Influence of Predictor Variables on Student Situational Interest in PE
	Illustrated in Table 6 is the data that determined whether teacher interpersonal behavior and physical self-perception significantly influence situational interest in PE among university students. As presented, both independent variables showed significant contributions to the dependent variable. Specifically, teacher interpersonal behavior has a computed t-value of 4.50 (P = .000), indicating a statistically significant influence on situational interest in PE. This means that students who perceive their PE teachers to be more supportive, engaging, or positively interactive are more likely to show increased interest in the subject. Likewise, physical self-perception recorded a higher t-value of 8.88 (P = .000), further affirming its significant impact on situational interest. 

Table 6
Extent of Influence of Predictor Variables on Student Situational Interest in PE
	Student Situational Interest in PE (Dependent Variable)

	Independent Variables
	Unstandardized Beta
	SE
	Stand. Beta
	t
	P

	Constant
	2.236
	0.2094
	
	10.68
	.000

	Teacher Interpersonal Behavior
	0.192
	0.0426
	0.211
	4.50
	.000

	Physical Self-Perception
	0.301
	0.0338
	0.417
	8.88
	.000

	R
	=
	0.449
	
	
	

	R2
	=
	0.202
	
	
	

	F
	=
	46.2
	
	
	

	P
	=
	0.000
	
	
	



This suggests that students who have a higher perception of their physical abilities and body image are more likely to find PE activities engaging and worth participating in. Moreover, the computed R² of 0.202 reveals that 20.2 percent of the variance in students’ situational interest in PE can be explained by the combination of teacher interpersonal behavior and physical self-perception. In contrast, the remaining 79.8 percent of the variance is attributed to other factors not covered in this study. The overall regression model is statistically significant, as indicated by the F-value of 46.2 (P = .000).
Consequently, the results lead to the rejection of the null hypothesis that neither teacher interpersonal behavior nor physical self-perception significantly predicts situational interest in PE. It is evident that both variables, particularly physical self-perception, with the higher standardized beta of 0.417, play vital roles in fostering students' interest in Physical Education. The result is supported by Zhu et al. (2025), who found that physical self-esteem significantly mediates the relationship between motivational factors and engagement in physical activity among college students, reinforcing the idea that students who feel confident in their physical abilities are more likely to develop situational interest in PE activities, which in turn increases their likelihood of engagement and enjoyment.
Additionally, Fierro-Suero et al. (2024) mentioned that students who perceived their teacher as highly autonomy-supportive, structured, and low in controlling behavior reported the optimal outcomes in motivational engagement, including behavioral and emotional engagement, which are core components of situational interest. However, the results contradict the findings with Arik and Erturan (2023) which revealed that there is no correlation between teachers' self-reported autonomy support and students' perceptions of that support, which implies that to foster situational interest, it’s not enough for teachers to believe they’re supportive, students must perceive that support.

4. Conclusion
The findings of this study indicate that the levels of teacher interpersonal behavior and student situational interest in PE are both high, while the level of physical self-perception is moderate. Moreover, it reveals a significant relationship between teacher interpersonal behavior and student situational interest in PE, and a significant relationship between physical self-perception and student situational interest in PE. Finally, both independent variables, teacher interpersonal behavior and physical self-perception, significantly predicted the student situational interest in PE.

The results of this study support the theoretical framework grounded in Self-Determination theory and Interest theory. Specifically, the positive correlation between teacher interpersonal behavior and student situational interest demonstrates that supportive teacher behaviors, such as fostering autonomy, providing constructive feedback, and creating an inclusive environment, enhance students’ engagement and motivation, consistent with SDT (Ryan & Deci, 2017) and the findings of Yu et al. (2020) on the impact of positive social interactions. At the same time, students who reported higher physical self-perception showed greater situational interest, indicating that confidence in one’s physical abilities and body image promotes active engagement in PE, in line with Interest theory (Renninger & Su, 2012) and supported by Nicolosi et al. (2021), who highlight the role of personal experiences in shaping interest.

The high level of teacher interpersonal behavior and student situational interest, alongside the moderate level of physical self-perception, reinforce the assertion that teachers who nurture autonomy, competence, and relatedness are instrumental in promoting situational interest. Similarly, the influence of physical self-perception on student situational interest in PE aligns with Interest theory’s emphasis on personal experiences and self-concept, validating the theoretical framework that underpins this study.
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