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Students’ Learning Motivation in Filipino, Readiness for Blended Learning, and Self-Efficacy: A Structural Equation Model of Effective Teaching Strategies among Pre-Service Students




ABSTRACT

Aims: To investigate the best-fit model of effective teaching strategies through the predictors of students’ learning motivation in the Philippines, readiness for blended learning, and self-efficacy.
Study Design: Structural equation modelling
Place and Duration of Study: The study was conducted at the Caraga region, Philippines, during the school year 2023-2024. 
Methodology: A validated, four-dimensional survey questionnaire was used to collect the data. Five hundred pre-service college students were randomly chosen to be the respondents in this study.
Results: The levels of students’ learning motivation in Filipino, readiness for blended learning, self-efficacy, and effective teaching strategies were at a High descriptive level. Further, the relationship and influence among students’ learning motivation in the Philippines, readiness for blended learning, and self-efficacy in effective teaching strategies yield significant results. Lastly, Model 3 is predicted to be the best-fit model of effective teaching strategies. 
Conclusion: This study highlights the significance of learning motivation in Filipino, assessed through various motivation tools, integrative motivation, and preferred learning styles; readiness for blended learning, indicated by the availability of facilities and overall preparedness for integrated learning; and self-efficacy, demonstrated through the ability to transfer information to different contexts, aspects of the learning process and environment, social support from more knowledgeable peers, and goal setting as key strategies in effective language teaching. 

INTRODUCTION
One of the predominant challenges in education is the underutilization of pedagogical strategies tailored to meet the needs of each student in a diverse classroom setting (Mamaile and Omodan 257-258). In the Caraga region, research indicates that teacher effectiveness negatively affects students' overall performance in Filipino (Salpocial and Palma 6). This issue may arise from various factors, including a lack of emotional and physical support provided to teachers by the educational system, inadequate skills in the application of technology, overcrowded classrooms, and an excessive administrative burden that detracts from instructional focus (Blegur, Jusuf, Lumba, Ngongo 125-134; Komar, Kolisnichenko, Derkach, & Kapeliushana 38-41; Valizadeh 63-65). When educators are unable to address these challenges, the disparity in learning outcomes among students tends to increase (Asiri and Abdullah 16; Mariën, Dries, Vanderlinde, & Struyf 13; Wang 2-4).
Currently, it is crucial for teachers to focus on effective teaching strategies as they play a key role in educational success. There is a growing need to improve instruction quality to boost student achievement (Meremikwu, Anne, Ekwueme, and Opoh 1-9). Teachers' methods rely on student participation to organize the class and activities aimed at meeting learning goals (Okri and Aglazor, 2020). These strategies are vital because students possess different levels of understanding that must be advanced through comprehensive language training to develop their skills (Long, Yu 620). 
Research shows a link between students' motivation for language learning and the need for effective pedagogical strategies; various teaching approaches are used to motivate students to continue their studies (Fadi and Selian 5; Masitoh, Siti, et al. 346). However, some studies contradict this, indicating a negative, statistically insignificant relationship. Additionally, providing extensive feedback as a teaching strategy might reduce students' intrinsic motivation and sense of autonomy (Fernandez and Marcelo 932; Lou and Noels 7).
The blended modality, which combines face-to-face and online teaching, emerged worldwide during the pandemic. It offers significant benefits in education, as teachers have become more creative in developing innovative strategies for teaching and assessment through technology (Ayob, Daleure, Solovieva, Minhas, and White 660; Heilporn, Lakhal, and Belisle 17-18). However, it also presents drawbacks like technical issues, especially with poor internet connections, high costs, and a lack of authentic interaction between teachers and students (Chen and Lu 30; Wahid, Halim S., and Halim T. 8). Consequently, being fully prepared for integrated learning is crucial, as its success largely depends on the teacher's teaching effectiveness (Banafi, Norah 94).
Therefore, language learning readiness is essential, as it facilitates students' development of self-directed learning under the instructor's guidance (Banafi, Norah 94). The significance of self-efficacy for success in higher education lies in students' capacity to manage themselves within autonomous learning, which encompasses awareness of and control over learning processes and outcomes, such as planning, monitoring, and evaluation (Ruelens, Elke, 371-393). It also enhances students' self-confidence (Regier 8). However, some studies indicate contrary findings, noting that when students' self-belief is excessively strong, it can exert undue pressure on educators and potentially threaten their emotional well-being, thereby affecting their teaching (Gale, Alemdar, Cappelli, & Morris, 8; Kanya, Fathoni, & Ramdani, 1466). Moreover, such overconfidence may lead to arrogance, impulsive decision-making, and resistance to change (Choudhary 139-140).
Numerous studies examine the relationships among motivation, blended learning, and self-efficacy, as well as effective teaching strategies in the Filipino context; however, no research has employed the Structural Equation Modeling (SEM) approach in the local setting. A deficiency persists in the effective use of language-teaching strategies, due to both teachers' and students' reluctance to adopt innovative methods. This includes a lack of motivation and interaction, insufficient metacognition and self-regulation, mistrust toward teachers, apprehension, and concerns regarding students' mental capacity (Anto, Buagas, Ong, Naparan, Villaver 153-158; Chew and Cerbin W. 4; Chew and Cerbin B. 1). Therefore, this study is expected to elucidate aspects of language acquisition and to tackle challenges associated with effective pedagogical strategies, thereby supporting students in attaining academic success. The research aims to generate new insights, particularly within the local context, thereby addressing deficiencies in students' communicative competence and filling existing research gaps for future application and development.
This study will greatly benefit students by supporting their proficiency in using the Filipino language in learning, aligning with the United Nations 2030 Sustainable Development Goal (SDG) 4, Quality Education, which promotes inclusive and equitable education for everyone. Additionally, the findings will serve as a valuable resource for teachers and educational leaders, helping them foster a better learning environment, enhance their teaching methods, and acquire more knowledge about innovative teaching approaches.
The Commission on Higher Education (CHED) in the Caraga region can implement methods to raise awareness and understanding among students regarding effective teaching strategies, taking into account emotional reactions to language learning, teacher communication habits, and learning strategies, so that students may develop communicative skills, possess sufficient knowledge, and be ready for global life challenges. Above all, school administrations can focus more on teachers' needs, especially in instruction. In summary, this study will serve as a foundation for future researchers to continue investigating effective teaching strategies. Through this, teachers will be further aided in fully developing their teaching capabilities.
METHODOLOGY
Research Respondents
This study's participants are 2,000 Bachelor of Secondary Education (BSEd) students majoring in Filipino from various universities and colleges in the Caraga region during the 2023-2024 academic year. Because respondents come from five institutions, the researcher employed non-proportional stratified random sampling to select participants from each university or college, rather than proportionally based on each institution's total population. This method is ideal for avoiding bias in respondent selection and does not limit who can respond to the survey questionnaire, including universities that respond poorly (Demir and Gelbal 795-824; Frost 2). Moreover, only 500 students agreed to participate, and this sample size was sufficient given the number of respondents using SEM (Parsons 1-11; Yildiz and Akdoǧdu 10; Deng, Yang, & Marcoulides 580). 
Research Instrument
The researchers adapted four survey questionnaires and had them validated by experts, resulting in an overall rating of 4.16, interpreted as Excellent. Additionally, the researchers used a 5-point Likert scale: 4.20-5.00 with a Very High descriptive level; 3.40-4.19 with a High descriptive level; 2.60-3.39 with a Moderate descriptive level; 1.80-2.59 with a Low descriptive level; and 1.00-1.79 with a Very Low descriptive level. Specifically, the first exogenous variable is Learning Motivation in Filipino, with four indicators: instrumental motivation, integrative motivation, preferred learning style, and preferred activities. This variable consists of 30 items with a Cronbach alpha of .93. The second exogenous variable is Readiness for Blended Learning, with three indicators: availability of facilities, internet use, and readiness for blended learning. This variable has 26 items in total with a Cronbach's alpha of .90. 
The third exogenous variable is Self-Efficacy, with seven indicators: identifying learning needs and goal setting; selecting learning resources and materials; seeking social help; organizing the learning process and environment; and monitoring, evaluating, and transferring acquired skills. This variable has 37 items in total with a Cronbach alpha of .88. Finally, the sole endogenous variable is Effective Language Teaching Strategies, with three indicators: emotional engagement, specific language, and general language, consisting of 27 items with a Cronbach alpha of .95. The Cronbach alpha is based on institutional standard levels, but .70 is considered good and recommended in expert research (Mansour, 1767-1794; Taber 1272-1296).
Design and Procedure
This study adopted a non-experimental, quantitative method to examine relationships among variables without assigning any factors. While random sampling was employed, participants were not divided into separate groups for comparison. Instead, the main goal was to assess the causal impact of each exogenous variable on a single endogenous variable (Slater and Hasson 657). The researcher used a Structural Equation Modeling (SEM) approach to develop a model that maps the factors influencing language-teaching strategies among BSEd Filipino students, including self-efficacy, blended learning readiness, and motivation for language learning. This approach involves identifying changes in the endogenous variable and analyzing cause-and-effect links. Establishing causality requires observing differences in the presumed causal variable and measuring resulting changes in other variables (Creswell 234; Mguiris, Amdouni, & Gammoudi 99; Ullman and Bentler 661; Taherkhani, Reza, & Moradi 742-68).
RESULTS AND DISCUSSION
Level of Learning Motivation in the Filipino Language. Table 1 presents students' levels of learning motivation in Filipino. Results showed a total mean of 4.30 and an SD of .70, indicating a Very High descriptive level. These results indicate only the very high motivation of students in various universities in Caraga toward learning Filipino. The results show that this very high motivation will be an instrument for students to further improve their academic performance and their own development of Filipino learning, which they can use as teachers in the future, particularly in the teaching of the Filipino language (Masitoh 346).
Table 1: 
Level of Learning Motivation in the Filipino Language
	Indicator
	SD
	Mean
	Descriptive Level

	Instrumental Motivation
	0.72
	4.23
	Very High

	Integrative Motivation
	0.56
	4.58
	Very High

	Preferred Learning Style
	0.89
	3.95
	Very High

	Preferred Activities
	0.64
	4.42
	Very High

	Total
	0.70
	4.30
	Very High


In addition, it should be noted that among the four factors, the indicator "Motivation Integrative" stands out because it recorded the highest mean (4.58) and standard deviation (0.56), and also showed very high levels of motivation to learn the Filipino language. This suggests that, by encouraging learning in the Filipino language, teachers should deepen the integration of various activities, such as applying music and movies, presenting indigenous Filipino traditions, immersing students in local and national activities related to Filipino, and simply motivating students to use correct pronunciation and expressions in the Filipino language, to further develop their motivation to learn it (Khorsheed 381-383; Suliman, Charles, and Swalha 14). This shows that a positive presence, the proper application of activities, and immediate feedback can motivate students to love learning more.
In addition, the indicator "Preferred learning style" achieved the lowest score among all indicators yet still maintained a high descriptive level, with Mean=3.95 and SD=0.89. This indicator reflects the diversity of students' learning styles in the Filipino context. This result underscores the importance of a group or collaborative approach to learning. Therefore, it is better for teachers to apply this type of strategy in their teaching so that learning is not only focused on one student but also on the group as a whole, since students learn from each other, not just from the teacher (Munfiatik 83; Scager, Boonstra, Peeters, Vulperhorst, Wiegant 4; Sekhar and Gold, 248).
Level of Students’ Readiness in Blended Learning. Table 2 presents the level of readiness for integrated learning among students at different universities in the Caraga region. Based on the results, the overall mean was 4.21 (SD=0.39), indicating a very high level of readiness. This suggests a very high level of readiness across universities offering Filipino secondary education programs for integrated learning. The results indicate that universities have fully addressed students' basic needs for more effective learning, especially after the pandemic. This means that developing university services, especially in blended learning, technology, and other innovative methods, is an essential step, as the system now aims for Education 5.0. This can only be addressed if administrators place an emphasis on improving facilities, internet access, and adapting integrated learning modalities for more effective learning (Bouilheres, Le, McDonald, Nkhoma, Jandug-Montera 3064; Zhao 8705).
Table 2:
Level of Student Readiness in Blended Learning
	Indicator
	SD
	Mean
	Descriptive Level

	Availability of facilities
	0.55
	3.84
	High

	Internet usage
	0.45
	4.44
	Very High

	Readiness for blended learning
	0.68
	4.33
	Very High

	Overall
	0.39
	4.21
	Very High


In the discussion of the indicators, it emerged that "Internet Usage" was the highest-performing factor, with Mean=4.44, SD=0.45, and very high descriptive levels. This result indicates that the internet can be considered an important tool, especially in achieving effective learning. Therefore, it can be considered that the use of the internet is important for students, as it makes learning using technology easier and more effective (Bayani, Leiton, Loaiza 5; Zhanaryssovna 286). Although this factor is intended to be positive, it cannot be denied that it also has negative implications, such as excessive soaking and internet addiction, which can affect students' cognitive aspects (Biswas 20). To avoid these negative effects, students will be made aware of the importance of proper use and will avoid any adverse influences that could affect them (Dewi and Alam 1233-1235; Prasetiyo, Sumardjoko, Muhibbin, Naidu, Muthali'in 401). 
In addition, the "Facility Availability" indicator had the lowest of the three but still had a high descriptive level, with Mean=3.84 and SD=0.55. This is a challenge for all universities, not just in the Caraga region but also across the Philippines. Having good facilities goes a long way toward making the learning experience more enjoyable for students. Learning is not fully effective when the system does not meet basic needs, such as adequate classrooms, chairs, and fans, especially during the summer months, when these conditions become a burden on students and even teachers. There are also not enough books or online information resources, and students may lack laptops or other devices to use alongside books (Lopes, Moreira, Ribeiro, Dos Santos, da Costa 266; Zechariah, Puspita 289).
Level of Self-Efficacy. Table 3 shows the level of self-efficacy among BSEd Filipino students at various universities in the Caraga region. Based on the data, this variable had an overall mean of 4.27 (SD=0.33) and a very high descriptive level. The data indicate that students have very high self-efficacy in gaining knowledge and learning. Self-efficacy instills a positive character in each student through activities that raise awareness and further develop academic performance, leading to success (Sokmen 14; Toharudin, Rahmat, Kurniawan 4). The results also show a variety of strategies that students can use for authentic learning. That is, the learner is conscious of the process through the application of metacognition, not just the cognitive aspect that focuses solely on the thought itself. This is consistent with previous studies that emphasize the importance of metacognition in students who further develop their learning compared to students who do not apply metacognition (Matsuda, Weng, Wall 34; Vallejo, Vargas, Rodriguez 14).




Table 3:
Level of Students’  Self-efficacy
	Indicator
	SD
	Mean
	Descriptive Level

	Identifying learning needs and setting goals.
	0.47
	4.42
	Very High

	Selecting learning resources and materials.
	0.54
	4.34
	Very High

	Seeking social assistance.
	0.68
	4.21
	Very High

	Organizing the learning process and environment.
	0.48
	4.07
	High

	Monitoring
	0.55
	4.30
	Very High

	Evaluation
	0.51
	4.26
	Very High

	Transferring acquired skills or information to other contexts.
	0.54
	4.29
	Very High

	Overall
	0.33
	4.27
	Very High


The results also showed that the indicator "Identifying learning needs and setting goals" achieved the highest score among the seven indicators, with a descriptive level of very high (Mean=4.42, SD=0.47). As shown in Table 3. of the Appendix, all items achieved a very high descriptive level. The results indicate the importance of metacognition, or the evaluation of one's own learning. The results emphasize the development of each student's ability to monitor, evaluate, and correct their own work, leading to significant improvement in academic performance. Developing metacognitive strategies is very important for each student because it helps them become independent rather than completely dependent on others for learning. This character is important in preparing for the more complex academic challenges of the future, which will strengthen the student's foundation for learning alone (Negretti, Sjoberg-Hawke, Persson, Cervin-Ellqvist 20; Qin and Zhang 12-13). 
	Meanwhile, the "Adjustment of the learning process and environment" indicator achieved the lowest results among the seven indicators, yet still had high Mean=4.07, SD=0.48, and overall descriptive levels. This indicator underscores the importance of immediate planning as part of the learning adjustment process. Planning ahead for a study or responding to an academic assignment can improve the outcome of the assignment (Sebeste and Speth 6). In addition, students' location also influences effective learning. Table 4 notes the importance of maintaining an orderly learning environment and avoiding distractions, such as phones, laptops, and other devices that could interfere with effective study (Attia, Baig, Marzouk, and Khan 864; Shaheen, Ahmad, and Shah 82). 	
Level of Effective Language Teaching Strategies. Table 4 presents the level of effective language-teaching strategies among teachers, as perceived by BSEd Filipino students from various universities in the Caraga region. The results indicate that students' perceptions of their teachers' use of language teaching strategies had an overall mean of 4.36 (SD=0.44), indicating a very high level of effective language teaching strategies. That is, educators' application of different strategies greatly contributes to students' language learning, tailored to each student's needs (Abulhul 3). Because students progress at varying rates, educators must apply appropriate language-learning strategies to meet students' needs (Scortan 150). Although this will be an additional burden on the educator due to the preparation of different strategies, it will now be more meaningful for the student to learn strategies that match their needs, because each student can keep pace with what the learning should achieve. In addition, other vulnerable students are not left behind, as appropriate strategies are applied to support their learning (Lavania and Nor 295-296). 

Table 4: 
Level of Effective Language Teaching Strategies
	Indicator
	SD
	Mean
	Descriptive Level

	Emotional engagement in learning Filipino.
	0.53
	4.44
	Very High

	Particular language
	0.52
	4.30
	Very High

	Language in general
	0.46
	4.34
	Very High

	Overall
	0.44
	4.36
	Very High


Among the indicators, "Emotional interaction in learning the Filipino language" scored highest. The results showed a mean of 4.44, an SD of 0.53, and a very high descriptive level. The findings underscored the importance of students' connections with their parents as an emotional factor that enhances learning (Amalia and Latifah 45; Aman, Akram, Mas’udah, Saud, and Manj 342). Conversely, the indicator "Particular Language" received a very high rating from students, with a mean of 4.30 and an SD of 0.52, also at a very high level. Although it was the lowest among the three indicators, it underscores the use of specific strategies that teachers can implement for language instruction. The results point to the importance of integrating code-switching as a key strategy to help students form clear ideas (Cahyani, de Courcy, and Barnett 6-7; Temesgen and Hailu 13). Additionally, teachers who promote consistent language use in daily situations enhance its effectiveness. Simple opportunities for students to speak in class further boost their confidence in speaking (Berdiyeva and Eshquvvatova 916).
Significant Relationship between Students’ Learning Motivation in Filipino, Readiness for Blended Learning, and Self-efficacy to Effective Teaching Strategies. 
Table 5 shows the correlation coefficients for the variables. In the first row, the relationship between students’ learning motivation in Filipino and effective teaching strategies resulted in an r-value of .337 and a p-value of 000, suggesting a significant relationship. The findings confirm previous studies by Perez-Navio et al. (8) and Shi (61). 
Table 5: 
Significant Relationship between Students’ Learning Motivation in Filipino, Readiness for Blended Learning, and Self-efficacy to Effective Teaching Strategies

	Exogenous Variables
	Effective Teaching Strategies

	Students’ Learning Motivation in Filipino
	.337**
.000

	Readiness for Blended Learning
	.590**
.000

	Self-efficacy 
	.573**
.000


The results indicate that the higher students' motivation, the greater the likelihood that language teachers' prepared strategies will be effective, resulting in better learning outcomes. The data show that teachers use integrative motivation and activities students want to participate in to encourage high performance in language teaching through specific methods such as collaborative discussions, role-playing, note-writing, and so on (Chapter 6; Lapadat, L., & Lapadat, M., 149). On the other hand, providing teacher feedback as a strategy helps motivate students to further improve their academic work. Lack of feedback decreases student attendance (Ahn, Chiu, and Patrick 10; Al-Said 9).
Additionally, there is a significant relationship between blended learning readiness and effective language-teaching strategies, with a p-value of 0.000 and a positive correlation coefficient (r=0.590). This result aligns with previous studies that emphasize the importance of integrated learning, which encourages teachers to devise new and innovative teaching strategies tailored to students' needs (Banditvilai 230; Ramalingan, Yunus, and Hashim 13) in preparation for the goal of Education 5.0 (Hashemi and Sina 177). Teachers' engagement with their students also underscores the importance of different strategies in teaching language within a blended learning modality, as it encourages students to engage in discussions that lead to more meaningful learning (Elhamuye 30-31; Tao et al. 12).
Lastly, the relationship between teachers’ self-efficacy and effective language teaching yielded r=0.573 and p=.000, indicating a significant correlation. An r-value of 0.573 suggests that self-efficacy explains about 57% of the variation in language-teaching strategies, with the remaining 43% unexplained and outside this study's scope. These findings support earlier research (Baltaoglu and Guven 8; Khanshan and Yousefi 16-17; Martins and de Santos 5). Additionally, the Community of Inquiry theoretical framework emphasizes the role of varied teaching strategies in enhancing the effectiveness of blended learning experiences (Garrison, Anderson, and Archer 2-3).
[bookmark: _Hlk222493212]Significant Influence of Learning Motivation in Filipino, Blended Learning Readiness, and Self-Efficacy on Effective Strategies. Table 6 shows that the single endogenous variable significantly influences the three exogenous variables in a multiple linear regression analysis. The results demonstrate that learning motivation in Filipino, blended learning readiness, and self-efficacy together influence effective language-teaching strategies, with an F-test of 117.567 and a p-value of 0.000, indicating a significant relationship. These three exogenous factors collectively have a (R = 0.677) effect on effective language-teaching strategies. These findings support earlier research highlighting the importance of these factors in shaping teachers' methods to improve students' academic outcomes (Rafiola et al. 79; Shoukat et al. 79). Additionally, the results (R²=0.458 and ∆R=0.454) suggest that learning motivation, blended learning readiness, and self-efficacy account for about 45% of the variance in effective strategies, while the remaining 55% could be attributed to other factors or random errors. 
Table 6: 
Significant Influence of Learning Motivation in Filipino, Blended Learning Readiness, and Self-Efficacy on Effective Strategies
	Effective Language Teaching Strategies

	Exogenous Variables
	B
	β
	t
	Sig.

	Learning Motivation in Filipino
	.228
	.127
	3.313
	.001

	Blended Learning Readiness
	.435
	.379
	8.859
	.000

	Self-Efficacy
	.388
	.335
	7.748
	.000

	                 R         .677
                 R2            .458    
                ∆R        .454
                F           117.567
                Ρ           .000


In relation to each influential relationship, blended learning readiness has a significant yet modest impact on language teaching strategies, with t=8.859, p=0.000, and β=0.379. This shows that blended learning readiness explains approximately 37% of the variability in language-teaching strategies, while the remaining 63% is due to other factors outside this study's scope. This result is consistent with earlier research, which found a higher β of 0.696 (Bokolo Jr. et al. 29). It highlights the importance of promoting integrated learning, as it enhances teachers' teaching quality through various strategies. Additionally, a meta-analysis by Du et al. indicates that blended learning surpasses traditional teaching methods in fostering knowledge and skill development, as well as student learning (1).
Next is the influence of self-efficacy on language-teaching strategies. It was observed that the effect was significant and positive but had low influence, t=7.748, p-value=0.000, and β=0.335. This result indicates that the effect between the two variables is estimated at only 33%, with the remaining 77% attributed to random error. This is supported by research showing that students' self-confidence is highly helpful for the successful application of different language-teaching strategies (AlJaser 74; Alexander 10; Regier 10).
Finally, the influence of learning motivation on the Filipino language-teaching strategy was examined. Based on the results, t=3.313 and p-value=0.000 were obtained, indicating a significant influence, consistent with the findings of Karim et al. (30) and Shin (108). In addition, β = 0.127 confirms the effect of learning motivation on the Filipino language teaching strategy, accounting for approximately 12%. This result indicates a lack of interest among students in learning in Filipino, despite the application of various strategies (Amarilla et al. 6), and therefore it is necessary for teachers to intensify the molding of each student's personal regulation and to emphasize the importance of learning behavior (Ariaso 9).
Summary of Goodness of Fit Measures of the Three Generated Models. It can be observed in Table 7 that the third structural model is regarded as the best fit because it meets the standard criteria (p-value = .154, CMIN/DF = 1.246, GFI = .982, CFI = .994, NFI = .969, TLI = .990, RMSEA = .024, and p-close = .982). Therefore, no other models need to be considered for analysis, as this one is optimal among the generated options. As shown in Figure 1, which illustrates the best-fitting model, all exogenous variables are interconnected and directly influence the endogenous variable, language teaching strategies. Specifically, of the original 17 indicators, only 11 remained after confirmatory factor analysis because they demonstrated low error variances. 



Table 7: 
Summary of Goodness of Fit Measures of the Three Generated Models
	Model
	P-value
	CMIN/DF
	GFI
	CFI
	NFI
	TLI
	RMSEA
	P-close

	1
	.000
	7.301
	.819
	.785
	.761
	.748
	.122
	.000

	2
	.000
	5.219
	.872
	.859
	.832
	.831
	.100
	.000

	3
	.154
	1.246
	.982
	.994
	.969
	.990
	.024
	.982
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Figure 1: The Most Appropriate Model Illustrating the Direct Interconnection of Learning Motivation, Blended Learning Readiness, and Self-Efficacy to Effective Teaching Strategies

Legend:







MOI – Instrumental Motivation
MTI – Integrative Motivation
GEP – Preferred Learning Style
PNP – Availability of Facilities
KBL – Readiness for Blended Learning
PIK – Transfer of Information to Other Contexts
PPK – Learning Process and Environment
NTP – Seeking Social Assistance
PPL – Studying and Setting Goals
EWF – Emotional Engagement in Learning
WSP – Language in General
[bookmark: _Hlk222589077]For each variable path, learning motivation in Filipino has a 23% direct impact on language teaching strategies. Blended learning readiness shows an estimated 38% direct effect, while self-efficacy has an approximate 45% direct influence on these strategies. These findings align with the multiple linear regression results in Table 6. This suggests that although a direct effect exists, the factor loadings of the exogenous variables on the single endogenous variable range from low to moderate. Thus, these factors should be further explored to improve the effective application of language teaching strategies. 
Additionally, for each path and exogenous variable, the direct effect values are relatively small. For example, learning motivation in Filipino affects blended learning readiness by only 1%, and its effect on self-efficacy is also 1%. Blended learning readiness influences self-efficacy with just a 10% effect. It should also be noted that, after CFA, the variable motivation for learning in the Filipino language decreased from four indicators to only three: the Motivational Instrument (MOI), Integrative Motivation (MTI), and Preferred Learning Style (GEP). These results indicate the importance of these three indicators for instilling more effective self-motivation in students. In addition, the second exogenous variable, readiness in combined learning, had two indicators remaining after CFA. These indicators are: Facility Availability (PNP) and Integrated Learning Readiness (KBL). 
The results suggest that integrated learning becomes more meaningful when universities/colleges focus on building facilities to support it. When the university/college considers basic needs, students and instructors become better prepared for a smooth implementation of integrated learning. Meanwhile, in the final exogenous variable, self-efficacy, after CFA, only four indicators showed low error variances. These are Information Transfer to Other Contexts (PIK), Learning Process and Environment (PPK), Social Assistance Seeking (NTP), and Learning and Goal Setting (PPL). 
This research highlights the importance of the above indicators for assessing students' self-efficacy. In the single endogenous variable, an effective language-teaching strategy, the results emphasize that educators strengthen their Emotional Interaction Learning (EWF) and Language in General (WSP) to better share students' understanding of the Filipino language. Overall, the model confirms the importance of student development on internal factors (Navarro, Cantu, and Baron 3). That is, students' positive character, self-motivation, and readiness in any modality motivate teachers and future teachers to expand their knowledge and implement innovative language-teaching strategies to support students' academic success.
CONCLUSION 
	The findings indicate that students’ learning motivation in Filipino, readiness for blended learning, self-efficacy, and effective teaching strategies are all at a high descriptive level. Additionally, there are significant relationships and influences among these factors—specifically, learning motivation, readiness for blended learning, and self-efficacy impact effective teaching strategies. Notably, readiness for blended learning was the strongest predictor, with a β of .379 (about 38%) for effective teaching strategies among students in the Caraga region. 
	Furthermore, Model 3 is identified as the best-fit compared to the other two hypothesized models, with a p-value of .154, CMIN/DF=1.246, GFI=.982, CFI=.994, NFI=.969, TLI=.990, RMSEA=.024, and p-close=.982. This model highlights the significance of learning motivation in Filipino, assessed through various motivation tools, integrative motivation, and preferred learning styles; readiness for blended learning, indicated by the availability of facilities and overall preparedness for integrated learning; and self-efficacy, demonstrated through the ability to transfer information to different contexts, aspects of the learning process and environment, social support from more knowledgeable peers, and goal setting as key strategies in effective language teaching. 
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