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ABSTRACT

	This study aimed to identify the extent to which transversal skills are embedded in the Araling Panlipunan 9 (Economics) Learner’s Module and to develop and validate Supplemental Transversal Skills Activities (TSAs) to address identified gaps. A descriptive research design employing a Research and Development (R&D) approach was used, consisting of planning, development, and validation stages. The study was conducted from School Year 2024–2025 in selected public junior high schools in the School Divisions of Vigan City, Candon City, and Ilocos Sur, Philippines, with expert participation from the University of Northern Philippines. Purposive sampling was utilized, involving nine master teachers and one economics faculty expert for skills mapping, and five validators (content evaluators, an economics expert, and a visual graphics specialist) for TSA validation. Documentary analysis, a confirmation survey checklist, and a content validation rating scale were employed, with data analyzed using weighted mean. Results revealed that while transversal skills were present across all four quarters of the Learner’s Module, their integration was uneven; Global Citizenship, ICT, Intrapersonal Skills, and Spirituality were more frequently reflected, whereas Critical and Innovative Thinking and Interpersonal Skills were inconsistently represented, particularly in Quarter II. In response, 23 Supplemental TSAs were developed and aligned with MELCs and Bloom’s taxonomy. Expert validation showed that the TSAs were highly valid in terms of objectives (M = 3.95), content (M = 3.94), and instructional qualities (M = 3.97), yielding an overall mean of 3.95. The study concludes that the developed TSAs are acceptable and effective curriculum support materials that strengthen the integration of transversal skills and enhance holistic learning in Araling Panlipunan 9.
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1. INTRODUCTION

Education systems play a critical role in preparing young people with the necessary knowledge and skills to thrive in an increasingly complex and interconnected world. As societies progress and economies evolve, there is an urgent need to focus on the acquisition of transversal skills, which go beyond traditional academic knowledge and foster holistic development. These skills are essential in shaping adaptable, innovative, and well-rounded individuals who can navigate the challenges of the 21st century.
The United Nations Educational, Scientific and Cultural Organization (UNESCO) emphasizes that education systems must equip learners not only with knowledge specific to their fields but also with the ability to adapt to unforeseen challenges. In light of the rapidly evolving socio-economic and technological landscapes, students need to be prepared for the unpredictable realities of the modern world, including global interconnectedness and shifting job markets (Barbara, 2015). This challenge is particularly pertinent in the Asia-Pacific region, including the Philippines, where emerging skills must be identified and integrated into educational frameworks to boost economic resilience and address global competitiveness.
One such set of skills is known as transversal skills. These "soft skills," which include critical thinking, interpersonal communication, creativity, collaboration, and global citizenship, are increasingly being recognized as vital for personal and professional success. Unlike domain-specific knowledge, transversal skills are transferable across various situations, disciplines, and work environments. These competencies enable learners to engage meaningfully in their communities, develop leadership qualities, and adapt to change. As outlined by UNESCO, transversal skills are a key component of a well-rounded education, as they are indispensable for the holistic development of learners (Urlanda et al., 2025). These skills include critical and innovative thinking, communication, teamwork, self-motivation, perseverance, intercultural understanding, and media literacy (Barbara, 2015).
While the importance of transversal skills has gained considerable attention globally, research into their integration within specific subjects and curricula remains limited. Studies have shown that, despite the emphasis on transversal skills, they are often inadequately represented in existing teaching materials and practices. In the case of Araling Panlipunan (Social Studies), particularly in the Grade 9 Economics curriculum, the development of transversal skills is not sufficiently integrated. The curriculum primarily focuses on content knowledge and does not fully engage learners in activities that foster the development of skills such as critical thinking, collaboration, and problem-solving (Department of Education [DepEd], 2024).
To address this gap, this study aims to develop supplemental Transversal Skills Activities (TSAs) for Araling Panlipunan 9 that will enhance the existing curriculum and empower teachers to foster these essential skills among their students. By providing teachers with a validated set of activities, this study seeks to bridge the gap in the curriculum, offering innovative pedagogical tools that promote the acquisition of transversal skills. These activities aim to engage students in learning experiences that are both content-rich and skill-enabling, preparing them to face future challenges with competence and confidence.
This aligns with previous research highlighting the importance of integrating transversal skills into educational frameworks to foster well-rounded individuals. Laguna-Sánchez et al. (2020) emphasized that university training programs should focus on equipping students with entrepreneurial and transversal employability skills, recognizing the importance of such competencies for professional success. Similarly, Kim et al. (2019) argued that improving 21st-century teaching skills is crucial for the development of effective 21st-century learners. Their research underscores the necessity of equipping learners with a broad set of transversal skills to succeed in dynamic global environments.
Further studies in the Philippine context, such as Serafico-Reyes et al. (2019), have revealed challenges in articulating social studies as a discipline within the Makabayan Learning Area, noting the importance of integrating transversal skills into the Araling Panlipunan curriculum. Garcia-Acojido (2021) highlighted the merits and demerits of instructional resources used by teachers in Araling Panlipunan, suggesting that while resources are available, they often fail to fully incorporate transversal competencies. Additionally, Goggin et al. (2019) emphasized the need for systematic approaches to identifying and assessing transversal skills, which further supports the need for activities that intentionally foster these competencies in classrooms.
Studies by Ihalon (2022) and Gil (2022) also point out the potential of differentiated instruction and innovative teaching methodologies to enhance student engagement and the development of transversal skills. These findings suggest that integrating transversal skills into Araling Panlipunan through new pedagogical practices and instructional resources is vital to addressing the evolving educational needs of students. With the growing demand for transversal competencies, this study aims to fill the gap by providing supplemental activities that teachers can utilize to nurture these skills in their students.
This study aims to develop a validated set of Transversal Skills Activities (TSAs) for Araling Panlipunan 9, focusing on the following objectives:
1. To identify the transversal skills reflected in the existing Araling Panlipunan 9 Learning module.
2. To develop supplemental activities that enhance the current module and integrate transversal skills.
3. To evaluate the validity of the developed activities in terms of objectives, content, and instructional quality.

2. methodology

This study utilized a descriptive research design following the Research and Development (R&D) methodology. The R&D approach was chosen as it is systematic and creative, aimed at increasing knowledge, specifically in the context of developing new methodologies and applications for teaching and learning (OECD, 2018). The study progressed in three stages: planning, development, and validation. During the planning stage, the researcher selected and confirmed transversal skills reflected in activities from the learners' module in Araling Panlipunan 9. The development stage focused on creating supplemental activities, ensuring their alignment with educational guidelines. Finally, the validation stage involved expert validation of the developed activities in terms of their objectives, content, and instructional quality.
The study was conducted in public junior high schools from three School Divisions in the province of Ilocos Sur: Vigan City, Candon City, and Ilocos Sur. The selected schools included Ilocos Sur National High School (Vigan City), Candon National High School (Candon City), Santa Maria National High School, Narvacan National High School, San Juan National High School, and Sinait National High School (Ilocos Sur Division), as well as the University of Northern Philippines in Vigan City. These locations provided a diverse setting for collecting data from a range of junior high school teachers and academic experts.
Purposive sampling was employed to select respondents who could provide the most relevant and valid data. The first group included nine (9) master teachers from the selected schools who had experience teaching Araling Panlipunan 9, and a faculty expert from the University of Northern Philippines with at least five years of teaching Economics. This group validated the transversal skills reflected in the Araling Panlipunan 9 module. The second group of respondents, consisting of three (3) content evaluators of learning resources, one (1) economics faculty expert, and one (1) visual graphic artist, was tasked with validating the content and instructional quality of the developed supplemental Transversal Skills Activities (TSAs).
Two research instruments were used: the confirmation survey checklist and the content validation rating scale. The confirmation survey checklist aimed to verify whether the transversal skills identified by the researcher were present in the selected activities of the Araling Panlipunan 9 module. The content validation rating scale, adapted from Lagadan (2022), was used to gather feedback on the developed TSAs. The scale utilized a four-point Likert scale, ranging from 1.00 (Not Valid) to 4.00 (Highly Valid), to measure the validity of the activities in terms of objectives, content, and instructional quality.
Data gathering adhered to ethical guidelines set by the University Research Ethics Board (URERB). After obtaining clearance, the researcher sought permission from the school division superintendents and teachers. The confirmation survey was then administered, followed by the distribution of printed TSAs to the panel of validators. The final version of the TSAs was refined based on feedback from the validators, incorporating revisions where necessary to ensure the activities' relevance and quality.
Data analysis employed descriptive statistical treatment, specifically calculating the weighted mean of responses from the validation survey. The means were interpreted using the following ranges: 3.41-4.00 for "Highly Valid," 2.61-3.40 for "Moderately Valid," 1.81-2.60 for "Slightly Valid," and 1.00-1.80 for "Not Valid." This method ensured that the validity of the developed TSAs was quantified and could be accurately assessed based on expert feedback..


3. results and discussion

3.1 Mapping Transversal Skills in Selected Learning Activities of the Araling Panlipunan 9 Learner’s Module
This section presents the findings of the document analysis conducted on the learners' module for Araling Panlipunan 9, confirming the transversal skills reflected in each activity. The transversal skills identified and validated in the study were categorized by quarter, showcasing their presence in the curriculum's teaching activities. The analysis reveals that Social Studies as a discipline offers a holistic approach to learning, reinforcing the need for transversal skills to be integrated throughout educational materials. These skills are critical for preparing students to navigate an increasingly complex world. As highlighted by Barbara (2015), embedding transversal competencies in all lessons across the curriculum aligns with global educational standards, fostering well-rounded learners who can contribute meaningfully to society.
3.1.1 Quarter I
Araling Panlipunan 9, Quarter 1 focused on the concept of Ekonomiks, covering seven lessons. However, only six learning activities were provided, as Lesson 7 from the learners' module was excluded during the document analysis. The identification of learning activities was based on the Department of Education's most essential learning competencies. The lessons covered in this quarter were as follows: (1) Kahulugan at Kahalagahan ng Ekonomiks, (2) Ang Kakapusan, (3) Pangangailangan at Kagustuhan, (4) Alokasyon, (5) Pagkonsumo, and (6) Produksiyon. Each lesson's activities were carefully examined to identify the transversal skills reflected.
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Picture 1. AP 9 Quarter I, Learner’s Module, p. 13.

In Aralin 1: Kahulugan at Kahalagahan ng Ekonomiks, the following transversal skills are reflected in the activity shown in Picture 1: TS2 (Global Citizenship), TS3 (Information and Communication Technology), TS4 (Interpersonal Skills), TS5 (Intrapersonal Skills), and TS6 (Spirituality). These skills are evident in the activity, as the presented items and options enable learners to practice ideal citizenship. Additionally, the activity fosters positive relationships among learners, encouraging them to reflect on their thoughts while considering others' perspectives.
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Picture 2. AP 9 Quarter I, Learner’s Module, p. 24.
In Aralin 2: Kakapusan, the following transversal skills are reflected in the activity shown in Picture 2: TS2 (Global Citizenship), TS3 (Information and Communication Technology), TS4 (Interpersonal Skills), TS5 (Intrapersonal Skills), and TS6 (Spirituality). These skills are apparent in the activity because the objectives and processing questions encourage learners to place themselves in real-world situations and reflect on their personal experiences related to scarcity.
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Picture 3. AP 9 Quarter I, Learner’s Module, p. 41.
In Aralin 3: Pangangailangan at Kagustuhan, the following transversal skills are demonstrated in Picture 3: TS3 (Information and Communication Technology), TS4 (Interpersonal Skills), TS5 (Intrapersonal Skills), and TS6 (Spirituality). These skills are clearly evident in the activity, where learners are asked to distinguish between needs and wants based on the given statements, prompting them to critically assess the differences between these two concepts.
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Picture 4. AP 9 Quarter I, Learner’s Module, p. 54.
In Aralin 4: Alokasyon, the following transversal skills are reflected in the activity shown in Picture 4: TS2 (Global Citizenship), TS3 (Information and Communication Technology), TS4 (Intrapersonal Skills), and TS6 (Spirituality). These skills are demonstrated in the activity, where learners critically analyze economic questions by selecting and justifying their choices based on given scenarios, encouraging independent thinking.
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Picture 5. AP 9 Quarter I, Learner’s Module, p. 60.

In Aralin 5: Pagkonsumo, the following transversal skills are reflected in the activity shown in Picture 5: TS1 (Critical and Innovative Thinking), TS2 (Global Citizenship), TS4 (Interpersonal Skills), and TS5 (Intrapersonal Skills). These skills are visible in the activity, where learners are tasked with budgeting a set amount of money. This helps them develop a sense of responsibility and financial management while applying critical thinking.
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Picture 6. AP 9 Quarter I, Learner’s Module, p. 73.
In Aralin 6: Produksiyon, the following transversal skills are reflected in the activity shown in Picture 6: TS1 (Critical and Innovative Thinking), TS2 (Global Citizenship), TS3 (Information and Communication Technology), TS4 (Interpersonal Skills), and TS5 (Intrapersonal Skills). These skills are highlighted in the worksheet, where learners identify the inputs involved in a production process, fostering critical thinking and the ability to link production processes with inputs and outputs.
3.1.2 Quarter II
Araling Panlipunan 9, Quarter 2 concentrated on Maykroekonomiks, comprising five lessons with accompanying activities. The lessons included: (1) Demand, (2) Supply, (3) Interaksiyon ng Demand at Supply, (4) Ang Pamilihan at ang Istruktura Nito, and (5) Ugnayan ng Pamilihan at Pamahalaan. These activities were carefully reviewed to identify the transversal skills reflected.
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Picture 7. AP 9 Quarter II, Learner’s Module, pp. 123-124
In Aralin 1: Demand, the following transversal skills are reflected in the activity shown in Picture 7: TS2 (Global Citizenship), TS3 (Information and Communication Technology), TS4 (Interpersonal Skills), TS5 (Intrapersonal Skills), and TS6 (Spirituality). These skills are evident as the activity presents the effects of factors influencing demand, encouraging learners to analyze economic situations and navigate global technologies while engaging with their community.
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Picture 8. AP 9 Quarter II, Learner’s Module, p. 139
In Aralin 2: Supply, the following transversal skills are reflected in the activity shown in Picture 8: TS1 (Critical and Innovative Thinking), TS2 (Global Citizenship), TS3 (Information and Communication Technology), TS5 (Intrapersonal Skills), and TS6 (Spirituality). These skills emerge as the pictures presented help learners critically analyze the role of producers in the market, emphasizing the importance of producers in meeting everyday needs.
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Picture 9. AP 9 Quarter II, Learner’s Module, p. 160
In Aralin 3: Interaksiyon ng Demand at Supply, the following transversal skills are reflected in the activity shown in Picture 9: TS1 (Critical and Innovative Thinking), TS2 (Global Citizenship), TS3 (Information and Communication Technology), and TS5 (Intrapersonal Skills). These skills are reflected as learners are tasked with analyzing and forming thoughts on economic decisions based on their experiences, promoting responsible citizenship.
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Picture 10. AP 9 Quarter II, Learner’s Module, p. 177
In Aralin 4: Ang Pamilihan at ang Istruktura Nito, the following transversal skills are reflected in the activity shown in Picture 10: TS2 (Global Citizenship), TS3 (Information and Communication Technology), TS5 (Intrapersonal Skills), and TS6 (Spirituality). These skills are demonstrated as learners analyze pictures to understand market structures and their roles in the economy, while the processing questions enhance their understanding of market importance.
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Picture 11. AP 9 Quarter II, Learner’s Module, p. 202
In Aralin 5: Ugnayan ng Pamilihan at Pamahalaan, the following transversal skills are reflected in the activity shown in Picture 11: TS1 (Critical and Innovative Thinking), TS2 (Global Citizenship), TS3 (Information and Communication Technology), TS5 (Intrapersonal Skills), and TS6 (Spirituality). These skills emerge as learners critically assess the role of government in market settings using a graphic organizer to structure their thoughts.
3.1.3 Quarter III
Araling Panlipunan 9, Quarter 3 focused on Makroekonomiks, featuring six lessons, each accompanied by a learning activity. The lessons covered were: (1) Paikot na Daloy ng Ekonomiya, (2) Pambansang Kita, (3) Implasyon, (4) Patakarang Piskal, (5) Patakarang Pananalapi, and (6) Pag-iimpok at Pamumuhunan. These activities were scrutinized for the transversal skills they reflected.
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Picture 12. AP 9 Quarter III, Learner’s Module, p. 202
In Aralin 1: Paikot na Daloy ng Ekonomiya, the following transversal skills are reflected in the activity shown in Picture 12: TS1 (Critical and Innovative Thinking), TS2 (Global Citizenship), TS3 (Information and Communication Technology), TS4 (Interpersonal Skills), and TS5 (Intrapersonal Skills). The activity encourages learners to generate and evaluate new ideas, fostering global citizenship by helping them understand the Philippine economy and promoting data-driven decision-making skills.
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Picture 13. AP 9 Quarter III, Learner’s Module, p. 247
In Aralin 2: Pambansang Kita, the following transversal skills are reflected in Picture 13: TS3 (Information and Communication Technology), TS5 (Intrapersonal Skills), and TS6 (Spirituality). These skills are evident as learners use technology to explore the economic performance of countries, and they reflect on their understanding of GNP and GDP, integrating diverse perspectives on national income.
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Picture 14. AP 9 Quarter III, Learner’s Module, p. 284
In Aralin 3: Implasyon, the transversal skills reflected in the activity shown in Picture 14 include: TS1 (Critical and Innovative Thinking), TS2 (Global Citizenship), TS3 (Information and Communication Technology), TS5 (Intrapersonal Skills), and TS6 (Spirituality). The activity involves learners analyzing economic situations related to inflation and developing solutions, promoting awareness of economic challenges and critical problem-solving.
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Picture 15. AP 9 Quarter III, Learner’s Module, p. 290
In Aralin 4: Patakarang Piskal, the following transversal skills are reflected in the activity shown in Picture 15: TS1 (Critical and Innovative Thinking), TS3 (Information and Communication Technology), TS5 (Intrapersonal Skills), and TS6 (Spirituality). These skills are evident as learners use technology to research fiscal policies and critically analyze economic scenarios, honing their ability to think through complex policy implications.
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Picture 16. AP 9 Quarter III, Learner’s Module, p. 305
In Aralin 5: Patakarang Pananalapi, the following transversal skills are reflected in the activity shown in Picture 16: TS1 (Critical and Innovative Thinking), TS2 (Global Citizenship), TS3 (Information and Communication Technology), TS4 (Interpersonal Skills), and TS5 (Intrapersonal Skills). These skills emerge as learners engage in news analysis activities that deepen their understanding of monetary policy and its role in the economy, encouraging social awareness and responsible citizenship.
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Picture 17. AP 9 Quarter III, Learner’s Module, p. 317
In Aralin 6: Pag-iimpok at Pamumuhunan, the following transversal skills are reflected in the activity shown in Picture 17: TS2 (Global Citizenship), TS3 (Information and Communication Technology), TS5 (Intrapersonal Skills), and TS6 (Spirituality). These skills are highlighted as learners explore the significance of financial institutions and develop reasoning skills while reflecting on the importance of saving and investing in the national economy.
3.1.4 Quarter IV
Araling Panlipunan 9, Quarter 4 focused on Mga Sektor ng Ekonomiya at mga Patakarang Pang-ekonomiya Nito, featuring six lessons and corresponding activities. The lessons were: (1) Konsepto at Palatandaan ng Pambansang Kaunlaran, (2) Sektor ng Agrikultura, (3) Sektor ng Industriya, (4) Sektor ng Paglilingkod, (5) Impormal na Sektor, and (6) Kalakalang Panlabas. These activities were analyzed to identify the transversal skills reflected.
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Picture 18. AP 9 Quarter IV, Learner’s Module, p. 355
In Aralin 1: Konsepto at Palatandaan ng Pambansang Kaunlaran, the following transversal skills are reflected in the activity shown in Picture 18: TS1 (Critical and Innovative Thinking), TS2 (Global Citizenship), TS3 (Information and Communication Technology), TS5 (Intrapersonal Skills), and TS6 (Spirituality). These skills are demonstrated as learners engage with questions that prompt them to consider how they can contribute to national development, fostering both civic responsibility and personal reflection.
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Picture 19. AP 9 Quarter IV, Learner’s Module, p. 370
In Aralin 2: Sektor ng Agrikultura, the following transversal skills are reflected in the activity shown in Picture 19: TS1 (Critical and Innovative Thinking), TS3 (Information and Communication Technology), TS4 (Interpersonal Skills), TS5 (Intrapersonal Skills), and TS6 (Spirituality). These skills are visible as learners critically explore agricultural sectors and their impact on the economy while using technology to enhance their understanding of modern agricultural practices.
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Picture 20. AP 9 Quarter IV, Learner’s Module, p. 386-387
In Aralin 3: Sektor ng Industriya, the following transversal skills are reflected in the activity shown in Picture 20: TS1 (Critical and Innovative Thinking), TS2 (Global Citizenship), TS3 (Information and Communication Technology), TS4 (Interpersonal Skills), and TS5 (Intrapersonal Skills). These skills are demonstrated as learners critically assess how raw materials are transformed into finished products, promoting local industry and encouraging innovation and creativity in product development.
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Picture 21. AP 9 Quarter IV, Learner’s Module, p. 413-414
In Aralin 4: Sektor ng Paglilingkod, the following transversal skills are reflected in the activity shown in Picture 21: TS1 (Critical and Innovative Thinking), TS3 (Information and Communication Technology), TS4 (Interpersonal Skills), TS5 (Intrapersonal Skills), and TS6 (Spirituality). These skills are evident as learners engage in an activity that explores the service sector and its future role, fostering collaboration and leadership skills.
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Picture 22. AP 9 Quarter IV, Learner’s Module, p. 431
In Aralin 5: Impormal na Sektor, the following transversal skills are reflected in the activity shown in Picture 22: TS3 (Information and Communication Technology), TS4 (Interpersonal Skills), TS5 (Intrapersonal Skills), and TS6 (Spirituality). These skills are visible as learners analyze the underground economy and reflect on how economic ethics and personal beliefs relate to the broader economy.
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Picture 23. AP 9 Quarter IV, Learner’s Module, p. 445
In Aralin 6: Kalakalang Panlabas, the following transversal skills are reflected in the activity shown in Picture 23: TS1 (Critical and Innovative Thinking), TS2 (Global Citizenship), TS3 (Information and Communication Technology), TS4 (Interpersonal Skills), TS5 (Intrapersonal Skills), and TS6 (Spirituality). These skills are demonstrated as learners critically evaluate the importance of exports and imports, fostering global awareness and economic understanding.
The results of the document analysis indicate that the transversal skills (TS) integrated into the learning activities across all quarters of Araling Panlipunan 9 reflect the holistic nature of Social Studies as a discipline. This approach aligns with U Barbara's (2015) recommendation for schools worldwide to emphasize transversal skills across all subjects, including social sciences. Social Studies inherently focuses on broadening students' understanding of the world, which makes it an ideal platform for fostering transversal skills that are essential for students to thrive in the 21st century. According to Carvalho and Almeida (2022), incorporating transversal skills into learning activities is vital for preparing students to face real-world challenges by fostering well-rounded development that transcends academic knowledge. The holistic nature of the subject is therefore central to ensuring that students are equipped not only with specific content knowledge but also with the competencies necessary to engage with complex and evolving global contexts.
In line with this, the study found that integrating transversal skills into Araling Panlipunan 9 can significantly enhance students' ability to adapt to contemporary challenges. Scholars argue that transversal skills such as critical thinking, communication, teamwork, and creativity are indispensable in today’s interconnected and rapidly changing world (Sá & Serpa, 2018). These skills enable students to navigate diverse academic, professional, and personal situations with adaptability and determination. As noted by López & Rodríguez-López (2020), transversal skills go beyond traditional subject knowledge, equipping learners with the ability to apply their expertise in various real-world contexts. This capacity for flexible thinking and action is crucial in addressing the multifaceted issues that arise in modern society. The importance of transversal skills is further underscored by the growing need for individuals who can collaborate effectively, innovate, and approach problems with creativity and resilience (Serpa, 2018). These competencies not only help learners in their academic pursuits but also prepare them to contribute meaningfully to the workforce and society at large.
The findings of this study suggest that, while some transversal skills are embedded in the existing Araling Panlipunan 9 curriculum, there is a clear need to expand and deepen their integration across all lessons in Quarters I, II, III, and IV. Belchior-Rocha et al. (2022) emphasize that higher education institutions and secondary education systems must work together to ensure that students develop the transversal skills necessary for employability and lifelong learning. In this context, Araling Panlipunan 9 offers an ideal opportunity for the integration of transversal competencies, especially considering the discipline’s broad scope and its relevance to students' personal, academic, and future professional lives. The study supports the notion that enhancing the curriculum with activities designed to cultivate critical thinking, collaboration, and communication will better prepare students for the demands of the 21st-century labor market (Belchior-Rocha et al., 2022).
Moreover, Biasin and Pacquola (2019) highlight the importance of recognizing and systematically incorporating transversal skills in educational settings, noting the positive impact on students' ability to succeed in both academic and professional realms. The findings from this study align with their assertion that transversal skills are not only essential for personal development but are also crucial for fostering employability. In light of these findings, there is a strong case for revising and enhancing the current Araling Panlipunan 9 curriculum to include more activities that foster these transversal skills. Such integration is critical for preparing students to face the challenges of a rapidly evolving global landscape, where adaptability and innovation are key to success.
Overall, the study concludes that Araling Panlipunan 9 has the potential to be a powerful tool in developing transversal competencies, provided that its learning activities are redesigned to more deliberately integrate these skills. By doing so, it will ensure that students are not only equipped with knowledge but also with the essential skills required to navigate the complexities of the 21st century. This aligns with the broader goals of modern education, which seek to produce learners who are not only knowledgeable but also capable of applying their learning in dynamic and diverse real-world situations.
3.2 Supplemental Transversal Skills–Based Activity Package for Araling Panlipunan 9
As revealed by the documentary analysis, several transversal skills were insufficiently represented in the existing learning activities of the Araling Panlipunan 9 Learner’s Module. In response to these gaps, this section presents the Supplemental Transversal Skills Activities (TSAs) designed for each quarter. These activities aim to enrich the existing module while intentionally fostering the development of transversal skills among learners as they engage with economic concepts.
3.2.1 Quarter I
The learning activities in Quarter I were closely examined to determine which transversal skills were inadequately reflected in the Learner’s Module. The lessons analyzed include: (1) Kahulugan at Kahalagahan ng Ekonomiks; (2) Ang Kakapusan; (3) Pangangailangan at Kagustuhan; (4) Alokasyon; (5) Pagkonsumo; and (6) Produksiyon.
In Figure 1, the absence of TS1 (Critical and Innovative Thinking) is evident. The scenario relies heavily on conventional and routine responses, offering limited opportunities for learners to explore alternative solutions or demonstrate creative problem-solving. As a result, learners’ ability to adapt to dynamic economic situations and develop a deeper understanding of economic principles is constrained.
[image: ]
Figure 1. AP9 – Supplemental TSA Yunit I, p. 1
Accordingly, Figure 1 explicitly integrates TS1 (Critical and Innovative Thinking). The activity presents a more dynamic and adaptive economic scenario that encourages learners to explore novel ideas, critically analyze situations, and anticipate possible outcomes. This skill is essential in Economics, as it equips learners with the ability to examine economic conditions critically, generate innovative solutions, and evaluate potential consequences. Through this integration, the activity provides a more comprehensive approach to understanding complex economic realities.
In Figure 2, both TS1 (Critical and Innovative Thinking) and TS4 (Interpersonal Skills) are notably absent. The scenario lacks evidence of collaboration, teamwork, or analytical engagement, resulting in a limited depiction of how interconnected economic factors operate within real-world contexts.
[image: ]
Figure 2. AP9 – Supplemental TSA Yunit I, p. 2
In contrast, Figure 2 effectively demonstrates TS1 and TS4. The activity emphasizes collaborative discussion, allowing learners to share insights and analyze issues related to scarcity collectively. This cooperative learning environment promotes critical thinking and enhances learners’ ability to navigate the complexities of economic systems through shared perspectives and informed dialogue.
In Figure 3, critical transversal skills necessary for understanding the concepts of needs and wants are lacking. Specifically, TS1 (Critical and Innovative Thinking) and TS2 (Global Citizenship) are absent, as the activity does not reflect creative analysis or awareness of broader social and global contexts.
Conversely, Figure 3 addresses these deficiencies by integrating TS1 and TS2. Learners are required to critically analyze the hierarchy of needs while engaging with diverse perspectives. The representation of collaboration among individuals fosters an appreciation of global contexts and cultural diversity, which are essential in understanding economic behavior in a globalized society.


[image: ]
Figure 3. AP9 – Supplemental TSA Yunit I, p. 3
In Figure 4, TS1 (Critical and Innovative Thinking) and TS4 (Interpersonal Skills) are insufficiently represented. The activity focuses primarily on identification rather than analysis, and it does not encourage collaboration or deeper cognitive engagement.
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		Figure 4. AP9 – Supplemental TSA Yunit I, p. 4
Figure 4, however, integrates both TS1 and TS4 by requiring learners to critically and creatively analyze marketing strategies in relation to the allocation of goods and services. The activity’s structure promotes community collaboration, as learners must interact with others to address the guiding economic questions.
In Figure 5, key transversal skills—particularly TS1 (Critical and Innovative Thinking) and TS5 (Intrapersonal Skills)—are lacking. The activity shows minimal analytical depth and provides limited opportunities for self-reflection or collective engagement in addressing issues related to consumption.
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Figure 5. AP9 – Supplemental TSA Yunit I, p. 5
In contrast, Figure 5 effectively integrates these skills. Learners engage in discussions related to consumer rights, encouraging reflection, evaluation of experiences, and synthesis of ideas. This promotes both critical analysis and interpersonal engagement, which are essential in economic decision-making.
In Figure 6, TS6 (Spirituality) is absent, as the activity does not reflect self-discipline, enthusiasm, or appreciation for responsible resource utilization.
[image: ]
Figure 6. AP9 – Supplemental TSA Yunit I, p. 6
Figure 6 addresses this gap by incorporating TS6 (Spirituality). The activity emphasizes values formation, responsible consumption, and appreciation for the role of production in meeting societal needs. Learners are guided to recognize the ethical dimensions of economic activities and develop self-discipline in consumption practices.
3.2.2 Quarter II
The Quarter II lessons examined include: (1) Demand; (2) Supply; (3) Interaksiyon ng Demand at Supply; (4) Ang Pamilihan at ang Istruktura Nito; and (5) Ugnayan ng Pamilihan at Pamahalaan.
In Figure 7, TS1 (Critical and Innovative Thinking) is insufficiently demonstrated, as the activity fails to illustrate how consumer demand varies in response to price changes.
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Figure 7. AP9 – Supplemental TSA Yunit II, pp. 7–8
Figure 7 involves computational tasks designed to strengthen learners’ critical thinking and deepen their understanding of the relationship between price and demand. Through this activity, students are able to examine how changes in one variable influence the other, identify the factors that determine demand, and analyze consumer behavior within a market context. As a result, learners gain a clearer understanding of how price fluctuations affect demand patterns.
In contrast, Figure 8 appears to inadequately represent key transversal skills, particularly TS4 (Interpersonal Skills), which are essential in the study of Economics. The scenario presented does not show evidence of collaboration or interaction among individuals, indicating a limited demonstration of teamwork and communication. Given that economic analysis often requires collective problem-solving and the exchange of ideas to understand complex relationships and interdependencies, the absence of these elements suggests an insufficient emphasis on the role of interpersonal skills in addressing economic issues.
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Figure 8. AP9 – Supplemental TSA Yunit II, p. 9
Figure 8 addresses this limitation by promoting group discussions and collaborative analysis of supply-related scenarios, emphasizing the importance of communication and teamwork in economic inquiry.
In contrast, Figure 9 shows limited evidence of TS6 (Spirituality). The lack of enthusiasm and self-discipline suggests a gap in demonstrating reflective decision-making, which is essential in understanding how market equilibrium is achieved within economic contexts.
Figure 9 enables learners to enhance their self-discipline in making decisions that contribute to balancing market conditions. The accompanying processing questions encourage learners to cultivate enthusiasm while deepening their understanding that market equilibrium occurs when the quantity demanded equals the quantity supplied.


[image: ]
Figure 9. AP9 – Supplemental TSA Yunit II, p. 10
Figure 10 appears to demonstrate a gap in essential transversal skills necessary for learning Economics, particularly TS1 (Critical and Innovative Thinking) and TS4 (Interpersonal Skills). The scenario presented shows little evidence of learners engaging collaboratively or working together to tackle economic challenges. The activity mainly involved responding to questions based on a collage, which did not actively foster the development of critical thinking. Collaboration is especially important in Economics, as addressing complex issues often benefits from multiple perspectives and collective problem-solving. The lack of collaborative engagement in this Picture highlights a potential limitation in cultivating learners’ appreciation for cooperative approaches to understanding and analyzing economic situations.
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Figure 10. AP9 – Supplemental TSA Yunit II, p. 11
Figure 10 demonstrated a dynamic approach to TS1 (Critical and Innovative Thinking) and TS4 (Interpersonal Skills), as students engaged in discussions and cooperative tasks that mirrored real-market scenarios, highlighting the roles of consumers and producers. This activity effectively fostered problem-solving and critical thinking, illustrating the value of collaboration in understanding market structures and preparing learners for real-world economic complexities. However, TS3 (Information and Communication Technology) was notably absent, limiting the potential for a more engaging, tech-enhanced experience.
In contrast, Figure 11 addressed TS3 by requiring students to access online resources, watch a YouTube video, and analyze news items to understand the concept of price ceilings. This integration of technology provided an interactive means for students to grasp complex economic concepts.
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Figure 11. AP9 – Supplemental TSA Yunit II, p. 12
Figure 11 integrates technology by requiring learners to access digital resources, analyze videos, and interpret news related to price ceilings, thereby enhancing engagement and conceptual understanding.
The persistent absence of TS1 and TS4 in Quarter II suggests a systemic concern that extends beyond isolated lessons or activities. This pattern warrants closer examination of curriculum design, teacher preparation, and underlying educational philosophies to determine why these transversal skills are not being adequately addressed. It points to the need for more deliberate and explicit integration of activities that cultivate critical thinking and interpersonal skills across the entire module. Addressing this issue may involve reflective teaching practices, feedback from learners and peers, and the adoption of innovative pedagogical approaches. Targeted professional development can further support teachers in designing strategies that engage students meaningfully, while a collaborative culture among educators may facilitate the sharing of best practices and collective problem-solving to strengthen the integration of transversal skills in Araling Panlipunan 9.
3.2.3 Quarter III
The activities in each lesson were examined to identify transversal skills that were not reflected in the Araling Panlipunan 9 learner’s module. The lessons analyzed included: (1) Paikot na Daloy ng Ekonomiya; (2) Pambansang Kita; (3) Implasyon; (4) Patakarang Piskal; (5) Patakarang Pananalapi; and (6) Pag-iimpok at Pamumuhunan.
Figure 12 showed limited evidence of TS6 (Spirituality). The absence of enthusiasm and self-discipline suggests a constrained understanding of economic functions, particularly in valuing the flow of resources, goods, services, and money in relation to decision-making.
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Figure 12. AP9 – Supplemental TSA Yunit III, p. 13
Figure 12 enabled learners to strengthen self-discipline through informed budgeting decisions involving saving, spending, and investing. By examining the positive and negative economic effects of these choices, the activity fostered enthusiasm for the roles of primary economic sectors and deepened understanding of the circular flow of the economy.
Figure 13 inadequately highlighted TS1 (Critical and Innovative Thinking), TS2 (Global Citizenship), and TS4 (Interpersonal Skills). The lack of social interaction and global context limited recognition of the interconnected nature of economic systems. Interpersonal and global competencies are essential in Economics, where understanding national performance requires awareness of international linkages and diverse perspectives.
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Figure 13. AP9 – Supplemental TSA Yunit III, pp. 14–15
Figure 13 adopted a more comprehensive approach by integrating critical analysis, collaboration, and global awareness. Through situational analysis, learners engaged in economic discussions that reflected the interconnected and global dimensions of economic decision-making.
Picture 14 lacked emphasis on TS4 (Interpersonal Skills), as no communicative or collaborative engagement related to inflation concepts was evident. Effective communication is vital in Economics for articulating ideas, negotiating viewpoints, and solving complex problems.
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Figure 14. AP9 – Supplemental TSA Yunit III, p. 16
Figure 14 addressed this gap by highlighting interpersonal engagement through discussion and collaboration, reinforcing the role of communication in understanding inflation and economic processes.
Figure 15 fell short in representing TS2 (Global Citizenship) and TS4 (Interpersonal Skills). The absence of intercultural and environmental considerations limited learners’ awareness of the global and ecological implications of economic activities.
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Figure 15. AP9 – Supplemental TSA Yunit III, p. 17
Conversely, Figure 15 presented a more holistic perspective by encouraging consideration of cultural diversity and environmental sustainability, emphasizing the global dimensions of economic decision-making.
Figure 16 showed limited evidence of TS6 (Spirituality), particularly in promoting self-discipline related to managing money supply and supporting economic growth.
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Figure 16. AP9 – Supplemental TSA Yunit III, p. 18
Figure 16 incorporated TS6 by emphasizing responsible monetary management, price stability, and financial awareness. The activity supported learners’ preparedness for real-world financial situations and promoted responsible spending habits.
Figure 17 lacked clear representation of TS1 (Critical and Innovative Thinking) and TS4 (Interpersonal Skills), as collaborative problem-solving and reasoned decision-making were not evident. These skills are essential in Economics, where complex issues require analytical thinking and collective solutions.
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Figure 17. AP9 – Supplemental TSA Yunit III, p. 19
Figure 17 addressed these limitations by promoting group discussions and presentations that encouraged critical analysis and collaboration, aligning with the analytical and cooperative demands of Economics.
The findings highlight the need for a holistic educational approach that extends beyond content mastery to include critical, interpersonal, and global competencies. Identified gaps present opportunities for curriculum enhancement through innovative instructional strategies. Consistent with Bukoye (2021), well-designed instructional materials enhance teaching effectiveness and student performance. Supplemental transversal skills activities therefore make learning more practical, engaging, and meaningful while supporting lifelong skill development and self-actualization among Grade 9 learners.
Research further emphasizes the importance of instructional materials that develop intrapersonal skills such as self-awareness, emotional regulation, and motivation (Miller, 2025). These competencies support academic success and personal growth by fostering self-reflection and learner autonomy (Funa et al., 2021).
Moreover, materials that integrate intrapersonal skills contribute to learners’ holistic development by enhancing resilience, mental well-being, and goal-setting abilities (Sisto et al., 2019). By embedding these skills into instruction, educators create supportive learning environments that promote both academic achievement and emotional intelligence, equipping learners to navigate personal and academic challenges effectively (Laput & Oropa, 2025).
3.2.4 Quarter IV
The activities in each lesson were examined to identify transversal skills that were insufficiently reflected in the Araling Panlipunan 9 learner’s module. The lessons covered were: (1) Konsepto at Palatandaan ng Pambansang Kaunlaran; (2) Sektor ng Agrikultura; (3) Sektor ng Industriya; (4) Sektor ng Paglilingkod; (5) Impormal na Sektor; and (6) Kalakalang Panlabas.
Picture 18 showed limited integration of essential transversal skills, particularly TS4 (Interpersonal Skills). The activity did not provide evidence of collaboration, organized discussion, or presentation of economic concepts. In Economics, effective communication, organization, and teamwork are vital for analyzing data and addressing complex economic issues. The absence of these elements suggests limited preparation for the collaborative and interconnected nature of economic activities.
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Figure 18. AP9 – Supplemental TSA Yunit IV, p. 20
Figure 18 presented a more comprehensive approach by incorporating TS4. The analysis task encouraged collaboration through structured discussions and presentations, while also strengthening citizenship values such as mapanagutan, maalam, maabilidad, and makabansa. This aligns with the communicative and organizational skills required in economic analysis and collective problem-solving.
Figure 19 lacked representation of TS2 (Global Citizenship), as it did not reflect openness to diverse perspectives or intercultural understanding. Given the global interconnectedness of economic systems, respect for diversity and cultural awareness are essential components of economic education.
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Figure 19. AP9 – Supplemental TSA Yunit IV, p. 21
In contrast, Figure 19 integrated TS2 through an advocacy video campaign that emphasized respect for cultural diversity, particularly within the agricultural sector. This approach reinforced the importance of intercultural understanding in global economic interactions and decision-making.
Figure 20 showed limited integration of TS6 (Spirituality), with no clear indicators of self-discipline, perseverance, or intrinsic motivation. In the study of Economics, particularly within the industrial sector, these traits are necessary for sustained engagement with complex concepts.
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Figure 20. AP9 – Supplemental TSA Yunit IV, p. 22
Figure 20 addressed TS6 by highlighting self-discipline, enthusiasm, perseverance, and self-motivation through a tri-question chart. The activity supported focused learning and deeper understanding of industrial policies, fostering resilience and independent thinking.
Spirituality, understood as cultivating inner awareness and emotional balance, is often overlooked in teaching despite its importance to self-care and ethical decision-making (Wilner, 2014). From a positive psychology perspective, spirituality reflects connectedness and purpose, guiding learners to value and manage resources responsibly (Bożek et al., 2020).
Figure 21 lacked evidence of TS2, particularly in communication, self-discipline, and respect for diversity. These omissions limit learners’ ability to engage effectively with economic concepts that require global awareness and interpersonal competence.
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Figure 21. AP9 – Supplemental TSA Yunit IV, p. 23
Figure 21 incorporated TS2 through a job interview simulation that emphasized communication, discipline, and respect for diverse perspectives. This activity aligned with the practical and collaborative demands of economic decision-making.
Figure 22 insufficiently reflected TS1 (Critical and Innovative Thinking) and TS2. The absence of analytical and global perspectives limited learners’ engagement with complex issues such as the underground economy.
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Figure 22. AP9 – Supplemental TSA Yunit IV, p. 24
Figure 22 addressed these gaps by promoting critical analysis, innovative problem-solving, and intercultural awareness through a law-making task. This approach supported deeper understanding of economic issues within a global context.
Figure 23 lacked evidence of TS3 (ICT) and TS6, with no visible use of technology or development of self-discipline and perseverance in understanding export and import concepts.
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Figure 23. AP9 – Supplemental TSA Yunit IV, p. 25
Figure 23 strengthened self-discipline by engaging learners in entrepreneurial decision-making that emphasized the promotion of quality local products as competitive alternatives to imports.
The recurring gaps in transversal skills across activities necessitated the development of Supplemental Transversal Skills Activities (TSAs). These activities intentionally integrate all transversal skills to create a more authentic, immersive, and application-oriented learning environment. By engaging learners in real-world problem scenarios, the TSAs enhance problem-solving, critical thinking, and the practical application of economic concepts.
Consistent with Kadzera (2006), instructional materials that stimulate learning improve engagement and understanding. While transversal skills are present in the existing learner’s module, most activities insufficiently develop these competencies, underscoring the need for supplemental materials.
Documentary analysis further confirmed teachers’ recognition of the need for TSAs to support critical thinking, communication, global citizenship, and appreciation of Economics. Studies affirm that transversal skills—such as collaboration, creativity, adaptability, and resilience—are essential for preparing learners for the demands of the 21st century (Goggin et al., 2019; Guerra-Macías & Tobón, 2024; Laguna-Sánchez et al., 2020; Belchior-Rocha et al., 2022).

The developed TSAs target six transversal skill domains: (1) Critical and Innovative Thinking; (2) Global Citizenship; (3) Information and Communication Technology; (4) Interpersonal Skills; (5) Intrapersonal Skills; and (6) Spirituality. These activities are aligned with UNESCO’s advocacy for skills empowerment and are based on all four quarters of the Araling Panlipunan 9 learner’s module issued by the Department of Education.
Each TSA includes a title, MELC-aligned competencies, objectives grounded in Bloom’s taxonomy, guided activities, rubrics where applicable, answer keys, and references. Organized into four units corresponding to the course structure, the TSAs aim to enrich learning, promote transferable skills, and support learners’ holistic development.
3.3 Validity and Acceptability of Supplemental Transversal Skills Activities for Araling Panlipunan 9
The content validity of the Supplemental Transversal Skills Activities (TSAs) was established through expert evaluation involving learning resource content validators, an Economics professor from a Higher Education Institution (HEI), and a visual graphics design specialist. Overall, the supplemental activities were rated highly valid, obtaining an overall mean of 3.95, indicating that all established criteria were satisfactorily met.
3.3.1 Objective
Table 1 The table presents the validity of the Transversal Skills Activities (TSAs) in terms of their objectives. The results indicate that the objectives were generally rated as Highly Valid (HV), with a composite mean of 3.95 across the twenty-three (23) learning activities. This suggests that the objectives are clearly stated, measurable, learner-centered, and appropriately focused on the domains of knowledge, attitudes, and skills.
Table 1. Mean Rating of TSA in terms of objectives.
	[bookmark: _Hlk160258445]Criteria
	
	Mean
Rating
	Descriptive
Interpretation

	A. Objectives

	The objectives of the TSAs are:
	
	
	

	1. clearly stated and measurable.
	
	4.00
	HV

	2. consistent with the topics/skills found in the AP 9 Curriculum Guide.
	
	4.00
	HV

	3. focused on knowledge, attitude, and skills development
	
	3.80
	HV

	4. well defined, organized, and learner-centered
	
	4.00
	HV

	Composite Mean
	
	3.95
	HV


Legend:	Range of Means	Descriptive Interpretation (DI)
		3.41 – 4.00		Highly Valid (HV)
		2.61 – 3.40		Moderately Valid (MV)
		1.81 – 2.60		Slightly Valid (SV)
		1.00 – 1.80		Not Valid (NV)
These results support Orr et al. (2022) assertion that learning objectives should clearly describe the expected learner performance rather than instructional processes. Well-written objectives provide direction for instructional design and activity development (Phothongsunan, 2024). Thus, the high rating underscores the importance of clearly articulated objectives in determining the effectiveness of learning materials.
3.3.2 Content
Table 2 presents the results of expert validation regarding the content of the developed TSAs. The findings indicate that the activities are highly valid, with a composite mean of 3.94. This suggests that the activities are relevant to real-life situations, appropriate to students’ developmental levels, free from bias, and supportive of desirable values and transversal skills.
Table 2. Mean Rating of TSA in terms of content.
	[bookmark: _Hlk160258599]Criteria
	
	Mean
Rating
	Descriptive
Interpretation

	B. Content

	The activities are:
	
	
	

	1. relevant to real-life situations that makes it more engaging, interesting, and understandable.
	
	4.00
	HV

	2. suitable to the student's level of development.
	
	4.00
	HV

	3. focused on development of higher cognitive skills such as critical thinking, creativity, learning by doing, inquiry, problem solving, etc.
	
	4.00
	HV

	4. free of ideological, cultural, religious, racial, and gender biases and prejudices.
	
	3.60
	HV

	5. supported with the development of desirable values and traits such as:
	
	
	

	a. Pride in being a Filipino
	
	4.00
	HV

	b. Scientific attitude and reasoning
	
	3.60
	HV

	c. Desire for excellence
	
	4.00
	HV

	d. Love for country
	
	4.00
	HV

	e. Helpfulness/Teamwork/ Cooperation
	
	4.00
	HV

	f. Unity
	
	3.80
	HV

	g. Desire to learn new things
	
	4.00
	HV

	h. Honesty and trustworthiness
	
	4.00
	HV

	i. Ability to know right from wrong
	
	4.00
	HV

	j. Respect
	
	4.00
	HV

	k. Critical and Creative Thinking
	
	4.00
	HV

	l. Productive Work
	
	4.00
	HV

	6. fit for the development of Transversal Skills
	
	4.00
	HV

	Composite Mean
	
	3.94
	HV


Legend:	Range of Means	Descriptive Interpretation (DI)
		3.41 – 4.00		Highly Valid (HV)
		2.61 – 3.40		Moderately Valid (MV)
		1.81 – 2.60		Slightly Valid (SV)
		1.00 – 1.80		Not Valid (NV)

Consistent with Organization for Economic Co-operation and Development [OECD] (2018), effective learning activities should be responsive to learners’ needs and equip them with skills necessary for productive participation in society. The results affirm that the TSAs promote higher-order thinking, values formation, and skills development aligned with the goals of Araling Panlipunan 9.
3.3.3 Instructional Qualities
Table 3 shows that the instructional qualities of the developed TSAs were rated highly valid, with a composite mean of 3.97. This indicates that the materials achieved their intended purpose, used appropriate language, sustained learner interest, employed well-organized visuals, and complied with social content guidelines.
Table 3.  Mean Rating of TSA in terms of instructional qualities
	[bookmark: _Hlk160259329]Criteria
	
	Mean
Rating
	Descriptive
Interpretation

	C. Instructional Qualities

	The material:
	
	
	

	1. achieves its defined purpose.
	
	4.00
	HV

	2. is accurate and up to date
	
	3.80
	HV

	3. uses language that is appropriate to target user level.
	
	4.00
	HV

	4. arouses interest and sustain attention
	
	4.00
	HV

	5. has clear organize used of images/ photos, graphics, and illustrations
	
	4.00
	HV

	6. is compliant with social content guidelines.
	
	4.00
	HV

	Composite Mean
	
	3.97
	HV


Legend:	Range of Means	Descriptive Interpretation (DI)
		3.41 – 4.00		Highly Valid (HV)
		2.61 – 3.40		Moderately Valid (MV)
		1.81 – 2.60		Slightly Valid (SV)
		1.00 – 1.80		Not Valid (NV)
These findings align with Belisario and Paglinawan (2025), who emphasized that instructional materials must be carefully planned, organized, and utilized to maximize learning outcomes. Proper selection and organization of content ensure both depth and breadth of learning, thereby enhancing instructional effectiveness.
3.3.4 Overall Validity of the Developed Supplemental Transversal Skills Activities (TSAs)
Table 4 presents the summary of the validation results for the developed Supplemental Transversal Skills Activities (TSAs). The materials were rated highly valid across all criteria, obtaining mean scores of 3.95 for objectives, 3.94 for content, and 3.97 for instructional qualities. These findings resulted in an overall composite mean of 3.95, which was interpreted by the panel of experts as highly valid.
Table 4. Overall validity of the Developed Supplemental TSAs.
	Criteria
	
	Mean
Rating
	Descriptive
Interpretation

	A. Objectives
	
	3.95
	HV

	B. Content (
i
)
	
	3.94
	HV

	C. Instructional Qualities
	
	3.97
	HV

	Over-all Mean
	
	3.95
	HV


Legend:	Range of Means	Descriptive Interpretation (DI)
		3.41 – 4.00		Highly Valid (HV)
		2.61 – 3.40		Moderately Valid (MV)
		1.81 – 2.60		Slightly Valid (SV)
		1.00 – 1.80		Not Valid (NV)
Overall, the results indicate that the developed TSAs possess the essential qualities of an acceptable and effective curriculum support material for Araling Panlipunan 9. The consistently high ratings across the three criteria affirm the soundness of the objectives, the relevance and appropriateness of the content, and the effectiveness of the instructional qualities. In addition, the validators provided significant comments, suggestions, and recommendations to further refine and enhance the strategic intervention materials.
“Good content and organized. The author uses graphics that catches the attention of the reader.” – Evaluator A
“The Supplemental Transversal Skills Activities (TSAs) for Araling Panlipunan 9 is relevant to the intended learning outcomes and it focuses on the knowledge, skills, and abilities appropriate to the grade level.” – Evaluator 3.

4. Conclusion

This study examined the extent to which transversal skills are embedded in the Araling Panlipunan 9 Learner’s Module and developed Supplemental Transversal Skills Activities (TSAs) to address identified gaps. The document analysis revealed that while transversal skills are present across all four quarters of the module, their integration is uneven. Skills such as Global Citizenship (TS2), Information and Communication Technology (TS3), Intrapersonal Skills (TS5), and Spirituality (TS6) were more frequently observed, whereas Critical and Innovative Thinking (TS1) and Interpersonal Skills (TS4) were inconsistently represented, particularly in Quarter II and in selected lessons across other quarters. These findings indicate that, although Araling Panlipunan 9 inherently supports holistic learning, the existing activities do not always provide sufficient opportunities for higher-order thinking, collaboration, and meaningful social interaction.
In response, the study developed a set of Supplemental Transversal Skills Activities designed to intentionally and systematically integrate six key transversal skills: critical and innovative thinking, global citizenship, ICT, interpersonal skills, intrapersonal skills, and spirituality. The TSAs were aligned with the Most Essential Learning Competencies (MELCs), grounded in Bloom’s taxonomy, and contextualized within real-life economic situations to promote authentic learning. Expert validation results demonstrated that the developed TSAs were highly valid in terms of objectives, content, and instructional qualities, with an overall mean rating of 3.95. These results affirm that the TSAs are appropriate, relevant, and instructionally sound as curriculum support materials for Araling Panlipunan 9.
Overall, the study concludes that strengthening the integration of transversal skills through well-designed supplemental activities can significantly enhance the teaching and learning of Economics in Araling Panlipunan 9. By deliberately embedding these skills, the TSAs contribute to learners’ holistic development, better preparing them to think critically, collaborate effectively, use technology responsibly, and engage meaningfully with real-world economic and social issues. The findings underscore the importance of curriculum enrichment initiatives that go beyond content mastery and support the broader goals of 21st-century education.
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Definitions
To facilitate a clearer understanding of the study, the following terms are defined according to their usage in this research:
Araling Panlipunan 9. A social science subject that focuses on developing learners’ understanding of microeconomics and macroeconomics, enabling them to apply concepts to real-life situations through creativity, critical thinking, problem-solving, and decision-making.
Learners’ Module. A systematically organized set of instructional contents aligned with the topics and Most Essential Learning Competencies (MELCs) prescribed by the Department of Education for Araling Panlipunan 9 (Economics).
Supplemental Transversal Skills Activities (TSAs). Instructional support materials designed to assist Grade 9 Economics teachers in enhancing learners’ knowledge, skills, and attitudes by promoting critical and creative thinking, initiative-taking, problem-solving, digital tool use, and collaboration.
Transversal Skills. A set of twenty-first-century skills and learning domains that support holistic learner development and are often not directly measured through traditional assessments.
TS1 – Critical and Innovative Thinking. The ability to analyze and evaluate ideas while reflecting throughout the learning process.
TS2 – Global Citizenship. A broad concept encompassing the social, political, environmental, and economic actions of individuals and communities with a global perspective.
TS3 – Information and Communication Technology. A range of technological tools and resources are used to create, store, share, exchange, and communicate information.
TS4 – Interpersonal Skills. Personal attributes and behaviors demonstrated during social interactions with others.
TS5 – Intrapersonal Skills. Internal self-communication involves self-awareness, reflection, and understanding of one’s inner processes.
TS6 – Spirituality. The recognition of a sense or belief in something greater than oneself, reflecting the understanding that human existence extends beyond sensory experience.
Validity. The degree to which the developed Supplemental Transversal Skills Activities for Araling Pan Lipunan 9 are appropriate and acceptable based on the following criteria:
Objectives. The specific, outcomes-based learning targets of the material.
Content. The activities included in the material that integrate transversal skills.
Instructional Qualities. The features of the material, including design, content organization, teaching methods, procedures, and expected integration of information and communication technology.
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Suriin ang bawat aytem sa una at ikalawang kolum. Pagpasyahan kung ano
ang pipiliin mo sa Option A at B. Isulat sa ikationg kolum ang iyong desisyon.

[ optonA T  optionB ]
1. Magte-text Tatawag sa Ie\epono

2. Maglalakad sa Sasakay sa pagpasok sa

pagpasok sa paaralan _| paaralan

Dahilan

3. Kakain ng kanin | Kakain ng tinapay

4. Supot na plastic | Supot na papel

5. Gaganit ng lapis Gagamit ng ballpen

Pamprosesong Tanong:

1. Ano-ano ang naging batayan mo sa ginawang pagpili?

2. Maaar bang magbago ang iyong desisyon sa hinaharap? Bakit?
3. Magkapareho ba ang iyong sagot sa iyong mga kamag-aral? Ano sa palagay

mo ang dahilan ng pagkakaiba o pagkakatulad nito?
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Gawain 2: PICTURE ANALYSIS

Suriin ang larawan sa ibaba at bigyan ito ng sariling interpretasyon.

Pamprosesong Tanong:

1. Ano ang nakikita mo sa larawan?
2. Ano ang ipinahiniwatig nito?
3. Bakit ito nagaganap?
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Gawain 4: KAILANGAN O KAGUSTUHAN

Isulat ang salitang GUSTO kofkong/ng 0 KAILANGAN ko/kong/ng.

©

doeaNoas

pumunta sa party

kumain ng prutas at guiay upang manatiing malakas ang aking,
Katawan

magbubukas ng savings account sa isang matatag na bangko
para sa aking kinabukasan

lumipat sa magandang bahay na may aircon

uminom ng tubig pagkatapos kumain

mamahaling relo

telabisyon

kumain ng pizza

maglaro ng video game

magsuot ng maayos na damit

Pamprosesong Tanong:

runa

Ano ang pagkakaiba ng pangangailangan at kagustuhan?

Kailan nagiging pangangailangan ang isang kagustuhan? Bakit?

Ano ang pagkakaiba ng iyong sagot at ng fyong kamag-aral?

Maaari bang maging kagustuhan ang isang pangangailangan? Patunayan.
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Gawain 4: TANONG AT SAGOT

Punan ang kahon sa kaliwa ng apat na pangunahing katanungang pang-
ekonomiko batay samga ibinigay na halimbawa sa kanang bahagi nito.

» Palay, mais, kotse, o computer

» Tradisyonal na paraan o paggamit ng
teknolohiya

» Mamamayan sa loob o labas ng bansa

» 500 kilong bigas 0 200 metrong tela
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‘Gawain 1: PAGBILHAN POL

Ipagpalagay na mayroon kang Php500.00 at may pagkakataon kang buniing
batibang pagkain. Ain sa mga pagkain sa ibaba ang iyong bibiin?

Pamprosesong Tanong:

1. Ano-anong mga pagkain ang iyong bibilhin?
2. Ano ang iyong naging batayan sa pinili mong pagkain?
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Pamprosesong Tanong:

1. Nahirapan ka ba sa pag-iisip ng mga input o sangkap na kallangan para sa
output? Bakit?

2. Saiyong palagay. ano ang ugnayan ng mga sangkap na nasa kahon ng input
at ang larawan na nasa kahon ng output?

3. Ano ang katawagan sa proseso na nag-uugnay sa kahon ng input at sa kahon
ng output?
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Gawain 9: DEMAND UP, DEMAND DOWN!

Ipakita ang pagbabagong magaganap sa demand para sa isang produklo
batay sa mga pagbabago ng sumusunod na salk.Isulatsa patlang ang f kung tataas
ang demand at | kung bababa ang demand.

___ 1. Bandwagon effect, mabils na pagdami ng populasyon (potensyal na
demand)

2. Paglaki ng kita (nakatuon sa normal goods)
3. Pagbaba ng kita (nakatuon sa inferior goods)
4. Pagiging lipas sa us0 ng isang produklo
5. Inaasahan ng mga mamimili na tataas ang presyo
6. Pagbaba ng presyo ng produktong komplementaryo
7. Pagtaas ng presyo ng produkiong pamalit
8. Inaasahan ng mga mamimili na bababa ang presyo
9. Pagtaas ng presyo ng produktong komplementaryo
10.Pagbaba ng presyo ng produkiong pamalit
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Gawain 1: THREE PICS: ONE WORD

Kompletuhin ang word puzzle ng bawat susuriing larawan. Matapos nito ay
pag-ugnay-ugnayin ang inilalahad ng bawat larawan upang mabuo ang hinihinging
konsepto. Pumili ng mga letra upang mabuo ang salita o konsepto.

(KONSEPTO)

A= 5] [

Pamprosesong Tanong:

1. Ano-ano ang salitang nabuo mula sa mga larawan?
2. Anong konsepto ang mabubuo mo batay sa mga larawan?
3. Paano mo maiuugnay ang mabubuong konsepto sa mga prodyuser?
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Gawain 2: RETWEET.... BARGAIN

Gamitang speech balloon saibaba, magbahagi ng ilan saiyong mga karanasan
ukol sa pagbili ng produkto o serbisyo at pakikipagtawaran sa presyo ng mga ito.

Pamprosesong Tanong:

1. Sa tingin mo, bakit pumayag ang prodyuser na ibigay ang produkto sa nais
mong presyo at dami?
2. Bakit ka naman pumayag sa nais din niyang presyo at dami?
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Gawain 2: PICTURE PERFECT: PIC-COLLAGE

Unawain, suriin, at sagutin ang sumusunod na larawan gamit ang mga
pamprosesong tanong na nasa ibaba.

Pinghunan: hphicrsadcom i e o sr i stores iyl shok pny taces, Reiersd o
Roueaer 201 ey et e ek ke e Tobveon Nt T 20N GO ed
i o’ Reurovsd o Hovamoe 7 914 iy impostood comrecipes hascocrars kRt o Novoroe 7.
S0TL st g contansupiosd 01403 ooy 55 Reeraves s Novemoer T 2014 i e ot
a1y Retrecedon Hovebe 914 1S g ok TE KA S s oo o oA s
s ek omsc oS AP AL ek

e Simale e oAb A 835
2N U S 2512528 353 odumed o 252 <ot 253 SO0 252 1 252F s

s copiak o e pohesters Ste 1 AT o SUgLSE 542008 ety B3SO I5421 Rereed s
eSS0t ARt o o 01 o s 3 et o N

Pamprosesong Tanong:

1. Ano ang ipinapakita ng mga larawan?

2. Ano ang naging batayan mo upang matukoy ang konseptong ipinahahatid
ng mga larawan?

Alin sa mga larawang ito ang madalas kang nagkakaroon ng ugnayan?
Bakit?

3
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Gawain 4:

Sagutin ang discussion web chart at ang mga pamprosesong tanong na nasa

ibaba batay sa tekstong iyong nabasa.

osAN

Pamprosesong Tanong:

MAHALAGA BA
ANG PAPEL NG
PAMAHALAAN SA
PAMILIHAN?

KONGKLUSYON

EKS-TO-INFORM - DISCUSSION WEB CHART

oA

Sapsghal

1. Bakit mahalaga ang pamahalaan sa isang bansa?
2. Paano nagkakaroon ng bahagi ang pamahalaan sa pamiihan?
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Gawain 5: SURIIN AT UNAWAIN
Upang higit na maunawaan ang binasang teks

to, masdang mabuti ang mga

bagay na makikita sa dayagram sa kabilang pahina. Tukuyin at isulat s loob ng kahon
kung anong seklor ang ipinapakita sa dayagram. Pagkatapos ng pagsasagawa ng

pagsusuri ay maaari mo nang sagutan ang mga pampr

Kita sa pagluluwas (export

rosesong tanong

Gastos sa pag-aangkat (imporf)

roegss
PAMILHAN NG | #————
—— LAt [ ————
[e— e D R ]
Bt |t siometeghed |
] “oingios e
o0 d
ool — —
(] sy g € T
o
+ sumioi g
| produktibong PAMIUHAN NG Paggawa,
| ol SALK NG i
' sropuksivon | +—————
: o
' tubo o interes. i
F A, i S

)

Pamumuhanan

Pamprosesong Tanong:
1. Ano ang ipinapakita sa paikot na daloy?

Pagimpok

2. Papaanong nagkakaroon ng ugnayan ang iba't ibang sektor ng ekonomiya?

Ipaliwanag.
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Gawain 4: GNI at GDP

Matapos basahin ang teksto, punan ng tamang datos ang Venn Diagram na
nasa ibaba. tala ang pagkakaiba ng GNI at GDP. Pagkatapos ay isulat sa gitnang
banagi ang pagkakahalintulad ng dalawa.

Pamprosesong mga Tanong:
1. Batay sa nabuong Venn diagram, papaano naiba ang Gross NationalIncorme sa
Gross Domestic Product?
2. Bakit kailangang sukatin ang economic performance ng isang bansa?
3. Bakit may mga gawaing hindi kabilang sa pagsukat ng GNI at GDP?
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Gawain 9: MAG-SURVEY TAYO

Magsagawa ng sarbey sa mga mag-aaral sa lkaapat na Taon tungkol sa mga
posibleng maiaambag ng isang mag-aaral upang makontrolmapangasiwaan ang
pagtaas ng presyo ng mga bilhin. Gamit ang mga sitwasyon na nakalista sa ibaba,
sasabihan ang mga mag-aaral na pagsunod-sunurin ang mga ito ayon sa kanilang
pananaw at paniniwala mula sa pinakauna hanggang sa pinakahuli. Isulat ang bilang
na 1 bilang una na susundan ng 2, 3 hanggang sa pinakahuling bilang.Gumawa ng
ulat tungkol sa nakalap na impormasyon
____pag-iimpok sa natirang baon
___pag-aayos ng lumang gamit upang muling magamit
____pagkukumpuni ng mga sirang kasangkapan sa paaralan at sa tahanan
"~ iwasan ang pag-aaksaya ng koryente sa tahanan maging sa paaralan
____matutong magbadyet
____pagnanais na makabili ng maramihang bilang ng produkto
___pagsasaayos ng prayoridad sa paggastos
____pagbili ng mga produktong gawang Pilipino
" paglalaan ng tamang oras sa paggamit ng kompyuter atiba pang gadyet
____pagnanasa na makapagtabi sa bahay ng maraming dayuhang salapi
_____Maayos na paggamit samga pampublikong pasilidad
ibapa

Pamprosesong Tanong:

1. Ano ang naging pangkalaatang resulta ng nakalap na impormasyon?

2. Balay sa nakuhang impormasyon, masasabi mo bang bukas ang isipan
ng mga mag-aaral na makatulong sa paglutas ng suliranin ng implasyon?
Pangatwiranan.

3. Paano tinanggap ng mga mag-aaral ang mga mungkahing paraan upang
makatulong at makapag-ambag sa paglutas ng sulianin ng implasyon?
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Gawain 4: ALIN ANG MAGKASAMA

Tukuyin kung expansionary o contractionary fiscal ang mga patakaran na
nasa loob ng kahon. Ihanay ang mga ito ayon sa dalawang polisiya sa ibaba ng
kahon. Talakayin ang naging gawain.

Pagbaba ng singil sa buwis
Pagdaragdag ng gastusin ng pamahalaan
Pagtaas ng kabuuang demand

Pagbaba ng kabuuang demand

Pagtaas ng singil ng buwis

Pagbaba ng gastusin ng pamahalaan

Pagdaragdag ng supply ng salapi
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Gawain 2: BALITA NGA!
Pag-aralan ang titulo ng balita at sagutan ang pamprosesong tanong.

Usapin tungkol sa Pananalapi at Pagpapalago ng pera,
Dapat na Ituro raw sa mga Kabataan

December 25. 2012 6:46pm
Pinagkunan:hitp:thwww.gmanetwork.cominewsistory/287676/ulatfilipino/balitangpinoy/usapin-tungkol-sa-pananalapi-at
pagpapalago-ng-pera-dapat-na-ituro-raw-sa-mga-kabataan retrieved on January 14, 2015

Pamprosesong Tanong:
1. Ano ang mensahe na unang pumasok sa iyong isipan ng mabasa ang
titulo?
2. Sa iyong palagay, sino ang higit na makikinabang sa kaalaman na
matatamo ng mag-aaral tungkol sa impormasyon na ipinababatid ng titulo?
Patunayan.
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Gawain 6: LOGO...LOGO

Tukuyin ang ginagampanan attungkuiin ng sumusunod nalogosa institusyong
iin ang kabilang sa bangko at hindi bangk

ﬁ ‘ ﬁ METROBANK

LANDBANK

P

Pinagunany M i imogestcck coibank-cana Banasp i i magestoc comark £comiap. Pt magesiock

combankmelchanasp p IwNmaESck oy gSesy D MBgESIEK A SSSa8. 1D N aQESockcom
Eag-0i v magestockconl cooperaie erieved o August 11, 014

BANGKO HINDI BANGKO

Pamprosesong Tanong:

. Paano nagkakaiba ang bangko at di-bangko bilang institusyong pananalapi?

. Bakit itinuturing na mahalaga ang papel na ginagampanan ng mga institusyon
ng pananalapi sa lipunan?
Ano sa mga insttusyon na ito ang pinupuntahan ng inyong inyong pamilya
upang makipagtransaksiyon? [paliwanag
Gaano kalaki ang naitutulong sa iyo at sa iba pang mamamayan ng mga
institusyon na ito? Pangatwiranan.
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Gawain 14: AKO BILANG MAG- AARAL

Sagutin ang sumusunod na tanong gamit ang mga konseptong iyong natutuhan

mula sa
1

inasang teksto.

Datapwat seryoso ang pamahalaan na labanan ang korapsyon, patuloy pa
rin ang maling paggasta ng kaban ng bayan. Bilang isang mapanagutang
mag- aaral, paano ka makatutulong upang masugpo ito?

Maraming tao na ang nagpatunay na hindi hadlang ang kahirapan upang
magtagumpay sa kahit anumang negosyo. llan sa mga ito sina Lucio Tan.
Henry Sy. at Manny Villar. Bilang isang maabilidad na mag-aaral, paano ka
makapag-aambag sa ekonomiya ng bansa kahit sa maliit na pamamaraan?

Maliban sa mga nabanggit na halimbawa, paano mo ipinakikita ang iyong
pagiging makabansa?

Ang pagboto ay isang obligasyon ng mga mamamayan ng bansa. Hindi
natatapos sa pagboto ang obligasyong ito. Kinakailangang makilahok ang
bawat isa sa mga proyektong pangkaunlaran. Bilang isang mag- aaral,
paano mo ginagamit ang iyong pagiging maalam sa pagpili ng mga pinuno
at pakikilahok sa mga gawaing pampaaralan at pampamayanan?
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GAWAIN 5: Larawan! Kilalanin!

Batay sa yong binasa,isuat ang bahaging ginagampanan ng bawat gawaing
nakapaloob sa seklor ng agrikuitura

Pamprososong Tanong:

1. Ano-ano ang bumubuo sa sektorng agrikultura?
Paano nakatutong ang sektor ng agrkulura sa pamumunay g 120 sa
Komunidad?

3.Sa iyong palagay, sapal ba ang naituluiong 0 paglugon ng sektor ng
‘agrkuitura sa mga pangangailangan ng maraming Pilpino? Bakit?

4. lugnay ang papel g sekto ng agrikultura sa pagkakamit g kaunlaran ng
bansa.
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Pamprosesong Tanong:

1. Anoang g sabh g sekor g paglingd?

2. Isaisahnang bumubuo s sekor g paghcd.

3. Sumasang-ayn ka bang ang maaking blang g sefor g oglinghad
53 bansa  masarng sang nciasyon 1 kaunlaran g ehonomys?
Pangawanan
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Gawain 2: PHOTO-BUCKET

Suriin ang photo-bucket na nasa ibaba at sagutin ang Pamprosesong Tanong:

Novomber7, 2014
Pamprosesong Tanong:

1. Patungkol saan ang mgalarawan?

2. Saang lugar mo madalas makikita ang mga ganitong sitwasyon?

3. Paano mo maiuugnay ang mga larawang ito sa ekonomiya at pamumuhay
ng mga tao?
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Gawain 6: IMPORT 0 EXPORT: I-VENN DIAGRAM MO!

Basahin at unawain ang teksto tungkol sa kalakalang panlabas ng Pilipinas.
Layunin ng gawaing na ito na masuri mo ang mahahalagang datos o impormasyon
tungkol sa kalakalang panlabas ng Pilipinas. Pagkatapos ay sagutin mo ang mga
pamprosesong tanong at punan ang Vienn diagram.

Mahahalagang Datos.

Mahahalagang Datos

PAGKAKAIBA _|——

PAGKAKATULAD

Pamprosesong Tanong:
1. Tungkol saan ang tekstong iyong binasa?
2. Paano mo ilalarawan ang takbo ng kalakalang paniabas ng Pilipinas?
3. Batay sa datos na inilahad ng teksto, pagkomparahin ang export at
import ng ating bansa sa pamamagitan ng paglalahad ng mahahalagang
impormasyon.
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Suriin mo kung paano nagsasagawa ng desisyong pang-Ekonomiks ang iyong
pamilya. Magbigay ka ng isang pangunahing suliraning pang-ekonomiya na naranasan o
nararanasan ng inyong pamilya. Pagkatapos ay isipin mo kung paano ang solusyong
isinagawa ng iyong mga magulang. Kung ikaw ang nasa kalagayan nila, ganoon din ba
ang iyong gagawin? Ano ang maimumungkahi mo? Isulat mo ang iyong pagsusuri sa
talahanayan.

Di ka ba sang-
ayon? Ano ang
maimumungkahi

Suliraning Desisyon ng Sang-ayon ka ba?
pang- magulang
ekonomiya
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Magbigay ng mga pamamaraan upang magkaroon ng solusyon ang suliranin
sakakapusan o mapamahalaan ng maayos ang likas na yaman ng bansa. Isulat
sa angkop na espayong nakalaan ang sagot.
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Bumuo ng sariling pamantayan sa pagpili ng mga pangangailangan batay sa hirarkiya ni
Abraham Harold Maslow. Tlahad ang mga ito sa espayong nakalaan at sagutin ang
pamprosesong tanong.

el ]
Lo,

Paano mo makakamit ang pinakamataas na antas ng pangangailangan?
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Mag-isip at magplano ng sariling negosyo na gusto mong ipatayo. Sa pagsagot, gawing
batayan ang anim na katanungang pang-ekonomiko.

[Pangalan ng Negosyo

|Anong produkto at serbisyo ang gagawin?

IPapaano gagawin ang naturang produkto?

[Para kanino gagawin ang mga produkto at
lserbisyo?

(Gaano karami ang gagawing produkto at
iserbisyo?

Kailan gagawin ang produkto at serbisyo?|

ISaan gagawin ang produkto at serbisyo?
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Patunayan na ikaw ay isang matalinong mamimili sa pamamagitan ng pagpapaliwanag
batay sa iyong karanasan sa sumusunod na mga pamantayan.

Mapanuri

May Alternatibo

Sumusunod sa bady

Hindi nagpapanic-buying

Hindinagpapadla sa anunsyo
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Tukuyin ang produktong tiyak na nanggaling sa iyong lugar (One Town One Product o
OTOP). Maaaring magsaliksik at magtanong sa mga may sapat na kaalaman sa produktong
napili upang maipaliwanag ng mabuti ang input, process, at output ng produktong tinukoy
mo upang mapabuti ang pagpapahalaga sa mga salik na Kailangang isaalang-alang sa
produksiyon. Gawing gabay sa pagsagot ang outline na nasa ibaba.

Lungsod/ Probinsiya

INPUT (HILAW NA PROSESO OUTPUT (OTOP)
SANGKAP)
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Gamit ang demand function na, Qd=400-5P, buoin ang demand schedule. Ipakita
ang paraan ng pagkompyut at pagkatapos ay gawan ng demand curve sa susunod
na pahina.
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Paraan ng pagkompyut:

GRAPH:
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Suriin ang sumusunod na mga situwasyon upang maipaliwanag ang iyong desisyon.

SITUWASYON 1: Mayroon kang sari-sari store at marami kang nakatabing de lata na
nabili mo lamang nang mura. Makalipas ang ilang araw, tumaas ang presyo nito. Ano ang
gagawin mo?

SITUWASYON 2: Tumaas ang gastos sa produksiyon dulot ng pagtaas ng halaga ng
mga materyales. Hindi ka makapagtaas ng presyo sapagkat baka marami ang hindi na
bumili sa iyo. Ano ang dapat mong gawin?

SITUWASYON 3: Maraming balakid na kakaharapin ang iyong negosyo. Ilan dito ang
banta ng kalamidad at krisis sa kabuhayan at sa ekonomiya. Paano mo mapatatatag ang
iyong negosyo?
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Batay sa nasuring ilustrasyon na nasa ibaba, sagutin ang sumusunod na mga pamprosesong
tanong upang maipahayag ang damdamin sa kahalagahan ng pagkakaroon ng balanseng
pamilihan.

Pamprosesong Tanong:

a. Ano ang kaisipang ipinahihiwatig ng lustrasyon? Ipaliwanag.

b, Paano ka makatutulong upang maging balanse ang pamilihan?
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Gumawa ng Poster Slogan na nagpakikita ng kaganapan sa pamilihan. Isagawa
ito ng pangkatan, at ilagay ang awtput sa 1/8 illustration board.

RUBRIK SA PAGMAMARKA NG POSTER SLOGAN

Nilalaman 5 puntos
pimtamna
Kaangkupan ng Konsepto 5 puntos
Pinamtaas
Pagkamapanlikha (Originality) | 5 puntos
Pinamaass
Pagkamalikhain (Creativity) 5 puntos
v
Kabuong Presentasyon 5 puntos
pinbamatss
Kabuoang Puntos: | 25
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Access sa susuriing balita: https:/www.youtube.com/watch?v=uloeGAbx1go

5

Panoorin ang balita patungkol sa pagpapatupad ng price ceiling sa
bigas. Habang pinapancod mo ito, itala ang mga mahahalagang
Konsepto na makatutulong upang makagawa ng buod. Pagkatapos ay
ibahagi rin ang reaksyon tungkol dito. Gamiting gabay sa pagsagot ang
outline na nasa ibaba.

BUOD:

REAKSYON:
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Punan ang positibo at negatibong epekto ng bukas na ekonomiya at saradong ekonomiya
sa talahanayan.

POSITIBO NEGATIBO

BUKAS NA
EKONOMIYA

SARADONG
EKONOMIYA
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Tanungin ang mga magulang tungkol sa kinikita at gastusin sa loob ng isang buwan. Isulat
sa talaan at sagutin ang mga tanong na nasa kabilang pahina.

Pinagmulan ng Kita Kita
+_Suweldo
«_Iba pang Kita
Kabuoang kita:
Gastusin sa Isang buwan Halaga

«Pagkain
«Pamasahe
«_Koryente
© Gastusin ng anak sa

paaralan
o Ibapa:

Kabuoang Gastusin:
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. Ano ang masasabi mo sa kita at gastusin ng inyong pamilya? Sapat ba ang
Kinikita para sa gastusin ng inyong pamilya?

. Saiyong palagay, anu-anong mga pinagkakagastusan ng inyong pamilya ang
di naman masyadong mahalaga o kaya ay dapat palitan o bawasan?

. Bilang isang mag-aaral, paano ka makatutulong o makapag-aambag sa
gastusin ng inyong mga magulang?
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Gawing mas kapana-panabik ang pag-aaral ng ekonomiks sa pamamagitan ng pagsulat ng
tula para sa akronim na implasyon. Sa paggawa ng tula, isaalang-alang ang mga tungkulin
ng mga sektor sa ekonomiya at gawing gabay ang tanong na: “Paano matutugunan ang
problema ng implasyon ng bansa?”

Z O wnp Hw R~
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Ipahayag ang damdamin ukol sa mga pag-unawa sa mga pahayag at katanungan na nasa
ibaba.

1. Kung ikaw ay isa sa mga taong nasalanta ng bagyo at hindi nabigyan ng tulong
ng pamahalaan, ano ang iyong mararamdaman at bakit?

2. Kung ikaw ay isa sa biktima ng korapsyon sa pamahalaan, ano ang iyong magiging
damdamin? Bakit?

3. Sa pagnanais ng pamahalaan na bigyan ng disenteng tirahan ang mga illegal
settlers ay dinala sila sa mga relocation area. Nang sila ay idedemolish na ay
nakipag-away sila sa demolition team ng pamahalaan. Kung ikaw ay miyembro ng
demolition team na nasaktan, ano ang iyong mararamdaman? Bakit?
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Gumawa ng poster o sanaysay na maglalarawan sa temang: “Sektor ng
Pananalapi: Institusyon tungo sa Pag-unlad.” llagay ito sa long bond paper.

RUBRIK SA PAGMAMARKA NG POSTER O SANAYSAY

Mga Kraytirya Natatangi | Mahusay Di Hindi
(5 puntos) | (4 puntos) | Gaanong | Mahusay
Mahusay | (2 puntos)
(3 puntos)
1. Nilalaman
2. Kakaangkupan
sa konsepto
3. Originality/
Creativity

Kabuoang Puntos:
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Tukuyin kung ang sumusunod 3 1Iga pRIZUAZUSAR ay tama o mall, Lpaliwanag ang sagol
atsabibin kung PAANO ang prosgso upang ang bawal ayfem) ay agiging tama sa paingin
e kamemi.

Tama PAANO?
o Mali?

. Aug perang aimpok 2 bk

ay kumikita ng inferes.

Kapag nagsaca ang bango, ang

perang paimpok ay di 52

makukuba.

. Ang gaslos ng 120.ay dapat
aakabatay sa matalinong

4. Mabalaga ang pailpon para may
magait kung Kinakalanga,

. Hindi masama ang pagiging
impulse buyer dabil asusungd.
0 ang uso at gusto mo.
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Bilang isang Pilipinong mag-aaral, papaano ka makapag-aambag sa pag-unlad
‘g bansa bilang mabuting mamamayan nito? lipaliwanag ang iyong sagot bawat
estratchiya na nasa mga kahon,

s (Y

Marian |

MAABILIDAD

MAKABANSA [
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Gumawa ng advocacy video campaign na sumasagot sa tanong na “Paano
mapabubuti ang kalagayan ng bawat sub-sektor ng Agrikultura sa bansa?

Unang Grupo- Paghahalaman
Ikalawang Grupo- Paghahayupan
Ikatlong Grupo-Pangingisda
Ikaapat na grupo- Paggugubat
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Punan ang tsart sa ibaba batay sa pagsagot sa mga tanong.

Ano ang mga
patakaran at polisiya
na ipinapatupad ng
pamahalaan para sa
sektor ng industriya?

Paano napatatatag
ng mga patakaran at
polisiyang ito ang
Kalagayan ng sektor
ng industriya?

Paano
makatutulong ang.
sektor ng industriya
sa pagkamit ng
pambansang
Kkaunlaran?
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trabaho, paano mo ng:
mo ng dang impresyon ang iyon
ang makuha sa trabaho?

ing employer
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Kung ikaw ay bibigyan ng pagkakataong sumulat ng isang batas sa kongreso
upang tugunan ang mga suliranin sa Impormal na sektor, ano ang magiging
pamagat nito? llahad ang magiging saklaw ng batas na ito.

Gabay sa paggawa:

Batas Pambansa:

P

g
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Magtayo ng maliit na tindahan sa pamamagitan ng pagpili ng mga produkiong
dapat iluwas ng Pilipinas sa ibang bansa. Isiping mabuti ang kalidad ng produkto
at bansang nais mong maging frading partner. Pagkatapos ay sagutin ang
pamprosesong tanong.

Bakit mahalaga ang kalakalang panlabas sa pagpapaunlad ng ekonomiya ng
Pilipinas?





