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Risk-Taking and Financial Work Skills as Predictors of Entrepreneurial Capabilities among Technical College Graduates in South-South Nigeria


[bookmark: _Toc205379230]ABSTRACT

[bookmark: _GoBack]Technical college graduates in Nigeria, particularly in the South-South region, often lack entrepreneurial capabilities, hindering their transition into productive enterprise and economic empowerment. The absence of validated instruments to assess risk-taking propensity and financial work skills further constrains efforts to evaluate training effectiveness and design targeted interventions. This study conducted a psychometric assessment of risk-taking and financial work skills as predictors of entrepreneurial capabilities among technical college graduates in South-South Nigeria. Two research questions were raised, and two null hypotheses were formulated and tested at the 0.05 level of significance.  A causal-comparative research design was adopted. The population comprised 9,658 graduates from government-owned technical colleges in the region during the 2022/2023 academic session. Using a multistage sampling procedure, a sample of 340 graduates and 26 principals drawn from 12 technical colleges across the six South-South states participated in the study. Data were collected using a structured questionnaire consisting of psychometrically scaled sub-measures of risk-taking work skills, financial work skills and entrepreneurial capabilities. Instrument validity was established through expert judgment and factor analytic procedures, while internal consistency reliability yielded coefficients of .72 for the Risk-Taking Skills Scale, .80 for the Financial Work Skills Scale and .87 for the Entrepreneurial Capabilities Scale. Out of 370 copies of the instrument administered, all were retrieved and analysed. Pearson’s coefficient of determination was used to answer the research questions, whereas linear regression statistics were employed to test the hypotheses at the .05 level of significance. The findings revealed that both risk-taking work skills and financial work skills significantly predicted entrepreneurial capabilities among technical college graduates, although their predictive strengths were modest. Based on these results, the study recommends that technical college curricula in South-South Nigeria be strengthened through integrated, competency-based entrepreneurship education programmes that combine psychometrically informed assessment with experiential learning approaches aimed at developing risk management dispositions, financial competence, innovation, resilience, opportunity recognition and strategic planning skills.
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Introduction
Entrepreneurship has become a central pillar of economic growth, innovation, and job creation across both developed and developing economies. In Nigeria, where youth unemployment and underemployment remain persistent socio-economic challenges, technical and vocational education institutions, particularly technical colleges, are expected to equip graduates with practical competencies for self-reliance and productive engagement in the labour market (National Bureau of Statistics [NBS], 2023). Despite sustained policy emphasis on skills-oriented education, concerns continue to be raised regarding the inadequate entrepreneurial capabilities displayed by many technical college graduates, particularly in regions such as South-South Nigeria, where economic volatility, infrastructural constraints, and limited access to startup capital further complicate post-graduation transitions into productive enterprise (Adebayo & Kolawole, 2022).
Entrepreneurial capability refers to a constellation of knowledge, skills, attitudes, and behavioural dispositions that enable individuals to identify opportunities, mobilise resources, tolerate uncertainty, and sustain business ventures over time (Lans et al., 2020). Reports from employers, vocational educators, and development agencies in Nigeria increasingly suggest that many graduates of technical colleges, although technically competent in specific trades, often lack the financial work skills, such as budgeting, cost control, record keeping, and cash-flow management, and the risk-taking disposition required to initiate and sustain entrepreneurial ventures in unstable market environments (Ezeudu & Ofoegbu, 2023; Yakubu & Ibrahim, 2021). These deficiencies undermine the effectiveness of vocational education as a tool for economic empowerment and raise questions about the adequacy of current training programmes in cultivating holistic entrepreneurial profiles. Studies conducted by Namruddin et al. (2024) and Sajidan et al. (2021) provide evidence that incorporating entrepreneurial skills into education enhances entrepreneurial preparedness. This concept is anticipated to serve as a potent tool for seamlessly incorporating Entrepreneurial and Programming abilities into the educational curriculum. These factors prompted the development of a research strategy centred on extensively investigating and evaluating the model.  
From an educational measurement perspective, the persistence of weak entrepreneurial outcomes also reflects a second-order problem: the limited availability of psychometrically validated instruments for assessing behavioural constructs such as risk-taking propensity and financial work skills among technical college graduates in the Nigerian context. Many existing studies rely on ad-hoc questionnaires with limited evidence of reliability, construct validity, or predictive utility, thereby constraining the accuracy of inferences drawn about the determinants of entrepreneurial success. It is argued that entrepreneurship education can enhance the performance of new ventures, thus contributing to economic development and employment by preparing graduates with the necessary entrepreneurial competencies to be successful (Cui & Bell,2022). Without rigorous measurement frameworks, policymakers and curriculum developers are unable to evaluate training effectiveness or design targeted interventions for skill development.
Financial literacy establishes various perspectives on economic and financial phenomena, and considering that individual economic decision making can affect the country and the world from the small social unit of family to the country, the global civic quality of implementing ethical and responsible economic actions and further solving economic problems in cooperation with the community is expanding as the main goal of financial education (Kang et al., 2024). Empirical research conducted in recent years has established important links between entrepreneurial outcomes and both risk orientation and financial competence. For example, Ndziessi and Tchankam (2021) reported that financial literacy significantly predicted business sustainability among young entrepreneurs in Sub-Saharan Africa. Similarly, Hassan et al. (2022) found that individuals with higher tolerance for uncertainty and calculated risk-taking tendencies were more likely to engage in venture creation and innovation activities. In the Nigerian context, Akinwale and Abiola (2021) observed that vocational graduates with stronger financial management skills demonstrated superior enterprise survival rates, while Bello and Adebisi (2023) reported positive associations between entrepreneurial self-efficacy and business start-up intentions among technical education students. 
Although these studies provide valuable insights, three major gaps remain evident in the literature. First, most investigations focus on university students or informal-sector entrepreneurs, with comparatively little empirical attention devoted specifically to technical college graduates, despite their strategic role in national skills-development agendas. Second, existing studies rarely adopt a psychometric orientation, as few report comprehensive procedures for scale validation, dimensionality testing, or predictive modelling using standardised achievement indicators. Third, there is limited region-specific evidence from South-South Nigeria, where socio-economic conditions and labour-market dynamics may moderate the relationships between risk-taking, financial skills, and entrepreneurial capability. The present study is therefore positioned to address these gaps by developing and applying rigorously validated measurement instruments and by examining the predictive contributions of these constructs within a clearly delimited regional context.
This study is anchored on the Theory of Planned Behaviour (TPB), originally propounded by Icek Ajzen in 1991 as an extension of the Theory of Reasoned Action developed with Fishbein in the 1970s. The TPB posits that an individual’s behaviour is primarily determined by behavioural intention, which in turn is shaped by three core components: attitudes toward the behaviour, subjective norms, and perceived behavioural control (Ajzen, 1991).  The theory assumes that individuals act rationally by evaluating available information and weighing the anticipated outcomes of behaviour before making decisions. Attitudes reflect personal evaluations of engaging in a behaviour; subjective norms capture perceived social pressures; and perceived behavioural control refers to individuals’ beliefs about their capacity to perform the behaviour successfully, closely aligned with constructs such as competence, skills, and self-efficacy.
In the context of this study, TPB has been widely applied to explain venture-creation intentions and capability development, with perceived behavioural control often operationalised through financial competence, managerial skills, and confidence in handling uncertainty (Krueger et al., 2020; Nabi et al., 2021). Risk-taking disposition aligns theoretically with entrepreneurial attitudes, as individuals who view uncertainty positively are more inclined toward venture creation, while financial work skills contribute directly to perceived behavioural control by shaping individuals’ beliefs about their ability to manage business operations effectively.
The relevance of TPB to the present study is threefold. First, it provides a coherent explanatory structure linking psychological dispositions (risk-taking) and functional competencies (financial skills) to observable entrepreneurial outcomes. Second, its emphasis on belief-based constructs aligns naturally with psychometric measurement approaches, enabling the development and validation of scales that capture latent entrepreneurial traits. Third, the theory supports predictive modelling, thereby justifying the examination of risk-taking and financial work skills as determinants of entrepreneurial capability among technical college graduates in South-South Nigeria.
[bookmark: _Toc205379233]Research Questions
The following research questions were raised to guide the study:
1. What is the predictive relationship between psychometrically assessed risk-taking work skills and entrepreneurial capabilities among technical college graduates in South-South Nigeria?
2. To what extent do psychometrically measured financial work skills predict entrepreneurial capabilities among technical college graduates in South-South Nigeria?
[bookmark: _Toc205379235]Hypotheses 
The following hypotheses were formulated and tested at the 0.05 level of significance.
1. Psychometrically assessed risk-taking work skills do not significantly predict entrepreneurial capabilities among technical college graduates in South-South Nigeria.
2. Psychometrically measured financial work skills do not significantly predict entrepreneurial capabilities among technical college graduates in South-South Nigeria.
Methods 
Research Design
The study adopted a causal-comparative (ex post facto) predictive research design. This design was considered appropriate because the study sought to psychometrically measure existing levels of risk-taking and financial work skills and determine their predictive influence on entrepreneurial capabilities without manipulating any independent variables.
Population of the Study
The population comprised 1,837 Vocational III graduates from all government-owned technical colleges in the six states of South-South Nigeria during the 2022/2023 academic session. In addition, the study involved 26 principals of the technical colleges for administrative verification and institutional access.
Sample and Sampling Techniques
A total of 344 technical college graduates and all twenty-six principals constituted the sample for the study. A multistage sampling procedure was employed to ensure representativeness across states and institutions. At the first stage, proportionate stratified sampling was used to select nineteen per cent of the total graduate population from each stratum, yielding approximately 344 respondents. This approach ensured that each state and institution contributed respondents in proportion to their actual population sizes, thereby minimising sampling bias and enhancing the external validity of the psychometric findings. At the second stage, simple random sampling through balloting was used to select individual graduates within each stratum, giving every eligible respondent an equal and independent chance of participation. All twenty-six principals were included through a census-based purposive approach because their number was manageable and their perspectives were essential for institutional coordination, making further sampling unnecessary.
Instrumentation
Data were collected using a structured questionnaire titled Risk-Taking, Financial Work Skills and Entrepreneurial Capability Questionnaire. The instrument was organised into three sections. Section A elicited demographic information such as sex and institutional affiliation. Section B consisted of two psychometric subscales measuring risk-taking work skills and financial work skills, each comprising ten items adapted from Atsumbe et al. (2012) and contextualised for technical college graduates in South-South Nigeria. Section C contained twenty-five items adapted from Olawale and Onyedikachi (2023) to assess entrepreneurial capabilities across domains such as opportunity recognition, innovation, business planning and entrepreneurial self-efficacy. All items were structured on a four-point Likert-type scale ranging from strongly disagree to strongly agree, with higher scores indicating stronger endorsement of the measured traits.
Validity of the Instrument
Face validity was established through the review of three specialists drawn from Technical Education and Measurement and Evaluation. These experts assessed the instrument for clarity of wording, relevance to the constructs under investigation and alignment with the objectives of the study. Their recommendations informed revisions before pilot testing commenced. Construct and content validity were further examined using exploratory factor analysis based on Principal Component Analysis with Varimax rotation and Kaiser normalisation. The pilot study involved fifty technical college graduates from Government Technical College, Onitsha and Government Technical College, Nkpor in Anambra State. The cumulative variance explained by the extracted components was 60.63 percent for the risk-taking skills scale, 60.63 percent for the financial skills scale and 80.30 percent for the entrepreneurial capability scale. Because the unexplained variance for each scale was below forty percent, the instruments were adjudged to possess adequate content representation. Construct validity was supported by rotated factor loadings ranging from 0.52 to 0.89 for the risk-taking items, 0.57 to 0.89 for the financial skills items and 0.47 to 0.91 for the entrepreneurial capability items, all exceeding the minimum acceptable threshold of 0.40.
Reliability of the Instrument
Internal consistency reliability was estimated using Cronbach’s alpha following pilot administration of the questionnaire to the fifty technical college graduates. The coefficients obtained were 0.72 for the risk-taking skills scale, 0.80 for the financial skills scale and 0.87 for the entrepreneurial capability scale. These values exceeded the conventional benchmark of 0.70 recommended in educational measurement literature, indicating that the subscales possessed adequate reliability and internal consistency for large-scale data collection.
Procedure for Data Collection
The questionnaires were administered directly by the researchers with the assistance of six trained research assistants who were thoroughly briefed on the objectives of the study, ethical requirements and standardised administration procedures. Participants were informed about the voluntary nature of their involvement and were assured that their responses would remain confidential and be used solely for research purposes. Clarifications were provided whenever necessary to enhance the accurate completion of the instrument. A total of 370 copies of the questionnaire were distributed, out of which 344 properly completed copies were retrieved and utilised for data analysis.
Method of Data Analysis
Descriptive statistics in the form of means and standard deviations were computed to determine the levels of risk-taking work skills, financial work skills and entrepreneurial capabilities among the respondents. Mean score benchmarks were employed to interpret the degree of influence, such that values between 3.50 and 4.00 indicated strong positive influence, 2.50 to 3.49 represented moderate positive influence, 1.50 to 2.49 denoted low positive influence and 0.50 to 1.49 reflected negative influence. To answer the research questions, Pearson’s coefficient of determination was used to estimate the proportion of variance in entrepreneurial capability explained by each predictor variable. The hypotheses were tested using simple and multiple linear regression analyses at the 0.05 level of significance. Decisions were made by rejecting null hypotheses when probability values were less than 0.05 and failing to reject them when probability values were equal to or greater than 0.05. Regression coefficients, standardised beta weights and model-fit statistics were reported in line with accepted journal standards in psychometrics and educational measurement.
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Research Question 1: What is the predictive relationship between psychometrically assessed risk-taking work skills and entrepreneurial capabilities among technical college graduates in South-South Nigeria?
Table 1: Correlation and coefficient of determination of the predictive relationship between psychometrically assessed risk-taking work skills and entrepreneurial capabilities among technical college graduates in South-South Nigeria
	Variable
	N
	Mean
	SD
	r
	r2
	r2%
	Decision

	Risk-Taking Work Skills
	
344
	2.95
	0.71
	
0.181
	
0.033
	
3.3
	Low Positive Relationship

	Entrepreneurial Capabilities
	
	2.93
	0.39
	
	
	
	


Table 1 shows a correlation coefficient of determination which was carried out to examine the predictive relationship between psychometrically assessed risk-taking work skills and entrepreneurial capabilities among technical college graduates in South-South Nigeria. The mean score of 2.95 with a standard deviation of 0.71 for risk-taking work skills indicates that the respondents generally demonstrated a moderate level of disposition toward calculated risk-taking in work-related environment. The entrepreneurial capability mean of 2.93 with a relatively low standard deviation of 0.39 suggests a moderate and fairly homogeneous level of entrepreneurial competencies among the graduates. The Pearson correlation coefficient obtained between the two variables was r = 0.181, which signifies a weak but positive association. This implies that increases in graduates’ risk-taking work skills tend to be accompanied by slight increases in entrepreneurial capabilities, although the magnitude of this relationship is minimal. The coefficient of determination (r² = 0.033), indicates that risk-taking work skills accounted for only 3.3 per cent of the variance in entrepreneurial capabilities among the respondents. This small proportion of explained variance demonstrates that, while risk-taking disposition contributes to entrepreneurial capability development, it does so at a limited level and is far from being a dominant explanatory factor within the studied population.
Research Question 2: To what extent do psychometrically measured financial work skills predict entrepreneurial capabilities among technical college graduates in South-South Nigeria?
Table 2: Correlation and coefficient of determination of the extent to which psychometrically measured financial work skills predict entrepreneurial capabilities among technical college graduates in South-South Nigeria
	Variable
	N
	Mean
	SD
	r
	r2
	r2%
	Decision

	Financial Work Skills
	
344
	2.98
	0.63
	
0.113
	
0.013
	
1.3
	Low Positive Relationship

	Entrepreneurial Capabilities
	
	2.93
	0.39
	
	
	
	


Table 2 shows a correlation coefficient of determination, which was carried out to examine the extent to which psychometrically measured financial work skills predict entrepreneurial capabilities among technical college graduates in South-South Nigeria. The mean score of 2.98 with a standard deviation of 0.63 for financial work skills indicates that the graduates possessed a moderate level of competence in managing work-related financial tasks such as budgeting, cost estimation, record keeping and basic financial planning. The relatively low standard deviation for entrepreneurial capabilities (M = 2.93, SD = 0.39) again suggests that respondents were fairly similar in their overall level of entrepreneurial competence. The Pearson correlation coefficient between financial work skills and entrepreneurial capabilities was r = 0.113, reflecting a very weak but positive relationship. This implies that improvements in financial work skills are associated with only slight increases in entrepreneurial capabilities among the graduates. The coefficient of determination, with r² = 0.013 indicatesthat financial work skills explained only 1.3 per cent of the variance in entrepreneurial capabilities. This extremely small proportion of explained variance shows that, although financial competence is theoretically central to entrepreneurial success, its standalone predictive contribution within this sample was marginal. 
Hypothesis 1: Psychometrically assessed risk-taking work skills do not significantly predict entrepreneurial capabilities among technical college graduates in South-South Nigeria
Table 3: Regression analysis of the relationship between risk-taking work skills and the entrepreneurial capabilities of technical college graduates in South-South Nigeria
	Model
	Sum of Square
	df
	Mean Square
	F-ratio
	Sig
	Remark

	Regression
	1.873
	1
	1.873
	12.935

	.000b

	Rejected

	Residual
	55.310
	368
	.145
	
	
	

	Total
	57.183
	369
	
	
	
	

	Variables in Equation
	

	Model
	Unstandardized Coefficient 
	Standardised Coefficient
	t
	Sig
	

	
	B
	Std. Error
	Beta
	
	
	

	(Constant)
	2.641
	.083
	
	31.829
	.000
	

	Risk-Taking Work Skills
	.098
	.027
	.181
	3.596
	.000
	

	α = 0.05, R = 0.181, R-Square = 0.033
a. Dependent Variable: Entrepreneurial Capabilities
Predictors (Constant): Risk-Taking Work Skills


In Table 3, the researcher presented the results of a regression analysis, which was used to examine the predictive relationship between psychometrically assessed risk-taking work skills and entrepreneurial capabilities among technical college graduates in South-South Nigeria. The regression model yielded an F-ratio of 12.935 with a significance value of .000 at the 0.05 alpha level, indicating that the overall model was statistically significant. This result shows that risk-taking work skills contributed meaningfully to the prediction of entrepreneurial capabilities and that the regression equation was not due to chance. Consequently, the null hypothesis was rejected. The regression coefficients reveal that risk-taking work skills had an unstandardized coefficient (B) of 0.098 with a standard error of 0.027, and a standardised beta weight of 0.181. The associated t-value of 3.596 and significance level of .000 confirm that risk-taking work skills made a statistically significant positive contribution to entrepreneurial capabilities. This implies that, holding other factors constant, a unit increase in graduates’ risk-taking work skills was associated with a corresponding increase in their entrepreneurial capability score. The positive beta coefficient indicates that higher levels of risk-taking disposition, as captured through the psychometric instrument, are linked with stronger entrepreneurial tendencies such as opportunity recognition, venture initiation and persistence in the face of uncertainty. Although the relationship was statistically significant, the coefficient of determination (R² = 0.033) shows that risk-taking work skills explained only 3.3 per cent of the variance in entrepreneurial capabilities among the graduates. This indicates that, while risk-taking is a meaningful psychological and behavioural predictor within the entrepreneurial process, its explanatory power in isolation is relatively modest. 

Hypothesis 2: Psychometrically measured financial work skills do not significantly predict entrepreneurial capabilities among technical college graduates in South-South Nigeria
Table 4: Regression analysis of the relationship between financial work skills and the entrepreneurial capabilities of technical college graduates in South-South Nigeria
	Model
	Sum of Square
	df
	Mean Square
	F-ratio
	Sig
	Remark

	Regression
	.732
	1
	.732
	4.950

	.027b

	Rejected

	Residual
	56.451
	368
	.148
	
	
	

	Total
	57.183
	369
	
	
	
	

	Variables in Equation
	

	Model
	Unstandardized Coefficient 
	Standardised Coefficient
	t
	Sig
	

	
	B
	Std. Error
	Beta
	
	
	

	(Constant)
	2.726
	.094
	
	28.876
	.000
	

	Financial Work Skills
	.069
	.031
	.113
	2.225
	.027
	

	α = 0.05, R = 0.113, R-Square = 0.013
a. Dependent Variable: Entrepreneurial Capabilities
Predictors (Constant): Financial Work Skills


In Table 4, the researcher presented the results of a regression analysis, which was used to examine the predictive relationship between financial work skills and the entrepreneurial capabilities of technical college graduates in South-South Nigeria. The regression model yielded an F-ratio of 4.950 with a significance value of .027 at the 0.05 alpha level, indicating that the overall model was statistically significant. This result shows that financial work skills contributed meaningfully to the prediction of entrepreneurial capabilities and that the regression equation was not due to chance. Consequently, the null hypothesis was rejected. The regression coefficients reveal that financial work skills had an unstandardized coefficient (B) of 0.069 with a standard error of 0.031, and a standardised beta weight of 0.113. The associated t-value of 2.225 and significance level of .027 confirm that financial work skills made a statistically significant positive contribution to entrepreneurial capabilities. This implies that, holding other factors constant, a unit increase in graduates’ financial work skills was associated with a corresponding increase in their entrepreneurial capability score. The positive beta coefficient indicates that higher levels of financial disposition, as captured through the psychometric instrument, are linked with stronger entrepreneurial tendencies such as opportunity recognition, venture initiation and persistence in the face of uncertainty. Although the relationship was statistically significant, the coefficient of determination (R² = 0.033) shows that financial work skills explained only 1.3 percent of the variance in entrepreneurial capabilities among the graduates. This indicates that, while financial is a meaningful psychological and behavioural predictor within the entrepreneurial process, its explanatory power in isolation is relatively modest.
[bookmark: _Toc205379262]Discussions
The findings of this study provide important psychometric and educational measurement–based evidence on the extent to which risk-taking work skills and financial work skills predict entrepreneurial capabilities among technical college graduates in South-South Nigeria. Drawing on rigorously validated instruments and regression-based analyses, the results illuminate both the statistical significance and the practical magnitude of these predictors within contemporary vocational entrepreneurship education. The first major finding indicated that psychometrically assessed risk-taking work skills had a statistically significant but weak positive predictive relationship with entrepreneurial capabilities. Although the regression model was significant and the standardised beta coefficient showed that higher risk-taking tendencies were associated with stronger entrepreneurial capability profiles, the proportion of variance explained was small. This pattern suggests that while risk propensity is an essential psychological ingredient in entrepreneurial behaviour, it operates as only one component within a much broader constellation of entrepreneurial competencies. This result is consistent with entrepreneurship literature that conceptualises risk-taking as a central dimension of entrepreneurial orientation but not a sole determinant of venture readiness or success (Lumpkin & Dess, 1996; Rauch et al., 2009). Recent empirical studies in technical and vocational education have similarly reported that graduates who exhibit moderate levels of calculated risk-taking are more inclined toward opportunity recognition and venture initiation, yet these dispositions explain limited variance unless combined with innovation skills, resilience, and institutional support (Ndofirepi & Rambe, 2022; OECD, 2023).
From a psychometric standpoint, the statistically significant yet modest predictive power of risk-taking emphasises the multidimensional nature of entrepreneurial capability as a latent construct. Entrepreneurial capability typically encompasses opportunity identification, planning competence, persistence, networking, and resource mobilisation, which extend beyond dispositional courage or tolerance for uncertainty (Man, Lau, & Chan, 2002; Nabi et al., 2021). The present finding therefore, supports contemporary measurement-oriented arguments that entrepreneurial readiness should be assessed using composite indices rather than single-trait indicators (European Commission, 2022). Within the Nigerian technical college context, this may reflect the reality that graduates often confront structural constraints such as limited access to start-up capital, weak incubation systems, and unstable market conditions, which can dampen the translation of personal risk orientation into concrete entrepreneurial action (Arogundade, 2020; Oyelola et al., 2022).
The second major finding revealed that financial work skills also significantly predicted entrepreneurial capabilities, although the magnitude of prediction was weaker than that of risk-taking skills. This outcome aligns with longstanding theoretical and empirical claims that financial literacy and basic business management competencies are foundational to entrepreneurship development (Lusardi & Mitchell, 2014; World Bank, 2022). Recent studies in African vocational education settings have shown that graduates who possess budgeting, cost estimation, bookkeeping and cash-flow management skills are more confident in business start-up decisions and demonstrate higher entrepreneurial self-efficacy (Agboola & Ademola, 2021; Chimucheka & Mandipaka, 2023). The statistically significant regression coefficient obtained in this study therefore reinforces the importance of embedding structured financial skill training within technical college curricula.
Nevertheless, the very small proportion of explained variance attributable to financial work skills suggests that technical competence in handling money alone is insufficient to cultivate robust entrepreneurial capability. This echoes Nabi et al.’s (2021) meta-analytic conclusion that entrepreneurship education interventions focusing narrowly on business management skills yield smaller effects compared to holistic programmes that integrate mindset development, experiential learning, mentoring and ecosystem exposure. In the South-South Nigerian context, graduates may possess rudimentary financial knowledge but still lack access to credit facilities, supportive regulatory environments, or apprenticeship-based entrepreneurial experiences necessary for venture creation and sustainability (Ogunlela & Adebayo, 2020; National Board for Technical Education [NBTE], 2023). From an educational measurement perspective, this finding further justifies the use of multifactorial predictive models in evaluating entrepreneurship outcomes rather than relying on single-domain skill indicators.
The findings portray entrepreneurial capability among technical college graduates as a complex latent outcome influenced by interacting psychological dispositions and skill-based competencies. The statistically significant effects of both risk-taking and financial work skills lend empirical support to social-cognitive and human capital perspectives on entrepreneurship, which posit that entrepreneurial behaviour emerges from the interplay between personal agency, learned competencies and environmental affordances (Becker, 1993; Bandura, 1997). However, the relatively low coefficients of determination observed in both models point to the likelihood that other unmeasured variables, such as innovation skills, perseverance, mentoring exposure, institutional climate and access to start-up resources, may exert stronger combined effects on entrepreneurial readiness in this population.
[bookmark: _Toc205379265]Conclusion and Recommendations
[bookmark: _Hlk215575872]This study concludes that psychometrically assessed risk-taking work skills and financial work skills are statistically significant but weak predictors of entrepreneurial capabilities among technical college graduates in South-South Nigeria. Although both constructs contribute meaningfully to explaining variations in graduates’ entrepreneurial readiness, their relatively low explanatory power indicates that entrepreneurial capability is a multidimensional outcome shaped by a broader combination of psychological traits, vocational competencies, instructional quality and environmental supports. The findings affirm the relevance of rigorous psychometric measurement in entrepreneurship research while also demonstrating that isolated skill domains are insufficient to drive substantial entrepreneurial preparedness without complementary educational and institutional conditions.
Based on the findings, it is recommended that technical college curricula in South-South Nigeria be redesigned to integrate comprehensive entrepreneurship education programmes that simultaneously develop risk management dispositions, financial competencies and other critical entrepreneurial attributes such as innovation, resilience, opportunity recognition and strategic planning through experiential learning approaches. In addition, education authorities and policymakers should invest in entrepreneurship-supportive ecosystems within technical colleges, such as incubation centres, mentorship schemes, access-to-finance partnerships and industry linkages, to ensure that the skills measured psychometrically can be effectively translated into practical entrepreneurial capability and sustainable venture creation among graduates.
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