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Abstract
Adolescents' academic performance, mental health, and overall quality of school life are all significantly influenced by their level of satisfaction with school. In India, where government and private schools offer diverse learning environments, understanding how teenagers perceive these different environments is crucial for creating equitable and supportive school settings. This study examines school satisfaction among adolescents aged 14-15 years in government and private schools in Bikaner City, Rajasthan. A descriptive research design was employed, with a sample of 100 students (50 from each school type, equally divided by gender) selected purposively from two schools. School satisfaction was measured using the School Aspect Satisfaction Scale for Adolescents (SASSI), a 60-item inventory assessing four key areas: students themselves, teachers and teaching, curriculum and textbooks, and school plant-organization and administration. Independent variables included age, gender, class, percentage (academic division), and school type. These findings indicate that both sampled schools provide supportive academic and psycho-social environments that meet the developmental needs of adolescents. The study highlights the importance of positive school conditions in promoting student well-being and suggests that equitable learning environments can promote uniformly high levels of satisfaction. Implications for enriching school climates and recommendations for future research are discussed.
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Introduction
Adolescence, derived from the Latin word adolescence meaning “to grow up,” represents a critical stage of development beginning with puberty and progressing toward adulthood. Contemporary research emphasizes that adolescence is not merely a biological transition but a complex process shaped by neurodevelopment, increasing independence, and broader social influences. UNICEF (2016) Studies in brain development highlight that regions responsible for decision-making, emotional regulation, and impulse control continue maturing into the mid-twenties, underscoring the long-term significance of this phase. The World Health Organization defines adolescence as spanning ages 10 to 19, a period during which young people negotiate identity, build relationships, and adapt to academic demands. At this stage, school becomes a crucial space for socialization, identity development, and emotional well-being. Adolescents' motivation, self-esteem, and mental health are significantly influenced by how they perceive their school environment, including their teachers, classmates, curriculum, and organizational structure (Lodi et al., 2019; Kumar and Singh, 2023). Within this context, schools play a central role, and students’ satisfaction with their school environment strongly influences their overall well-being. 
School satisfaction reflects how effectively institutions support learning, emotional needs, social connections, and personal development. It is shaped by factors such as teaching quality, peer and teacher relationships, curriculum relevance, facilities, and the overall sense of safety and support. When these needs are met, adolescents are more likely to feel connected, motivated, and secure; when unmet, dissatisfaction may manifest through withdrawal, conflict, or reduced performance. Numerous research has established that school satisfaction is multidimensional, encompassing both institutional conditions and personal factors. Positive school experiences are consistently linked to better physical and mental health, stronger self-esteem, and reduced engagement in risky behaviors. Understanding how adolescents perceive the significant differences between government and private schools is essential for promoting equitable and supportive education in India (Kumar and Singh, 2023; Chauhan and Sharma, 2017). However, limited studies have examined school satisfaction specifically in smaller urban Indian contexts. Existing national surveys provide broad insights but often overlook local variations, while prior research has focused more on motivation than on comprehensive satisfaction measures.
Despite these, few research has explicitly examined school satisfaction among adolescents in government and private schools in small urban Indian settings. Large national surveys, such as the QS I-GAUGE, provide a broad overview but do not necessarily accurately reflect local conditions. Furthermore, previous comparable research (Dalal & Sharma, 2023) has focused on motivation rather than multidimensional satisfaction scales. Whereas, Chouhan et al. (2017) found that school satisfaction among adolescents differed by gender and school type, pointing to the impact of institutional and social settings. Global findings, including those from the OECD (2017), highlight school climate as a strong predictor of both academic results and overall well-being. Luisa et al. (2018) further reported that although peer satisfaction is closely tied to general life satisfaction, teacher relationships play a larger role in shaping school satisfaction. According to Marquez, J. (2024), schools have a significant impact on students' life satisfaction, which is distinct for boys and girls. This emphasizes the necessity for sophisticated strategies that consider cultural differences when fostering subjective well-being.  Together, these studies show that school satisfaction reflects a range of personal and environmental influences and serves as a meaningful indicator of adolescent well-being
Understanding school satisfaction is also vital because it has been consistently linked to important educational and psycho-social outcomes, such as academic motivation, attendance, mental health, and school retention rates. A higher level of school satisfaction has been associated with greater academic engagement, stronger peer networks, and more positive perceptions of the school climate. To better measure school satisfaction, more detailed, context-specific research is needed that takes into account demographic factors (age, gender, class, and academic division) and uses validated instruments. Thus, the current study uses a standardized, multi-domain satisfaction scale to measure gender-based school satisfaction among teenagers attending government and private schools in Bikaner City, Rajasthan. The research aims to produce insights that help direct educational planning, school atmosphere enhancement, and psychosocial support activities by examining both personal profiles and school satisfaction levels.
3. Methodology-
The study used a descriptive, cross-sectional methodology to assess school satisfaction among 100 adolescents aged 14 to 15 years from two purposively selected schools in Bikaner city—Government Ganga Senior Secondary School and Bikaner Public School. Fifty students (25 males and 25 females) were randomly selected from each school. Age, gender, class, academic department, and school type were independent variables, while school satisfaction was the dependent variable. The Standardized School Aspect Satisfaction Scale for Adolescents (SASSI), developed by Sharma (1991), was used to collect data which contains 60 items in four categories. Frequency, percentage distributions and ANOVA were used to evaluate and analyze the collected data in order to characterize satisfaction levels and demographic profile.
4. Result & Discussion
The data were collected in accordance with the research methodology to achieve the specific objectives of the study. Results presented under this chapter are based on the statistical analysis of data for fulfillment of the objectives of the study and are presented in the following subsections:
4.1 Personal profile of adolescents
4.2 School satisfaction of adolescents among themselves as per School type and personal variables
4.1 Personal profile of adolescents
This part of chapter deals with the personal profile of respondents. In every study, it is essential to know the general background in which enquiry had been conducted. School wise Personal profile of adolescents via frequency and percentage distribution has been depicted below in Table 1.
 Table 1: Personal profile of adolescents
	Sr. No.
	                        School type

Personal variables
	Government school
(n=50)
	Private school
(n=50)
	Total
(N=100)

	1.
	Age (Chronological age)
	
	
	

	
	14 years
	30 (60.0)
	22 (44.0)
	52 (52.0)

	
	15 years
	20 (40.0)
	28 (56.0)
	48 (48.0)

	2.
	Gender
	
	
	

	
	Male
	25 (50.0)
	25 (50.0)
	100 (50.0)

	
	Female
	25 (50.0)
	25 (50.0)
	100 (50.0)

	3.
	Percentage 
	
	
	

	
	3rd Division
	-
	-
	-

	
	2nd Division
	2 (4.0)
	8 (16.0)
	10 (10.0)

	
	1st Division
	48 (96.0)
	42 (84.0)
	90 (90.0)

	4.
	Academic class
	
	
	

	
	9th 
	32(64.00)
	19(38.00)
	51(51.00)

	
	10th 
	18(36.00)
	31(62.00)
	49(49.00)


In government schools, more students are aged 14 years (60.0%) compared to private schools (44.0%), while private schools have more 15-year-olds (56.0% vs. 40.0%). Gender distribution is equal in both, with 50% males and 50% females. High academic performance is slightly more common in government schools (96.0%) than in private schools (84.0%), while medium performance is higher in private schools (16.0% vs. 4.0%). No students fall in the low-performance category. Most government school students are in 9th grade (64.0%), whereas most private school students are in 10th grade (62.0%), showing a variation in grade distribution between school types.
4.2 School satisfaction of adolescents among themselves as per personal variables
4.2.1 Assessment of school satisfaction of adolescents in government and private schools
Table 2 presents data comparing school satisfaction levels among students categorized by school type. School satisfaction plays a crucial role in shaping individuals' interactions and relationships.
	Sr. No.
	               School type

School 
satisfaction 
	Government
school
(n=50)
	Private school
(n=50)
	Total
(N=100)

	1.
	High
	50 (100.0)
	50 (100.0)
	100 (100.0)


Table 2: School satisfaction of adolescents as per school type (N=100)
4.2.2 School satisfaction of adolescents as per personal variables 
Table 3:  Adolescent's satisfaction as per satisfaction from themselves 
											(N=100)
	Personal Variable
	Categories
	Mean±SD
	Z-Value

	Age
	14 years
	42.00 ± 0.59
	1.04NS

	
	15 years
	42.00 ± 0.59
	

	Gender
	Male
	41.94±424
	2.05NS

	
	Female
	42.18±720
	

	School Type
	Govt. school

	42.06±740
	0.00NS

	
	Private school

	42.06±0.42
	

	Academic Performance
	1stDivision
	42.03±0.94
	1.79NS

	
	2ndDivision
	42.30±0.94
	

	Academic Class
	9th
	3.00±00
	0.00NS

	
	10th
	3.00±00
	


NS= non-significant difference
The comparison of adolescents’ satisfaction from themselves across personal variables shows minimal variation. By age, 14-year-olds and 15-year-olds both scored a mean of 42.00, with a non-significant Z-value (1.04). Gender differences were also negligible, with males (41.94±0.424) and females (42.18±0.720) showing no significant difference (Z=2.05).
School type showed identical means for government and private school students (42.06), with a Z-value of 0.00 NS. Academic performance categories revealed means of 42.30±0.94 for medium performers and 42.03±0.94 for high performers, with no significant difference (F=1.79); no students were in the low-performance group. Academic class (9th and 10th) also showed identical means (3.00±0.00) with no difference (Z=0.00).
All adolescents in the sample reported overall satisfaction with their school environment, regardless of school type, gender, age, grade, or academic division. No statistically significant variations were found when students' self-satisfaction was further analyzed across personal characteristics such age, gender, school type, academic performance, and academic class. The results point to a consistent pattern of self-satisfaction among the research participants. The lack of notable variations in self-satisfaction across age and gender is consistent with earlier developmental studies showing that early to middle adolescence is frequently marked by comparatively stable self-perceptions when people share similar educational and sociocultural contexts. Growing gender parity in educational experiences and psychosocial assistance in schools may be the reason for the similarity in satisfaction levels between male and female teenagers. 
Similarly, a study by Bera et al., (2025) reported that adolescents exhibited high levels of overall life satisfaction. However, girls showed higher academic satisfaction compared to boys. These patterns may reflect gender-specific expectations and goals: boys might prioritize academic success and practical aspects, while girls may place greater importance on emotional support and organization (Amer and Sharma, 2022; Kumar and Singh, 2023). On the other hand, The lack of a significant effect of age and grade level suggests that the adolescents in the sample, aged 14 and 15, held similar perspectives regarding their educational environment (Chauhan and Sharma, 2017; Kumar and Singh, 2023).
Further data from around the world (Casas et al., 2013; Dell'Aglio., 2015) support the notion that satisfaction levels are consistently high when schools encourage strong interactions and provide a safe, student-centered environment. This similarity suggests that both institutions provide a positive academic and emotional environment for adolescents. These findings are consistent with recent research highlighting the significant impact of school climate on adolescent well-being. Positive school experiences are strongly influenced by safety, a sense of belonging, and supportive teacher-student relationships, according to systematic reviews and empirical research (Podiya et al., 2025; Aggarwal & Mehndroo, 2023). 
Even while government and private schools differ structurally in terms of facility and tuition, there was no statistically significant difference in overall school satisfaction between the two groups of pupils. This implies that relational and psychological elements, rather than only financial resources, have a greater influence on teenagers' subjective experiences of school, at least in this sample (Kumar & Singh, 2023; Kumar et al., 2023). This implies that, at least in this sample, relational and psychological elements have a greater influence on teenagers' subjective school experiences than do material resources alone (Kumar & Singh, 2023; Lodi et al., 2019). The consistently high level of satisfaction is also consistent with research by Dalal and Sharma (2023), who found no difference in satisfaction between students attending public and private schools, suggesting that students' subjective experiences may not be determined solely by the type of institution. 
School satisfaction has shown a positive but modest correlation with academic success, as measured by percentage grades or academic level. Students at higher academic levels reported greater satisfaction with the curriculum and their studies, likely due to feeling that the school supported their goals and met their educational needs (Kumar and Singh, 2023; Lodhi et al., 2019). However, lower-performing students also expressed considerable happiness with the social aspects of school, highlighting the importance of non-academic factors, such as peer relationships and teacher support, in maintaining overall well-being (Roorda et al., 2011; Hughes et al., 2012).
However, methodological issues may also contribute to the small variation in satisfaction levels. In some cases, the SASSI instrument may have a ceiling effect, causing students to achieve higher scores. Social desirability bias may also be prevalent among teenagers, especially when surveys are conducted in educational settings. Furthermore, the two schools selected for this study appear to be performing well, which may not represent all public and private schools in the area. Despite these limitations, the findings highlight the importance of school climate in promoting adolescent health. They also underscore the importance of maintaining a conducive learning environment, effective teaching methods, and ongoing funding for extracurricular and academic activities.
Conclusion
This study shows that 14- and 15-year-old adolescents in government and private schools in Bikaner exhibit moderate to high levels of satisfaction with their schools, suggesting that the schools included in the study provide supportive academic, psychological, and social environments. Students' overall happiness appears to be more strongly influenced by positive interactions with their peers and teachers, as well as a sense of fairness and order, than by material resources alone, despite structural differences between government and private schools. While no significant differences were found based on gender, age, or grade level, trends suggest that girls value organizational structure and emotional support more than boys, while boys tend to prioritize academic benefits and future-oriented curriculum elements. The findings highlight the critical importance of supportive and welcoming school environments in fostering student happiness and well-being across all types of educational settings. This study suggests that, in addition to improving academic achievement and infrastructure, educational development initiatives should also include developing inclusive practices, strengthening teacher-student relationships, and involving students in decision-making processes. This indicates that school administrators and policymakers should invest in teacher training programs, social-emotional learning initiatives, and participatory school governance. Future studies could build upon this research by analyzing longitudinal changes in school satisfaction, using larger and more diverse samples from both rural and urban areas of Rajasthan, and investigating how school experiences interact with family and community influences to impact adolescents' perceptions and overall well-being.
Study limitations, such as the small local sample size, the inappropriate selection of schools, and potential ceiling effects of the evaluation method, should be considered when interpreting the expected results.
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