The Mediating Effect of the Perception of Interns on the Relationship Between Teaching Quality and Student Work-Readiness

ABSTRACT
This study examined the mediating effect of interns’ perception on the relationship between teaching quality and student work-readiness among 246 graduating college students in Santo Tomas, Davao del Norte. Anchored on Human Capital Theory (Schultz, 1961) and Social Cognitive Theory (Bandura, 1986), the research emphasized that quality education and positive internship experiences help develop the skills, confidence, and competencies needed for employment. Using a quantitative, non-experimental descriptive-correlational design with mediation analysis, data were gathered through validated survey questionnaires measuring teaching quality, perception of interns, and student work-readiness. Results revealed that teaching quality (M = 4.34), student work-readiness (M = 4.42), and perception of interns (M = 4.53) were all rated very high. Correlation analysis showed a strong positive relationship between teaching quality and student work-readiness (r = .662), a moderate positive relationship between teaching quality and perception of interns (r = .491), and a strong positive relationship between perception of interns and student work-readiness (r = .729), all significant at p < 0.05. Path analysis confirmed that interns’ perception partially mediated the relationship, with 39.4% of the effect of teaching quality on work-readiness passing through interns’ perception. This means that while teaching quality directly improves work-readiness, it also enhances students’ internship experiences, which further strengthens their preparedness for employment. The findings highlight the importance of high-quality instruction, meaningful internship programs, and strong school-industry collaboration in preparing graduates for the workforce.
Keywords - perception of interns, teaching quality, student work-readiness, mediation analysis, Philippines. 










1. INTRODUCTION
1.1 Background of the Study
	Work readiness, the combination of abilities, knowledge, and behaviors required for workplace success, is a pivotal concept in graduate recruitment and the transition to the workforce (Walters et al., 2022). In this interconnected global landscape, a core imperative for education lies in its capacity to cultivate within students the requisite knowledge, skills, and dispositions for a prosperous and fulfilling future (Gilchrest et al., 2022). Today’s job market demands that college graduates possess the requisite skills and qualifications for immediate employment (Belle et al., 2021). Academic institutions worldwide are increasingly concerned about students' preparedness for the global job market. Many graduates, particularly from vocational schools, are unemployed due to a mismatch between their skills and employer demands (Sutrisna & Barliana, 2019).           
         In Australia, graduate work readiness faces a major challenge due to the well-documented mismatch between the skills employers seek and the skills graduates possess (Prikshat et al., 2020). Similarly, recent studies indicate that Indonesian graduates often struggle to find suitable employment due to a significant mismatch between their qualifications and the demands of the job market. This includes discrepancies in skills, academic credentials, and the relevance of their chosen field of study to current industry needs (Priyono & Nankervis, 2019). In Bangladesh, recent studies have also revealed a mismatch between the skills of graduates and the expectations of employers, who often find graduates lacking in crucial areas such as communication, teamwork, problem-solving, and computer skills (Hoque et al., 2023). Low employability among graduates can be attributed to a lack of acquired skills and unidentified challenges (Chowdhury & Miah, 2019). 
In the Philippines, the country faces challenges in students’ work readiness, largely due to shortcomings in education, practical skills training, and soft skills. Research indicates that a significant number of Filipino students do not possess the basic skills required by employers and industries when recruiting for open positions (Abad, 2019). Perhaps some Senior High School graduates may feel inadequately prepared for employment, lack confidence in competing with college graduates, and believe that few companies are willing to offer them job opportunities (CEDTyClea, 2021). The poor performance of Filipino students on international exams like PISA highlights a problem with their basic skills in science, math, and reading (Chi, 2023). These weaknesses can also make it harder for them to find jobs, also despite the K-12 program, many high school graduates choose to continue their studies instead of joining the workforce, suggesting that they still lack job readiness.
Numerous studies have been carried out internationally to explore the elements that impacted student work-readiness. However, the researchers had not found a study that linked the perception of interns as a mediating variable between teaching quality and student work-readiness. Hence, the researchers recognized the urgency to conduct this study to address the gap in the existing literature, particularly within the local context. The results of this study were expected to contribute to a deeper understanding of how teaching quality influences interns’ perception on their internship experiences, educators and institutions can improve their teaching methods and internship programs. This could lead to better student outcomes in the job market as they developed skills that aligned with industry standards. The findings may also influence policy decisions related to internships and curriculum development, emphasizing the importance of high-quality instruction in preparing students for the workforce. 
1.2 Statement of the Problem
The study determined the mediating effect of the perception of interns on the relationship between teaching quality and student work-readiness among graduating college students in Santo Tomas, Davao del Norte.
Specifically, this sought to answer the questions outlined below:
1. What is the level of teaching quality in terms of: 
1.1 teacher expertise characteristics; 
1.2 teaching competence characteristics; 
1.3 personal qualities characteristics; 
1.4 course content characteristics; and 
1.5 course organization characteristics? 
2. What is the level of student work-readiness in terms of: 
2.1 collaboration; 
2.2 informed decision making; 
2.3 commencement readiness; 
2.4 lifelong learning; 
2.5 professional practice and standards; and 
2.6 integration of theory and practice? 
3. What is the level of perception of interns in terms of: 
3.1 importance of internships; 
3.2 learning benefits; and 
3.3 influence of supervisors? 
4. Is there a significant relationship between: 
4.1 teaching quality and student work-readiness;
4.2 teaching quality and perception of interns; and
4.3 perception of interns and student work-readiness? 
5. Is there a mediating effect of the perception of interns on the relationship between teaching quality and student work-readiness among graduating college students?
1.3 Hypotheses 
The following hypotheses outlined below were tested using a 0.05 level of significance:
1. There is no significant relationship between:
1.1 teaching quality and student work-readiness among graduating college students.
1.2 teaching quality and perception of interns among graduating college students.
1.3 perception of interns and student work-readiness among graduating college students.
2. There is no mediating effect of the perception of interns on the relationship between teaching quality and student work-readiness among graduating college students. 
1.4 Theoretical Framework
This study was anchored on Human Capital Theory by Schultz (1961) which stated that training and education, including internships and quality instruction, can equip individuals with new skills, making them more employable and productive. Effective teaching methods and positive internship experiences directly contribute to students' skill development and prepare them for the job market. Moreover, in the study of Nandini and Latif (2024) stated that in Schultz's Theory, investing in education and skill development is crucial, as students who understand the value of human capital are more likely to succeed in their careers.
 This study was anchored on Social Cognitive Theory by Bandura (1986), which stated that learning occurs through observation, and that personal factors and the environment interact to influence behavior. Positive internship experiences, including interactions with peers and mentors, as well as the overall work environment and individual self-efficacy, developed through high quality teaching and observation in the classroom, contribute to students' work readiness. Moreover, in the study Gerçek and Özveren (2024) stated that in Bandura's Theory, internships offered valuable real-world experience, connecting classroom learning to practical skills and significantly boosting career readiness. Positive teaching experiences resulted in optimistic outcome expectations, boosting interns’ motivation and involvement in their roles (Black et al., 2024). Moreover, interns who view their training as high-quality express feeling more prepared for real-world challenges, believing they are equipped with both technical and interpersonal skills (Pattinson et al., 2024).
1.5 Conceptual Framework
The conceptual framework as presented in Figure 1, outlined the variables considered in the study.
The independent variable, teaching quality, included the following indicators: teacher expertise characteristics, teaching competence characteristics, personal qualities characteristics, course content characteristics, and course organization characteristics (Pavlina et al., 2011).  The dependent variable was student work-readiness, marked by several indicators; collaboration, informed decision making, commencement readiness, lifelong learning, professional practice and standards, and integration of theory and practice (Smith et al., 2014).  The mediating variable was perception of interns with the following indicators: importance of internships, learning benefits, and influence of supervisors (Manalo et al., 2016).
             Teaching Quality
· Teacher expertise characteristics
· Teaching competence characteristics
· Personal qualities characteristics
· Course content characteristics
· Course organization characteristics
Perception of Interns
· Importance of internships
· Learning benefits
· Influence of supervisors
Student Work-Readiness
· Collaboration
· Informed decision making
· Commencement readiness
· Lifelong learning
· Professional practice and standards
· Integration of theory and practice.
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Figure 1. Conceptual Framework Showing the Variables of the Study
2. METHODOLOGY
2.1 Research Design
	This study employed quantitative non-experimental descriptive correlational research to examine the data gathered concerning the levels of three variables including student work readiness, teaching quality, and the perception of interns. Primarily, it examined the significant relationship among the variables and the mediating effect of the perception of interns on the relationship between teaching quality and student work readiness. Descriptive correlational research identifies variables and examines the strength of the relationships between them (Aprecia et al., 2022). Through this analysis, researchers gain a better understanding of different phenomena (Aithor, 2024). 
This investigation utilized mediation analysis, which was fundamentally focused on identifying and elucidating the mechanism or process through which the observed relationship between teaching quality and student work readiness was influenced by the inclusion of a third variable, the perception of interns, as a potential mediator. On the other hand, a mediation model proposed an indirect relationship, rather than establishing a direct link between two variables. In this model, the first variable influenced a middle variable, which subsequently impacted the final variable. This structure provided a clearer understanding of the connection between the first and last variables. Mediation occurs when a third variable significantly influences the association between two other variables.) Mediation analysis is employed to examine the mechanism or pathway through which an independent variable (X) influences a dependent variable (Y) through a mediating variable (M) (Lazaro & Tagadiad, 2023).


2.2 Research Subject	
This study involved 246 respondents selected from a total population of 670 fourth-year students enrolled at a local college in Santo Tomas, Davao del Norte. The stratified random sampling technique was employed in the selection of respondents. This method consists of dividing the population into distinct subgroups based on specific characteristics, then randomly choosing individuals from each group to ensure balanced sampling (Simply Psychology, 2023). In addition, stratified random sampling allows for analysis of the overall population as well as specific subgroups within the population. This means researchers can gain insights into both general trends and the unique characteristics of different groups (Nguyen et al., 2020).
2.3 Research Instrument	
The researchers utilized three (3) adapted survey questionnaires for the independent variable, dependent variable, and mediating variable. The questionnaires were validated by the panelists and an external validator to test their validity.
Teaching Quality Questionnaire. This survey questionnaire was used to get the level of teaching quality, it was from the research study titled “Student Perception of Teaching Quality in Higher Education” by Pavlina et al. (2011).  The questionnaire consisted of 20 items covering the following aspects: Teacher Expertise Characteristics (3 items), Teaching Competence Characteristics (6 items), Personal Qualities Characteristics (4 items), Course Content Characteristics (4 items), and Course Organization Characteristics (3 items). Respondents rated each item using a 5-point Likert scale, where 5 for “Very High”, 4 for “High”, 3 for “Moderate”, 2 for “Low” and 1 for “Very Low".   
Perception of Interns Questionnaire. This survey questionnaire was used to get the level of perception of interns, it was from the research study titled “Perception of Communication Interns on their Internship Program” by Manalo et al. (2016).  The questionnaire consisted of 30 items covering the following aspects: Importance of Internship (10 items), Learning Benefits (10 items), and Influence of Supervisors (10 items). Respondents rated each item using a 5-point Likert scale, where 5 for “Very High” 4 for “High”, 3 for “Moderate”, 2 for “Low” and 1 for “Very Low”.
Work Readiness Questionnaire. This survey questionnaire was used to get the level of student work-readiness, it was from the research study titled “The impact of work integrated learning on student work-readiness” by Smith et al. (2014). The questionnaire consisted of 35 items covering the following aspects: Collaboration (7 items), Informed Decision Making (4 items), Commencement Readiness (6 items), Lifelong Learning (6 items), Professional Practice and Standards (9 items), and Integration of Theory and Practice (3 items). Respondents rated each item using a 5-point Likert scale, where 5 for “Very High” 4 for “High”, 3 for “Moderate”, 2 for “Low” and 1 for “Very Low”.
2.4 Statistical Treatment of Data	
Mean.  The mean is a fundamental statistical metric that represents the average value of a dataset and is crucial for comparing and understanding data distributions (Li et al., 2020). This was used to determine the level of teaching quality, perception of interns, and students' work readiness among graduating college students.
[bookmark: _Hlk219796787]Pearson R. Pearson correlation coefficient (r) is a widely used statistic that quantifies the strength and direction of a linear relationship between two variables on a scale from –1 to 1 (Turney, 2022). This was used to determine the interrelationship between teaching quality, perception of interns, and students' work readiness among graduating college students.
Path Analysis. Path analysis assesses causal links between variables using multiple regression analysis (Mahapatra et al., 2020). This was utilized to ascertain the mediating effect of the perception of interns on the relationship between teaching quality and student work-readiness among graduating college students.
3. RESULTS AND DISCUSSIONS
Level of Teaching Quality
[bookmark: _Hlk189556538]The results for the teaching quality had an overall mean of 4.34 and a standard deviation of 0.54. This was described as very high which was always manifested. Moreover, the data revealed that the indicators “Course Content Characteristics” and “Course Organization Characteristics” obtained the highest mean of 4.37, both described as very high. Meanwhile, the indicator “Teaching Competence Characteristics” recorded the lowest mean of 4.29, which was also described as very high.
The findings showed that teaching quality was consistently demonstrated through instructors’ expertise, organized course content, and effective use of technology, creating a clear and engaging learning environment. However, improvements are still needed in instructional effectiveness and interactive strategies to further enhance student involvement.
[bookmark: _Hlk221725050]Table 1
Level of teaching quality
	Indicator
	Mean
	SD
	Descriptive Level

	Teacher Expertise Characteristics
	4.33
	0.56
	Very High

	Teaching Competence Characteristics
	4.29
	0.50
	Very High

	Personal Qualities Characteristics
	4.36
	0.57
	Very High

	Course Content Characteristics
	4.37
	0.54
	Very High

	Course Organization Characteristics
	4.37
	0.53
	Very High

	Overall
	4.34
	0.54
	Very High



The results of the study aligned with the study of Kulal et al. (2023) that effective teaching is essential for building students’ abilities to be ready for the job market. In addition, it supported the study of Indrawati et al. (2023) emphasizes that boosting work motivation with high-quality teaching can further enhance students’ preparedness for the workforce. Moreover, Magallanes (2022) highlighted that students must actively involve themselves in their education to acquire the necessary skills for successful employment.  
Level of Student Work-Readiness of the students
	The results for the student work-readiness were presented in Table 2. The overall mean of 4.42 and a standard deviation of 0.49. This was described as very high which was always manifested. Moreover, the data revealed that the indicator "Lifelong Learning" obtained the highest mean score of 4.47, which was described as very high. Meanwhile, the indicator "Commencement Readiness" recorded the lowest mean of 4.34, which was also described as very high.
The findings indicated that students consistently demonstrated strong work-readiness through collaboration, continuous learning, and application of academic knowledge in professional settings. While they showed solid preparation for employment, further development is still needed to fully prepare them for career commencement.

	Indicator
	Mean
	SD
	Descriptive Level

	Collaboration
	4.37
	0.47
	Very High

	Informed Decision Making
	4.42
	0.46
	Very High

	Commencement Readiness
	4.34
	0.51
	Very High

	Lifelong Learning
	4.47
	0.51
	Very High

	Professional Practice and Standards
	4.45
	0.50
	Very High

	Integration of Theory and Practice
	4.46
	0.49
	Very High

	Overall
	4.42
	0.49
	Very High



Table 2
Level of student work-readiness 
The results aligned with the study of Prayogo et al. (2022), which emphasized that workforce preparedness encompasses academic skills, real-world experience, and an understanding of job opportunities. Furthermore, it supported the study of Nisa et al. (2024) found that lifelong learning developed crucial skills, being recognized as having the most significant impact on how ready individuals are for employment. Moreover, Lizein et al. (2024) highlighted that student work readiness includes a blend of technical and soft skills crucial for employment.
Level of Perception of Interns
	The results for the perception of interns were presented in Table 3. The mean had an overall mean of 4.53 and a standard deviation of 0.47. This was described as very high which was always manifested. Moreover, the data revealed that the indicator “Importance of Internship” obtained the highest mean score of 4.57, which was described as very high. Meanwhile, the indicator “Learning Benefits” recorded the lowest mean of 4.45, which was also described as very high.
The findings showed that interns consistently recognized the importance and benefits of internships in improving career decisions, skills, confidence, positive attitudes, and industry relationships. Strong mentorship and supervisor support also enhanced their personal growth and professional preparedness. 

Table 3
Level of perception of interns
	Indicator
	Mean
	SD
	Descriptive Level

	Importance of Internships
	4.57
	0.43
	Very High

	Learning Benefits
	4.45
	0.50
	Very High

	Influence of Supervisors
	4.56
	0.47
	Very High

	Overall
	4.53
	0.47
	Very High



Therefore, interns had a very positive perception of their internship programs, particularly valuing the career-related benefits, skill development, and mentorship that foster both personal and professional growth. However, while interns appreciated the knowledge acquired, there was still a need to refine and expand the learning aspects of the internship experience, ensuring it better equipped them for the complexities of their future careers.

	The results were similar to the study conducted by Kristoff et al. (2024) that a positive relationship with supervisors, characterized by frequent communication, helped interns with career planning and understanding their professional roles. In addition, it supported the study of Ebner et al. (2021) concluded that a positive outlook on internship programs leads to increased employability and less worry about entering the workforce. Moreover, Alenezi (2022) highlighted that interns find their training very satisfying when they understand the learning goals and have easy access to their supervisors.

Correlation between Teaching Quality and Student Work-Readiness
	Table 4.3 showed the findings regarding the significance of the association between teaching quality and student work-readiness. The overall calculated r-value was .662, with a p-value of .001, which was below the established significance level of .05. This implied that the association of the variables got a positive, strong, and significant correlation. Also, this showed that teaching quality was associated with student work-readiness. Thus, the null hypothesis was rejected. Therefore, the strong and significant link between teaching quality and student work readiness indicates that improved teaching quality leads to better workforce preparation and emphasizes the crucial role of effective teaching in enhancing students’ employment readiness.
Table 4
Significance on the Relationship between teaching quality and student work-readiness
	[bookmark: _heading=h.q86sw61pzdnx]Variables Correlated
	r
	p-value
	Decision 
on Ho
	Decision on Relationship

	teaching quality and student work-readiness
	0.662**
	<0.001
	Rejected
	Significant



It aligned with the study of Enstroem and Schmaltz (2024), emphasized that teaching quality significantly boosts student employability by embedding professional skills in coursework, fostering active learning, customizing education, and ensuring curricula meet industry needs. In addition, it aligned with the study of Atem and Joseph (2020) that the quality of university instructors’ knowledge and teaching skills significantly influences how well-prepared graduates are for their careers, affecting their ability to find employment. Moreover, Lunkina et al. (2023) highlighted that proficient teachers cultivate conducive learning atmospheres that elevate student engagement and intrinsic motivation, both of which are paramount for workforce preparedness.
Correlation between Teaching Quality and Perception of Interns  
Table 5 showed the findings regarding the significance of the association between teaching quality and perception of interns. The overall calculated r-value was .491, with a p-value of .001, which was below the established significance level of .05. This implied that the association of the variables had a positive, medium, and significant correlation. Also, this showed teaching quality was associated with the perception of interns. Thus, the null hypothesis was rejected. Therefore, the quality of instruction directly impacted interns’ sense of confidence, their readiness for professional tasks, and their general satisfaction in their internship experience.
Table 5
Significance on the Relationship between teaching quality and perception of interns
	[bookmark: _heading=h.ja1ku0ur40dc]Variables Correlated
	r
	p-value
	Decision 
on Ho
	Decision on Relationship

	teaching quality and perception of interns
	0.491**  
	<0.001
	Rejected
	Significant



It was in line with the study of Machin et al. (2023), which indicated that academic mentors with expertise provide interns with the necessary guidance and support to foster confidence and personal development. Additionally, the result supported the study of Abdelkader et al. (2020) found that a strong educational foundation, including skills and knowledge, is vital for successful internship training and competence development. Moreover, Serin (2019) highlighted that interns' insights into their learning experiences can provide instructors with valuable feedback, which they can use to refine their teaching approaches and ultimately lead to better results for students.

Correlation between Perception of Interns and Student Work-Readiness 
	 Table 6 showed the findings regarding the significance of the association between interns’ perceptions and student work-readiness. The overall calculated r-value was .729, with a p-value of .001, which was below the established significance level of .05. This implied that the association of the variables had a positive, strong and significant correlation. Also, this showed that perception of interns is associated with student work-readiness. Thus, the null hypothesis was rejected. Therefore, positive internships significantly contributed to students’ professional preparedness by enhancing their skills, confidence, and ability to adapt to professional settings.
Table 6
Significance on the Relationship between perception of interns and student work-readiness
	Variables Correlated
	r
	p-value
	Decision 
on Ho
	Decision on Relationship

	perception of interns and student work-readiness
	0.729**  
	<0.001
	Rejected
	Significant





[bookmark: _heading=h.yhwsq6cr7keh]It corresponded to the study of Gustiawan et al. (2025), which found that through internships, students gain valuable job knowledge, develop essential skills, and cultivate positive work attitudes, resulting in increased workplace preparedness. In addition, it supported the study of Anggraini and Nurhaliza (2024) when interns approach their experiences with a positive mindset, they are more motivated and better prepared for career challenges. Moreover, Alhur et al. (2022), found that interns perceived their internship as helpful for their learning and future employment.
Mediation Analysis of the Three Variables using Path Analysis
Displayed in Figure 2 were the different steps taken in the path. The independent variable (IV) was Teaching Quality, the dependent variable (DV) was Student Work-Readiness, and the mediating variable (MV) was Perception of Interns. 
In Step 1, path C (IV and DV), it was revealed in the regression analysis between teaching quality and student work readiness that there was a significant influence. Moreover, the result yielded an estimate of .569 and a standard error (SE) of .041 with a p<value of 0.000, which is lower than the 0.05 level. This means there was a significant influence between teaching quality and student work-readiness since the probability value is p<0.000.  Thus, the null hypothesis of no significant relationship was therefore rejected.  
In Step 2, which was path A (IV and MV), with the presence of mediating variables, it was revealed in the regression analysis between teaching quality and perception of interns that there was a significant influence. Moreover, the result yielded an estimate of .438 and a standard error (SE) of .050 with a p<value of 0.000, which is lower than the 0.05 level. This means there was a significant influence between teaching quality and perception of interns since the probability value was p<0.000.  Thus, the null hypothesis of no significant relationship was therefore rejected.    
In Step 3, which was path B (MV and DV), with the presence of mediating variables, it was revealed in the regression analysis between teaching quality and perception of interns that there is a significant influence. Moreover, the result yielded an estimate of .512 and a standard error (SE) of .042 with a p<value of 0.000, which is lower than the 0.05 level. This means there was a significant influence between teaching quality and perception of interns since the probability value is p<0.000. Thus, the null hypothesis of no significant relationship was therefore rejected.    
In Step 4, which was the combined influence of IV and MV on DV. It was revealed that Student Work-Readiness (DV) regresses on Perception of Interns (MV) and Teaching Quality (IV), which the result yielded an estimate of .344 and standard error (SE) of .037 with a p<value of 0.000, which was lower than the 0.05 level of significance. This means a significant influence existed between the three variables since the probability value is p<0.000. Thus, the null hypothesis of no significant relationship is therefore rejected.
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Figure 2. Path Diagram for the Regression Mode





Table 7: Regression Weights: (Group number 1 - Default model)
	
	
	
	Estimate
	S.E.
	C.R.
	P

	StudentWork
Readiness
	<---
	TeachingQuality
	.569
	.041
	13.841
	***


[bookmark: _GoBack]

Table 8: Regression Weights: (Group number 1 - Default model)
	
	
	
	Estimate
	S.E.
	C.R.
	P

	Perception Of
Interns
	<---
	Teaching
Quality
	.438
	.050
	8.826
	***

	StudentWork-
Readiness
	<---
	Teaching
Quality
	.344
	.037
	9.291
	***

	StudentWork-
Readiness
	<---
	Perception Of
Interns
	.512
	.042
	12.329
	***


PARTIAL MEDIATION.
Since the three steps (paths A, B, and C) were all significant, mediation analysis through path analysis was warranted to assess the significance of the mediation effect.  Furthermore, as stated in step 4, the effect of teaching quality on student work-readiness among graduating college students was even found to reduce after being mediated by perception of interns. With this, since the regression coefficient was substantially reduced at step 4 but remains significant, partial mediation occurred since the effect was found to be significant with a p<value of 0.000.
The findings of the effect size computation in the mediation test between the three variables were shown in figure 2. The effect size indicated how much of the indirect path’s effect on the student work-readiness of graduating college students can be attributed to teaching quality. The beta of teaching quality towards student work-readiness was .569, the total effect value. The beta of teaching quality towards student work-readiness with perception of interns included in the regression had a direct effect value of .344. The indirect effect value of .224 was the multiplied portion of the original correlation between teaching quality to perception of interns among graduating college students, which was .438, and perception of interns to student work-readiness, which was .512. 
The ratio index was computed by dividing the indirect effect by the total effect; in this case, .224 by .569 equals .394. About 39.4 percent of the total effect of teaching quality towards student work-readiness goes through the perception of interns. About 60.6 percent of the total effect was either direct or mediated by other variables not included in the model.
The mediation analysis of the perception of interns on the relationship between teaching quality towards student work-readiness conformed to Human Capital Theory by Schultz (1961) which stated that education and practical experiences like internships, combined with effective teaching, are vital for students to develop skills that boost their employability and productivity that prepare them for the workforce. Moreover, it was also confirmed in the study of Nandini and Latif (2024) that in Schultz's theory, investing in learning and skill development is essential because students who understand their worth in the job market tend to thrive professionally.

4. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
4.1 Summary of Findings
	The major findings of the study were as follows:
1. The level of teaching quality was described as “very high” with an overall mean of 4.34 with a standard deviation of .54. Content characteristics and course organization characteristics, the highest indicators, were described as very having a mean of 4.37, contrasting with teaching competence characteristics, the lowest indicator, which had a very high descriptive level having a mean of 4.29.
2. The level of student work-readiness was described as “very  high” with an overall mean of 4.42 with a standard deviation of .49. Lifelong learning, the highest indicator, was described as very having a mean of 4.47, contrasting with commencement readiness, the lowest indicator, which had a very high descriptive level having a mean of 4.34.
3. The level of perception of interns was described as “very high” with an overall mean of 4.53 with a standard deviation of .47. Importance of internship, the highest indicator, was described as very having a mean of 4.57, contrasting with learning benefits, the lowest indicator, which had a very high descriptive level having a mean of 4.45.
4. The relationship between teaching quality and student work readiness proved to have a strong positive correlation, with an r-value of .662 and p-value of .001, below the 0.05 significance level. This result indicated that the null hypothesis was rejected, confirming a significant relationship between teaching quality and student work-readiness.
5. The relationship between teaching quality and perception of interns proved to have a medium positive correlation, with an r-value of .491 and p-value of .001, below the 0.05 significance level. This result indicated that the null hypothesis was rejected, confirming a significant relationship between teaching quality and perception of interns.
6. The relationship between perception of interns and student work-readiness proved to have a strong positive correlation, with an r-value of .729 and p-value of .001, below the 0.05 significance level. This result indicated that the null hypothesis was rejected, confirming a significant relationship between perception of interns and student work-readiness.
7. The mediation analysis confirmed that perception of interns partially mediated the relationship between teaching quality and student work-readiness. Path analysis revealed that 39.4% of the effect of teaching quality on student work-readiness was mediated by perception of interns, while the remaining 60.6% was either direct or influenced by other factors not included in the study.
4.2 Conclusions
Based on the findings of this study, the following statements were constructed:
1. The level of teaching quality of the instructors was revealed to be very high, indicating that it was always manifested. Therefore, instructors excelled at creating a well-organized and engaging learning environment, providing students with clear, structured, and educational content. 
2. The level of student work-readiness was very high, determined as always manifested. Therefore, students showed strong readiness for the workforce, possessing essential skills that allow them to adapt and succeed in professional settings, but they still require further development to fully prepare for commencement.
3. The level of perception of interns was very high, determined as always manifested. Therefore, interns had a very positive perception of their internship programs, particularly valuing the career-related benefits, skill development, and mentorship that foster both personal and professional growth.
4. A strong positive correlation existed between teaching quality and student work readiness among graduating college students. Based on the findings, the significant relationship indicated that improved teaching quality leads to better workforce preparation and emphasizes the crucial role of effective teaching in enhancing students’ employment readiness. 
5. A medium positive correlation existed between teaching quality and perception of interns among graduating college students. Based on the findings, the significant relationship indicated that quality of instruction directly impacts interns’ sense of confidence, their readiness for professional tasks, and their general satisfaction in their internship experience. 
6. A strong positive correlation existed between perception of interns and student work readiness among graduating college students. Based on the findings, the significant relationship indicated that positive internships significantly contribute to students’ professional preparedness by enhancing their skills, confidence, and ability to adapt to professional settings. 
7. The mediation analysis confirmed that perception of interns partially mediates the relationship between teaching quality and student work-readiness. Therefore, positive interns' perception had a significant impact on student work-readiness, in addition to the direct influence of teaching quality. Improving internship programs would strengthen the positive correlation between teaching quality and student work preparedness.
4.3 Recommendations
Based on the findings, analysis, and conclusions drawn in this study, the following recommendations were outlined:
1. Teachers may enhance their teaching effectiveness by implementing a structured time-block approach to lesson organization, which may ensure a balanced pace and prevent rushed or disorganized sessions. Additionally, they may consider integrating modern educational tools, such as virtual simulations, collaborative platforms, educational apps, and AI-driven resources, as these can greatly improve lesson quality and keep students engaged. Building a supportive and engaging classroom may involve incorporating lighthearted humor, offering verbal encouragement, and maintaining a friendly demeanor. Teachers may ask thought-provoking questions, share surprising facts, and connect lessons to real-world applications to capture student interest, creating a more dynamic and engaging learning experience. 
2. Students were encouraged to take the initiative to find work experience through part-time jobs, volunteering, and contacting alumni for employment opportunities relevant to their field. To perform well in interviews, students may prepare by practicing typical interview questions, refining their communication abilities, and presenting their qualifications and experiences in a compelling manner. Self-assessments may be beneficial for understanding how their skills and interests align with a career and identifying areas that may require further development. Gaps in skills may be filled through online courses, workshops, and mentorship focused on specific technical and soft skills.
3. School administrators may consider collaborating with industry partners to offer rotating internship experiences that expose students to various roles. Establishing a strong mentorship system with dedicated industry partners may provide interns with the guidance necessary for effective task execution. This support can help students manage their time effectively, handle criticism constructively, improve flexibility, and cultivate a positive attitude. Furthermore, administrators may incorporate constructive feedback sessions, allowing interns to engage openly with their supervisors. Recognizing top-performing interns through awards or certifications may significantly enhance their motivation.  School administrators may prioritize building strong partnerships with various industries and provide interns with tailored development plans based on work readiness standards, incorporating feedback from educators and professionals. A structured micro-internship program, starting in the second year, may be implemented where students are exposed to diverse industries and jobs in (2-6 weeks), preparing them with essential skills for their final, longer internship. School administrators may also build an intervention or support system that helps struggling interns succeed by offering assistance, mentorship, and alternative placements to ensure their success.
4. To enhance student work readiness, the Commission on Higher Education (CHEd) may consider implementing a program, requiring higher education faculty to undergo industry-based training. Additionally, CHEd may collaborate with industry leaders to design at least 30% of core courses, aligning the curriculum with labor market demands. To improve graduate employability, CHEd may establish a ranking system that evaluates universities based on graduate employment rates, employer feedback, and skill assessments, with high-performing institutions receiving performance-based funding and recognition. The Commission on Higher Education (CHEd) may consider incorporating "Workplace Simulation-Based Learning" into curricula. This approach may replicate real job responsibilities through classroom activities, such as managing projects, communicating with clients, preparing reports and documents, and engaging in role-playing exercises to address workplace challenges. Additionally, a cross-disciplinary approach may be integrated into various courses to broaden students' knowledge across different fields, helping them become versatile professionals while enhancing their critical thinking, adaptability, and problem-solving skills. Furthermore, it may be beneficial to create a survey for students to assess the effectiveness of their teachers' classroom instruction. The findings may then be used to improve faculty development programs, specifically targeting areas that require enhancement.
5. Future researchers may explore other factors contributing to student work readiness, such as positive intern-supervisor relationships, teaching methods, industry demands, educational policies, the development of essential soft skills, and intern motivation. Moreover, future studies may investigate employer perspectives on interns to identify and address any mismatches between academic preparation and industry demands. Future researchers may use this study to develop educational policy changes to improve graduate employability through better internships, career programs, and skill development.
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