The Mediating Effect of Out-of-field Teaching on the Relationship Between Teacher Competence and Academic Performance Among College Students
ABSTRACT
This study examined the mediating effect of out-of-field teaching on the relationship between teacher competence and academic performance of college students. This study used a stratified random sampling technique and mediation analysis with 197 college students within Santo Tomas, Davao del Norte who were enrolled in the second semester of the Academic Year (A.Y) 2024-2025. The statistical tools utilized in this study were Mean, Pearson r, and Path Analysis. The information was accumulated from the respondents using modified adapted survey questionnaires which were subjected to teacher competence, out-of-field teaching, and grades from specific subjects. The findings revealed that out-of-field teaching had an overall mean of 3.46, and teacher competence had a mean of 3.49 while academic performance had a mean of 87.49 which meant that out-of-field teaching and teacher competence both had a descriptive level of high while the students’ academic performance was satisfactory. Furthermore, the interrelationship between teacher competence and academic performance showed a positive and medium correlation. Teacher competence and out-of-field teaching showed a positive and very strong correlation while out-of-field teaching and academic performance had a positive but weak correlation. Additionally, the mediation analysis revealed that out-of-field teaching had no significant mediation effect. The result indicated that while out-of-field teaching is associated with both variables, it does not significantly mediate the effect of teacher competence on student outcomes. This highlights the direct importance of enhancing teacher competence to improve academic performance, regardless of field alignment.
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1.  INTRODUCTION
1.1 Background of the Study
	Academic performance is defined as the lengths to which educational goals and objectives are met by instructors, institutions, and students (Nepali, 2021). Multiple studies have proven that students’ performance has shown to be affected negatively by inadequate pedagogical competence of teachers (Sukma, 2022). 
In Ghanaian basic schools, out-of-field teaching negatively impacts their students’ performance due to teachers struggling with lesson preparation conducting assessments, and managing the classroom effectively (Apau, 2022). It is also evident in Botswana that there is a significant decline in performance of the students’ education which was also attributed to the teachers’ lack of awareness regarding the shifts in teaching approaches (Dinama et al., 2021).
In the Philippines, out-of-field teaching also poses a significant challenge for teachers and can potentially impact students’ performance. Being assigned to subjects that aren’t their expertise led to difficulties in content mastery, establishing authority, and appropriate teaching strategies (Bugwak, 2021). In struggling with content mastery, teachers from public senior high schools’ divisions of Eastern Samar also have a declining student performance (Lagria, 2021). With this, the lacking amount of qualified teachers in their specialty leads to gaps in students’ understanding and overall performance (Arendain & Limpot, 2022).
Much of the previous research explores the relationship between teacher competence and the students’ academic performance, but only limited studies include out-of-field teaching as a mediating factor especially within the local context. The increasing number of issues regarding the effect of out-of-field teaching poses a significant challenge for educational quality. With this, the researchers find it urgent to give immediate attention to this issue since it is essential to bridge the gap in the literature covering the mediating effect of out-of-field teaching on the relationship between teacher competence, and students’ academic performance. The results of this study hope to provide evidence-based recommendations for addressing the challenges of out-of-field teaching in enhancing both teachers’ competence and students’ academic performance.  
1.2 Statement of the Problem
This study examined the mediating effect of out-of-field teaching on the relationship between teacher competence and academic performance among college students. Specifically, this aimed to answer the following questions:
1. What is the level of out-of-field teaching among college students in terms of:
1.1 contextualizing content;
1.2 emphasizing content over performance; and
1.3 embracing mentorship and assistance?
2. What is the level of teacher competence among college students 	in terms of:
2.1 pedagogic competency; and
2.2 professional competency?
3. What is the level of academic performance among college 	students in terms of grade in:
3.1 ELECT 101: Entrepreneurial mind;
3.2 GE 6: Arts Appreciation;
3.3 EDUC 104: Technology for teaching and learning; and
3.4 EDUC 106: Assessment on learning 1?
4. Is there a significant relationship between:
4.1 teacher competence and academic performance among college students;
4.2 teacher competence and out-of-field teaching; and
4.3 out-of-field teaching and academic performance among college students?
5. Is there a significant mediating effect of out-of-field teaching on the relationship between teacher competence and academic 	performance among college students?
1.3 Hypotheses 
The following hypotheses were tested using 0.05 level of significance.
1. There is no significant relationship between:
1.1 teacher competence and academic performance among college students.
1.2 teacher competence and out-of-field teaching among college students.
1.3 out-of-field teaching and academic performance among college students.
2. There is no significant mediating effect of out-of-field teaching on the relationship between teacher competence and academic performance among college students.
1.4 Theoretical Framework
This study was based on the Pedagogical Content Knowledge theory (PCK) that was introduced by Shulman (1987) where the need for teachers to have the knowledge both on a specific subject and pedagogy was emphasized to effectively teach the subject matter. According to him, out-of-field teaching negatively impacts a teacher’s pedagogical content knowledge in the same way that it negatively affects the academic performance of the students. With that said, teachers who have higher levels of pedagogical content knowledge are likely going to be more effective in teaching (Moh’d et al., 2021). Additionally, Kabilan et al. (2023) stated that knowledge in the teachers’ area of content and pedagogy is necessary because without this, their students are prone to facing difficulty in learning. Lastly, the study also showed that teachers’ instructional practices could be improved by also enhancing their pedagogical content knowledge which consequently leads to better academic performance of the students.
Similarly, Bandura’s (1997) Self-Efficacy theory emphasized that the performance of an individual is influenced by their confidence in their own abilities. Due to the unfamiliarity with the subject, out-of-field teaching may lower the self-efficacy of teachers that may impact their competence, leading to poor academic performance of the students. Tran (2023) also stated that out-of-field teaching may either hinder or boost teachers’ competence depending on how they see their role in teaching. Those who have a high level of efficacy are more likely to find out-of-field teaching as an opportunity rather than a challenge which can greatly affect their students’ performance. 

1.5 Conceptual Framework
In Figure 1, the conceptual framework of the study was presented. The independent variable of the study was the teacher competence. This independent variable constructed two (2) indicators which were pedagogic competency and professional competency (Sumaryanta et al., 2018).
The dependent variable of the study was the academic performance. This dependent variable constructed four (4) indicators which were; ELECT 101: Entrepreneurial mind, GE 6: Arts appreciation, EDUC 104: Technology for teaching and learning, and EDUC 107: Assessment on learning 1.
The mediating variable of the study was the out-of-field teaching. The mediating variable constructed three (3) indicators which were contextualizing content, emphasizing content over performance, and embracing mentorship and assistance (De La Cruz & Alda, 2024).
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Figure 1:  Conceptual Framework Showing the Variables of the Study





2. METHODOLOGY
2.1 Research Design
	To elucidate the quantitative data collected about the level of the three variables, including out-of-field teaching, teacher competence, and the academic performance, quantitative non-experimental descriptive correlational was utilized. It tested the significant relationship of variable and the mediating effect of out-of-field teaching on the relationship between teacher competence and academic performance among college students. Additionally, quantitative research uses research methods related to statistics and numbers to attain, explain, and analyze data (Barella et al., 2024). This approach explained the relationship between variables, test the hypothesis, and generalize the finding from a large sample size (Helmold, 2019). 
Descriptive research utilized an observational approach that is used in various fields including healthcare and developmental science. It hovers over a range of studies like case reports with a goal of analyzing and documenting phenomenons (Indu & Vidhukumar, 2020).  Moreover, correlational research is a quantitative method which examines the relationships between two or more variables without manipulating them (Kettler, 2019). 
This research used mediation analysis that ultimately focused on recognizing the procedure that brings an evident relationship between teacher competence and students’ academic performance through incorporating out-of-field teaching as a potential mediating variable. A mediation model hypothesizes that the independent variable impacts the dependent variable. In this manner, the mediating variable highlights the relationship between both the independent and dependent variable. Mediation analysis was utilized to comprehend the relationship by identifying the procedure or the primary system by which one variable (X) impacted another variable (Y) through a mediator (M).
2.2 Research Subject	
The study’s respondents were the 197 college students out of 401 who were currently studying in a higher educational institution within Santo Tomas, Davao del Norte and were enrolled in the second semester of the Academic Year (A.Y) 2024-2025 who already had grades for Elective 101: Entrepreneurial mind, GE 6: Arts appreciation, EDUC 104: Technology for teaching and learning, and EDUC 107: Assessment on learning 1. The researchers used the Raosoft calculator to determine the population size. This study utilized stratified random sampling techniques. According to Nguyen et al. (2019), Stratified Random Sampling (SRS) is a method that aims to improve the accuracy of estimation in approximate processing by taking a group from a population then randomly sampling from each group.

2.3 Research Instrument	
The researchers utilized two (2) survey questionnaires which were adapted for both the independent and mediating variable. A group of experts reviewed and approved these questionnaires.
Teacher Competence. This survey questionnaire was used to get the level of teacher competence which was from the research study titled “Assessing Teacher Competence and Its Follow-up to Support Professional Development Sustainability” by Sumaryanta et al. (2018). The questionnaire consisted of 15 items covering the following aspects: Pedagogic Competency (10 items), and Professional Competency (5 items). Respondents rated each item using a 5-point Likert scale, ranging from 5 for "Strongly Agree" , 4 for “Agree”, 3 for “Moderate”, 2 for “Disagree” and 1 for "Strongly Disagree."

Academic Performance. In determining the level of academic performance in Elective 101: Entrepreneurial mind, GE 6: Arts appreciation, EDUC 104: Technology for teaching and learning, and EDUC 107: Assessment on learning 1, the researcher utilized the grades given by the subject instructor from the office of the college registrar. 
These grades were based on the different outcomes performed by the students in accordance with the syllabus set by the Commission on Higher Education. The scoring guide for the academic performance of students was categorized into five levels.
Out-of-field Teaching. This survey questionnaire was used to get the level of teacher competence. It was from the research study titled "Out-of-field teaching: English Teachers’ experiences and practices” by De La Cruz and Alda (2023). The questionnaire consisted of 6 items covering the following aspects: Contextualizing content (2 items), Emphasizing content over performance (2 items), and Embracing mentorship and assistance (2 items). Respondents rated each item using a 5-point Likert scale, ranging from 5 for "Strongly Agree", 4 for “Agree”, 3 for “Moderate”, 2 for “Disagree” and 1 for "Strongly Disagree."
2.4 Statistical Treatment of Data	
Mean. It is a wide and commonly used measure of central tendency, the calculation or the sum of each value divided by their count (Motzer, 2021). This was utilized to identify the level of Teacher Competence, Students’ academic performance, and Out-of-field Teaching.
Pearson r. It is commonly used as a measure of linear association between variables, though the way it is interpreted has been a subject for debate and is traditionally considered appropriate for linear relationships only (Rohwer, 2022). This was utilized to identify the level of interrelationship between Teacher Competence, Students’ academic performance, and Out-of-field Teaching.
Path Analysis. It is a method statistically used for decomposing a zero-order or a total correlation between two variables into a single direct effect and one or more indirect effects (Wooldredge, 2021). This was utilized to ascertain the mediating effect of out-of-field teaching on the relationship between teacher competence and academic performance among college students.
3. RESULTS AND DISCUSSIONS
Level of Teacher Competence
[bookmark: _Hlk189556538]The results for the level of teacher competence are presented in table 1. The mean ranged from 3.47 to 3.51 with an overall mean of 3.49 and a standard deviation of 1.03, which was described as high. These results implied that teacher competence were oftentimes observed.
Table 1: Level of teacher competence
	Indicator
	Mean
	SD
	Descriptive Level

	Pedagogic competency
	3.47
	1.02
	High

	Professional competency
	3.51
	1.05
	High

	Overall
	3.49
	1.03
	High


	 
Moreover, the data revealed that the indicator ‘‘Professional Competency’’ got the highest mean score of 3.51 which was described as high. This implied that teachers mastered the knowledge materials, standard of competence, and utilized information and communication technology. The indicator “Pedagogic Competency” got the lowest mean score of 3.47 which was also described as high implying that teachers also mastered learning theories, organized educational learning, assisted the improvement of students’ potential, and utilized the results of evaluation and assessment for learning endeavors. Therefore, the teachers possessed both professional and pedagogic competency on a high level.
This study conformed to the study of Yang and Kaiser (2022) which stated that professional competence, including classroom performance, highly impacts the teachers’ instructional quality and competence. It also relates to the study of Kovalenko and Chernyuk (2021) which stated that the teachers’ professional competency is an accumulation of personal, and pedagogical qualities that are necessary for teaching.  
Level of Out-of-field Teaching
	The results for the level of out-of-field teaching were presented in table 2. The mean ranges from 3.38 to 3.58 with an equivalent overall mean of 3.46 and a standard deviation of 1.05 which was described as high. Moreover, the data showed that the indicator “Embracing mentorship and assistance” got the highest mean score of 3.58 which was described as high.  The indicator “Contextualizing Content” got the lowest mean score of 3.38 which was described as moderate. These results implied that out-of-field teaching was oftentimes observed.
	The indicator embracing mentorship and assistance among teachers were oftentimes observed implying that teachers shared the need to reach out to others for help while the indicator contextualizing content among teachers were sometimes observed implying that teachers moderately considered the materials available in the locality, and related concepts to concepts in the subject they were teaching. Therefore, the teachers embraced mentorship and assistance, emphasized content over performance, and occasionally contextualized the content that they taught.
Table 2: Level of out-of-field teaching
	Indicator
	Mean
	SD
	Descriptive Level

	Contextualizing content
	3.38
	1.09
	Moderate

	Emphasizing content over performance
	3.43
	1.02
	High

	Embracing mentorship and assistance
	3.58
	1.04
	High

	Overall
	3.46
	1.05
	High




The results align to the study of Lagria (2021) which stated that teachers who are teaching outside of their field struggles with content mastery and copes with self-learning, and seeking assistance. It also conforms to the study of Bugwak (2021) which stated that out-of-field teachers struggled in navigating the content and recognizing the students’ concern.
Level of Academic Performance
	The results for the level of academic performance were presented in table 3. The mean ranged from 84.98 to 89.13 with an equivalent overall mean of 87.49 and a standard deviation of 4.82 which was described as high. Moreover, the data showed that the indicator “EDUC 104: Technology for teaching and learning” got the highest mean score of 89.13 which was described as high. While the indicator “ELECT 101: Entrepreneurial mind”, got the lowest mean score of 84.98 which was described as moderate. 
	The overall findings implied that the academic performance of the students were very satisfactory. The student’s performance in EDUC 104: Technology for teaching and learning was very satisfactory, while the student’s performance in ELECT 101: Entrepreneurial mind was satisfactory. Therefore, the students’ academic performance was good, indicating their adequate understanding and competency in these areas.
	Table 3: Level of academic performance
	Indicator
	Mean
	SD
	Descriptive Level

	ELECT 101: Entrepreneurial mind
	84.98
	5.34
	Moderate

	GE 6: Arts Appreciation
	86.97
	4.99
	High

	EDUC 104: Technology for teaching and learning
	89.13
	4.24
	High

	EDUC 106: Assessment on learning 1
	88.90
	4.72
	High

	Overall
	87.49
	4.82
	High


	
[bookmark: _Hlk220516140]The results aligned with Chophel and Choden’s (2024) idea that high academic performance is influenced by a combination of external factors such as the learning environment, the individuals’ study habits, family support, and role models. It was predicted by factors such as physical, psychological, sociological, cognitive control, and lifestyle factors (Dubuc et al., 2022).

Correlation between Teacher Competence and Academic Performance
	The relationship between teacher competence and academic performance was displayed in Table 4.a. The overall coefficient of correlation was 0.417, with a p-value of <0.001, which was lower than 0.05 level of significance. This means that there was a positive, medium, and significant relationship between teacher competence and academic performance because the p-value was p<0.001. Therefore, the null hypothesis of no significant relationship was rejected.
	This implied that teacher competence had a moderate but significant relationship with academic performance. The findings implied that the teachers’ skills and proficiency improvement can contribute meaningfully to the students’ achievement.

Table 4.a: Significance on the Relationship between teacher competence and academic performance
	[bookmark: _Hlk126222130]Variables Correlated
	r
	p-value
	Decision on Ho
	Decision on Relationship

	teacher competence and academic performance
	0.417**
	<0.001
	Rejected
	Significant


	
It conformed to the study of Abrar and Syahputra (2021) which stated that there was a medium correlation between teacher competence and the academic performance of students. Additionally, Garba (2020) also stated that there was a medium and positive correlation between teacher competence including teaching skills and subject knowledge, and academic performance.
Correlation between Teacher Competence and Out-of-field Teaching
Displayed in Table 4.b is the relationship between teacher competence and out-of-field teaching. The overall coefficient of correlation was 0.845, with a p-value of <0.001, which was lower than 0.05 level of significance. This meant that there was a positive, very strong, and significant relationship between teacher competence and out-of-field teaching because the p-value was p<0.001. Therefore, the null hypothesis of no significant relationship was rejected. This implied that teacher competence had an exemplary and significant relationship with out-of-field teaching.
The correlation between both variables was supported by the idea of Tran (2023) which stated that the teachers’ sense of competence may be hindered or enhanced by out-of-field teaching depending on how they make of their teaching role.

Table 4.b: Significance on the Relationship between teacher competence and out-of-field teaching
	Variables Correlated
	r
	p-value
	Decision on Ho
	Decision on Relationship

	teacher competence and out-of-field teaching
	0.845**
	<0.001
	Rejected
	Significant


	
Correlation between Out-of-field Teaching and Academic Performance 
	 Displayed in Table 4.c is the relationship between out-of-field teaching and academic performance. The overall coefficient of correlation was 0.386, with a p-value of <0.001, which was lower than 0.05 level of significance. This implied that there was a positive, weak, and significant relationship between out-of-field teaching and academic performance since the p-value was p<0.001. Therefore, the null hypothesis of no significant relationship was rejected. This implied that out-of-field teaching had a poor but significant relationship with academic performance. 
	The result indicated that even though out-of-field teaching could contribute to students’ achievement, its influence is very limited and may even be affected by other intervening factors.
Table 4.c: Significance on the Relationship between out-of-field teaching and academic performance
	Variables Correlated
	r
	p-value
	Decision on Ho
	Decision on Relationship

	out-of-field teaching and academic performance
	0.386**
	<0.001
	Rejected
	Significant



[bookmark: _heading=h.yhwsq6cr7keh]The result affirmed to the idea of Pendergast et al. (2022b) which stated that out-of-field teaching impacts students’ performance and leads to lower quality teaching and experience. This result also conformed to the study of Taylor et al. (2020) which stated that out-of-field teaching only had a small effect on students’ academic performance.
Mediation Analysis of Teacher Competence, Academic Performance, and Out-of-field Teaching using Path Analysis
Displayed in the Figure 2 were the results of the path analysis, which illustrated the relationships between independent variable (IV) Teacher Competence, the dependent variable (DV) Academic Performance, and the mediating variable (MV) Out-of-field teaching. Additionally, the results of the path analysis were visually represented in the Path Diagram for the Regression Model figure 2.
In Step 1, path C (IV and DV), the finding had a 1.538 estimate and a .240 standard error (SE) with a p<value of 0.000, which was lower than the 0.05 level. This meant that there was a significant influence between teacher competence and academic performance since the probability value was p<0.000.  Therefore, the null hypothesis of no significant relationship was rejected. 
In Step 2, path A (IV and MV), with the presence of mediating variable, the finding had a .802 estimate and a .036 standard error (SE) with a p<value of 0.000, which was lower than the 0.05 level of significance. This meant that there was a significant influence existing between teacher competence and out-of-field teaching since the probability value was p<0.000. Therefore, the null hypothesis of no significant relationship was rejected. 
In Step 3, which is path B (MV and DV), with the occurrence of mediating variable, the finding had a .465 estimate and a .472 standard error (SE) with a p<value of 0.324, which was higher than the 0.05 level.  This meant that there was no significant influence between out-of-field teaching and academic performance since the probability value was p>0.324. Therefore, the null hypothesis of no significant relationship was accepted.

Figure 3: Regression Weights: (Group number 1 - Default model)
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Figure 2: Path Diagram for the Regression Model
Regression Weights: (Group number 1 - Default model)
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No Mediation
Additionally, Path C’, the combination of IV and MV on DV, found that Academic Performance (DV) does not regress on Out-of-field Teaching (MV) and Teacher Competence (IV). The results accumulated an estimate of 1.165 with a .447 standard error (SE)  and a p-value of 0.009 which was lower than the 0.05 significance level. This implied that there was a significant influence. Therefore, the null hypothesis of no significant relationship was rejected.
Since all correlation results were significant, mediation analysis was warranted. However, the mediation analysis, Path B showed no significant relationship since the p value was 0.324 which was greater than the level of significance which is 
[bookmark: _GoBack]Table 5: Correlation Results
0.05. This indicated that out-of-field teaching does not mediate the relationship between teacher competence and academic performance. 
‘	The result of the mediation analysis supports the Pedagogical Content Knowledge (PCK) theory of Shulman (1987) where he stated that even though out-of-field teaching may impact the students’ academic performance, the teachers are likely going to be more effective in teaching if they are competent and had higher pedagogical content knowledge.
This supported the idea that teachers who were outside of their field can mitigate the negative impact of out-of-field teaching with strong self-efficacy and content knowledge (Rao et al., 2023). For instance, Fliarkovska et al. (2022) stated that by enhancing teacher competence, out-of-field teachers’ quality of instruction can be improved.

4. SUMMARY OF FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS
4.1 Summary of Findings
	The key outcomes of the study were the following:
	1. The level of teacher competence had an overall descriptive equivalent of High. Additionally, teacher competence attained an overall mean of 3.49, which meant that it was oftentimes observed.  Among the two indicators, professional competency had the highest mean of 3.51, while pedagogic competence had the lowest mean of 3.47.
	2. The level of academic performance had an overall descriptive equivalent of High. Additionally, academic performance attained an overall mean of 87.49 indicating that the students’ academic performance were satisfactory. 
	3. The level of out-of-field teaching had an overall descriptive equivalent of High. Additionally, out-of-field teaching attained an overall mean of 3.46, indicating that it was oftentimes observed. Among the three indicators, embracing mentorship and assistance had the highest mean of 3.58, while contextualizing content had the lowest mean of 3.38.
	4. The relationship between teacher competence and academic performance proved to have a positive, and  medium correlation, with an r-value of 0.417 and a p-value of <0.001, which was less than the 0.05 significance level set for the study, indicating a statistically significant variable. This result implied that the null hypothesis was rejected.
	5. The relationship between teacher competence and out-of-field teaching exhibited a positive, and very strong correlation, with an r-value of 0.845 and a p-value of <0.001, which was lower than 0.05. This result led to the rejection of the null hypothesis, confirming a significant relationship between teacher competence and out-of-field teaching.
	6. The relationship between out-of-field teaching and academic performance exhibited a positive but weak correlation, with an r-value of 0.386 and a p-value of <0.001, which was less than the significance level of 0.05, indicating statistically significant variable.
	7. The mediation analysis revealed no significant mediation effect. This meant that out-of-field teaching did not mediate the relationship between teacher competence and academic performance. This implied that teacher competence influences the students’ academic performance with or without the presence of out-of-field teaching.
4.2 Conclusions
In light of this study’s findings, the following statements were constructed:
1. The results regarding the teacher competence revealed a high level, which was oftentimes observed. The overall findings implied that even in out-of-field settings, teachers are able to demonstrate adaptive expertise which may help mitigate the negative effects associated with out-of-field teaching.
2. The level of academic performance was high, and was very satisfactory. This implied that highly competent teachers are capable of delivering quality instruction and fostering academic success even when teaching subjects outside of their specialization.
3. The level of out-of-field teaching was high, which was oftentimes observed. The overall findings implied that out-of-field teaching occurs frequently and may challenge subject-area expertise and underscores the need for continuous professional development to ensure sustained instructional quality across subject ares.
4. The result showed that there was a relationship between teacher competence and academic performance, which exhibited a medium correlation. This implied that while strengthening teacher competence is important, addressing other factors that can contribute to students’ academic performance may further enhance student outcomes.
5. The result showed the significance of teacher competence and out-of-field teaching, which exhibited a very strong correlation. The result implied that when teachers possess high level of competence, they can overcome out-of-field teaching challenges.
6. The result showed that there was a relationship between out-of-field teaching and academic performance, which exhibited a weak correlation. The result implied that out-of-field teaching may not have a substantial direct impact on students’ academic performance.
7. The mediation analysis confirmed that there was no mediation effect. This indicates that out-of-field teaching did not mediate in the association between teacher competence and their academic performance. The overall results implied that teacher competence directly impacts students’ academic performance regardless of whether teachers are teaching within or outside their field of specialization.
4.3 Recommendations
Based on the findings, analysis, and conclusion drawn in this study, the following recommendations are summarized:
1. The Commission on Higher Education (CHED) may develop a policy wherein school administrations do not allow or teachers to be assigned outside of their field of specialization or lessen the field misalignment since the result only shows a poor relationship towards the students’ academic performance. They may also develop a policy wherein teachers who are to teach outside of their fields of specialization should undergo a mandatory regular training that focuses on improving their content knowledge about the subjects that they are to teach and to enhance their professional, and pedagogical competence. This initiative would ensure the continuous enhancement of overall competence, subject mastery, and navigate through difficulties despite field misalignment.
2. The school administration may not assign teachers outside of their field of specialization and if they are put in a situation where they have to do so, they may come up with programs for training and development to improve overall teachers’ competence especially in contextualizing the content they’re teaching because based on the result, this indicator only reached a moderate level by having a mean of 3.38. The school administration may also emphasize the importance of every subject taught by the teachers for even though the result showed a high level of teacher competence, the subject ELECT 101: Entrepreneurial mind only had a moderate level, averaging only 84.98.
3. Teachers may willingly participate in programs and/or seminars crafted to improve their content knowledge in about the subjects that they are to teach mitigating the potential out-of-field teaching issues that may occur. They may also cultivate a genuine passion for learning, which can translate into more effective and engaging instruction. In addition, they may increase the frequency of conducting assessments and evaluation to identify which subject areas the students need improvement in, such as ELECT 101: Entrepreneurial mind.
4. Future researchers may further explore the complexity and dynamics between out-of-field teaching, teacher competence, and students’ academic performance by considering additional variables. Additional variables such as teaching strategies, institutional support, or student motivation may offer deeper insight into these dynamics.
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