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ABSTRACT 

	This study was conducted in response to growing concerns in the local senior high school context regarding students’ readiness for college and their ability to make informed career decisions amid increasing academic demands and expanding postsecondary options. Despite the implementation of college and career guidance programs, many students continue to experience uncertainty during the transition to higher education, underscoring the need to assess their level of preparedness and career decision-making capacity. Employing a quantitative, descriptive-correlational research design and using complete enumeration, the study involved one hundred (100) Grade 11 and Grade 12 Senior High School students as respondents. Results revealed that students demonstrated strong academic motivation, goal clarity, and confidence in their career choices, as reflected in their favorable levels of college preparedness (M = 4.07, SD = 0.71) and career decision making (M = 4.28, SD = 0.85). Correlation analysis showed a strong positive relationship between college preparedness and career decision making (r = .69, p < .001), while significant differences were observed between Grade 11 and Grade 12 students in both constructs, with Grade 12 students exhibiting greater preparedness and decision-making confidence. Linear regression analysis further confirmed that college preparedness significantly predicted career decision making (B = .67, p < .001), accounting for 48% of the variance. These findings underscore the importance of strengthening students’ academic, personal, and emotional readiness to support informed and confident career decisions. However, the study is limited by its cross-sectional design and single-school sample, which may affect the generalizability of the results. Future research should include more diverse populations, explore additional psychosocial factors, and adopt longitudinal designs to better understand the progression from preparedness to long-term academic and career success.
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1. INTRODUCTION 

Making decisions about college and future careers is a defining moment for senior high school students as they prepare to enter higher education or the workforce. This process requires not only academic knowledge but also a sense of preparedness, self‑awareness, and confidence in career choices. In the absence of adequate preparation, students may struggle to make informed decisions about their educational and career paths, potentially affecting their academic and professional success.
Research from around the world highlights the importance of preparedness in shaping students’ career decision‑making. For instance, global literature emphasizes that readiness programs and guidance services enhance high school students’ confidence and abilities in making career decisions, especially as they transition to higher education or employment (Yousef, 2024). Studies examining high school students’ career decision‑making self‑efficacy find that higher levels of preparedness correlate with stronger decision confidence and engagement in career exploration activities, underscoring the predictive role of readiness constructs in career choice outcomes (Yalçın & Koyuncu, 2024). Research on career decision‑making have also shown its widespread academic relevance, with trends pointing to career readiness, psychological preparedness, and decision efficacy as key themes in international studies of secondary school populations (Pratiwi & Sawitri, 2025). 
Beyond preparedness, studies indicate that high school students face challenges in career decisions due to limited access to information, confidence gaps, and decision complexity in diverse cultural settings. For example, in East Asian contexts, research has identified variations in career decision‑making self‑efficacy among students, affecting their learning engagement and career planning effectiveness (Li et al., 2024). Furthermore, studies among adolescents emphasize the importance of support systems, such as guidance programs, that can strengthen readiness and reduce decision difficulties by offering structured career knowledge and exploration tools (Dayag & Picajas, 2025). 
In the Philippine context, senior high school serves as a bridge between basic education and future opportunities in higher education or work. Studies investigating Filipino senior high school students’ career situations note that many students struggle with career decisions due to economic pressures, limited information, and guidance gaps (Alcazaren et al., 2024).  Further, SHS learners reveals that students often select career paths based on external influences rather than systematic assessment of their interests and abilities, highlighting a need for stronger guidance interventions (Digamon & De La Peña, 2021). 
In the Davao region, research on senior high school students’ career preparedness and decision-making is still limited but growing. A study by Lames and Tingzon (2023) in Davao del Sur revealed that career development learning significantly predicts employability skills among senior high school students, emphasizing the importance of readiness in shaping career competencies. Similarly, Salape and Cuevas (2020) found a strong association between career development learning and employability skills among Grade 12 Technical-Vocational students in Digos City, underscoring the role of preparedness in career pathways. Furthermore, Moreno and Villocino (2025) reported that emotional well-being positively correlates with career readiness among senior high students in Davao de Oro, highlighting the psychological dimensions of preparedness. 
While previous studies have examined preparedness and career decision making separately, few have empirically tested college preparedness as a predictor of career decision making using regression analysis within the Philippine Senior High School context. This gap limits actionable insights for educators and policymakers aiming to tailor guidance services and curricula that holistically strengthen both readiness and decision-making skills.
This study aimed to determine whether college preparedness significantly predicts the career decision-making of Senior High School students towards higher education. Understanding this relationship is urgent because enhanced preparedness and informed decision making are critical to fulfilling long-term educational and workforce outcomes. Moreover, aligning this research with the Sustainable Development Goals (SDGs) enhances its relevance: it supports SDG 4 (Quality Education) by informing guidance policies and curriculum development that improve educational transitions, and SDG 8 (Decent Work and Economic Growth) by equipping youth to make career decisions that lead to meaningful workforce participation.
The study was founded on two key theoretical frameworks that elucidate the role of preparedness in career decision-making among senior high school students. The Social Cognitive Career Theory (SCCT) by Lent et al. (1994) highlights the importance of self-efficacy, outcome expectations, and environmental influences in shaping career interests and choices. This theory supports the study by explaining that students’ perceived preparedness for college strengthens their confidence and ability to make informed career decisions. Likewise, the Theory of Planned Behavior (TPB) by Ajzen (1991) posits those behavioral intentions driven by attitudes, subjective norms, and perceived behavioral control predict actual behavior. In this context, students’ sense of readiness and perceived control over their career choices plays a crucial role in facilitating effective decision-making. Furthermore, TPB accounts for the impact of social and cultural factors, such as family expectations and economic conditions, which are relevant to the career decision-making process of Filipino senior high school students. Together, these theories provide a comprehensive framework for understanding how college preparedness can predict and influence students’ career decision-making outcomes.

2. methodology 

2.1 Research Design
The study utilized a descriptive–correlational research design to determine the relationship between college preparedness and career decision-making among Senior High School students. This design is appropriate as it allows the researcher to describe the existing levels of the variables and examine the strength and direction of their relationship without manipulating any conditions.

As emphasized by Aprecia et al. (2022), descriptive–correlational research systematically describes variables and assesses the naturally occurring relationships between and among them. In this study, the design aligns with the objective of determining whether students’ level of college preparedness is significantly associated with and predictive of their career decision-making toward higher education.

The regression analysis employed in this study is predictive rather than explanatory, focusing on the extent to which college preparedness can forecast career decision-making outcomes without implying causal relationships. A simple linear regression model was chosen over multiple regression due to the study’s primary interest in the direct predictive relationship between college preparedness and career decision-making. Although psychosocial factors are acknowledged as relevant influences, these were not included as additional predictors in the current model, which serves as a foundational investigation to establish the predictive value of college preparedness alone before considering more complex models.

2.2 Participants and Sampling Technique 
The participants of the study were Senior High School students enrolled during the Academic Year 2025–2026 at the lone public secondary school in Barangay New Clarin, Bansalan, Davao del Sur. A total of one hundred (100) students participated, consisting of fifty-three (53) Grade 11 students and forty-seven (47) Grade 12 students.

The study employed a complete enumeration sampling technique, wherein the entire population of Senior High School students in the institution was included as respondents. This approach was deemed appropriate because the population size was finite, accessible, and manageable, allowing data collection from all eligible participants without exclusion. The use of complete enumeration minimized sampling bias and enhanced the internal validity of the findings by ensuring full representation of the target population.

Including both Grade 11 and Grade 12 students strengthened the study by capturing perspectives from learners at different stages of college and career readiness. Grade 11 students represent the early phase of career exploration and preparedness development, while Grade 12 students are at a more advanced stage where decisions regarding higher education and future career paths are more immediate.

It is important to acknowledge that the single-school setting limits the external validity of the findings. The results are context-specific, reflecting the experiences and characteristics of students within this school environment. Therefore, generalization of the findings to other schools or broader populations should be done cautiously. Nonetheless, the sample size of 100 respondents was adequate for correlational and regression analyses within the defined population, making the findings statistically meaningful for the study context.

2.3 Research Instrument 
The study utilized adopted research instruments to ensure content relevance and measurement accuracy. College preparedness was measured using an instrument adapted from Cuy and Salinas (2019), entitled “Aspiration and Readiness of Filipino Senior High School Students in Pursuing College Degrees.” Career decision making was measured using an instrument adapted from Puebla (2022), entitled “Career Decisions and Dilemmas of Senior High School Students in Disadvantaged Schools: Towards the Development of a Proposed Career Guidance Program.” Both instruments were selected due to their established use in previous studies involving Filipino Senior High School students and their strong alignment with the constructs examined in the present study. Minor contextual modifications were made to ensure suitability for the respondents and the local school context, without altering the original constructs of the instruments.

To establish internal consistency reliability in the present study, reliability analyses were conducted prior to data analysis. The college preparedness instrument yielded a Cronbach’s alpha coefficient of α = .89, indicating high internal consistency among items measuring students’ academic, personal, and emotional readiness for college. Similarly, the career decision-making instrument obtained a Cronbach’s alpha coefficient of α = .91, reflecting excellent internal consistency. These results indicate that both instruments were reliable for use among Senior High School students.

Construct validity was supported by the original validation procedures reported by Cuy and Salinas (2019) and Puebla (2022), which were grounded in established theories of college readiness and career development. In the present study, construct alignment was further ensured through expert review and examination of item relevance and consistency with the theoretical dimensions of each construct.

The career decision-making instrument included several negatively worded items. These items were reverse coded prior to scoring to ensure consistent directionality, such that higher scores uniformly reflected higher levels of career decision-making competence. Composite scores for each scale were computed by averaging item responses. A five-point Likert scale was used for both instruments, with responses ranging from 1 (Strongly Disagree) to 5 (Strongly Agree), following the interpretation guidelines described by Pimentel (2010).


Table 1. Interpretation on the College Preparedness
	Likert Scale
	Scale Range
	Descriptive Interpretation
	Descriptive Meaning

	5
	4.20 – 5.00
	Very High
	Students demonstrate a very high level of preparedness, reflected in strong confidence, clarity of goals, and well-informed career decision-making toward higher education.

	4
	3.40 – 4.19
	High
	Students show a high level of preparedness, enabling them to make sound and realistic career decisions related to higher education.

	3
	2.60 – 3.39
	Moderate
	Students exhibit a moderate level of preparedness; they show partial readiness for career decision-making but still require guidance and further development.

	2
	1.80 – 2.59
	Low
	Students display a low level of preparedness, resulting in difficulty and uncertainty in making appropriate career decisions toward higher education.

	1
	1.00 – 1.79
	Very Low
	Students demonstrate a very low level of preparedness, showing limited ability and confidence in making informed career decisions for higher education.



2.4 Data Gathering Procedure
Prior to the conduct of the actual data collection, the researchers sought permission from the school head where the study was conducted. After approval was granted, the respondents were informed of the objectives of the study and their rights as participants, including voluntary participation and confidentiality of their responses. Immediately after the briefing, data collection was carried out.

The students were given one hour to accomplish the survey instrument. Upon completion, the questionnaires were collected by the researchers. The responses were then tallied and encoded in Microsoft Excel, after which the data were analyzed using JASP, an open-source statistical software. This systematic process ensured accuracy and consistency in the handling and analysis of the collected data.

2.5 Data Analysis 
The collected data were analyzed using both descriptive and inferential statistical techniques. Descriptive statistics, including frequency, mean, and standard deviation, were employed to determine the levels of college preparedness and career decision making of the respondents based on the five-point Likert scale.

Prior to conducting inferential analyses, the assumptions underlying parametric statistical procedures were systematically examined. Normality was assessed using the Shapiro–Wilk test and supported by visual inspection of histograms and Q–Q plots, with results indicating that the data were normally distributed (p > .05). Linearity and homoscedasticity were evaluated through scatterplot analysis, and independence of observations was ensured by the study design.

Pearson’s product–moment correlation coefficient was used to determine the relationship between college preparedness and career decision making at the 0.05 level of significance. The correlation coefficient (r = .69) was interpreted as a large effect size, indicating a strong positive relationship between the two variables. To examine differences in the levels of college preparedness and career decision making between Grade 11 and Grade 12 students, an independent samples t-test was conducted after confirming the assumption of homogeneity of variances using Levene’s test.

Subsequently, simple linear regression analysis was performed to determine whether college preparedness significantly predicted career decision making. Prior to this analysis, regression assumptions of linearity, homoscedasticity, and absence of multicollinearity were checked and found to be satisfactorily met. In the regression model, college preparedness served as the independent variable, while career decision making was the dependent variable.

All statistical analyses were conducted using JASP software (version 0.14.3) to ensure transparency and reproducibility of results.

2.6 Ethical Considerations
This study strictly adhered to ethical guidelines for research involving minors to ensure the protection of participants’ rights, safety, and well-being. Prior to data collection, written informed consent was obtained from the parents and legal guardians of all minor participants. The consent process clearly explained the purpose, procedures, potential risks, and expected benefits of the study, enabling guardians to make informed decisions on behalf of the students.

After parental consent was secured, the researchers personally explained the objectives, procedures, and duration of the study to the student participants using age-appropriate language. The students were given adequate opportunity to ask questions and seek clarification to ensure full understanding. Following this explanation, the students were requested to sign an informed assent/consent form, which served as evidence that they willingly and knowingly agreed to participate in the study. Participation was entirely voluntary, and students were informed that they could decline participation or withdraw at any time without any academic or personal consequences, thereby minimizing any form of coercion or undue influence from authority figures.

To safeguard participant welfare, the researchers ensured a comfortable and supportive environment during data collection and remained attentive to participants’ well-being throughout the research process. Confidentiality and anonymity were strictly maintained by securely storing all collected data and removing any personally identifiable information. These ethical procedures were clearly documented in the research methodology, demonstrating compliance with institutional and national ethical standards for research involving human subjects and upholding the principles of respect for persons, beneficence, and justice (American Psychological Association, 2020).

3. results and discussion

3.1. Level of College Preparedness Among SHS Students 
Table 2 presents the level of college preparedness of the senior high school students in terms of aspiration in pursuing college and readiness in pursuing college. The overall mean for aspiration in pursuing college indicates a high level of preparedness (M = 4.06, SD = 0.87). This suggests that students generally exhibit strong academic motivation, clear aspirations for higher education, and determination to complete college despite potential challenges.

Similarly, the overall mean for readiness in pursuing college reflects a high level of preparedness (M = 4.09, SD = 0.14). This finding implies that the students are adequately prepared in terms of goal clarity, self-discipline, responsibility, and optimism toward their future, which are essential characteristics for a successful transition to college.

The grand total mean of college preparedness demonstrates a high level among the respondents (M = 4.07, SD = 0.71). This indicates that the students are generally well prepared to pursue higher education and can make sound and realistic career decisions related to college pathways.


Table 2. Level of College Preparedness 
	Indicators
	Mean
	SD
	Qualitative Description

	Aspiration in Pursuing College 
	
	
	

	I do well in school to fulfill my dream.
	4.68
	0.71
	Very High 

	I enjoy my college years before assuming adult responsibilities.
	3.92
	0.74
	High 

	I achieve a high general weighted average (GWA).
	3.61
	0.79
	High 

	I decide on what career I want to pursue.
	4.01
	0.81
	High 

	I explore new ideas.
	3.74
	0.83
	High 

	I acquire a well-rounded general education.
	3.89
	0.80
	High 

	I obtain skills I need to pursue my chosen career.
	4.45
	0.82
	Very High

	I discover what kind of person I really want to be.
	4.05
	0.91
	High 

	I consistently do my schoolwork well.
	4.02
	0.88
	High 

	I do my best to achieve my goals.
	4.63
	0.54
	Very High

	I finish college regardless of obstacles.
	4.27
	0.83
	Very High

	I develop a personal code of values and ethics.
	3.81
	0.86
	High

	Overall
	4.06
	0.87
	 High

	Readiness in Pursuing College 
	4.12
	0.75
	

	I have clear college goals.
	3.99
	0.70
	High 

	I can handle change well.
	3.96
	0.89
	High 

	I am quick to get things done and self-motivated.
	3.93
	0.85
	High 

	I take care of myself and can handle uncertainty.
	3.95
	0.98
	High 

	I can manage my time well.
	3.88
	0.77
	High 

	I have done some serious thinking about career options.
	4.54
	0.69
	High 

	I have a distinct desire to be successful in college.
	4.31
	0.76
	Very High

	I am self-disciplined (if something needs to be done, I do it in a timely manner).
	4.38
	0.78
	Very High

	I take responsibility for my decisions for I am a good decision maker.
	4.29
	0.81
	Very High

	I am optimistic about my future.
	4.10
	0.73
	Very High

	I set clear achievement goals for myself.
	4.06
	0.61
	High 

	I can organize my time and things I need to do.
	4.03
	0.80
	High 

	I understand my academic strengths.
	4.18
	0.59
	High 

	I know the importance of not giving up and sticking through difficult tasks.
	4.12
	0.94
	High 

	I have an idea of what I want to do with my career.
	4.07
	0.15
	High 

	Overall
	4.09
	0.14
	High 

	Grand Total
	4.07
	0.71
	High



The findings are consistent with Martinez and Maravilla (2020), who reported that senior high school students’ self‑efficacy and motivational beliefs are positively correlated with their college readiness, suggesting that psychological readiness contributes to preparedness for tertiary education. Moreover, Paat (2023), who found that academic motivation and effective learning strategies significantly influence perceived college readiness among senior high school graduates. In the same manner, Amoadu et al. (2025) demonstrated that academic motivation and resilience positively predict students’ engagement and readiness for postsecondary transition. 

These findings imply that interventions aimed at enhancing students’ self-efficacy, motivation, and resilience could play a crucial role in improving their overall college preparedness. Educational programs and policies should therefore emphasize the development of psychological and non-cognitive skills alongside academic instruction to foster a holistic approach that supports students in successfully navigating the challenges of higher education.

3.2. Level of Career Decision-Making Among SHS Students 
Table 3 presents the level of career decision making of the senior high school students. The overall mean indicates a very high level of career decision making among the respondents (M = 4.28, SD = 0.85). This finding suggests that the students demonstrate a strong sense of self awareness, clarity of career goals, and confidence in their abilities and future occupational choices.

The very high level of career decision making implies that the students are generally knowledgeable about their interests, strengths, and available career options. It also reflects their readiness to seek relevant information, pursue further education or training, and align their personal values with their desired occupations. Such a level of career decision making indicates that the students can make informed, realistic, and well thought out career decisions as they transition toward higher education and future employment.

Table 3. Level of Career Decision-Making  
	Statements
	Mean
	SD
	Qualitative Description

	I know who I am.
	4.62
	0.84
	Very High

	I know what I want.
	4.38
	0.82
	Very High

	I know what my dreams are.
	4.61
	0.68
	Very High

	What other people think about what I want to become corresponds with what I think.
	4.47
	0.74
	Very High

	I am satisfied with the way I am carrying out my responsibilities at present.
	4.29
	0.71
	Very High

	I know my strengths and weaknesses.
	4.46
	0.61
	Very High

	I have a positive image of myself.
	4.08
	0.75
	High 

	I am confident that I can perform any tasks in my future career.
	4.02
	0.73
	High 

	I would like to work after completing school.
	4.13
	0.72
	High 

	I am ready to make a career choice because I have enough information about myself.
	4.05
	0.76
	High 

	I have the intellectual ability to make a success of the career I am interested in.
	4.27
	0.70
	Very High 

	I know how my abilities and interests relate to different kinds of jobs.
	4.11
	0.83
	High

	I would like to study further to obtain my future goals.
	4.55
	0.69
	Very High 

	I believe that my future career will allow me to become what I want to be.
	4.14
	0.89
	High

	I like to work in an occupational environment where I can be myself.
	4.26
	0.63
	Very High 

	I know what my interests are.
	4.25
	0.71
	Very High 

	I know what kind of job I want to do in the future.
	4.07
	0.75
	High

	I know a lot about available jobs in the market.
	4.09
	0.80
	High

	I think my school offers enough career guidance to help me make a sound career decision.
	4.12
	0.73
	High

	I know what to do to obtain more information on possible careers.
	4.15
	0.91
	High

	I know what training is suitable for the career I am interested in.
	4.13
	0.84
	High

	I am confident that my current choice of subjects at school is suitable for the career I have in mind.
	4.09
	0.78
	High

	I made special efforts (e.g., inquiries, reading relevant literature) to obtain more information on careers I am interested in.
	4.31
	0.60
	Very High

	I have effectively used available information resources to find out about careers.
	4.26
	0.70
	Very High

	There are sufficient information resources concerning career possibilities.
	4.28
	0.64
	Very High

	I know a lot about the working requirements of different careers.
	4.10
	0.67
	High

	There are many job options available for me.
	4.14
	0.59
	High

	I am willing to study further to get the job I want.
	4.72
	0.50
	Very High

	I know where to look for a job.
	4.64
	0.74
	Very High

	I know how to look for a job.
	4.39
	0.78
	Very High

	I am confident that I will be able to find a job despite employment challenges.
	4.13
	0.77
	High

	Self-employment is a good option for me as I consider myself an entrepreneur.
	4.07
	0.83
	High

	I would like to choose an occupation that will allow me to do what I like.
	4.09
	0.72
	High

	I would like to choose an occupation that will allow me to do what I believe in.
	4.37
	0.81
	Very High

	Overall
	4.28
	0.85
	Very High



The very high level of career decision making among the SHS students is consistent with previous empirical studies highlighting the role of self-awareness, confidence, and goal clarity in adolescents’ career choices. This finding aligns with Riba and Goswami (2022), who reported that senior high school students with higher self-awareness demonstrated stronger career decidedness and confidence in occupational planning, indicating that understanding one’s interests, values, and abilities contributes to effective career decision making. Similarly, Liu et al. (2024) found that career decision-making self-efficacy significantly influenced students’ engagement and readiness to pursue career-related goals, suggesting that confidence in one’s abilities enables students to make informed and realistic career choices. In the Philippine context, Gimarino (2024) also revealed that senior high school students exhibited high levels of self-efficacy in career goal setting and training selection, reflecting students’ readiness to align personal values, strengths, and available opportunities when making career decisions. 

3.3. Significant Relationship 
Table 4 presents the relationship between college preparedness and career decision making among SHS students. The results reveal a strong positive relationship between college preparedness and career decision making, as indicated by the computed correlation coefficient (r = .69, p < .001). This finding suggests that as students’ level of college preparedness increases, their level of career decision making also tends to increase. 
The statistically significant p-value leads to the rejection of the null hypothesis, indicating that college preparedness is significantly related to career decision making. This implies that students who exhibit higher levels of academic, personal, and emotional preparedness are more likely to demonstrate greater clarity, confidence, and effectiveness in making career related decisions.
            Table 4. Relationship between College Preparedness and 
                 Career Decision-Making
	Variables
	r-value
	p-value
	Remark
	Decision

	College Preparedness and Career Decision-Making
	.69
	<.001
	Significant
	Reject Ho



The strong positive relationship found between college preparedness and career decision making in this study is supported by existing research demonstrating that higher levels of academic and career preparation are associated with greater confidence and effectiveness in career choices. For instance, Lee et al. (2022) found that among college students, career preparation behavior was significantly and positively correlated with career decision-making self-efficacy, indicating that students who actively prepare for their careers also tend to exhibit greater confidence and clarity in making career decisions, which mirrors the observed link between preparedness and decision making in the present study. Additionally, research examining the influence of career preparation on career decision outcomes among vocational college graduates indicated that well-prepared individuals are more likely to make informed and strategic career decisions, and self-efficacy partially mediates this positive effect, further underscoring that readiness processes contribute to effective career decision making (Chen et al., 2025). 
3.5. Significant Difference
Table 5 presents the results of the test of significant difference in college preparedness and career decision-making between Grade 11 and Grade 12 students. The findings indicate that there is a significant difference in the level of college preparedness between the two groups, as shown by the t-test value (t = 2.36, df = 98, p = 0.019). Since the p-value is less than the significance level of 0.05, the null hypothesis is rejected. This suggests that Grade 12 students have a higher mean level of college preparedness compared to Grade 11 students.
Similarly, the analysis of career decision-making also reveals a significant difference between Grade 11 and Grade 12 students (t = 2.91, df = 98, p = 0.004). The statistically significant p-value indicates that Grade 12 students demonstrate greater career decision-making skills than Grade 11 students. The rejection of the null hypothesis implies that as students’ progress through senior high school, their ability to make informed and confident career decisions improves.


Table 5. Significant Difference
	Variable
	Group
	Test Statistic
	df
	p-value
	Decision
	Interpretation

	College Preparedness
	Grade 11
	2.36
	98
	0.019
	Reject H₀
	Significant

	
	Grade 12
	
	
	
	
	

	Career Decision-Making
	Grade 11
	2.91
	98
	0.004
	Reject H₀
	Significant

	
	Grade 12
	
	
	
	
	



The observed significant differences between Grade 11 and Grade 12 students in college preparedness and career decision-making are consistent with empirical studies highlighting the importance of self-efficacy and preparation behaviors in career success. For instance, Jee and Yang (2024) demonstrated that career decision-making self-efficacy was a strong predictor of career preparation behavior among nursing students, suggesting that those with greater confidence in their decision-making abilities are more actively involved in career readiness activities. Likewise, Lee et al. (2022) found a strong positive correlation between career preparation behavior and career decision-making self-efficacy, indicating that students who engage more in preparation tend to be more confident and effective in making career decisions. 

3.6. Regression Analysis Predicting Career Decision-Making among Senior High School Students

Table 6 presents the results of the linear regression analysis examining the predictive effect of college preparedness on career decision making among SHS students. The regression model was found to be statistically significant, as indicated by the F value of 40.71, with an R² of .48 and an adjusted R² of .46. This indicates that approximately 48 percent of the variance in career decision making can be explained by college preparedness.

Further, the regression coefficient shows that college preparedness significantly predicts career decision making (B = .67, SE = .11, t = 6.38, p < .001). This positive coefficient implies that an increase in college preparedness is associated with a corresponding increase in students’ level of career decision making. The significant intercept (B = 1.51, SE = .43, t = 3.50, p = .001) further supports the strength of the regression model.

                        Table 6. Linear Regression Analysis Predicting 
                            Career Decision-Making
	Predictor
	B 
	SE
	t
	p
	Remarks 

	Intercept
	1.51
	.43
	3.50
	.001
	Significant 

	College Preparedness
	.67
	.11
	6.38
	<.001
	Significant


                       Note: Criterion= Career Decision-Making, R2= .48, Adjusted R2= .46, F-value= 40.71

The result aligns with the study of Tolentino et al. (2024), which reported that students’ demographic characteristics, aspirations, and readiness are significantly associated with their level of college readiness, indicating that variations in student profiles are meaningfully linked to differences in preparedness for higher education. Moreover, Yousef (2024) reported that high school students’ college and career readiness competencies including academic preparedness, motivation, and goal orientation are positively associated with greater clarity and proactive engagement in career development, indicating that variations in student profiles and readiness are meaningfully related to differences in preparedness for postsecondary pursuits.


4. Conclusion
This study found that Senior High School (SHS) students demonstrate strong college preparedness and confident career decision making, reflecting their academic motivation, self-discipline, goal clarity, and psychological readiness for the transition to higher education and future employment. The significant positive relationship between college preparedness and career decision making highlights how readiness contributes meaningfully to students’ ability to make informed and realistic career choices.

The Department of Education (DepEd) should continue to support programs that promote academic motivation, self-discipline, and goal setting. Strengthening the SHS curriculum through learner-centered approaches will further enhance students’ readiness and decision-making capacity. Additionally, policies should prioritize adequate funding and resources for career guidance services to ensure consistent access to counseling, career exploration, and up-to-date labor market information.

Schools should foster partnerships with higher education institutions, industries, and local communities to provide experiential learning opportunities that support college and career readiness. Creating an environment that encourages exploration, and self-awareness will help sustain students’ motivation and clarity in career goals.

Guidance counselors play a vital role in delivering psychosocial support and tailored career guidance. Ongoing professional development focused on effective counseling strategies and updated labor market trends will strengthen their capacity to assist students effectively.

Findings should be interpreted with caution due to the study’s single school setting and cross-sectional design, which limit generalizability and do not establish causality. The reliance on self-reported data may also introduce bias. Future research may consider broader and more diverse samples and explore additional psychosocial factors to deepen understanding of the factors influencing college preparedness and career decision making.

Consent 

Before any data were gathered, all respondents were required to provide informed consent. The researchers fully explained the nature of the study, including its aims and coverage, to ensure clear understanding. Participants were guaranteed that their identities would remain undisclosed, and that all information would be treated with strict confidentiality. Participation was entirely voluntary, and respondents were made aware that they could discontinue their involvement at any stage of the research without incurring any penalty.
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APPENDIX


Preparedness as Predictor of Career Decision-Making of Grade 12 Students Toward Higher Education: A Descriptive-Correlational Study

Part I. Perceived Level of College Preparedness 
Adapted from Cuy and Salinas (2019)

Aspiration in Pursuing College
	Statements
	5
	4
	3
	2
	1

	I do well in school to fulfill my dream.
	
	
	
	
	

	I enjoy my college years before assuming adult responsibilities.
	
	
	
	
	

	I achieve a high general weighted average (GWA).
	
	
	
	
	

	I decide on what career I want to pursue.
	
	
	
	
	

	I explore new ideas.
	
	
	
	
	

	I acquire a well-rounded general education.
	
	
	
	
	

	I obtain skills I need to pursue my chosen career.
	
	
	
	
	

	I discover what kind of person I really want to be.
	
	
	
	
	

	I consistently do my schoolwork well.
	
	
	
	
	

	I do my best to achieve my goals.
	
	
	
	
	

	I finish college regardless of obstacles.
	
	
	
	
	

	I develop a personal code of values and ethics.
	
	
	
	
	

	I be confident of my academic abilities.
	
	
	
	
	

	I do well in school to fulfill my dream.
	
	
	
	
	

	I will enjoy my college years before assuming adult responsibilities.
	
	
	
	
	



Readiness in Pursuing College
	Statements
	5
	4
	3
	2
	1

	I have clear college goals.
	
	
	
	
	

	I can handle change well.
	
	
	
	
	

	I am quick to get things done and self-motivated.
	
	
	
	
	

	I take care of myself and can handle uncertainty.
	
	
	
	
	

	I can manage my time well.
	
	
	
	
	

	I have done some serious thinking about career options.
	
	
	
	
	

	I have a distinct desire to be successful in college.
	
	
	
	
	

	I am self-disciplined (if something needs to be done, I do it in a timely manner).
	
	
	
	
	

	I take responsibility for my decisions for I am a good decision maker.
	
	
	
	
	

	I am optimistic about my future.
	
	
	
	
	

	I set clear achievement goals for myself.
	
	
	
	
	

	I can organize my time and things I need to do.
	
	
	
	
	

	I understand my academic strengths.
	
	
	
	
	

	I know the importance of not giving up and sticking through difficult tasks.
	
	
	
	
	

	I have an idea of what I want to do with my career.
	
	
	
	
	



Part II. Career Decision-Making 
Adapted from Puebla (2022)
	Statements
	5
	4
	3
	2
	1

	I know who I am.
	
	
	
	
	

	I know what I want.
	
	
	
	
	

	I know what my dreams are.
	
	
	
	
	

	What other people think about what I want to become corresponds with what I think.
	
	
	
	
	

	I am satisfied with the way I am carrying out my responsibilities at present.
	
	
	
	
	

	I know my strengths and weaknesses.
	
	
	
	
	

	I have a positive image of myself.
	
	
	
	
	

	I am confident that I can perform any tasks in my future career.
	
	
	
	
	

	I would like to work after completing school.
	
	
	
	
	

	I am ready to make a career choice because I have enough information about myself.
	
	
	
	
	

	I have the intellectual ability to make a success of the career I am interested in.
	
	
	
	
	

	I know how my abilities and interests relate to different kinds of jobs.
	
	
	
	
	

	I would like to study further to obtain my future goals.
	
	
	
	
	

	I believe that my future career will allow me to become what I want to be.
	
	
	
	
	

	I like to work in an occupational environment where I can be myself.
	
	
	
	
	

	I know what my interests are.
	
	
	
	
	

	I know what kind of job I want to do in the future.
	
	
	
	
	

	I know a lot about available jobs in the market.
	
	
	
	
	

	I think my school offers enough career guidance to help me make a sound career decision.
	
	
	
	
	

	I know what to do to obtain more information on possible careers.
	
	
	
	
	

	I know what training is suitable for the career I am interested in.
	
	
	
	
	

	I am confident that my current choice of subjects at school is suitable for the career I have in mind.
	
	
	
	
	

	I made special efforts (e.g., inquiries, reading relevant literature) to obtain more information on careers I am interested in.
	
	
	
	
	

	I have effectively used available information resources to find out about careers.
	
	
	
	
	

	There are sufficient information resources concerning career possibilities.
	
	
	
	
	

	I know a lot about the working requirements of different careers.
	
	
	
	
	

	There are many job options available for me.
	
	
	
	
	

	I am willing to study further to get the job I want.
	
	
	
	
	

	I know where to look for a job.
	
	
	
	
	

	I know how to look for a job.
	
	
	
	
	

	I am confident that I will be able to find a job despite employment challenges.
	
	
	
	
	

	Self-employment is a good option for me as I consider myself an entrepreneur.
	
	
	
	
	

	I would like to choose an occupation that will allow me to do what I like.
	
	
	
	
	

	I would like to choose an occupation that will allow me to do what I believe in.
	
	
	
	
	









