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Abstract

The COVID-19 pandemic profoundly disrupted traditional classroom education, necessitating a rapid shift to digital learning across India. This study examines the pandemic's impact on elementary education and virtual schooling's influence on learning outcomes among students in aspirational districts of the North-East Region, with a focus on marginalized social and economic groups. Conducted during the 2022-23 academic year, the research involved a cross-sectional mixed-method survey approach, analysing data from 307 students in Grades VII and VIII across 20 schools in eight aspirational districts. The findings revealed a dual narrative. On the one hand, students showed a generally positive response to online learning, with 76% reporting effective teacher interaction, 69% experiencing two-way communication, and 74% expressing improved problem-solving confidence. Online platforms like WhatsApp played a significant role in facilitating educational engagement. On the other hand, persistent challenges such as poor internet connectivity (73%), limited access to learning tools (72%), and difficulty maintaining a regular study schedule (81%) hindered equitable learning opportunities. Additionally, while 88% of students found online learning engaging, 89% struggled with focus, and many emphasized the importance of direct teacher-student interaction, with 88% considering it vital for effective learning. The study underscores the need for a balanced education strategy that leverages technology while addressing accessibility gaps and ensuring robust support systems to enhance students’ learning outcomes. These insights align with the goals of NEP-2020 and the NIPUN Bharat Mission, emphasizing equity, competency-based education, and innovation in digital learning initiatives for marginalized groups.  
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1. Introduction

The global COVID-19 pandemic created an opportunity to introduce digital learning into school education (Dhawan 2020). The educational system faced significant disruption as nationwide schools remained closed during 2020-21 and 2021-22, halting offline classroom activities. This highlighted the need for alternative quality education methods when traditional, in-person education is not feasible (Bhat et. al. 2020). Evidence from OECD (2020, 2023) highlighted that while digital adoption accelerated during the pandemic, gaps in infrastructure, teacher preparedness, and equitable access remained persistent challenges across education systems. In high-income contexts, such as the United States, Brookings Institution (2020) observed that lack of home broadband disproportionately affected school-age children in marginalized communities, underscoring that the digital divide was not confined to developing regions. In this context, the Government of India (GOI) through National Education Policy (NEP) 2020 emphasized leveraging technology's benefits while addressing its risks and challenges. It stressed the importance of ensuring equity in digital education and had advocated for well-planned, appropriately scaled pilot studies to maximize the advantages of online learning while mitigating its drawbacks (GOI 2020).


The study was guided by NEP-2020 and the NIPUN Bharat Mission, focusing on quality, innovation, equity, and digital initiatives. It examined aspirational districts identified by NITI Aayog for targeted development, particularly in the North-East Region. The research analyzed the impact of COVID-19 on elementary education and assessed how virtual schooling had influenced children’s learning outcomes. Special emphasis was placed on marginalized social and economic groups.

2. Objectives of the Study

The study aimed to conduct a child-focused survey to assess the impact of COVID-19 on the elementary education system. It examined the effects of virtual schooling on children’s competency-based learning and overall learning outcomes.

3. Virtual Schooling in North-East India: A Post-Pandemic Review

Virtual schooling in India, particularly in the North-Eastern states, has emerged as a critical area of study in the wake of the COVID-19 pandemic. The region’s unique socio-economic and infrastructural challenges have shaped the experiences of students, teachers, and communities. This section synthesizes findings from scholarly articles, policy briefs, and international reports to provide a comprehensive understanding of the state of virtual schooling in North-East India. The COVID-19 pandemic significantly transformed education across India, with pronounced effects in the North-East. This analytical review draws from contemporary studies that examine virtual learning experiences, and the rollout of competency-based education (CBE) in tribal and economically marginalized areas.


3.1 Virtual Learning and Its Emotional Impact

The digital divide remains the most significant barrier to virtual schooling in the North-East. Several scholars highlighted that poor internet connectivity and limited access to digital devices excluded large sections of rural and tribal populations. UNICEF (2022) reported that fewer than 20% of children in rural Assam and Meghalaya had access to smartphones or computers, underscoring inequities in educational opportunities. These infrastructural constraints have widened the learning gap between urban and rural students.
Student Experiences with Online Classes (Singh & Singh 2025a): This survey reveals varied student responses to virtual education. While some adapted well, many struggled with screen fatigue, isolation, and emotional challenges.

Educators’ Reflections on Remote Teaching (Singh & Singh 2025b): Teachers in aspirational districts faced hurdles such as poor digital infrastructure, lack of professional development, and difficulties in engaging students. On a positive note, they observed increased parental involvement during remote learning.

Core Insight: The shift to virtual schooling exposed significant digital inequalities and underscored the need for comprehensive support systems that address both technological and emotional dimensions of learning.

3.2 Competency-Based Education and Family Engagement

Parental Perspectives on CBE (Singh et al. 2025): This study investigates how families perceive the transition to skill-based education. While many parents favor the approach, they often feel uncertain about new assessment methods and curriculum changes.

Core Insight: Effective implementation of CBE depends not only on teacher preparedness but also on informed and active parental participation, especially in areas where rote learning has traditionally dominated.

3.3 Summary and Strategic Recommendations

Collectively, these studies offer a comprehensive view of post-pandemic virtual schooling in North-East India. Key strategies include - empowering SMCs through localized training and community outreach, investing in digital infrastructure and teacher development to close the digital gap, raising parental awareness to support CBE implementation, providing emotional and psychological support for children in virtual environments and encouraging inclusive practices across schools, with final takeaways - 

· Community involvement is vital for effective school governance, particularly in tribal and rural contexts, 
· Teachers and SMCs serve as crucial links between policy and practice, but need consistent support, 
· The pandemic revealed deep-rooted inequities, making community-driven digital education planning essential, and
· Policy actions should focus on training, inclusivity, and collaboration between educators and communities. 

4. Research Methodology 

The study employed a cross-sectional mixed-methods survey approach, incorporating both quantitative and qualitative data collection, guided by a research schedule tailored to the study's objectives. It focused on assessing the impact of COVID-19 on elementary school children, with data gathered from students enrolled in Grades VII and VIII during the 2022-23 academic year. The Elementary education in India comprises the primary (redefined preparatory stage and foundational stages covering early years of child education under NEP-2020) stage (Grades I–V) and the upper primary (redefined middle stage under NEP-2020) stage (Grades VI–VIII). The present study was conducted during the 2022–23 academic session, subsequent to the onset of the COVID-19 pandemic in 2020–21. Students enrolled in Grades VII and VIII in 2022–23 had previously been in Grades IV and V during the pandemic years, and were therefore considered particularly vulnerable to its adverse effects. For this reason, the term elementary is employed throughout the study.

A child-focused schedule was developed internally and reviewed in a workshop with eminent academicians. After pilot testing in field settings across Sikkim and Mizoram, the schedule was validated and subsequently finalized for data collection. The schedule included data points focusing on the impact of COVID-19 on the elementary school education system and the effects of virtual schooling on competency-based learning and learning outcomes among children in the North-East Region. Specifically, it examined aspects such as the data points on the “effects of obstacles experienced by children in online learning, effects of extent of personal challenges on online learning, understanding effects of children’s engagement in online learning, time spent by children on activities during COVID-19 lockdown period, children’s perception about online classes during COVID-19, challenges faced by children in the online learning during COVID-19, children’s satisfaction with some aspects on items of online learning, children’s perception of attentiveness and knowledge transfer, most engaging activities for children during the online classes, and least engaging activities for children during the online classes”.

The study was conducted across eight aspirational districts in the region—Namsai, Hailakandi, Chandel, Ribhoi, Mamit, Kiphire, Gyalshing, and Dhalai. A total of 16 schools were randomly selected for the study, with an additional four schools in Mamit and Gyalshing districts used to pilot the research schedule. Data were gathered from children attending 20 randomly chosen schools, with schools serving as the sampling units selected based on administrative support from district authorities. Participation was voluntary, with approximately 30 students (14 from Grade VII and 16 from Grade VIII) surveyed from two schools in each of the eight States of the North-East Region. Data collection was conducted face-to-face under the supervision of State Nodal Officers designated by State Authorities. The data, comprising both closed- and open-ended responses, were entered into MS Excel for processing, tabulation, and analysis following methodologies outlined by (Cox 1996, Daniels et al. 2002, and Kumar 2019).

5. Results and Discussion

The study initially aimed to sample 300 children, but due to the responses received, the final sample size increased to 307. Thus, the study involved 307 children from 20 selected schools offering elementary education for Grades VII and VIII during the 2022-23 academic year. These children were particularly vulnerable during the COVID-19 pandemic, especially during the 2020-21 and 2021-22 academic sessions. 

Of the 307 children, 154 were boys and 153 were girls, reflecting a balanced gender ratio. Among them, 147 children (79 boys and 68 girls) were enrolled in Grade VII, while 75 boys and 85 girls were in Grade VIII at the time of data collection.

Figure 1 shows the distribution of children across different social groups, including General, Educationally Backward Minority Communities (EBMC), Other Backward Classes (OBC), Others/Not Available, Scheduled Castes (SC), and Scheduled Tribes (ST). Of these children, 62% were from the ST group, 15% from the General group, and 13% from the OBC group.

Figure 1 
Social Category-wise Sampled Children (in Percent)


The information collected from the children was analyzed using a mixed-method approach, combining both qualitative and quantitative techniques, to generate objective-based findings. In alignment with the study's research objectives, the data items/questions from the children's schedule were outlined in the Research Methodology section. The analysis involved examining each item on the children's schedule, focusing on response frequencies. The results are then presented through tables, figures, and corresponding interpretations, as detailed in the following sections.

5.1 Effects of Obstacles Experienced by Children in Online Learning

The impact of COVID-19 on online learning and the challenges faced by children in its implementation during the lockdown period in the North-East Region states were examined through the statements, namely, (i) Did online learning make you motivated to continue learning? (ii) Did your teacher clear your doubts during online learning? and (iii) Did online learning allow you to have two-way communication with the teachers? In this regard, Figure 2 illustrates the impact of COVID-19 on online learning as experienced by the responding children during the lockdown period, using a two-point rating scale of ‘yes’ or ‘no’. 

Figure 2
Effects of Covid-19 as Experienced by Children on Online Learning during Lockdown Period


It is evident from Fig. 2 - approximately 76% of children reported that teachers addressed their doubts during online learning, while 69% felt that online learning enabled two-way communication with their teachers. Additionally, 55% of the children expressed that online learning motivated them to continue their studies.

5.2 Effects of Extent of Personal Challenges on Online Learning

The impact of personal challenges faced by children in online learning from home was assessed about factors such as maintaining a regular schedule, communicating with teachers, internet connectivity, and access to necessary tools for online study. A three-point scale—most significant, moderately significant, and least significant—was used to evaluate these factors. Table 1 presents the children's responses in percentage points.


Table 1 
Effect of Extent of Personal Challenges Faced by Children on the Online Learning from Home
	S.
No.
	Extent of Personal Challenges
	Children’s Response 
(in Percent)

	
	
	Most significant
	Moderately significant
	Least significant

	1.
	Maintaining a regular schedule
	34
	47
	19

	2.
	Communicating with the teachers
	34
	43
	23

	3.
	Internet connectivity at home
	26
	47
	27

	4.
	Not having access to all the prescribed tools needed for the study
	31
	41
	28


 
As shown in Table 1, the majority of children rated these challenges as moderately significant, with responses ranging from 41% to 47% for all four issues related to online learning at home. The next most common rating, "most significant," was chosen by 26% to 34% of the children.
 
5.3 Understanding Effects of Children’s Engagement in Online Learning

To assess the effects of children's engagement in online learning, their perceptions were gathered on items such as excitement about attending online classes, interest in project/assignment activities, and difficulties in focusing on schoolwork. These perceptions are presented in Table 2 as percentage points.

Table 2 
Understanding the Effect of Children’s Engagement in the Online Learning
	S.No.
	Items of Understanding Effects of
Children’s Engagement
	Children’s Perception
(in Percent)

	
	
	To a Great Extent
	To Some Extent
	Not at All

	1.
	How excited were you about attending your online classes?
	26
	54
	20

	2.
	Did you find projects/ assignments/ activities interesting in your class?
	42
	44
	15

	3.
	How difficult was it for you to stay focused on your schoolwork?
	22
	67
	11



Table 2 reveals that children's perceptions of their engagement in online learning were most often rated as "to some extent" (44% to 67%) and "to a great extent" (22% to 42%). If these ratings are combined to account for the overall impact, children's perceptions of their engagement in online learning ranged from 80% to 89% for the various aspects evaluated.
  


5.4 Time Spent by Children on Activities during the COVID-19 Lockdown Period

Data was collected from children on the amount of time spent on various activities, using a three-point scale in hours (<1, 1-2, and 2-3 or more). These activities included online/virtual classes, domestic chores, play and entertainment, self-study/homework/assignments, talking with friends, and spending time with family. Table 3 presents the percentage distribution of children based on the time they spent on these activities, along with the percentage of children who did not respond during the survey. Notably, 10% or fewer children did not respond regarding the time spent on these activities during the COVID-19 lockdown.

Table 3
Time Spent by Children on Activities during COVID-19 Lockdown Period
	S.No.
	Activity
	Time Spent by Children on Activities 
During COVID-19 Lockdown Period 
(in Percent)
	No-Response
(in Percent)

	
	
	<1 Hour
	1-2 hours
	2-3 hours & more
	

	1.
	Online/Virtual Classes
	29
	46
	25
	10

	2.
	Domestic Chores
	51
	27
	21
	9

	3.
	Play and Entertainment
	35
	35
	30
	8

	4.
	Self-study/ Homework/ Assignments
	18
	37
	45
	4

	5.
	Talking with friends
	70
	18
	13
	7

	6.
	Time spent with family
	7
	15
	78
	6



From Table 3, it is clear that 46% of children spent 1-2 hours on online/virtual classes, followed by 29% who spent less than one hour, and 25% who spent 2-3 hours or more. Regarding domestic chores, 51% of children spent less than one hour, while 27% spent 1-2 hours. Time spent on play and entertainment activities was distributed similarly across the time scales. Around 45% of children spent 2-3 hours or more on self-study/homework/assignments, while 37% spent 1-2 hours. In contrast, 70% of children spent less than one hour talking with friends, while 78% spent 2-3 hours or more with their families during the lockdown.

5.5 Children's Perception of Online Classes during COVID-19

The children's schedule included data on their perceptions of online classes during the COVID-19 lockdown, specifically regarding whether online classes improved their communication skills and increased their confidence in tackling unfamiliar problems. Children's responses were recorded on a three-point scale: to a great extent, to some extent, and not at all, as shown in Figure 3.



Figure 3
Children’s Perception about Online Classes during COVID-19 Lockdown Period


Figure 3 illustrates the children's perceptions of their confidence in handling unfamiliar problems and their improvement in communication skills through online classes. The majority of children responded with "to some extent," with approximately 52% reporting this for confidence in problem-solving and 47% for improvement in communication skills.

5.6 Challenges Faced by Children in Online Learning During COVID-19 

The transition from in-person to online learning during the COVID-19 lockdown introduced various challenges for school-going children. As a result, the children's schedule included statements about the challenges they faced, with the option to respond "yes" or "no”, namely, (i) Did you understand the lesson delivered online? (ii) Did you feel motivated to explore online libraries and educational videos related to your subject? (iii) Did you feel that the lack of physical activities affected your learning? Accordingly, children's responses to the challenges encountered were quantified as percentages, as illustrated in Figure 4.



Figure 4
Challenges Faced by Children in the Online Learning During COVID-19 Lockdown Period


From Figure 4, it is clear that 71% of children reported understanding the lessons delivered online, while 67% felt motivated to explore online libraries and educational videos related to their subjects. Additionally, 57% of children indicated that the lack of physical activities negatively affected their learning.

Additionally, 74% of children faced challenges in receiving feedback or appreciation from teachers regarding their learning efforts during the COVID-19 lockdown period.

The personal challenges children experienced with online learning at home, particularly concerning feedback on their learning progress, were assessed using a three-point scale: most significant, moderately significant, and least significant. Figure 5 presents the children's responses regarding their learning progress in percentage points, displayed through a pie chart.



Figure 5
Information about Progress in Learning on the Online Learning from Home (in Percent)


Figure 5 shows that 56% of children considered information about their learning progress in online learning from home as moderately significant, while 35% rated it as most significant. Only 9% of children rated it as least significant regarding the personal challenges they faced with online learning at home.

5.7 Children’s Satisfaction with Some Aspects of Items of Online Learning 

Data on children's responses during the COVID-19 period were gathered using a three-point scale (to a great extent, to some extent, and not at all) regarding their satisfaction with various aspects of online learning, as outlined below:

i. Comments that you received on your weekly work.
ii. Progress of learning.
iii. Interactions with classmates on learning issues. 
iv. Improved understanding of concepts.
v. Achieving higher grades/ scores.
vi. Motivation for self-learning.

Children's responses to the satisfaction items, rated on a three-point scale, were converted into percentage points, as shown in Figure 6. 



Figure 6
Children’s Response on Items of Satisfaction


It is clear that most children expressed satisfaction with online learning, primarily selecting the "to some extent" rating, followed by "to a great extent" for all the satisfaction items.

5.8 Children’s Perception of Attentiveness and Knowledge Transfer

Data on children's perceptions of attentiveness and knowledge transfer were collected using a three-point rating scale (agree, neutral, and disagree) on items such as the importance of direct child-teacher interaction for effective learning, the effectiveness of online classes for doubt clarification, the role of online classes in enhancing attentiveness, and the online mode's contribution to children's involvement in class. These responses are presented in Table 4 as percentage points.



Table 4
Children’s Perception on Attentiveness and Knowledge Transfer
	S.No.
	Items of Attentiveness & Knowledge Transfer
	Children’s Perception 
(in Percent)

	
	
	Agree
	Neutral
	Disagree

	1.
	Direct child-teacher interaction is essential for proper learning.
	88
	6
	6

	2.
	Online mode of the class is better for doubts/ clarifications
	14
	32
	54

	3.
	Online mode is helpful in enhancing attentiveness
	21
	38
	41

	4.
	Online mode of the class is better in terms of the child's involvement in class
	15
	31
	54



Table 4 shows that nearly 88% of children agreed that direct child-teacher interaction is essential for proper learning. However, 54% of children disagreed that online classes are more effective than in-person classes for clearing doubts, while 32% were neutral. Regarding attentiveness, 79% of children either disagreed (41%) or were neutral (38%) about the online mode being helpful in enhancing focus. Additionally, 54% of children disagreed that the online mode was better for class involvement, with 31% remaining neutral on this aspect.

5.9 Most Engaging Activities for Children During the Online Classes

The most engaging activities during online classes for children were interacting with teachers and receiving motivation for learning through video conferencing. In the online learning process, children primarily used WhatsApp on smartphones for clarifying doubts, sharing notes, submitting homework assignments, and completing online tests with quizzes. They worked on textbook exercises, wrote stories, read books, did homework, and took notes from the textbooks. Additionally, children were involved in activities such as drawing, reading, writing, playing games, doing project work, and creating models, as suggested by their teachers, including face-to-face interactions where possible. Other engaging activities reported by children included household chores, chatting with family and friends, learning and playing through videos, and learning how to operate a mobile phone.

5.10 Least Engaging Activities for Children During the Online Classes

The least engaging activities for children included not paying full attention to homework assignments such as worksheets, online exams, and physical activities, as well as participation in co-curricular activities. Often, when children had doubts, some questions went unanswered or were unresolved due to network issues. Poor or unstable internet connectivity led to children being less engaged in online classes, as they were unable to hear instructions from their teachers. Engagement was also minimal during online classes that were conducted through recorded videos or images on WhatsApp. Additionally, children specifically reported that language classes, such as Bengali, Bhutia, English, Nepali, and Hindi, were among the least engaging during online learning.




The research study aimed to conduct a child-centred survey to evaluate the impact of COVID-19 on the elementary education system. It also explored how virtual schooling influenced children's competency-based online learning and overall learning outcomes during the pandemic. The study specifically focused on children currently in Grades VII and VIII, who were at the primary school level during the pandemic. The findings of the study, derived from data analysis and presentation, are summarized below.

· The study investigated the impact of COVID-19 on learning and the challenges faced by children in the aspirational districts of the North-East Region. Overall, students responded positively to online learning, with 76% stating that teachers effectively addressed their doubts, 69% experiencing effective two-way communication, and 55% feeling motivated to learn online.
· Despite these positives, a significant proportion of children encountered challenges, including difficulty maintaining a regular learning schedule (81%), issues with teacher communication (73%), poor internet connectivity at home (73%), and lack of access to necessary learning tools (72%).
· While 80% of children expressed excitement about online learning and 88% found it engaging, 89% reported struggling to stay focused on schoolwork during the pandemic.
· The pandemic caused a major shift in the learning environment from school to home. Most children spent over three hours daily with family members (78%) but had limited interaction with friends, with 70% spending less than an hour socializing.
· Regarding engagement in virtual classes, 46% of children participated for one to two hours daily, 29% for less than an hour, and 25% for more than two hours.
· Many children reported feeling more confident in tackling unfamiliar problems after online classes (74%) and noted improvements in communication skills (76%).
· Despite challenges, 71% of children stated they could understand lessons delivered online, and 67% felt motivated to explore online libraries and educational videos.
· In terms of learning progress through online education, 56% found it moderately significant, 35% considered it highly significant, and 9% felt it had minimal impact.
· The majority of children (88%) believed that direct interaction with teachers in a school setting is vital for effective learning. Few found the online mode better for clarifying doubts (14%), improving attentiveness (21%), or fostering class involvement (15%).
· WhatsApp was widely used by children for clarifying doubts, sharing notes, submitting assignments, and participating in online tests.
· Learning activities included drawing, reading, writing, playing games, completing projects, and developing models, enriching the overall learning experience.

The findings of this study align with international evidence documenting the digital divide and inequities in post-pandemic education. UNESCO (2021) reported that approximately 43% of learners worldwide lacked internet access during school closures, with disparities most acute in low-income countries where up to 89% of students had no access to household computers. Similarly, UNICEF (2020) estimated that 463 million children globally were unable to access remote learning opportunities due to inadequate connectivity, devices, or supportive policies. The World Bank (2022) further emphasized that prolonged school closures disproportionately affected children in low- and middle-income countries, amplifying pre-existing inequities in access to technology and learning support.

6. Conclusion

In conclusion, the study highlights both the opportunities and challenges brought about by the shift to online learning during the COVID-19 pandemic in the aspirational districts of the North-East Region. While students demonstrated a generally positive response to online learning, with many appreciating the role of teachers and reporting improvements in skills such as problem-solving and communication, significant hurdles were evident. Issues such as difficulty maintaining a regular learning schedule, limited access to necessary tools, and poor internet connectivity were widespread. 

The findings underscore the importance of direct teacher-student interaction, with most students preferring traditional classroom settings for effective learning. Additionally, while platforms like WhatsApp proved useful for educational purposes, maintaining focus and engagement during virtual classes remained a challenge for many. 

Overall, the study emphasizes the need for a balanced approach to education, integrating the advantages of technology while addressing the critical gaps in accessibility and support systems to ensure effective learning outcomes in such scenarios.

Sustainable Development Goals

This study is linked to the following SDG(s): Good Health and Well-being (SDG 3), Quality Education (SDG 4) and Gender Equality (SDG 5).
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Online classes improved my communication skills	
To a Great Extent	To Some Extent	Not at All	28.762541806020064	47.491638795986624	23.745819397993312	Felt more confident about tackling unfamiliar problems after attending online classes	
To a Great Extent	To Some Extent	Not at All	22.483221476510067	52.013422818791945	25.503355704697988	Children's Perception


Pecent





Did you understand the lesson delivered online?	Did you feel motivated to explore online libraries and educational videos related to your subject?	Did you feel that the lack of physical activities affected your learning?	71.380471380471377	67.457627118644069	56.5068493150685	Challenges  


Percent 



Information about progress in learning	
Most significant	Moderately significant	Least significant	35	56	9	

To a Great Extent	
Comments that you received on your weekly work	Progress of learning 	Interactions with the classmates on learning issues	Improved understanding of concepts	Achieving higher grades/scores	Motivation for self-learning	37.123745819397989	39.799331103678931	32.333333333333329	29.333333333333332	33.333333333333329	43.70860927152318	To Some Extent	
Comments that you received on your weekly work	Progress of learning 	Interactions with the classmates on learning issues	Improved understanding of concepts	Achieving higher grades/scores	Motivation for self-learning	48.494983277591977	51.505016722408023	50	56.333333333333336	53	43.377483443708606	Not at All	
Comments that you received on your weekly work	Progress of learning 	Interactions with the classmates on learning issues	Improved understanding of concepts	Achieving higher grades/scores	Motivation for self-learning	14.381270903010032	8.695652173913043	17.666666666666668	14.333333333333334	13.666666666666666	12.913907284768211	Items of Satisfaction


Percent










ST	EBMC	OBC	General	Others/ Not Available 	61.88925081433225	1.6286644951140066	12.703583061889251	14.983713355048861	0.97719869706840379	



Online learning allowed for two-way communication with the teachers	Teacher cleared doubts during online learning	Online learning motivated to continue learning	69.152542372881356	76.027397260273972	55.102040816326522	Statement


Percent





2 | Page

