Students and Teachers’ Perception of Homework: 
A Qualitative Study in One of the Higher Secondary Schools, Bhutan

Abstract
Homework provides students with opportunities to improve their study habits and performance while aiming to increase their academic success through engagement in learning. This qualitative research examined students’ and teachers’ perceptions of homework at one higher secondary school in Bhutan to understand how homework affects or hinders students’ learning. Qualitative structured interviews were conducted with 26 students (13 male and 13 female, Grades VII–XII) and 25 teachers, yielding rich insights into their attitudes, beliefs, and practices related to homework. Thematic analysis revealed that both students and teachers recognized homework as a vital extension of classroom learning that promotes revision, responsibility, and time management, excessive and poorly timed assignments often led to stress, fatigue, and reduced motivation. Findings shows that students were burdened by lengthy homework, sometimes exceeding 4 hours daily, resulting in limited opportunities for personal study or recreational activities. While some teachers practiced mindful assignment of homework, many assigned tasks without regard for duration or policy guidelines, contributing to an imbalance in workload. The study highlights the urgent need for schools to enforce homework policies that prioritize meaningful,     competency-based tasks aligned with Bhutan’s holistic Gross National Happiness (GNH) framework. Recommendations include strict adherence to homework guidelines, coordination among departments to balance workload, and the inclusion of         time-management strategies to enhance homework effectiveness. The findings serve as a call for culturally responsive and pedagogically sound homework practices that support academic achievement while preserving student well-being. Therefore, the research supports international literature that warns against homework overload and advocates for meaningful, well-structured, and culturally responsive assignments. 
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1. Introduction

Homework is generally used as a learning resource for educational activities. It is defined as tasks assigned to students by school teachers that are intended to be carried out at home.  The most common purpose of homework is to have students review lessons which were already taught in class to reinforce learning and facilitate mastery of specific skills.  Such extended tasks and assignments are aimed at helping students obtain the maximum benefit when the new material is covered in class (Chophel & Choeda, 2021; Daw,2024). It provides students with opportunities to improve their study habits and performance while aiming to increase their academic success through engagement in learning. In the first step of homework, teachers are expected to design the homework tasks. One of the most important actions at this stage is to set clear purposes for homework. Homework purposes may be defined as the reasons or objectives underlying each task, and are expected to help teachers select congruent homework tasks (Rosário et al., 2018). However, students perceive homework differently depending on their educational levels, beliefs, attitudes, and cultures. Pandey and Kaudal [22] revealed that homework consistently benefits both students and teachers by enhancing learning, memory, reading, and writing habits. According to Burriss et al. [3], the reasons for completing homework     include improving learning, practicing, reviewing,       punishment, and assessment. However, some negative effects of homework are that students may cheat by copying answers from their friends. Most researchers have found that teachers often have little knowledge of whether students complete their homework themselves or if someone else does it for them.
In addition, homework assigned at an inappropriate time can considerably impact their emotional conditions and    attitudes. For example, researcher had an informal conversation with students on Telegram and said, “Beyond Happiness in my long vacation. Don’t ask me about all homework and tests”. This statement strongly inspires me to find out what she really perceives about homework. The researcher then asked further questions about homework. Respondent replied, “It’s too much for me. Although it’s my vacation, the teacher still gives me a lot of homework. It destroys my feeling of    happiness”. This statement implies that homework assigned to students at an inappropriate time demotivates their learning. It could also make them have negative attitudes towards homework and maybe the teachers.
There is no research on homework found in the context of the current study, although it has a long history of language teaching in Bhutan, dating back to the modern education era. Likewise, research on students’ attitudes and perceptions    towards homework remains largely unknown, and it is still lacking in the fields of foreign languages and sciences. Thus, the results of this study are expected to fill the gaps in the field of homework research and to provide insightful information for teachers to reflect upon their teaching practice concerning homework assignments on students’ learning.
1.1. Background of the Study
Homework is a strategy that teachers assign to students for studying outside the classroom. It helps improve learning and assess understanding of lessons. Additionally, it allows   teachers to observe students’ concentration levels in class. However, it has been observed that all subject teachers assign heavy homework, which creates unnecessary pressure on   students. Furthermore, students are overwhelmed by doing many homework for each subject overnight, leaving little time   for   reviewing what they have learned. On the other hand, many students have reported that they do not have enough time to study because of constant homework and lengthy notes to copy at the last minute. One of the most debated issues   regarding homework is how much time students should spend on it?
1.2. Aims and Objectives
The study aims to investigate the perceptions of students and teachers on homework and mitigate it with correct measures and solutions.
Find the issues and concerns of the students and teachers.
1.3.1. Key Research Question
To fulfil the aims and objectives, the researcher formulated the key research question.
How do students’ and teachers’ perceptions of homework enhance learning?
1.3.2. Sub-Questions
To achieve the study purposes, two research questions were formulated.
1) What are the students’ and teachers’ perceptions of homework?
2) What impact does homework have on students’ learning?
2. Literature review
Given its importance in a child’s education, homework is considered a pedagogical practice. Homework assignments have long been an issue. As a vital part of the teaching and learning process, homework is frequently assigned in   classrooms [28]. It is an essential activity that students must complete to review what they have learned in class. Previous studies indicate that homework benefits students’ learning and achievement [22]. Homework consists of tasks assigned to students by teachers to be completed outside of school hours. Additionally, the goals of homework are to help students   acquire factual knowledge, improve academic skills, develop positive attitudes toward learning, and understand that   learning can happen anywhere, not just in the classroom.   Similarly, teachers assign homework for students to complete at home during their free time, instead of school hours. The decision to extend the school day led to the formal inclusion of homework in the curriculum. In recent times, students do not finish their homework at home [24]. Likewise, Buurriss et al. [3] found that students often feel negatively about homework, teachers’ motivation, and the impact on family and social life. Therefore, inconsistent homework practices can reduce students’    motivation and hinder effective learning.
In addition, Crawford’s [5] study discovered that homework does not make sense; it took an exceedingly long time, and it was just busywork. Likewise, researchers mentioned that schoolwork must be finished at school, allowing young     learners to engage in more creative pursuits at home [29]. However, some parents felt that providing appropriate     avenues for discussion and interchange of ideas, doing    homework, provides parents with the opportunity to give guidance and approaches on how their children can live a healthy life.
The impact of homework on learning extends beyond   academic performance to include the development of     important life skills such as time management, self-discipline, and independent problem-solving. Similarly, the study of Songsirisak and Jitpranee [25] revealed that homework (HW) benefited and supported students’ learning, though it had some psychological impacts on their learning and affected free time management. Therefore, homework assigned for students at an inappropriate time considerably impacts their emotional conditions and attitudes [25]. On the other hand, regular homework assignments can help students develop a sense of responsibility and improve their organizational skills.    Moreover, a Bhutanese researcher, Dorji [7], found that while homework can enhance learning, the quality and relevance of assignments are critical to their effectiveness.
Bhutanese researchers had emphasized holistic        development and Gross National Happiness (GNH), which   influences perceptions of homework. Education policies in Bhutan stress the importance of balancing academic rigor with students’ well-being [29]. This unique cultural perspective   necessitates a balanced approach to homework that supports academic goals while promoting overall student well-being. A study by Choden [6] emphasizes the need for culturally    relevant homework practices that align with Bhutan’s     educational philosophy. Therefore, the most important reason for assigning homework is to increase students’ achievement.
Homework has numerous benefits for both tutors and   learners. Homework can be used to measure students’ learning achievements, develop independent study skills, and advance classroom learning. The researcher felt that non-academic purposes of homework could foster students to have more self-direction, greater self-discipline, better time organization, more inquisitiveness, and more independence. Likewise, Crawford [5] noted that homework enhances students’    self-regulation, which promotes students’ motivation,    cognitive skills, and better course grades and metacognitive skills in language learning. This makes students have the   motivation to monitor their learning and seek appropriate strategies to complete homework and achieve learning goals.
The study has shown that homework helps students learn and potentially increases their learning achievements [30]. Homework is regularly used as a tool for checking students’ understanding and their learning progress. In addition,   homework has greater advantages for students’ achievement when they move to higher levels of education. Research found that good homework can help teachers predict students’    academic achievement, motivate them for learning, and raise self-regulation [21], and the more time they dedicate to   homework is associated with better academic performance [22]. In addition, these research results found that university students perceive homework as a cost and benefit, and those who perceive homework as difficult for their class were asked for help from their teacher. Therefore, providing limited homework could be important and benefit the students in learning.
Homework is generally viewed as a tool to enhance    learning outside the classroom. Recent research indicates mixed outcomes regarding its effectiveness. The majority of the researchers reveal that homework can have a positive   impact on student achievement, especially in higher grade   levels where the tasks are more likely to be meaningful and aligned with classroom objectives. Similarly, Fan, et al. [9] suggest that well-designed homework assignments can    improve academic performance by reinforcing learning and developing study skills. In addition, Syla [28] stated that    students were assigned homework so they can complete it,   develop good work and responsibility habits, reinforce what they have learned, encourage study and creativity, and receive feedback on what they know. Similarly, Meador [20] believed that homework facilitates the development of responsibility, self-discipline, and lifetime learning habits.
Homework should be appropriately assigned to students. Research has shown that overloading homework not only makes students lose their academic interests but also leads them to physical and emotional fatigue. Likewise, it impacts students’ attitudes towards homework and does not yield   positive results in learning. Hampton [11] stated that    homework impacts young children’s emotions and creates conflicts between them and their parents. Furthermore, the finding added that it limits creativity due to too much    homework. Students already spend 5-8 hours every day in school, adding homework on top of jobs or other outside   activities is too much for the average students. The majority of the parents reveal that Students who have long work weeks, along with homework, will get overwhelmed extremely quickly, decreasing their performance in school and at work. In some cases, students are unwilling to do homework since they do homework to satisfy their teachers. Thus, the study aims to investigate the impact of homework on students’   learning.
Homework has long been a staple of educational practice, intended to reinforce classroom learning and foster academic achievement [23]. However, perceptions of its effectiveness vary among students and teachers. This literature review    explores recent studies on the perceptions of homework,    particularly in the context of higher secondary education in Bhutan, to understand its role in enhancing learning.
Students’ perceptions of homework can significantly     influence its effectiveness. The students who view homework positively are more likely to complete assignments and benefit academically. However, excessive homework can lead to stress and burnout, diminishing its educational value [14]. In the context of Bhutanese education, Wangchuk [31]     highlighted that students often perceive homework as a burden rather than a beneficial activity, primarily due to the volume and perceived lack of relevance to their daily lives.
Teachers’ attitudes towards homework also play a crucial role in its implementation and effectiveness. In addition, teachers who saw homework as an extension of classroom learning were more likely to design meaningful assignments that support students’ learning. However, a mismatch between teachers’ intentions and students’ perceptions can undermine its benefits.
On the other hand, Syla [28] opined that when assigning homework, teachers should consider the goal, how to do it well, how to give feedback, how long kids spend on it, and how parents can help. Instructors ought to assign assignments that are relevant to their learning styles and have a clear goal in mind. Instructors should only provide homework to    students when they have a clear goal in mind, never without one. Therefore, the teacher must clearly explain the purpose of assigning homework. In addition, the reason for assigning homework, providing precise guidelines is also crucial.
Teachers should make sure that all instructions are clear  before assigning homework to students, so that there are no questions or ambiguities later on. If the directions are unclear, students will put off doing their schoolwork or perform it poorly because they will be bored, perplexed, and uninterested in   finishing it [2]. According to Huisman [12] stated that teachers need to keep in mind that parents may not know how to help their children with homework. However, researchers felt that it is wise to give constant reminders and          reinforcement to do the assigned homework for better learning.
Homework frequency is more important than homework time for improving student achievement in mathematics,   science, and other subjects [18]. In addition, only a limited number of studies have ventured into determining the optimal amount of time students should dedicate to homework.   Similarly, homework frequency and active engagement a strong predictors of academic achievement, while overall time spent on homework is not as supported by [10]. Similarly,     Songsirisak and Jitpranee [25] study revealed that homework benefited and supported students’ learning, although it had some     psychological impacts on their learning, and affected free time management. However, students acquired knowledge,     developed learning skills, and improved  academic achievements. Therefore, managing time is crucial while doing many homework at home.
Recent trends in educational research advocate for      innovative homework practices that cater to diverse student needs and learning styles. In Bhutan, integrating technology into homework assignments has been explored to make   learning more interactive and accessible, as highlighted by [15]. Similarly, Flunger et al. [10] argued that time spent on homework can be an important predictor of achievement, while combined with measures of homework effort.       Furthermore, Alonso et al. [1] study revealed that homework assigned in a school and the differences in time needed by   students to complete their homework had a positive       association. The school that assigns more homework tends to demonstrate greater differences in the time students need to spend on their homework.
Likewise, students get frustrated and stressed if teachers   assign an excessive amount of homework [12, 2]. It benefited students and parents if adhered to the “10-minute” rule for each grade level because it prevent students from being overly preoccupied with their schoolwork.
Good homework can affect how well students do in school and how motivated they are to meet high standards. According to Lumbu-ani et al. [16] stated that most of the students were in favor of a no-homework policy. The researcher also focused on the school-level homework policy and how equipped the teachers are regarding the implementation of the school   homework policy. Similarly, Wood et al. [32] homework should assist formal learning by providing practice and  feedback right away. A dual-submission homework policy makes the student responsible for learning, cuts down on the time it takes the professor to grade, and lets students who are having trouble get help.
3. Methodology
3.1. Research Design/Methods
This study employed a qualitative research design. The  researcher has used a structured interview for qualitative data collection. People used qualitative studies to find more about a subject or event that not many people know much about. People often use it to understand others' experiences and hear their perspectives [13]. The structured interview was     conducted for teacher participants through Google Sheets. Similarly, a structured interview for student participants were conducted in hard copy due to limited time in the school and clashed with the school activities.
3.2. Participants
The researcher randomly selected 26 students from    classes VII to XII, 13 females and 13 males, enrolled in this study. They were selected by using a random sampling   technique. Their ages range between fourteen to sixteen years old. They come from different feeder schools, both from   semi-urban and remote areas. They have the passion to    participate in the study to enhance their skills in research and wanted to gain experience to apply in future studies.      Furthermore, twenty-five teachers were selected for this study, all nine female and sixteen male teachers. All the participants were assured of their anonymity. Participants were informed that the structured interview is confidential and the guaranteed that their identity will not be revealed under any         circumstances.
Table 1. Demography of the teacher participants.
	Gender
	Qualification
	

	Male
	Female
	B. Ed
	PgDE
	M. Ed

	16
	9
	15
	7
	3


Table 2. Demography of the student participants.
	Classes
	Male
	Female
	Total

	VII -XII
	13
	13
	26


3.3. Instruments
This study employed a set of structured interviews for data collection. Some questions in the questionnaire were adapted from [17] and some were designed and developed by the   researcher. The questionnaires were validated by experienced researchers, English teachers who had a research background and knowledge.
Therefore, the researcher created ten structured questions. Those questions were used to elicit the participants’ opinions on homework in their learning. Each structured interview lasted thirty to forty-five minutes, and the data were analysed for the study with due approval from the participants.
3.4. Data Collection Procedures
The researcher explained the research purposes to the   participants. They were briefed about the confidentiality of data, and this enabled them to do so if they felt uncomfortable expressing their opinions regarding the statements provided in the questionnaire. After that, the questionnaire was       administered to the participants, and they were asked to  complete the questionnaire as honestly as possible within thirty to fourty-five minutes in a group. The students answered the questionnaire in a convenient and peaceful classroom. The completed questionnaire was returned to the researchers for analysis.
3.5. Data Analysis
Thematic analysis was used to analyze the qualitative  structured interview data. To get better answers to the study    questions, the main goal was to find in-depth data from the    participants. According to McNulty [19], thematic analysis was one of the most common ways to look at qualitative data. It is easy to follow steps in this study for identifying codes and themes from the qualitative data [4]. The researcher planned and conducted semi-structured interviews with students and teachers. The first part of the study involved giving teachers a structured questionnaire through Google Sheets and      students to write their responses to each question. Regarding the qualitative data, the structured interview was analyzed  using thematic or color-coding techniques [27]. First, a    thematic or color-coding technique was employed to analyze the data and categorize it into different themes derived from the semi-structured interview texts.
Later, a coding technique was employed to put those    categories into sequence to report the qualitative findings.

4. Result
4.1. Teachers’ and Students’ Perceptions towards Homework
Based on the structured interview responses of teachers and students regarding the definition of homework, several themes were identified:

4.1.1. Homework
When defining the concept of homework, a common    understanding and similarities emerged among teachers and students. They agreed that homework serves as a tool for   reinforcing and extending learning. It acts as a means to    recapitulate and revise the lessons taught in class. Furthermore, Teachers A, C, D, I, J, and L expressed that homework is an extended activity assigned by teachers to help students    consolidate the lessons taught. Similarly, students B, D, E, G, H, I, J, and L indicated that homework consists of tasks    assigned by teachers to be completed at home or in the hostel, serving as a way to revise lessons. Teachers assign homework to instill a sense of responsibility for the tasks given.     Consequently, homework should aid students in learning more   effectively, improving their organisational skills, and      becoming more responsible and independent. The structured interview responses indicated that most participating teachers and students define homework as a task completed at home to help reinforce the lessons learned in class. Therefore, the    findings strongly suggest that the majority of students have a clear understanding of what homework entails.
4.1.2. Checking Understanding
Teachers emphasised that homework is a means of      assessing students’ understanding of the topics taught. Almost all student participants stated that homework helps them gauge their knowledge and grasp of the subject matter.    Similarly, Teachers B, S, and T noted, “Homework is an extra learning activity assigned to a student to check their       understanding of the particular topic taught.” Additionally, Students A and C stated that homework is an assignment given by the relevant subject teacher after following their lesson to evaluate students’ comprehension. Most participants revealed that homework serves as a task set by teachers for students to reflect on and check their understanding at home. Therefore, the study concluded that homework is purposefully assigned to assess students' comprehension of the lessons taught in class. Homework enables both students and teachers to    evaluate their understanding of the material. As a result, the findings strongly support the notion that homework is     important and necessary.


4.1.3. Extended Learning
Homework is viewed as an extension of learning that goes beyond the classroom. It is perceived as a way to enhance learning, keep students on track, and provide additional  practice.
In a similar vein, Teacher D noted that homework refers to academic tasks or assignments given to students by their teachers to be completed outside of regular school hours. It is intended to reinforce and extend learning, practice new skills, and assess a student’s understanding of the material covered in class. Furthermore, Student F commented, “Homework is an activity that students undertake to enhance the learning  process.” Likewise, Teachers A and L stated that homework is an extended activity assigned by teachers to help students  recall the lessons.
Thus, the majority of participants understood that homework serves as an extension of learning for students,     highlighting the importance of assigning homework.
4.1.4. Self-reflection and Revision
Most of the teacher and student participants indicated that homework is assigned for self-reflection and revision.    Students noted that homework enables them to reflect on their understanding and review the lessons learned in class. It is  perceived as a means to enhance their writing skills and   cultivate self-awareness. Similarly, std-D stated, “Homework means any work that is provided by teachers to the students to do at home for self-revision or to revise what they have learned in class.” Additionally, the majority of student    participants believed that homework is assigned by teachers to be completed at home to help identify knowledge, explore  further, and reinforce the lesson (Std – B, G, H, I, K, M).  Likewise, Tr-P stated, “HW is a part of classwork activities, which is given to the students to be done outside the     classroom.”  Furthermore, Tr-Q remarked, “It is work that  allows students to work independently to recollect and analyse what they have learned in class and beyond.” Therefore, the results indicate that homework facilitates self-reflection and revision, making its assignment crucial to the learning process.
Homework is defined as an assignment, task, or academic work given to students by teachers to be completed outside regular school hours. Based on these themes, it can be    concluded that homework serves multiple purposes, including reinforcing learning, assessing understanding, and promoting self-reflection and revision. It is regarded as an essential  component of the learning process that extends beyond the confines of the classroom. Tr-P stated, “HW is a part of  classwork activities that are given to the students to be done outside the classroom.” Similarly, Std-K, M, and N mentioned, “HW is a task given by teachers to revise the lesson we have learned in class.” Therefore, the results suggest that    homework can be understood as a task for revising the lesson taught and      assessing understanding of the specific topic covered.

4.2. Attitudes Towards Homework
Based on the responses from teachers and students      regarding the homework assigned and the time spent on it. The researcher suggests that if teachers are not strictly adhering to the homework policy, they should consider the duration,  quantity, weightage, and quality of homework when assigning tasks. The researcher observed that students were exceedingly busy with various types of homework and often lacked time for reading or engaging in other activities. Additionally, the researcher noted that students frequently stayed up late at night to complete their assignments. The findings indicate that only a small number of teachers exercised caution when    assigning homework. Teachers E, I, J, K, M, N, P, R, and V reported assigning homework that required ten to twenty minutes each day.
The findings suggest that only a limited number of teachers were mindful in their approach to assigning homework.  However, the results showed that the majority of teacher   participants (A, B, C, D, F, G, H, L, O, Q, S, T, U, X, and Y) stated in the structured interviews that they assigned     homework that took between thirty minutes to two hours each day. This indicates that students are overburdened with work and often lack free time for recreational activities.       Furthermore, Teacher W mentioned assigning homework that could take up to five hours daily. This suggests that some teachers were not prioritise the health of their students.   Therefore, when assigning homework, teachers must consider the time a child requires for each subject. The results indicate that teachers must strictly adhere to the homework policy.
Similarly, student participants in the structured interviews reported spending significantly more time on homework, ranging from one to six hours per day. The majority of    students mentioned that they completed homework for one to four hours daily. The results reveal that students are receiving heavy assignments, which indicates that they do not have free time for recreational activities. Furthermore, Students J and M reported spending five to six hours a day on homework and occasionally staying up late at night. Similarly, Students C, G, H, K, and L stated, “I spent four hours completing my    homework every day.” This indicates that students are      receiving an excessive amount of homework. Therefore, the findings underscore the necessity for teachers to adhere to the school’s homework policy.
4.3. Learning Achievements
Student responses suggested that spending excessive amounts of time on homework is common. This can     negatively affect students’ well-being, including increased stress and burnout. Teachers should consider the amount of homework assigned and its impact on students’ well-being and academic success.
4.3.1. Positive Impact on Learning
The results indicate that both teachers and students     concurred that homework has been effective in reinforcing and practicing the concepts taught in the classroom. The    majority of teacher participants (Tr. B, D, G, L, Q, S, T, and V) believed that homework aids in the comprehension of  concepts and their application during problem-solving.   Moreover, they view homework as an effective tool for  broadening knowledge, building confidence, recalling lessons, and solidifying concepts. Tr-C also stated that homework   effectively assists students in remembering the concepts learned in class and connecting them to subsequent topics. Similarly, Tr-I remarked, “It enhances students’        comprehension of the delivered concept.” The results indicate that student participants (Std. B, C, G, I, K, and L) reported that homework supports lesson revision, recapitulation, and the retention of concepts in long-term memory. Furthermore, nearly all students mentioned that homework is essential for enhancing their learning by improving grammatical structures and writing skills, research skills, language development, and fostering a habit of timely hard work. Therefore, we conclude that assigning homework is crucial for enhancing learning and developing time management, writing, and memory skills.
Homework is regarded as a means to develop essential skills such as time management, self-responsibility,       self-discipline, and critical thinking. It provides opportunities for students to engage in self-reflection, exploration, and   revision, which are vital for deeper learning.
Homework is effective in engaging students in productive work and enhancing their understanding of the concepts   delivered. It is considered effective when students complete it sincerely and independently, without copying from others. Furthermore, homework plays a multifaceted role in students’ learning journey, preparing them for future academic and  professional pursuits. It instils crucial life skills such as time management and responsibility.
4.3.2. Negative Impact
In the structured interview, the majority of teacher and   student participants revealed that homework assisted them in learning and enhanced their educational experience. However, many students expressed that an excessive homework leads to pressure, stress, an overwhelming workload, and a lack of free time. Similarly, std-I reported experiencing fatigue in class due to excessive homework, constant stress, poor time   management, and insufficient time for revision. Additionally, std-F and std-N mentioned, “The problems I faced while doing homework included: not being able to complete the task;   incompletion of work causes stress and emotional disturbance; and lack of interest.” The results clearly indicated that learners experienced stress, were unable to manage their time      effectively, and struggled to complete assignments on time, all of which contributed to their heightened stress levels.    Therefore, the findings recommend that teachers minimise homework assignments.
Conversely, the results show that a few teacher participants assigned minimal homework, provided sufficient time and support, and utilised open-ended questions to alleviate    students’ workload and stress. Additionally, Tr-B stated, “I ask for the homework they receive each day, and if they don’t have any homework, I provide it to them.” Similarly, Tr-I added, “I assign homework that ranges from straightforward questions to competency-based questions.” The findings revealed that a small number of teachers possess a thorough understanding of the detrimental effects of excessive homework on students’ learning. However, the majority of teachers continued to   assign excessive amounts of homework. The findings serve as a reminder to teachers to reduce their students’ workload.
4.4. Homework Policy
A homework policy that outlines the recommended time for students to complete their assignments can help prevent   overloaded. This approach reduces the negative impact   homework may have on family time, extracurricular activities, and students’ overall health and well-being, enabling them to complete their assignments within a realistic timeframe.  Furthermore, the purpose of a homework policy is to provide formal documentation and guidelines regarding the timing and frequency of homework assigned by individual teachers, thereby preventing excessive workloads for students.
It was evident that a significant number of student     participants strongly indicated that teachers should adhere to the homework policy, as it alleviates stress and burden,    facilitates the timely completion of work, prevents excessive homework assignments, and mitigates the hardships and    difficulties faced by students. Similarly, std-D remarked,
I think teachers must follow the homework policy because, in a day, there are eight periods. If each subject teacher assigns homework, it prevents students from revising and causes stress. Due to the volume of homework, students worry that teachers may punish them if they do not complete their tasks, leading them to write during lessons and class hours.
Furthermore, std-E, F, and J stated that they believe teachers should follow the homework policy to enable them to     complete their assignments, reduce stress and fatigue, prevent copying from peers, and ensure that students are treated justly and fairly according to specific rules, which can ultimately lead to better grades in Continuous Assessment (CA).
Interestingly, std-H expressed, “No, I don’t think teachers must follow the homework policy because every teacher has their own responsibilities. Teachers may find it challenging to manage their time if they adhere to a strict homework schedule. Students will have less time to study; instead, they will all be engaged in other activities.” Therefore, the findings indicate that teachers are not consistently complying with the    homework policy.
5. Discussion
The study provided insights into how both students and teachers perceive the role of homework in enhancing learning within the Bhutanese educational curriculum. The qualitative approach employed through thematic analysis and structured interviews facilitated a comprehensive understanding of   individual perceptions on the matter. Consequently, several key themes emerged that both confirm and contrast with   existing literature.
The predominant theme identified by both teachers and    students was that homework reinforces classroom learning, thereby supporting content retention and skill development. This finding aligns with Fan et al. [9], who asserted that  homework facilitated academic achievement through repeated exposure and practice. Similarly, the majority of teachers  characterised homework as an extension activity for        recapitulation and revision. This observation resonates with the findings of Syla [28] who noted that homework encourages  students to practice new skills and receive feedback.       Furthermore, the majority of students indicated that homework contributes to self-awareness, writing skills, time management, and learning autonomy. These findings corroborated the study by Crawford [5], who emphasised that meaningful homework enhances metacognitive and self-regulatory skills. Likewise, Meador [20] described  homework as a bridge to lifelong learning habits, including  discipline and accountability. Many students also appreciated the opportunity for personal reflection and growth, confirming the findings of Valle et al. [30] which suggested that homework can promote self-directed learning. Thus, the findings confirmed that homework has a significant positive impact on learning and engagement when teachers   adhere strictly to homework policies.
On the other hand, the findings indicates that homework had negatively affected the majority of students who      experienced stress, burnout, and a lack of personal time due to excessive workloads. Most students reported spending 4-6 hours on homework daily, corroborating global concerns about homework overload, as highlighted by [11, 12]. These scholars caution that homework exceeding recommended  durations can harm students’ well-being and disrupt  work-life balance, a concern supported by the data.      Furthermore, significant findings reflect the results of Flunger et al. [10] and Alonso et al. [1], who argued that frequency and  quality, rather than duration, were most crucial for     homework’s effectiveness. However, the findings revealed that the majority of teacher participants assigned homework lasting over 30 minutes to 2 hours per subject each day, far exceeding the  “10-minute rule” endorsed in global best practices. Therefore, teachers must strictly adhere to      appropriate homework durations and comply with homework policies.
The results also indicated that students consistently      advocated for an adherence policy to alleviate pressure, ensure fairness, and allow for revision time. This finding corroborated Wood et al. [32] who suggests that homework policies should formalised expectations to balance workloads. However, the  results contradict the notion that the majority of teachers either ignored or unaware of existing homework policies, leading to excessive homework demands. This observation reflects  Crawford [5], who found that when students perceive    homework as ‘busy work,’ their motivation and engagement  decline. The findings reveal that students resort to copying or hurriedly completing assigned tasks to avoid punishment, thereby compromising academic integrity and learning     outcomes.
Therefore, the findings suggested that the integration of Gross National Happiness (GNH) principles into education, as discussed [29, 6] indicates that learning must be holistic and not solely driven by rote memorization or volume. The   findings affirm the necessity for culturally sensitive    homework practices that take into account students’ emotional  well-being and promote balanced lifestyles.

6. Conclusion
This study provides a critical exploration of the nuanced perceptions of homework in a Bhutanese higher secondary school. While students and teachers recognised homework as a tool for reinforcing learning, enhancing self-discipline, and improving academic skills, the findings revealed a        disconnection between intent and practice. Excessive    workloads, unclear guidance, and non-compliance with   policies diminish the positive impact of homework and    contribute to stress.
Therefore, the research supports international literature that warns against homework overload and advocates for   meaningful, well-structured, and culturally responsive     assignments. Furthermore, by implementing evidence-based homework policies and fostering collaboration among   stakeholders, schools in Bhutan can transform homework from a burden into a purposeful, growth-oriented activity aligned with the nation’s holistic educational vision, rather than a source of stress and demotivation.

Recommendations
Based on the findings and discussion, the research      recommends that educators strictly adhere to aligning their   homework practices with a structured policy that sets limits on duration and frequency, as supported by [32]. Similarly, Heads of Departments (HODs) should coordinate schedules to avoid overlapping homework and ensure equitable workloads, thereby facilitating students' ability to complete assignments and providing sufficient time to revise lessons learned in class. Homework should be purposeful, meaningful,         competency-based, and tailored to students’ levels, according to [28, 2]. Finally, it is essential to integrate time-management workshops and regular reminders/feedback loops to help   students develop metacognitive skills, as indicated by [5].
Limitations of the Study
This qualitative study has several limitations, including that it involved only one higher secondary school with a small sample of 14 students and 25 teachers, which restricts broader generalisation. Additionally, parents are key stakeholders in the homework process, yet their perceptions were not included in this study. Furthermore, structured interviews may lead to socially desirable responses, thereby reducing the study’s   reliability. This research exclusively employed qualitative methods; integrating quantitative data could enhance insights and provide richer information. Moreover, the study was  conducted during a busy academic schedule, which may have affected the depth and spontaneity of responses from students and teachers.
[bookmark: _GoBack]
Consent 
As per international standards or university standards, Participants’ written consent has been collected and preserved by the author(s).
Abbreviations
	CA
	Continuous Assessment

	GNH
	Gross National Happiness

	HW
	Home work

	HOD
	Head of Department

	Std
	Student(s)



[bookmark: _Hlk204003461][bookmark: _Hlk209007716]
Disclaimer (Artificial intelligence)
Author hereby declare that generative AI technologies such as Quillbolt premium and Editgpt to check the grammar and structure of my manuscript. 
Details of the AI usage are given below:
1. QuiltBolt premium and 
2. Editgpt 

References
1. Fernandez-Alonso, R., Álvarez-Díaz, M., Suarez-Alvarez, J., & Muñiz, J. (2017). Students' achievement and homework assignment strategies. Frontiers in Psychology, 8. https://doi.org/10.3389/fpsyg.2017.00286
2. Baher, H. (2017). The homework problem and what teachers can do about it. MA TESOL Collection. https://digital.collections.sit.edu/cgi/viewcontent.cgi?article=1728&context=ipp_collection
3. Burriss, K. G., & Snead, D. (2017). Middle school students’ perceptions regarding the motivation and effectiveness of homework. School Community Journal, 27(2), 193-210. http://www.schoolcommunitynetwork.org/SCJ.aspx
4. Clarke, V., & Braun, V. (2017). Thematic analysis. The Journal of Positive Psychology, 12(3), 297–298. https://doi.org/10.1080/17439760.2016.1262613
5. Crawford, L. (2023). The case against homework. Parenting advice, Smart strategies. https://www.greatschools.org/gk/articles/interview-with-sara-bennett
6. Choden, P. (2018). The impact of culturally relevant teaching practices on student engagement in Bhutan. Bhutan journal of research and development, 7(1), 23-35. https://bjrd.rub.edu.bt
7. Dorji, T. (2020). Homework and academic achievement: A study of secondary school students in Bhutan. Asian journal of education and social studies, 12(3), 1-11. https://journalajess.com
8. Facebook (2023, Feb. 1st). Letters: The case for homework: Learning away from the hustle and bustle of the classroom. https://www.irishtimes.com/opinion/letters/2023/02/01/the-case-for-homework
9. Fan, H., Xu, J., Cai, Z., He, J., & Fan, X. (2017). Homework and students' achievement in math and science: A 30-year meta-analysis, 1986–2015. Educational Research Review, 20, 35-54. https://doi.org/10.1016/j.edurev.2016.11.003
10. Flunger, B., Trautwein, U., Nagengast, B., Ludtke, O., Niggli, A., & Schnyder, I. (2015). The Janus-faced nature of time spent on homework: Using latent profile analyses to predict academic achievement over a school year. Learning and Instruction https://doi.org/10.1016/j.learninstruc.2015.05.008
11. Hampton, D. (2022). The case against homework. The Cord News. https://drhscordnews.com/5724/opinion/the-case-against-homework
12. Huisman, C. N. (2016). Perceptions of the effects of homework on student achievement at a suburban middle school: a program evaluation. National Louis University. https://digitalcommons.nl.edu/diss/207/
13. Johnson, R. B., & Christensen, L. (2019). Educational research: Quantitative, qualitative, and mixed approaches. Sage Publications. https://us.sagepub.com/en-us/nam/educational-research/book268609
14. Kackar-Cam, H. (2018). The role of homework in predicting self-regulation and motivation. Educational psychology, 38(5), 640-658.
15. Lhamo, T., & Chophel, S. (2021). Technology-enhanced homework in Bhutanese secondary education: Opportunities and challenges. International journal of education and development using information and communication technology, 17(2), 98-110.
16. Lumbu-ani, J., Abusama, H. P., Pangarungan, J. L., Joy L, J., Joy L, D. M., Hasandra A, E., Luis Henri A, H., & Moscoso. (2021). Attitude of Sultan Kudarat State University Laboratory High School Students and Teachers on Proposed “No Homework Policy” Bill. Indonesian Journal of Educational Research and Technology, 1(2). https://doi.org/10.17509/ijert.v1i2.33407
17. Markow, D., Kim, A., & Liebman, M. (2007). MetLife Survey of the American Teacher: The Homework Experience. A Survey of Students, Teachers and Parents. MetLife, Inc. https://files.eric.ed.gov/fulltext/ED500012.pdf
18. McJames, N., Parnell, A., & O'Shea, A. (2024). Little and often: Causal inference machine learning demonstrates the benefits of homework for improving achievement in mathematics and science. Learning and instruction. https://doi.org/10.1016/j.learninstruc.2024.101968
19. McNulty, K. (2018). The impact of homework on a child’s motivation to learn in primary Education. Letter Kenny Institute of Technology, Doctoral Dissertation. https://scholar.google.com/scholar?
20. Meador, D. (2019). Creating a homework policy with meaning and purpose. ThoughtCo.  https://www.thoughtco.com/creating-a-homework-policy-with-meaning-and-purpose-3194513 
21. Nunez, J. C., Suarez, N., Rosario, P., Vallejo, G., Cerezo, R., & Valle, A. (2015). Teachers’ Feedback on Homework, Home-work-Related Behaviors, and Academic Achievement. The journal of educational research, 108(3), 204–216. https://doi.org/10.1080/00220671.2013.878298
22. Pandey, S. R., & Kaudal, D. N. (2025). Students' and Teachers' Perceptions and Perspectives on Homework. Studies in ELT and Applied Linguistics. https://doi.org/10.3126/seltal.v2i2.74081
23. Songsirisak, P., & Jitpranee, J. (2018). IMPACT OF HOMEWORK ASSIGNMENT ON STUDENTS' LEARNING. Journal of Education Naresuan University. https://so06.tcithaijo.org/index.php/edujournal_nu/article/view/117542
24. Rawson, K., Stahovich, T. F., & Mayer, R. E. (2017). Homework and achievement: Using smartpen technology to find the connection. Journal of Educational Psychology, 109(2), 208–219. https://doi.org/10.1037/edu0000130
25. Songsirisak, P., & Jitpranee, J. (2019). IMPACT OF HOMEWORK ASSIGNMENT ON STUDENTS' LEARNING. Journal of Education and Innovation. https://so06.tcithaijo.org/index.php/edujournal_nu/article/view/117542
26. Songsirisak, P., & Jitpranee, J. (2019). Impact of homework assignment on students’ learning. Journal of Education and Innovation. https://so06.tci-thaijo.org/index.php/edujournal_nu/article/view/117542
27. Strauss, A., & Corbin, J. (1990). Basics of qualitative research: Grounded theory procedures and techniques. Sage Publications.
28. Syla, L. B. (2023). Perspectives of Primary Teachers, Students, and Parents on Homework. Education Research International https://doi.org/10.1155/2023/7669108
29. Thinley, J. (2017). Gross National Happiness in Bhutan’s education system: A review of policy and practices. Journal of education and practice, 8(8), 64-72. https://www.iiste.org
30. Valle, A., Pan, I., Núñez, J. C., Rodríguez, S., Rosário, P., & Regueiro, B. (2015). Multiple goals and homework involvement in elementary school students. The Spanish Journal of Psychology, 18(e81) https://doi.org/10.1017/sjp.2015.88
31. Wangchuk, S. (2019). Students’ perceptions of homework in Bhutan: A qualitative study. Journal of Bhutan studies, 21(1), 45-67. https://bhutanstudies.org.bt
32. Wood, T. A., Batouli, M., Michalaka, D., Brown, K., & Book, E. (2019). Perspectives on an innovative homework policy. American Society for Engineering Education. https://sites.asee.org/se/wp-content/uploads/sites/56/2021/04/2019ASEESE133.pdf 
33. Chophel, T., & Choeda, U. (2021). Impact of parental involvement in homework on children’s learning. Journal of Education, Society and Behavioural Science, 34(6), 35–46. https://doi.org/10.9734/jesbs/2021/v34i630334    

34. Daw, P. (2024). Investigating mathematics homework practices of higher secondary teachers in Bhutan. Current Journal of Applied Science and Technology, 43(2), 9–22. https://doi.org/10.9734/cjast/2024/v43i24349

35. Rosário, P., Núñez, J. C., Vallejo, G., Nunes, T., Cunha, J., Fuentes, S., & Valle, A. (2018). Homework purposes, homework behaviors, and academic achievement: Examining the mediating role of students’ perceived homework quality. Contemporary Educational Psychology, 53, 168–180. https://doi.org/10.1016/j.cedpsych.2018.04.001

