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ABSTRACT 	Comment by David: This abstract is logically sound and covers the content of the paper but does not aggregate the main conclusions.

	This study aimed to determine whether reading attitude mediated the relationship between school climate and reading motivation among Junior High School students in the Division of Davao del Sur. Utilizing a quantitative, non-experimental, descriptive-correlational design, data were gathered from 302 respondents through adapted and validated standardized survey questionnaires to ensure reliability and appropriateness. Statistical tools used such as Mean, Pearson and Mediation analysis were employed. Results revealed that the level of school climate were moderate while reading attitude and reading motivation were both high. Significant and positive relationships were found among the three variables. Mediation analysis revealed that the direct effect of school climate on reading motivation was not significant while the indirect effect through reading attitude was significant confirming that reading attitude fully mediates the relationship between school climate and reading motivation. These findings highlight that a supportive and safe environment enhances students’ motivation to read through positive reading attitudes. This study aligns with United Nations SDG 4 (Quality Education), promoting inclusive and equitable and lifelong learning for all. As a contribution, the study provides empirical evidence for schools to prioritize well-being and inclusive climate to strengthen students’ literacy engagement and intrinsic motivation.  
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1. INTRODUCTION 






Reading motivation is the inner drive, enjoyment and interest of an individual to engage in reading (Guthrie and Wigfield, 403). It also affects both literacy development and student’s achievement (Garro, 17). Reading motivation is also further defined as a driving force that results to a comprehensive set of an individual’s belief, attitude and goal towards reading (Conradi et al., 154). However, several factors have adversely affected the motivation to read that happens on a school setting. These include cultural irrelevance of reading materials, insufficient variety and lack of engagement in reading materials and excessive focus on standardized tests that weaken intrinsic motivation (Fan and Williams, 95). In addition, insufficient support and motivation for struggling learners to read often results to low self-esteem and motivation which negatively affects the comprehension and long-term literacy development (Mahroogi et al., 112). It is also driven by parents’ attitude towards helping their children develop reading skills and the availability of reading materials that directly influence interest in participating in any literacy activities (Wieshock et al., 491). As a result, reading motivation serves as a critical factor in developing students’ literacy and foster academic success where engaging materials, supportive instruction and active parental involvement leads to overall learning outcomes.	Comment by David: Insert the correct reference, year published.

Reading motivation has become a pressing concern in various educational contexts, with many relevant students that clearly shows low levels of student engagement and interest in different reading tasks. An Indonesian study found an essential portion of low motivation in reading in some extensive reading classes where material design and sociocultural environment are contributing factors (Rohmah and Imaniar, 345). Another relevant research in Surabaya highlights the pressing decline in reading interest among high school students and urge to be addressed through reading English texts (Suparman et al., 57). Similarly, a study in Palembang revealed that students’ reading motivation in English was insufficient pointing out both intrinsic and extrinsic motivational deficits (Putri et al., 412). In addition, less motivated adolescent Latinx English learners found that motivation in reading was weak among learners facing both linguistic and home-environmental challenges (Núñez et al., 5). Finally, reading habits of students are often less motivated when the reading time per day is less than one hour and citing that laziness and lack of interest are the underlying barriers for them to be motivated to read (Sohail and Ahmad, 6).

This study aimed to determine whether reading attitude mediated the relationship between school climate and reading motivation of Junior High School specifically in Kiblawan North district, Bansalan East district. Specifically, this study seeks to assess the following questions: First, to determine the level of school climate in terms of deviant behavior, school well –being and subjective unsafety. Second, to find out the students' level of reading motivation in terms of intrinsic and extrinsic motivation. Third, this study aims to evaluate the students’ reading attitudes. Fourth, to examine the significant relationship of school climate and reading motivation, school climate and reading attitudes and the reading attitudes to reading motivation. Lastly, this study aims to identify the relationship between school climate and reading motivation as mediated by reading attitudes.
A relevant theory that supports the connection among school climate, reading attitude and reading motivation is framed on Bronfenbrenner’s Ecological Systems Theory (1979). This theory highlights that students’ motivation and behavior are directly influenced by the interaction of personal and environmental systems. It underscores an inclusive climate as part of the microsystem foster respect, engagement, safety and positive attitude towards learning and reading. In addition, students who are influenced in a supportive school environment shows a higher motivation and achievement (Fan and Williams, 4). Similarly, result from the study of Zhao et.al (8) shows that a favorable school climate enhances students’ achievement and motivation through adaptability and teacher support. In reading domain, reading attitude directly influence the underlying relationships between reding engagement and comprehension fostering that attitude plays a crucial role in linking environmental and motivational factors (Sur and Ünal, 215). Moreover, a caring and nonthreatening classroom environment develops intrinsic motivation and sense of belongingness to learn (Wentzel, 411).
Social cognitive theory by Albert Bandura highlighted the significant role in shaping reading attitudes through school climate. Social Cognitive Theory emphasizes the importance of personal factors, such as self-efficacy and outcome expectations, as well as the role of the environment in shaping learning experiences (Usher & Pajares, 10). This connection is also evident in the study of Varas et. al., (5) emphasizing the interconnectedness of self-efficacy, observational learning and reciprocal determinism. In addition, developing positive attitudes toward reading is directly connected with higher reading self-efficacy, and the quality of school climate may have an influence on these attitudes (Schunk & DiBenedetto, 36). In addition, a university setting found that reading self-efficacy and reading attitude are directly linked to reading comprehension outcomes (Delgado-Vásquez et al., 4). Lastly, a study shows that a classroom climate, reading motivation and self-directed readiness are significantly connected, emphasizing the role of environment in motivational processes (Maglangit and Limpot, 7).
The relationship between reading attitude and reading motivation is anchored with Self-Determination Theory developed by Edward Deci and Richard Ryan (3) which emphasizes the role of relatedness, autonomy, and competence play in promoting intrinsic motivation and psychological well-being. In addition, Jang, et. al., (5) highlights the importance of providing choices to students while encouraging self-initiated behavior to boost motivation across multiple educational activities including reading. However, reading attitude is defined as a state of mind, accompanied by feelings and emotions that make reading more or less probable which significantly means that reading attitude is considered as a multidimensional construct reflecting feelings toward reading (Smith, 12). Another significant study highlights that reading motivation positively impacts self-determination by meeting students' needs for autonomy, competence, and relatedness, which are critical to both intrinsic and extrinsic motivation (De Naeghel et al., 219; Guay et al., 45). Lastly, self-determination theory is impacted with positive reading attitude by promoting students' motivation to read through enhanced feelings of autonomy, competence, and relatedness, which are essential for their engagement and persistence in reading activities (Guthrie & Klauda, 88; Furrer & Skinner, 54).


1.1 Significance of the Study

In significance, the data obtained from this research study will not only benefit the researcher but also the direct beneficiaries which includes institutional, social, personal, and global sectors. Moreover, attitudes and supportive school climate can achieve greater success in various academic endeavors (Guthrie & Klauda, 88; Wang & Degol, 115).In global context, the study holds a global significant of understanding and promoting positive school climate, reading motivation and reading attitudes that covers within the framework of UNESCO mission which ensure an inclusive and quality education for all, as part of Sustainable Development Goal (SDG 4). UNESCO helps advance global initiatives that aim to increase literacy rates and empower individuals to fully engage in society by promoting positive learning environments and increasing students' love of reading. In the social context, this study significantly addresses the current issues in the context of education with significant social implications by means of examining the mediating role of reading attitudes in the relationship between school climate and reading motivation. Promoting supportive learning environments and increasing students reading engagement requires an understanding of these dynamics. Educational equity and students’ success in a variety of educational practices, policies and interventions aimed at improving school environments and literacy outcomes.

The result of this study is significant and beneficial to the students themselves, specifically the junior high school of secondary public schools. Through understanding the relationship between school climate, reading attitudes, and motivation it will empower them to shape their learning environments and attitudes towards reading while enhancing their academic engagement and performance. By recognizing the impact of a supportive school climate, students can cultivate positive reading behaviors that contribute to both academic success and personal development. This study highlights the importance of creating school environments that support reading attitudes and give students the confidence to take initiative to improve their reading ability. 

Second, the teachers stand to benefit significantly from this study. Teachers will gain valuable insights into promoting reading motivation by fostering a collaborative and socially connected classroom environment. The teachers can provide support by identifying students who may struggle with reading motivation and helping them stay engaged in reading. Third, the administrators and the school itself can be a beneficiary of the study. Administrators will benefit from the study by gaining actionable recommendations to improve school policies and programs that foster a positive school climate. This, in turn, will support teachers and students in creating an environment conducive to learning, which ultimately leads to better academic outcomes for the entire student body.

Fourth, the parents. This study’s findings assist parents in creating a supportive home environment that promotes positive attitudes and motivation to read through a better understanding of these relationships. With this information, parents can support their student’s reading development, collaborate more effectively with educators and administrators, and make coordinated efforts to improve educational outcomes and overall well-being. Lastly, the future researchers. The results of the study can form a valuable basis for further investigations and provide insights and data that can serve as a guide for subsequent research for reading.


2. LITERATURE REVIEW

Studying the relevance of reading motivation is significantly important since it reinforces students’ reading engagement, literacy development and academic achievements. Significant research shows that motivation directly influences how students read, which affects comprehension and learning outcomes (Gambrell and Marinak, 2). In addition, motivation in reading plays a pivotal role even in advanced levels of study helping learners sustain efforts and overcome the academic challenges and reading tasks (Diasti and Mbato, 4). Moreover, reading motivation is directly connected to vocabulary development and learning interest especially when educators moderate the effect (Ibhar, 6). Lastly, reading motivation and engagement among learners shows direct connection to reading respond and behaviors and the need for interventions to promote lifelong literacy habits (Gulay and Pontillas, 5).

School climate and reading motivation refers to the atmosphere and environment within a school that influence students' attitudes, beliefs, and behaviors related to reading (Cullinan and Sabatini, 12). School climate and reading motivation is corroborated with Social Constructivism by Lev Vygotsky which asserts that learning is a social process and that students learn best when they participate in meaningful and culturally appropriate cooperative learning activities (Fan and Willians, 45). Social constructivism provides a strong framework for understanding how school climate can be influenced to improve students' reading motivation. In addition, a positive school climate directly affects the reading motivation of students that highly promotes a supportive and engaging atmosphere in which reading is valued, celebrated and integrated into various aspects of school life. With that, reading motivation in school climate refers to the factors within a school environment that influence students' interest, enthusiasm, and persistence in reading activities (Guthrie & Coddington, 5). To support this connection, a study of Fan and Williams (4) shows that students who perceive a caring and positive school climate demonstrate higher engagement and intrinsic motivation. Similarly, a favorable learning environment promotes students’ motivation and coping mechanism through emotional and instructional support from teachers (Zhao et al., 8). Lastly, Sur and Unal (215) confirmed in their study that a supportive learning environment foster positive reading attitudes which in return strengthens reading motivation and comprehension performance.

The conceptual framework clearly shows the underlying connections of the variables in this study is illustrated in Figure 1. The independent variable of this study is the school climate of secondary public-schools which consist of three indicators which are deviant behavior, school well-being and subjective unsafety. Deviant behavior refers to the students’ engagement in actions that violate school norms or rules and destructs the learning environment. On the other hand, School well-being simply refers to the overall sense of belonging, positive experiences and satisfaction of students within the school community. Meanwhile, Subjective unsafety describes the personal feelings of students of insecurity or fear within the school environment (Bochaver et al. 3).
The dependent variable of this study is reading motivation which consists of two indicators which are intrinsic and extrinsic motivation. When it comes to reading, motivation is described as the individual's personal goals, values, and beliefs about the topics, processes, and outcomes of reading (Indriayadi, 45). Intrinsic motivation basically refers to the reading habit that is driven by personal interest, satisfaction and enjoyment from the act of reading itself. On the other hand, extrinsic motivation simply refers to the external rewards given to the students in order to fulfill obligations such as awards, grades or recognitions (Indriayadi, 46). The mediating variable of this study is the reading attitudes. Positive attitudes toward reading are a key component of literacy acquisition. Similarly, the main objective of reading attitudes is to encourage academic success, socio-emotional awareness, cultural awareness and personal enrichment throughout life (Brooks, 5).

Moreover, several studies indicate connections between these variables as studied by Wigfield, A., & Guthrie, J., (130) specifically, the reading attitudes on its relationship between school climate and reading motivation. This study aims to fill these gaps by examining the relationship between school climate and reading motivation and whether reading attitudes influence between the variables. Therefore, the findings of the study are extremely significant as they provide valuable information that will benefit the parents, schools and teachers.  Such information is important for schools and educators aiming the students to develop the love for reading and maintaining high levels of motivation while having a positive attitude towards reading which fosters a supportive school climate. Indeed, this research promotes a lifelong appreciation for reading and equip them the necessary values that empower the students to succeed academically and thrive personally.



3. methodology 	Comment by David: State clearly on the outset of this section which method you applied to conduct your paper. 


3.1 Research Respondent
The respondents of this study are Junior High School students from public schools in the Division of Davao del Sur. These are 2 public schools from 2 different districts of Davao del Sur, specifically in Kiblawan North and Bansalan East District. The study will employ a stratified random selection technique to choose study participants. Using stratified random sampling through Raosoft Sampling Calculator, units are chosen at random from the population, after the population is split into subgroups. The total population of the target participants comprises 1,398 from two districts. Using sampling application, the researcher obtains 302 as a total number of respondents out of 1,398 sample size with confidence level of 95% and margin of errors of 5%.  

This sample includes 150 participants from School A, Molopolo National High School in the Kiblawan North District, and 152 participants from School B, Mabuhay National High School in the Bansalan East District.  Within each school, stratified random sampling was applied to ensure proportional representation across grade levels. At Molopolo National High School (School A), the distribution includes 37 respondents from Grade 7, 38 from Grade 8, 40 from Grade 9, and 35 from Grade 10 level. At Mabuhay National High School (School B), 40 respondents from were selected from Grade 7, 34 from Grade 8, 37 from Grade 9, and 41 from Grade 10 level.   The benefits of stratified random sampling are discussed in Investopedia (2023), with a focus on how it can ensure proportional representation of each subgroup and highlight differences within a population.

Inclusion criteria were considered in the selection of the respondents of the study.   (1) The respondents must be bonafide students of Junior High School from two secondary public schools in different districts: Molopolo National High School in Kiblawan North District and Mabuhay National High School in Bansalan East District. 
(2) A letter must be addressed to the School Division Superintendent and School Principal for the approval of conducting research on the said school. (3) The respondents must sign the consent before taking part in the research since the participation of the study must be voluntary.   

On the other hand, exclusion criteria were established to meet the necessary requirements; thus, only Senior High School students and Elementary pupils from public and private institutions were included as exclusive participants. 
Furthermore, participation in the study is completely voluntary. Participants retain the right to refuse or terminate the process at any time if they wish to do so. Consequently, no sanctions or consequences were imposed on individuals who chose not to participate in this research.  

3.2 Materials and Instrument 
The current study used a quantitative method by using the 3 different questionnaires that were adapted from three existing studies. The survey data were acquired from a questionnaire where Likert scale is applied. The questionnaires were measured following the range of means. The descriptive level is interpreted using the Likert scale. A rating of 5 indicates strongly agree, which means the statement is highly positive. A rating of 4 described as agree, means that the statement is positive. A rating of 3 indicates as neutral, which means that the statement is neither positive nor negative. A rating of 2 is labelled as disagree, it means that the statement is negative. A rating of 1 is identified as strongly disagree, which means that the statement is highly negative. Moreover, the descriptive level “very high” has a mean score of 4.20 – 5.0, “high” is 3.40 – 4.19, “moderate” is 2.60 – 3.39, followed by “low” 1.80 – 2.59, and lastly, 1.00 – 1.79 for “very low”. 

On the independent variable, school climate, the questionnaire was adapted by (Bochaver, et. at., 2022) entitled the School Climate Questionnaire: A New Tool for Assessing Learning Environment. This research instrument had three indicators such as Deviant Behavior, School Well-Being, and Subjective Unsafety. This tool contains a 5- point Likert Scale consisting of 22 items where participants ask to check the level of degree on the different statement used in SCQ. The study adapted previously validated questionnaires to fit the context of Junior High School students in Davao del Sur. The language was carefully reviewed and modified to ensure clarity, using culturally relevant terms and examples to reflect the students' experiences. These adjustments were made to ensure that the instruments were both understandable and appropriate for the local context. The validity and reliability of the adapted tools were maintained by ensuring their consistency with the original versions.

Then, on the dependent variable, reading motivation, the questionnaire will be adapted from Modifying and Assessing Validity and Reliability of Motivation for Reading Questionnaire by (Indriayadi., T 2021) which include intrinsic motivation and extrinsic motivation as indicators. This tool used 53 items questionnaire that were adapted by Wang and Guthrie MRQ (2004). The adapted questionnaire in the mediating effect of reading attitudes by (Brooks, E 1977) entitled Attitudes toward Reading in the Adult Learner Population which does not have an indicator. This tool consist of 18 total of items were measured that through descriptive level of five-point likert scale such as a rating of 5 indicates strongly agree; a rating of 4 indicates as agree; a rating of 3 indicates as neutral; a rating of 2 described as disagree and a rating of 1 is labelled as strongly disagree. The study appears effective in data gathering since it uses a well-established mehod – likert scale.

To ensure the validity of the questionnaire, the adapted instrument undergo the validation process by the expert validators from University of Mindanao Professional School. The validity of the instruments was verified by a team consisting of four internal validators and one external validator. The result of validation process demonstrated that the questionnaire possesses validity and aligns with the study’s objective. Furthermore, to assess the reliability of the questionnaire items, a pilot study was conducted at secondary public school within the Division of Davao del Sur. The researcher ensured that the participants in the pilot study did not participate in the actual data collection and subsequently analyzed by the statistician. According to reliability analysis, the instrument demonstrated high internal consistency with the Cronbach’s Alpha values exceeding 0.90 for two scales, ensuring their reliability. However, the third scale had an alpha value of 0.780, which is acceptable but may require further refinement to enhance consistency
.

3.3 Design and Procedure	Comment by David: It is suggested that you start with this part under your methodology section.

The researcher used a Non-Experimental Quantitative Design, Descriptive Correlational Method to determine the relationship between the variables in a natural, unmanipulated environment. The objective of the research design was to examine the relationship between the variables through Statistical Analysis using Mean, Pearson r and mediation analysis. This allowed the researcher to make informed predictions derived from identified relationships. The mediation analysis was to determine whether reading attitude mediated the relationship between school climate and reading motivation for Junior High School Students. The data collected utilized an adapted Survey Questionnaire measured on a Five-Point Likert Scale.

Prior to collecting data, the researcher acquired Ethical Clearance from the University of Mindanao Ethics Review Committee (UMERC), Formal Approval from the Division Superintendent, District Head, and School Head to collect data from the Junior High School Students. Participation in the study was voluntary; Informed Consent was obtained from each participant to assure they fully understood the purpose of the study, procedures of the study, potential risks of participating in the study, and the potential benefits of participating in the study. Strict confidentiality and privacy of respondents were adhered to according to the Data Privacy Act of 2012 and ethical standards. Identifiers of the respondents were removed prior to storing data (i.e., coded data); both electronic and physical copies of the data were stored securely. Measures were taken to protect the data (e.g., passwords, encryption, restricted access). The participants were informed they may discontinue participation in the study at any time without penalty or consequence. 

After approval and administration, the survey questionnaires were retrieved, compiled, and encoded for verification and analysis. Appropriate statistical tools were utilized, including the Mean and Pearson r, to determine the level and interrelationships of school climate, reading motivation, and reading attitude. Path analysis was used to examine the causal modeling between the variables. The researcher strictly followed the ethical guidelines set by the UMERC throughout the conduct of the study. This research was carried out with honesty, transparency, and adherence to the principles of voluntary participation, confidentiality, and integrity in all phases of data collection and analysis.



4. results and discussion

4. 1 Level of School Climate

Table 1 shows the school climate level of junior high school students defined by the following indicators: deviant behavior, school well-being and subject unsafety.

The overall mean of school climate is (M=3.23; SD: 0.59) is moderate indicating that students perceived the school environment as reasonably positive, although at some point needs improvement where the standard deviation shows low variability, suggesting that most students share similar perceptions regarding their school climate. Deviant behavior (M = 3.43; SD = 0.63) has a high mean indicating that students perceived a positive level of behavioral discipline and low engagement in deviant acts within the school while the standard deviation indicates moderate variability reflecting some differences in student’s observations regarding behavioral conduct. School well-being (M = 3.06; SD = 0.76) shows a moderate mean which shows an average sense of comfort, support and satisfaction within the school environment. Lastly, subjective unsafety (M = 3.19; SD = 0.80) shows a moderate result indicating that students sometimes feel unsafe and anxious within the school setting while yielding high variability in standard deviation, which shows that experiences of unsafety vary across students implying that others feel secure while others perceived potential risks in the school environment.
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High level of positive school climate reveals that students experience supportive relationships, sense of safety and shared commitment to learning within the school community. Lombardi et. al emphasized that a positive school climate demonstrates higher engagement, stronger well-being and lower behavioral risks improving academic performance (817-829). Similarly, Bear et. al. found that students perceived school climate as supportive and fair foster greater academic motivation with fewer conduct problems promoting positive learning attitudes (180-196). Lastly, Aldridge and Fraser revealed that schools that promote inclusive and respectful climate develop students’ sense of belonging and emotional well-being leading to better adjustment and achievement (102-118).

All indicators of school climate like deviant behavior, school well-being and subjective unsafety were found to be influential on students’ experiences signifying the importance of a supportive and safe learning environment. Wang et. al. emphasized that school with lower deviant peer affiliation foster healthier school adjustment and reduce behavioral risk among adolescents (817-829). Likewise, Rustamov found out that reduced deviance in school setting is directly associated with strong academic self-efficacy and lower emotional distress among students reinforcing the value of maintaining safe and orderly environment (519-535). 

High levels of well-being show that students feel supported, satisfied and emotionally secure in their learning environment promoting a positive academic and social development. Lombardi et. al. found out that students who perceived strong school well-being shows higher engagement and strong academic adjustment (1-5). Likewise, Rathmann emphasized that positive perceptions of well-being are associated with improved academic success showing emotional comfort in school which enhances learning (1012-1017). Additionally, Lester and Cross revealed that school well-being during the transition from primary to secondary school foster effective mental health and emotional resilience which strengthens the capacity to cope with academic and social demands (1-2). Lastly, Ejersa and Ogola discovered that minimizing deviant behavior of students is effective through school and home collaboration which promotes discipline and positive behavioral outcomes (12-25).

Moderate levels of subject unsafety clearly show while many students feel secure, other still experience unease or anxiety in school which hinder participation and learning. Bochaver et. al. emphasized that feelings of unsafety can negatively affect the student’s behavior, emotional stability and academic participation that secure school environments which are essential for sustaining them in the school context (1-15). Similarly, Jerrim et. al. emphasize that perceptions of school safety are closely connected to school attendance and academic achievement showing students feel unsafe are more likely to disengage academically (1-20). 
Lastly, Kutsyuruba, Klinger, and Hussain found out that school safety is a foundation for determination that foster student’s well-being and academic performance which improves safety practices and reducing threats in school environments leading to better academic outcomes (103-135).


4. 2 Level of Reading Motivation

Table 2 shows how the reading motivation level of junior high school students defined by the following indicators:  intrinsic motivation and extrinsic motivation.
The overall mean of reading motivation among junior high school students M = 3.98; SD = 0.51) is high, indicating that students consistently demonstrate strong motivation toward reading while the standard deviation reflects low variability, indicating that responses are generally similar across students. Intrinsic motivation (M = 4.01; SD = 0.56) has a high mean, showing that students are strongly motivated to read based on personal interest and enjoyment. The standard deviation reflects moderate variability, reflecting some differences in how students experience internal motivation. On the other hand, extrinsic motivation (M = 3.96; SD = 0.58) also foster a high mean indicating that students are motivated with external factors such as grades, rewards and recognition. The standard deviation likewise shows moderate variability, indicating a noticeable but no extreme differences in responses regarding external reading motivation.
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High level of reading motivation shows that students develop strong and positive attitudes toward reading, literacy development and long-term study habits. Smith and Delgado emphasized that students with strong reading motivation shows higher comprehension and more likely to engage in independent reading which reinforces vocabulary growth and critical thinking (85-87). Similarly, Ramos and Villanueva found out that motivated readers show increased persistence when facing challenging texts, allowing them to develop deeper understanding and advanced literacy strategies over time (102-105). On the other hand, Hong Li and Zhengdong Gan found out that reading enjoyment and self-efficacy predict reading comprehension specially when combined with vocabulary depth (45-47).

High level of intrinsic reading motivation develops strong academic performance, comprehension growth and sustained reading interest. Deci, Koester and Ryan emphasized that intrinsic motivation is driven by personal enjoyment and curiosity which strengthens student’s academic performance (12-15). Likewise, Ryan and Deci emphasized that intrinsically motivated students foster lifelong learning tendencies and maintained independent reading habits developing critical thinking skills (54-57). On the other hand, Schiefele and Löweke found out that intrinsic reading motivation shows students personal value and pleasure developing higher literacy outcomes (181-184).

High levels of extrinsic reading motivation contribute to student’s literacy and achievement leading to overall academic success. Wang, Jia and Jin emphasized that grades, praise and recognition drives students to exert more effort in reading tasks which improves students reading comprehension and academic performance (23-26). Similarly, Bakkaloğlu and Pilten found out that external rewards and academic expectations improves student’s confidence and persistence in reading helping them strengthen reading skills and achieve instructional goals (144-147). Lastly, Javaid et al. discovers that extrinsic motivation includes competition and teacher encouragement which are crucial in sustaining effort and achievement specially among students who lack interest in reading (33-36).


4.3 Level of Reading Motivation

Table 3 shows the mediating variable reading attitude with indicators among junior high school students. The level of reading attitude is high (M= 4.02; SD:6.47). 

The overall mean score of reading attitude is (M = 4.02; SD = 0.67) which indicates a high or very positive reading attitude. This clearly shows that students with favorable feelings and behaviors towards reading fosters enjoyment, interest and willingness to engage with reading activities. On the other hand, the standard deviation shows a relatively high variability which means while many students show strong reading attitudes, there are still noticeable differences in consistent attitude displayed across the group. This signifies that although the general perception toward reading is positive, certain students may require additional encouragement and support to develop stronger and more consistent reading attitudes.   
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High levels of reading attitude perceived that reading is enjoyable, valuable and beneficial for future possibilities. Consistent with the study of Yıldız and Kızıltaş, which indicated that having positive attitudes towards reading generates increased academic involvement and success (36). Similarly, Şahan and Kahtalı state that an encouraging school climate encourages learners to be more engaged in reading, which is attributed to improved comprehension and persistence (771). In addition, Akhmetova, Imambayeva, and Csapó found out that young learners in Kazakhstan who reported favorable reading attitudes shows significant higher achievement in multiple languages reinforcing the impact of reading attitude on academic performance (45-45).  These convergent findings underscore the vital role of enhancing optimistic reading dispositions through accessible reading programs and participative literacy activities in schools to ensure students' motivation and academic progress.



4.3 Relationship between School Climate and Reading Motivation
Table 4 shows the correlation between independent variable (school climate) and dependent variable (reading motivation) of junior high school students. The first bivariate correlation analysis revealed the relationship between reading motivation and school climate. With an overall r-value of .162 (p = 0.0005), indicating that there is a positively low correlation. This strongly posits that students perceived 
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their school climate more positively, their eagerness to read increases although the strength of the relationship remains weak. In this point of view, the null hypothesis is being rejected. Among the indicators of school climate, school well-being showed the strongest correlations with reading motivation, specifically intrinsic motivation (r = 0.139, p < .01), extrinsic motivation (r = 0.201, p < .01), and overall reading motivation (r = 0.190, p < .01). This reveal that students who feel supported, happy and satisfied within their school environment tend to manifest stronger motivations both internal and external to engage in reading activities. On the other hand, deviant behavior shows weak correlations with extrinsic motivation (r = 0.135) and overall reading motivation (r = 0.136), suggesting that reduced student misbehavior maybe associated with slighter higher motivation, particularly when influenced by external incentives. Overall, the findings reflect that a positive and supportive school climate foster school well-being and plays a significant role in nurturing intrinsic and extrinsic reading motivation to learners. This highlights the importance to cultivate a school that promotes positivity, strong teacher-student relationships and respectful school culture to enhance student’s motivation to read.



The findings of the study support previous evidence that a positive school climate can foster academic engagement in students. For instance, Wang and Degol emphasized how a positive school climate enhances student engagement and intrinsic motivation by fulfilling psychological needs for competence, relatedness, and autonomy (45). The OECD clearly states on its study that students who strongly develop a strong sense of strong community feelings and minimal disruptive behavior have better reading motivation and achievement (132). The congruence of these results substantiates the argument that, apart from literary instruction, the quality of the learning environment is an important factor influencing students' motivation and engagement in literacy-related activities. The results of this study are highly aligned with Vygotsky’s Social Constructivism, which emphasize the underlying role of both social and cultural contexts in shaping learning motivation and attitudes. Through this perspective, reading is significantly viewed as a socially constructed process which greatly influenced interactions within one’s environment and community. By allowing students to experience a positive, nonviolent school climate that promotes inclusivity yields emotional safety, cooperation, and cultural relevance they are more likely to develop favorable attitudes and motivation toward reading (qtd. in Main 23; Gold 21; Danish and Gresalfi 18).




4.4 Relationship between School Climate and Reading Attitude
Table 5 shows the correlation between the independent variable and mediating variable of junior high school students. 
The second bivariate correlation analysis revealed a significant relationship between school climate and reading attitude, with an overall r-value of 0.143 (p = 0.013), indicating a positive low correlation. This suggests that students who perceive their school environment more positively tend to demonstrate more favorable attitude towards reading. Hence the null hypothesis of no significant relationship is rejected. Among the school climate indicators, school well-being showed the strongest correlation with reading attitude (r = 0.159, p = 0.006), implying that students who feel supported, happy and satisfied within the school community are more likely to enjoy and value reading. Subjective unsafety also demonstrated a significant but low correlation (r = 0.119, p = 0.038), indicating that perceptions of safety contribute modestly to improved reading attitudes. In safer environments, students feel more secure and motivated to engage in academic activities such as reading. On the other hand, deviant behavior fosters a very weak and non-significant correlation (r = 0.059, p = 0.304), which employs that student misbehavior has minimal direct influence on reading attitude in the school context. Overall, finding shows that a positive and supportive school climate specially through promoting student well-being ang psychological safety facilitates more positive reading attitude towards learners. This highlights the importance of nurturing a healthy school environment to encourage student’s engagement and enthusiasm toward reading.   

These results are in line with recent studies pointing to the role of school climate in shaping the academic attitudes and behaviors of students. Wang et al., for instance, found that a positive and conducive school climate improves the academic engagement and motivation of students, such as their reading inclination (45). Similarly, Yang et al. demonstrated that elements of school climate such as positive relationships and belonging contribute significantly to the extent that students are positive about learning and committed to doing schoolwork (112). The findings herein support these arguments, highlighting that school climate per se may not be the strongest predictor. The significant results of this study are highly aligned with Bandura’s Social Cognitive Theory (1986), which highlights the integral role of behavioral, environmental and personal factors in molding the attitude and motivation of students towards reading. From this point of view, a positive school climate acts as an influential social influence that improves students’ reading self-efficacy and develops productive reading behaviors. This also confirms with Bandura’s Reciprocal Determinism (1986), where it highlights that the environment and behavior continuously influence one another in the context of school climate. The findings greatly affirm that a school environment that is supportive and encouraging cultivates a positive reading attitude that strengthens students’ confidence, promotes observational learning and reinforcing sense of self-efficacy (qtd. in Usher and Pajares 25; Schunk and DiBenedetto 42; Varas et al. 18).
 


4.5 Relationship between Reading Motivation and Reading Attitude

Table 6 shows the correlation between the mediating variable) and dependent variable of junior high school students.  The third bivariate correlation analysis revealed a significant relationship between reading attitude and reading motivation. With an overall r-value of 0.647, the results clearly show a positive high correlation which indicates that student’s motivation in terms of reading increases and their attitude towards reading also becomes more positive. This strong connection posits that motivated students tend to view reading as enjoyable, valuable and meaningful experience. Hence, the null hypothesis of no significant relationship is rejected. When examined with dimension, extrinsic motivation shows a positive correlation with reading attitude (r = 0.596, p < .001), implying that students who are influenced with external factors such as recognition, rewards and teacher encouragement develop more favorable attitudes toward reading. Intrinsic motivation also shows a positive correlation (r = 0.563, p < .001), signifying those students who loved to read in their own interest and enjoyment foster positive reading attitudes. Overall, the findings greatly affirm that enhancing student’s reading motivation directly cultivates a stronger and more positive reading attitude. This highlights the need of schools to promote engaging reading activities , provide academic recognition and build supportive learning environment that encourage students to develop intrinsic and extrinsic drives to read.

The strong positive relationship between reading motivation and reading attitude established in this study agrees with earlier studies that highlight the interdependent nature of the two constructs. According to Schaffner et al., students with higher motivation are more likely to engage in reading activities, thereby developing more positive attitudes towards reading (78). Cambria and Guthrie highlight the intrinsic and extrinsic motivation that promotes long-term reading engagement and development improving the students' attitudes towards reading (102). Toste et al. also support this by stating that intervention based on motivation significantly improves reading attitudes, particularly in struggling readers, emphasizing the critical role of motivational influences in literacy acquisition (56). The results of this study posit with Deci and Ryan’s Self-Determination Theory (3), which highlights the important roles of competence, relatedness and autonomy in developing intrinsic motivation and psychological well-being. From this point of view, the students’ level of motivation to read is anchored in providing meaningful choices, supportive relationships, sense of control and encourage self-directed learning. This strong positive correlation between reading attitude and reading motivation conforms that when students feel competence and autonomy in their reading experiences, they will further develop a favorable attitude towards reading (Jang et al. 20; De Naeghel et al. 20; Guay et al. 2018; Smith 19).




4. 7 Mediation Analysis of the Three Variables

In table 7, path analysis is used to determine the variables' inter-relationships and helped verify the beta coefficients in the employment of the mediation analysis.



Table 7:  Parameter Estimates of Direct, Indirect and Total Effects in the Mediation Analysis
[image: ]


















[image: ]Table 8: Path Coefficients







The mediation analysis presented on table 7 reveals that reading attitude mediates the relationship between school climate and reading motivation. Results revealed that school climate had a significant positive effect on reading attitude (β = 0.163, p = .012), indicating that a more positive and supportive school climate enhances students’ attitude towards reading. On the other hand, reading attitude had a strong and highly significant effect on reading motivation (β = 0.485, p < .001), which posits that students who develop favorable attitudes toward reading tend to exhibit greater motivation to engage in reading activities. However, the direct effect of school climate on reading motivation was not statistically significant (β = 0.061, p = .109), while the indirect effect through reading attitude was significant, (β = 0.079, p = .013). The total effect of school climate on reading motivation remained significant (β = 0.141, p = .004). These findings indicate that reading attitude fully mediates the relationship between school climate and reading motivation, implying that a positive school climate foster reading motivation primarily by shaping the students’ positive attitudes towards reading. Moreover, the influence of school climate on motivation operates indirectly through the development of favorable reading attitudes among students.

The mediating relationship found in this study is significantly aligned with Bronfenbrenner’s Ecological Systems Theory (1979), which explicitly emphasize that students’ behavior and motivation are influenced by interacting relationship between personal and environmental systems. It posits that a positive school climate, as part of the microsystem provides respect, emotional support and develops engagement that shape students’ attitude toward reading which in return enhances motivation. This results highly confirms that reading motivation is impacted by the school climate through psychological mediator such as reading attitude.
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Figure 1: Path Plot Showing the Relationship among School Climate, Reading Attitude and Reading Motivation


The path diagram in figure 2 illustrates the mediation model examining the effect of school climate (SsC) on reading motivation (RdM) through reading attitude (RdA). The figure shows that school climate has a positive but small direct effect on reading motivation (β = 0.06) and a stronger effect on reading attitude (β = 0.16), while reading attitude strongly predicts reading motivation (β = 0.49). The residual variances of school climate, reading attitude and reading motivation are presented by 0.35, 0.44 and 0.15 respectively, indicating the proportion of unexplained variance of each variable. Overall, the figure explicitly shows that the influence of school climate on reading motivation primarily operates indirectly through reading attitude, consistent with a full mediation effect. 




5. Conclusion and reccomendation


The findings of this research indicate that for junior high school students in the Davao del Sur Division, reading motivation and school climate are significantly related. Specifically, of all the factors tested, school well-being was that with most influence on intrinsic and extrinsic reading motivation, while deviant behavior had a lesser but still significant relationship. Dispositions of students towards reading and motivation towards engaging in literacy activities are very much interlinked, as highlighted by the strong and positive correlation between reading attitude and reading motivation. Overall positive school climate characterized by comfort, support, and reductions in disruptive behavior play a big role in motivating students to read, although subjective unsafety did not have direct impact on reading motivation.
The mediating analysis reveals that the impact of school climate on reading motivation is mainly mediated by reading attitude and therefore contributes to a better comprehension of these relationships. The result of path analysis included a significant path from school climate to reading attitude and a very strong direct effect of reading attitude on reading motivation, although the direct paths from school climate to reading motivation were not statistically significant. This mediation model addresses the importance of reading attitude as a psychological mechanism that connects students' intrinsic reading motivation with school settings. Our confidence intervals are wide, but the significant path coefficients support our mediating results, indicating that developing positive reading attitudes is crucial, first and foremost, in enhancing motivation.
Results are consistent with influential theoretical models from educational psychology emphasizing the interplay among environmental conditions, belief structures (cognitions), and motivational outcomes such as Self-Determination Theory and Social Cognitive Theory. Self-determination theorists purport that motivation is enhanced when students' competence, relatedness, and autonomy needs are satisfied in an environment that supports their well-being and attitudes toward school. This is in line with the structural model of this study, which demonstrated a mediating effect of reading attitude, and the Social Cognitive Theory that emphasizes how attitudes and self-efficacy act as mediators for factors within the environment (context) to affect motivation and behavior. The results of this study provide evidence for the dynamism of motivation, which is context-dependent and involves internal psychological factors.
To maintain this attitude development, schools should focus on creating positive conditions by addressing the well-being of students, reducing disruptive behavior, and recognizing reading attitude as a main mediator. Create an enabling environment: The interventions building a positive, inclusive, and facilitating social atmosphere help empower literacy attainment while promoting life-long learning practices. These interventions will also give rise to a stronger motivational effect. Finally, using the mediating analysis to specify these hidden pathways advances empirical work in education and specifies focused strategies.
Findings revealed many focus areas of a school climate that might be improved to influence the reading motivation and attitude of students. It is also the collective effort in creating a caring and cultivating learning environment for all students, teachers, administrators, and parents. First and foremost: a focus on the creation of a school climate with positive values. The capacity to function on this is by establishing extensive programs to reduce undesirable behavior, improve students' mental well-being, and make them feel safe. Furthermore, teachers must be given professional development so they can effectively serve all students and keep them reading. School leaders should have policies that promote respect and enforce them. They should also implement literacy programs, such as reading clubs in the school, library sessions, and motivation drives. Parents should also be actively engaged by doing workshops and communicating with their instructors more (which will help to develop positive reading dispositions and motivation at home). Finally, longitudinal and intervention research is necessary to determine the effects of school climate on reading motivation over time and to identify effective practices for literacy development.
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APPENDICES




Questionnaire on School Climate


Name (Optional): _________________________ Grade & Section: ____________
Name of School: _______________________________________

Instruction: Please check (/) to what extent you agree or disagree with the following statements and believe that each statement is true and adhered to. Read the choices carefully. 
	Description
	Interpretation

	5 – Strongly Agree
	This means that the student’s perception of school climate is very positive

	4 – Agree
	This means that the student’s perception of the school climate is positive. 

	3 – Neutral
	This means that the student’s perception of the school climate is neither positive nor negative. 

	2 – Disagree
	This means that the student’s perception of school climate is negative.

	1 – Strongly Disagree
	This means that the student’s perception of school climate is very negative. 



	
A. Deviant Behavior
	Strongly Agree 
(5)
	Agree (4)
	Neutral (3)
	Disagree (2)
	Strongly
Disagree
(1)

	1. There is someone in your class that even a teacher cannot handle.
	
	
	
	
	

	2.  At your school, students swear during recess in personal conversations.
	
	
	
	
	

	3. In your school, swearing is not accepted at all. 
	
	
	
	
	

	4. In your school, they smoke in the lavatories, under the stairs. 
	
	
	
	
	

	5. In your school, the walls and furniture are covered with writing and stains.

	
	
	
	
	

	6. If someone starts yelling or fighting and the class goes nuts, it takes the director coming to make it stop.
	
	
	
	
	

	7. If someone starts yelling or fighting and the class goes nuts, it only stops when everyone gets tired.
	
	
	
	
	

	8. Your class has a reputation for bullying.
	
	
	
	
	

	9. I try not to carry valuables to school at all. 
	
	
	
	
	

	
B. School Well -Being
	Strongly Agree
(5)
	Agree (4)
	Neutral (3)
	Disagree (2)
	Strongly
Disagree
(1)

	1. In your class, it is not customary to spend time together or have fun after lessons. 
	
	
	
	
	

	2. In your class, it is common for students to not stand up for each other. 
	
	
	
	
	

	3. In your class, students frequently interfere with others, preventing them from doing what they want. 
	
	
	
	
	

	4. There is no one in your class who respects everyone. 
	
	
	
	
	

	5. If someone starts yelling or fighting and the class goes nuts, it is difficult to stop. Even if a student says, "That is enough," it has no effect. 
	
	
	
	
	

	6. You generally dislike your school; it is uncomfortable and there's nothing interesting about it.
	
	
	
	
	

	7. You do not like your school in general; it is uncomfortable, and no one is friends with anyone.

	
	
	
	
	

	8. Your class has a reputation for poor academic performance. 
	
	
	
	
	

	
C. Subjective Unsafety
	Strongly Agree
(5)
	Agree (4)
	Neutral (3)
	Disagree (2)
	Strongly
Disagree
(1)

	1. In your class, it is customary to joke about someone so that the whole class laughs.  
	
	
	
	
	

	2. In your class, it is customary to fight. 
	
	
	
	
	

	3. In your class, it is customary to call names. 
	
	
	
	
	

	4. In your class, it is customary to interfere with others, make them nervous, and harass them. 
	
	
	
	
	

	5. When there's a fight at school, you do not pay attention because it is such a common occurrence.
	
	
	
	
	



References: Bochaver, Alexandra A., et.al. The School Climate Questionnaire: A New Tool for Assessing the School Environment. Frontiers Psychology. (2022).   

Questionnaire on Reading Motivation


Name (Optional): _________________________  Grade & Section: ____________
Name of School: _______________________________________

Instruction: Please check (/) to what extent you agree or disagree with the following statements and believe that each statement is true and adhered to. Read the choices carefully. 
	Description
	Interpretation

	5 – Strongly Agree
	This means that the student’s perception of reading motivation is very positive

	4 – Agree
	This means that the student’s perception of reading motivation is positive. 

	3 – Neutral
	This means that the student’s perception of reading motivation is neither positive nor negative. 

	2 – Disagree
	This means that the student’s perception of reading motivation is negative.

	1 – Strongly Disagree
	This means that the student’s perception of reading motivation is very negative. 



	
A.  Intrinsic Motivation
	Strongly Agree (5)
	Agree (4)
	Neutral (3)
	Disagree (2)
	Strongly
Disagree
(1)

	1. I like to read things that are of interest to me. 
	
	
	
	
	

	2. If the teacher discusses something interesting, I might read more about it.
	
	
	
	
	

	3. I have favorite subjects that I like to read about. 
	
	
	
	
	

	4. I read to learn new information about topics that interest me.
	
	
	
	
	

	5. I read about my hobbies to learn more about them.
	
	
	
	
	

	6. I like to read about new things.
	
	
	
	
	

	7. I enjoy reading books about people in different countries.
	
	
	
	
	

	8. If I am reading about an interesting topic, I sometimes lose track of time. 
	
	
	
	
	

	9. I read stories about fantasy and make believe.
	
	
	
	
	

	10. I like mysteries.
	
	
	
	
	

	11. I make pictures in my mind when I read.
	
	
	
	
	

	12. I feel like I made friends with people in good books. 
	
	
	
	
	

	13. I like to read a lot of adventure stories.
	
	
	
	
	

	14. I enjoy a long, involved story or fiction books. 
	
	
	
	
	

	15. I like hard, challenging books.
	
	
	
	
	

	16. If the project is interesting, I can read difficult material. 
	
	
	
	
	

	17. I like it when the questions in books make me think.
	
	
	
	
	

	18. I usually learn difficult things by reading.
	
	
	
	
	

	19. If a book is interesting, I don’t care how hard it is to read. 
	
	
	
	
	

	20. I feel I enjoy the contents of the English text when reading interesting and long stories.
	
	
	
	
	

	21. I always try to practice reading English texts so that I can do better in the next reading material. 
	
	
	
	
	

	
B. Extrinsic Motivation
	Strongly Agree (5)
	Agree (4)
	Neutral (3)
	Disagree (2)
	Strongly
Disagree
(1)

	22. I like having the teacher say I read well.
	
	
	
	
	

	23. I like having my friends sometimes tell me I am a good reader. 
	
	
	
	
	

	24. I like to get compliments for my reading. 
	
	
	
	
	

	25. I am happy when someone recognizes my reading.
	
	
	
	
	

	26. I like having my parents often tell me what a good job I am doing in reading. 
	
	
	
	
	

	27. I am happy when the teacher asks me to read English texts in front of my classmates. 
	
	
	
	
	

	28. Grades are a good way to see how well you are doing in reading. 
	
	
	
	
	

	29. I look forward to finding out my reading grade. 
	
	
	
	
	

	30. I like to read to improve my grades. 
	
	
	
	
	

	31. I am willing to work hard when reading English texts to get good grades. 
	
	
	
	
	

	32. I like my parents to ask me about my reading grade. 
	
	
	
	
	

	33. I like to visit the library often with my family. 
	
	
	
	
	

	34. I often like to read to my brother or my sister. 
	
	
	
	
	

	35. My friends and I like to trade things to read. 
	
	
	
	
	

	36. I sometimes read to my parents.
	
	
	
	
	

	37. I like to talk to my friends about what I am reading. 
	
	
	
	
	

	38. I like to help my friends with their schoolwork in reading. 
	
	
	
	
	

	39. I like to tell my family about what I am reading. 
	
	
	
	
	

	40. My classmates and I enjoy sharing knowledge from the English texts that we read. 
	
	
	
	
	

	41. I try to get more answers right than my friends.
	
	
	
	
	

	42. I like being the best at reading. 
	
	
	
	
	

	43. I like to finish my reading before other students. 
	
	
	
	
	

	44. I like being the only one who knows an answer in something we read. 
	
	
	
	
	

	45. It is important for me to see my name on a list of good reader. 
	
	
	
	
	

	46. I try hard to read English text when my classmates have better abilities than me.
	
	
	
	
	

	47. I am willing to work hard to read better than my friends. 
	
	
	
	
	

	48. I always do my reading work exactly as the teacher wants it. 

	
	
	
	
	

	49. Finishing every reading assignment is very important to me. 
	
	
	
	
	

	50. I read because I have to. 
	
	
	
	
	

	51. I always try to finish my reading on time. 
	
	
	
	
	

	52. When the teacher discusses challenging English text topics, I feel responsible for solving them. 
	
	
	
	
	

	53. Reading interesting English text topics makes me motivated to understand the content. 
	
	
	
	
	



Reference: Indriayadi, Toni., Modifying and Assessing Validity and Reliability of Motivation for Reading Questionnaire. Tarbawi: Jurnal Ilmu Pendidikan. (2021). https://doi.org/10.32939/tarbawi.v17i1.697

Questionnaire on Reading Attitude


Name (Optional): _________________________  Grade & Section: ____________
Name of School: _______________________________________

Instruction: Check (√) the degree to which each statement applies to you by marking whether you (Strongly Agree = 5; Agree = 4; Neutral = 3; Disagree = 2; Strongly disagree =1).   

	Description
	Interpretation

	5 – Strongly Agree
	Always Manifested

	4 – Agree
	Manifested Most of the Time

	3 – Neutral
	Manifested Occasionally

	2 – Disagree
	Manifested in a Few Instances

	1 – Strongly Disagree
	Not Manifested at all. 



	Items
	Strongly Agree (5)
	Agree (4)
	Neutral (3)
	Disagree (2)
	Strongly
Disagree
(1)

	Reading is an important part of my life.
	
	
	
	
	

	2.  I often read in my spare time.  
	
	
	
	
	

	3. I believe that better jobs are available to those with good reading skills. 
	
	
	
	
	

	4. I would rather read a book that watch TV. 
	
	
	
	
	

	5. I like to buy books and have a place to keep them at home.  
	
	
	
	
	

	6. When I find the kind of books I like, reading can be enjoyable.
	
	
	
	
	

	7. I like to share a good book with a friend. 
	
	
	
	
	

	8.  I usually check out a book when I go to the library. 
	
	
	
	
	

	9. Reading books is a valuable use of time.
	
	
	
	
	

	10. I would like to belong to a book club. 
	
	
	
	
	

	11. Reading makes me feel good. 
	
	
	
	
	

	12. I frequently read, even when I don't have to.
	
	
	
	
	

	13. Reading is an enjoyable way to learn.  
	
	
	
	
	

	14. I like to read before I go to bed. 
	
	
	
	
	

	15. I often look for extra books at the library. 
	
	
	
	
	

	16. I like to look through the books at the library. 
	
	
	
	
	

	17. Reading is exciting. 
	
	
	
	
	

	18. I usually read books during vacation times. 
	
	
	
	
	



References: Brooks, Elizabeth. “Attitudes toward Reading in the Adult Leaner population.” ERIC. (1996). https://files.eric.ed.gov/fulltext/ED393068.pdf
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